C. Reading the small print: A student critical AI literacy session
This 50-minute seminar is a session in critical AI literacy: not how to use AI, but when, why, and at what cost to the learning. 
It is one of three sets of resources; this guide goes with the Session C slide deck.
At a glance
	
	

	For
	Students, run by their module tutor in a normal teaching slot

	Length
	50 minutes

	Group size
	12 to 30, at tables of 4 to 5

	Leaves with
	Their own working rules for where AI helps their learning, and where it would do the part that makes them

	Posters
	Four to six student-facing posters, one per table; poster 12, the manifesto, to close

	Materials
	Posters printed at A3; post-it notes; pens; a rule card per student (a half sheet of A4 is fine)


Intended learning outcomes
By the end of the seminar, students will be able to:
1. Read a poster critically, finding where its argument turns.
1. Reflect on their own experience of AI in study, including where it is hard to separate from their own thinking.
1. Distinguish uses of AI that support their learning from uses that do the work their learning needs them to do.
1. Write their own working rules for AI in their study, and say what each rule protects.
Framing for tutors
Critical literacy, not uptake. Much AI literacy teaches students to use tools well. This seminar asks a prior question: which parts of studying are the learning, and what happens to them when a tool does them? It is not anti-AI. The campaign's line is For the conditions under which thinking happens.
Conditions, not positions. Students will often arrive with a position (“it’s cheating”, “everyone uses it”). Neither helps them decide anything. Move the conversation to conditions: the slow bit, being confused in front of someone, writing badly before writing well.
No clean place to stand. “Not for, not against” is not a sensible middle. Andreotti and colleagues (2026) call it the contaminated middle, where “innocence is no longer available”. Students are already implicated, and so are you. The aim is judgement, not guilt.
The arc. Discussion moves from the poster to students’ own experience of AI, to where the two are hard to separate: Where can’t you tell where you stop and the tool starts? Let it get there; don’t start there.
Before the seminar
1. Choose four to six posters, one per table. The ones that speak most directly to students are 1, 2, 3, 4, 7, 9 and 11. Poster 8 works well with a group ready for a harder conversation.
1. Print them at A3, plus poster 12 (the manifesto) for the close.
1. Plan for disclosure. A student describing how they used AI on an assessed essay, to the person who marks it, is making an integrity disclosure, whatever the framing. Say at the start that nobody has to describe their own use. Students can talk about the poster's “she” or “you” instead, and the rule cards stay with them.
1. Don't collect the rule cards. They are the student’s. If you want to use anything from the seminar beyond it, ask for consent beforehand.
Roadmap
Times assume a 10:00 start; the blocks add up to 50 minutes.
	Start · duration
	Purpose
	Instruction and framing

	Before
	Set up the room
	One poster per table, post-its and pens. Rule cards ready. Poster 12 kept back for the close.

	10:00 · 5 min
	Framing
	“Today isn't about how to use AI, or whether you should. It's about which parts of studying are the learning, and what happens to them when something else does them.” Say clearly that nobody has to describe their own AI use.

	10:05 · 20 min
	The poster
	Five minutes reading in silence. Read the small print: that’s where the poster turns. Put thoughts on post-its around the poster. Then fifteen minutes on the three questions: What are you thinking? What emerged here that nobody brought in? What does that make difficult? Start with the poster's figure, then your own experience, then: Where can’t you tell where you stop and the tool starts?

	10:25 · 10 min
	Across the room
	Each table shares one thing that emerged that nobody brought in. Tutor notes them where everyone can see. Don't sum up.

	10:35 · 10 min
	My rules
	On their own, students write two or three rules for themselves: I’ll use it for … It has to answer to … and I’ll keep for myself … Pairs can share if they want to. The cards stay with the student.

	10:45 · 5 min
	Close
	Show the manifesto poster. Read the list aloud, or let the room read it in silence. End on its last line.


Prompts per poster
For when a table stalls, and only after the three questions have run dry. Don't open with them; several give away the poster's turn before students find it.
	Poster
	If the table stalls

	1 AI-ready workforce, compliant graduates
	What have you skipped this term that you’d want back?

	2 AI-splained: a voice on demand
	What are you still working out how to say?

	3 Fast, frictionless feedback
	When did someone last see you not get something? What happened next?

	4 I was trying to be weird
	When did you last disagree with an answer that sounded right?

	5 Speed up teaching, skip the small stuff
	Can you tell when a lecturer means it?

	6 The future is already here
	Whose future are you being prepared for?

	7 The self is made, not found
	What has shaped how you write: a book, a teacher, a language?

	8 Your personal artificial intelligent assistant
	There’s no clean way to opt out. What do you owe the people in the small print?

	9 Attention is all you need
	What did you last give your full attention to for an hour?

	10 Explore new frontiers
	When did you last ask something nobody had asked before?

	11 Top marks, less effort
	Who were you at the start of last term?


A note on poster 8. Its close leans towards guilt. If the table reaches for refusal or a shrug, steer to judgement: there's no clean place to stand, so what would using it knowingly look like?
Further reading and licence
Andreotti, V., Susa, R., Andreotti, B.L.O. et al. (2026) 'AI cheerleading, AI abstention and AI redirection', Substack, 14 June. Available at: vanessaandreotti.substack.com
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