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Background: 
I teach in a History Programme that has five full-time staff. We have been rated 3a in the last two Research Assessment Eexercises, which in effect has meant little or no research funding from this source. In place of any sabbaticals we have an allowance of one research day per week. So it makes sense for me to write what I teach and to teach what I write. I also believe that while there is no implicit connection between discipline-based research and effective teaching, the relationship between the two should be encouraged in order to enhance student learning.
How to combine


(a) Teaching – Level 3 module, Britain in the 1960s


(b) Writing – Sixties Britain: culture, society and politics (Pearson Longman 
2005)
I began teaching this module several years ago. From the start my intention was to combine the teaching with writing a book on the subject. I delivered the module through 2-hour workshop sessions rather than a lecture / seminar format. And the approach was usually enquiry-based around specific problems, combined with the reading of primary sources. In place of lectures I wrote a c.4000 word essay for each session and made this available to the group in advance. By the end of 11 weeks I had a lot of material on paper, but I had also benefited from two-hours with a group each week to explore ideas and connections. This was the module's initial structure:
1.
Britain in the 1960s - themes and interpretations

2.
British politics and the road to 1964

3.
The permissive society?

4.
Affluence, equality and the rediscovery of poverty

5.
Race, ethnicity and immigration

6.
High culture: art and society in the 1960s

7.
Popular culture: consumerism, culture and society in the 1960s

8.
‘White heat’, the economy and the New Britain 

9.
Harold Wilson and the Labour Governments, 1964-70

10.
Britain and the wider world in the 1960s

11.
The Conservative return to power, 1964-70

What became clear through the teaching and assessment (essay, critical analysis of source material, exam and seminar participation) was that some of these sessions were simply more accessible and interesting than others – which had implications for how the book was eventually organised. Also, the module as a whole was too fragmented. It was a set of separate topics related by theme rather than an integrated series. The more I worked on the book – thinking about its structure, getting greater control of the secondary literature, gathering archival materials – the more I was able to achieve tighter integration. After tinkering with the structure each year I finally settled on a design that has worked well for the last 3 years:
1.
Post-war Britain 1945-60 - an overview

2.
(a) Reading the sixties


(b) What's wrong with Britain? 

3.
Early sixties politics

4.
'Swinging London', changing fashions

5.
The permissive society?

6.
Race, ethnicity and immigration

7.
Going underground: the sixties and the counterculture 

8.
Women's liberation?

9.
(a) 1968 

(b) 'Cultural crisis' and the backlash against permissiveness

10.
Harold Wilson and the Labour Governments, 1964-70

11.
(a) Into the seventies

(b) Conclusions
In short, teaching the module helped the design of the book. From the other side, the work involved in writing the book made for a more coherent module and a better learning experience for the students who have taken the revised version over the last 2-3 years.

The next stage:

Sine the book was published last year I have sought to develop the module further. I have now mapped on to the 11 sessions a set of pedagogical and methodological approaches. These have been developed in part by reading the literature on Higher Education learning and teaching, and in part by experience. I begin each 2-hour workshop by explaining to the students which approaches will be employed that day and why. These include:
· Problem solving – interrogating the nature of historical knowledge and interpretation, and why we need to have a grasp of (sixties) historiography

· Analysing visual sources – film, fashion and pop art; how can we best use these sources and what are their limitations?

· Analysing and contextualizing written texts 
· Analysing statistics – voting behaviour in the 1960s; survey material on contemporary popular attitudes to social and cultural change

· Field work (where possible) – tracing the geographies of 'Swinging London'

· Information gathering – small group work on collecting and presenting information about sixties liberal law reforms
· Integrating knowledge from separate areas of the module – how does the emergence of the Women's Liberation Movement relate to the wider sixties debate around permissiveness?

· Creative exercises – groups of students create powerpoint slides during the workshop; the tutor saves these and makes them available via WebCT (virtual learning environment)
· Peer marking – pairs of students agree a mark for a critical analysis of source material provided by the tutor before they have to write their own

The priority here has been to think through (a) the student activities, conceptual approaches and skills that are integral to high-level learning for final-year history students and (b) how to ensure a stimulating student experience each week and keep learners motivated.
Conclusion:
This model of working is not applicable to all – perhaps not even applicable to many. But in contexts where it can be applied it is one way of bridging the gap between subject research and teaching. I have been able to make my enhanced subject knowledge and resources available to students. This has included designing an accompanying WebCT site for the module. My aim was never simply to leave a few copies of Sixties Britain on our library shelves, nor to make it the book for the module. Instead the process of writing has provided a base from which I have been able to think more explicitly about pedagogy, and work towards developing a richer learning experience for students. Finally, in an environment where many of us are expected to pursue teaching excellence while maintaining a research output, it makes practical sense where possible to combine these goals into one field of enquiry.
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