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Take it back to practice

THE CORE IDEA

We can take steps to make
teaching and learning (more)
accessible by default (not as an
adjustment).

Having ‘baseline inclusive
Standards’ might be one
mechanism to help achieve
this.

A FIRST STEP TO TRY

UDL your next teaching session!

Look at your departments’
teaching & learning policies or
typical practices — to what
extent are inclusive/accessible
approaches foregrounded and
expected?

ADAPT IT FOR YOUR CONTEXT

What makes for inclusive and
accessible teaching and
learning in your own discipline?

Explore other university’s
‘baseline inclusive standards’
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Socio-political context

Marketisation and managerialism in HE

sector means:

* Adjustments framed within cost-
efficiency frameworks

* Austerity measures in HE often
marginalise disability support - recasting
accommodations as visible cost burdens

* Underfunding and bureaucratic
processes become financial and
administrative barriers for disabled
students (HE as a personal investment;
students as ‘customers’)

Koutsouris et al (2026)


https://go.exlibris.link/nBWkNYfZ
https://go.exlibris.link/nBWkNYfZ

Student perspectives

 Supportis different across different departments depending on
pedagogical practices, departmental decisions and staff attitudes.

* RAs can often be seen as an inconvenience or a form of ‘special
treatment’, which ignores how inclusion helps all students.

 Students often feel unable or unqualified to ask for support when
they are not diagnosed — diagnosis is often a social and economic
privilege.

* Departmental autonomy means RAs often getignored or
dismissed.

* Nationwide, assistive technology and supportis facing possible
cuts for disabled students, making overall inclusion more
iImportant than ever.
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Student quotes from
the ESRA project

What are some of the
barriers that disabled

students face at
Warwick?

j 2024
Quotes from ESRA project, summer

ESRA Project Quotes from Students

M felt like | had to king of really fight for it tg
get the Support | needag and idealty | would
have had that SUpport from day ope "
(Female, Ug STEM, autism, non-epileptic
SeiZures, MEFND, mental heaith issues)

'[Disabilﬂy Fervices) just asked individually
what was needed and thas Was quite
Promising | foung. Althaugh if cap be a bit
limited by the fact that Tequests for lectyre
recordings are entirely dependent on the
department " (Male, paT Social Sciences,
Autism, ADHD, Anxiety)

“There's been S0me issues which I've
largely put down tg lack of Communication
between disability Services ang my
depariment {Female, UG Socig) Scienceg;
dyslexic]

I think there's been a lot of confusion fram
the depariment with what g do with

“(The lecty rer'sj role ispt to become an
expert in or perceived Expert.__ It's more to
be open ang willing to reag and engage"
[Female: UG Arts, moderately deaf)

“If the lecturer doezn't sont of implement it
Prapery, then jt g st raally matte r.S0a
lot of it Comes down tg the lecturer »
[Female: PGCE, danxiety, depression.

A

HD)

“Iind it so hard to tay about my disabilily,
bt it helps a Iot for Peaple to know. Wriling

Would take 3 jof of pressure off me.” (Male,
UG sTEM, Autisn)

“I think jt would be amazing [to have
shudents perspectives included in the R4
d CCument]. it would give People the
Cpportunity to_ put a bit more of 3 human
element in jt a8 much as anything. It vy
help academics see the person behind the
disabilit,r documenl. fo see that we're

“It's nice knowing that when it'z gq difficutt tn
get a doctor's Ietter or an official diagnosis

“It would lust be nice tg treate.. a more
Supportive ang eMmbracing environment
where differance isn't a bad thing® (Female,
PGT Arts, dyslexia, autism ang ADHDj}

“Why were you not Rrepared for 5 disabled
Person to show upata moment's notjce
because anybody coylg become disabled
tomorrow if thay arent already 7 (’Female,
UG STEM, autistic)

I think it's alsg Just aboyt attitudes, feeling
welcomed, feeling atcepled for whg vou
are, because that W3y you're just mora
likely fo OPen up and he able to sont of ask
for what You need" (Female, ug Arig,
ADHD)

1 would appreciate jf fidget toys were sart of
not lackad not laoked down upon... Sg if|
brought 5 fidget tay, | wouldn'f- | shouldn't
have to hide jt would prefer if awareness
Was increased around people's different
shyles of leaming " (Female, Ug STEM,
Anyiety, ADHD)
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Adjustments # inclusion

* The RA process relies on the medical model of disability
 ‘Diagnosis-based’ support means we miss those without

evidence

* Relies on students to initiate and advocate for their RAs
* Presupposes binary categories of dis/abled

* The ‘menu’ of RAs available is static and often does not
address the complex, intersecting needs of students

* Sustains pedagogies and assessment approaches that are
not fit for contemporary purpose
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Nieminen (2024)


https://go.exlibris.link/MdRpqMbj

Universal Design for Learning

* Multiple means of engagement — activate
learners’ interests, motivations, preferences

=> purpose and meaningful choice

* Multiple means of representation - value
different ways of making meaning,
processing information, prior knowledge

=> gccess and multiple perspectives

 Multiple means of action & expression —
encourage students to demonstrate their
knowledge and skills in various ways

=> scaffolding and varied learning products

UNIVERSITY
OFWARWICK


https://udlguidelines.cast.org/

Universal Design for Learning

Why has UDL not been adopted in a more
widespread way?

* Intentionality is key to creating an inclusive
and supportive learning environment:

e “..itisnotenoughtoembrace a set of
technocratic measures that promise a more
Inclusive classroom; rather, educators must
strive to continually interrogate our own
assumptions based on power, identity, and
privilege, as well as understand that the

context in which we teach is never neutral”

UNIVERSITY
OFWARWICK

Dolan (2026)


https://go.exlibris.link/QvHnvrCP
https://go.exlibris.link/QvHnvrCP
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OfS expected standards

At the most fundamental level, the Equality Act is clear
that universities and colleges must not discriminate
against disabled students in the provision of education
or wider support. The anticipatory duty in the Equality
Act means thatinstitutions cannot take a narrow
approach to supporting disability that only includes
students who have a diagnosis or who have
specifically declared that they have a disability.

For all students: consistency and accessibility of
information - whether assessment briefs or marking
criteria, lecture notes, captured sessions,
navigability of resources across different
departments, systems, joint degrees - are repeatedly
raised as issues.

UNIVERSITY
OFWARWICK


https://www.officeforstudents.org.uk/news-blog-and-events/blog/announcing-the-development-of-a-statement-of-expectations-in-relation-to-disability/
https://www.officeforstudents.org.uk/news-blog-and-events/blog/announcing-the-development-of-a-statement-of-expectations-in-relation-to-disability/

Some of the Universities with ‘baseline
standards’

MANCHESTER

UNIVERSITY QF

LEEDS

University of

y Sheffield

s College
University of LONDON
UL BRISTOL —
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Overview

Advance release of teaching
materials.

Accessibility of teaching and
learning materials.

Accessible & flexible
assessment methods.

Accessibility of Reading Lists.

Appropriate notification of
changes (e.g.
timetabling/cancellations etc)

Allowance for audio recordings
to be made of teaching
sessions.

Use of hearing loop
technology/microphones by
teaching staff.

Designated
accessibility/inclusion
leads.

Advance provision of key
words/technical
terminology.
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Inclusive Baseline Standards

Baseline standard 1: We will ensure that all learning and teaching practices,
activities, and supporting materials, can be used by all students (Reasonable
Adjustments may still be required in some circumstances.)

Baseline standard 2: We will release materials in advance so that students have
sufficient time to engage with them prior to scheduled sessions.

Baseline standard 3: We will ensure that there is an appropriate range of
assessment methods at a programme level, and that the language used in
assessment tasks is clear.

Baseline standard 4: We will ensure that colleagues are up to date with

the institutional assessment strategy.

Baseline standard 5: The University will support staff to achieve these baseline
standards.

Baseline standard 6: Schools will identify academic inclusivity leads to help
embed guidance in local contexts.



Accessible and Inclusive Learning Policy: Baseline Standards

3

Course outlines and reading lists shall be made available at least four weeks before
the start of the course.

Reading lists shallindicate priority and/or relevance.

Lecture outlines or presentation slides for lectures and seminars shall be made
available to students at least 24 hours in advance of the class for all students to
access as required.

Key technical words, terms or formulae used in a class shall be provided to students
at least 24 hours in advance of the class that they are being used in.

Students shall be notified by email announcement of changes to any teaching

arrangements, for example changes to courses, room changes or class cancellations.

A student shall be permitted to make audio recording of their lectures, tutorials and
supervision sessions using their own equipment for the sole purpose of their own
personal learning.

All teaching staff shall ensure that microphones are worn and used in all lectures
regardless of the perceived need to wear them.

Teaching staff and examiners shall ensure their materials such as slides, lecture
outlines, examinations and other electronic documents are accessible.



https://edwebcontent.ed.ac.uk/sites/default/files/atoms/files/accessible_and_inclusive_learning_policy.pdf

Baseline inclusive standards - the
‘gallery walk’

1. Information about teaching format, participation expectations, and
assessment is available before module teaching begins. Barriers

2. Lecture outlines/presentation slides for taught sessions are available to
students in an accessible electronic format at least 48 hours before a taught
session.

3. An appropriate range of assessment methods are offered at programme level
and deadlines are appropriately spaced.

4. Standard VLE course templates and naming conventions are used to support
students’ navigation of their module learning

5. Students can make audio recording of their lectures, tutorials and supervision
sessions if they are not lecture captured.

6. Thelanguage used in assessment tasks is clear, and key technical words,
terms or formulae are provided to students at least 48 hours in advance of a
taught session.

7. Module evaluations will encourage students to feedback on accessibility.

UNIVERSITY
OFWARWICK



Baseline inclusive standards - the
‘priority marketplace’

Information about teaching format, participation expectations, and
assessmentis available before module teaching begins.

Lecture outlines/presentation slides for taught sessions are available to
students in an accessible electronic format at least 48 hours before a
taught session.

An appropriate range of assessment methods are offered at programme
level and deadlines are appropriately spaced.

Standard VLE course templates and naming conventions are used to
support students’ navigation of their module learning

Students can make audio recording of their lectures, tutorials and
supervision sessions if they are not lecture captured.

The language used in assessment tasks is clear, and key technical words,
terms or formulae are provided to students at least 48 hours in advance of a
taught session.

Module evaluations will encourage students to feedback on accessibility.

UNIVERSITY
OFWARWICK
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