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1) Thematisation

This is a thematised bibliography of OSL and related material, of which the

principal divisions are listed below. It should be made explicit at the outset that

these themes are not unproblematically distinct: for instance, there is no rigid

dividing line between embodied learning and the question of cultural bodies, or

between the strategic design of HE space and the use of HE space. Some entries

could have been recorded under a different heading and remained equally well

placed. Policy with regard to sorting the various entries has emphasised those

which seem closest to the interests of this project, whilst remaining faithful to

the demand that the breadth of the literature on OSL is reflected. The first five

categories in the list – some of which have further sub-categories – are the most

relevant. When dealing with large, established bodies of literature, however, on

topics such as “Experiential learning,” “Active learning,” or “Applied theatre”, it

has been necessary to balance the expectation for specificity with the

requirement to provide representative examples of the available literature.

 Using Open Spaces in HE Teaching

 Kinaesthetic Learning / Embodied Learning

 Planning (HE) Teaching Space

 “Applied Theatre” Pedagogy

 “Third Space”

 Theories of Space

 Relevant Pedagogic Theories and Thinkers

 Theory of Learning Styles

 Active Learning in Context (Organisational, Cont. Ed.)

 Feminist Bodies/Spaces & Cultural Bodies/Spaces
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2) Disambiguation:

 “Open Space Technology”: a Business Movement which privileges “no-

agenda” meetings with a group/collaborative ethos. This has been

excluded from the bibliography except in one or two instances where it

has been used as a pedagogical model in the classroom.

 “Open Plan/Space Learning”: This was a joint architectural and

pedagogical initiative which produced theoretical and case-based

literature in the 1970s, especially in the USA. Because it is formative of

contemporary interest in Open Space Learning at HE level a

representative sample of this work is included; its focus on sites of

primary and secondary education means, however, that this work is

corralled within one sub-category.

 “Open Learning” refers to access to learning through information

technology. This is not relevant to the concerns of this project.

3) Annotations

This is a partially annotated bibliography. There were three conditions which met

singly or in combination provoked annotation: where it was felt that the primary

relevance of the text merited a short exposition; where it was felt that there was

a chapter or several chapters within a text which merited special attention; or

where it was felt that the title of a journal article may have misled the reader as

to the article’s content.

4) Star-system.

A star-system has been introduced to help the reader navigate what is a long

bibliography.

1 star* = where the entry matches two or more of the search terms.

2 stars** = where the entry matches two or more of the search terms and

the entry is seen to be of particular import to the project.

5) Search Results:

 Search Terms: Open Space Pedagogy/Learning; Third Space Pedagogy;

Active Learning; Embodied Learning; Teaching (and) Bodies; Learning

Styles; Experiential Learning; Creative Approaches to Teaching; Creative

Learning Spaces; Drama and Pedagogy; Applied Theatre and Pedagogy;

Kin(a)esthetics.
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 Catalogues: Australian Educational Index; British Educational Index;

British Library; ERIC; JISC; ETHOS: UK Theses; Google Books; Google

Scholar; WorldCat; Warwick University Library Catalogue; US Congress

Library.

 Journal Back Issues

 Email correspondence with UK CETLS, Australian University Centres, and

cited authors on Educause.
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Relevant Pedagogical Theory

Archambault, Reginald. D. John Dewey on Education: Selected Writings. Chicago:

University of Chicago Press, 1974.

Biggs, J. ‘From theory to practice: a cognitive systems approach.’ Higher Education

Research and Development 12 (1993): 73-86.

Biggs, J. and C. Tang eds. Teaching for Quality Learning at University. 3rd ed.

Maidenhead: MaGraw-Hill/Society for research into Higher Education & Open

University Press, 2007.

An overview of the changing demographic in university education and the

corresponding need for different learning strategies.

**Boal, Augusto. Theatre of the Oppressed. Trans. C.A. McBride and M. Leal

McBride. New York: Urizen Books, 1979.

This is a seminal work about drama pedagogy as a social and political formation.

It includes a theoretical discussion of the relation between theatre and ethics from

Aristotle’s Poetics. Practices such as ‘Forum Theatre’, where audiences (‘spect-

actors’) are encouraged to interrupt scripted drama and redirect the action

toward social justice, or ‘Newspaper Theatre’, where students improvise/parody

or sing news stories in workshop environments, are discussed in detail.

*Boal, Augusto. Games for Actors and Non-Actors. 2nd ed. London: Routledge, 1992.

A practical guide for workshop leaders (‘jokers’) and organisers when initiating a

‘Theatre of the Oppressed’.

Bruner, Jerome. Actual Minds, Possible Worlds. Cambridge MA: Harvard University
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Press, 1986.

An exploration of literature and teaching which owes a debt to Vygotsky (see

below).

Bruner, Jerome. The Culture of Education. Harvard University Press, 1996.

Darder, Antonia, Marta Baltodano, and Rodolfo D. Torres, eds. The Critical Pedagogy

Reader. New York; London: Routledfgefalmer, 2003.

Pt. 6 ‘Critical issues in the classroom’ has some relevance to new learning spaces

and strategies.

Daniels, Harry, ed. Vygotsky and Pedagogy. Routledge: London and New York, 2001.

Makes explicit some of the pedagogical applications and themes in Vygotsky’s

social psychology.

Daniels, Harry, Hugh Lauder, Jill Porter, and Sarah Hartshorn, eds. Education

Theories, Cultures and Learning: a critical perspective. London: Routledge, 2009.

A collection of essays on various aspects of pedagogy which includes: C. James

‘Teaching as an affective practice.’

*Dewey, John. Experience and Education. New York: Touchstone, 1997.

An influential work of educational philosophy which underlies ideas of experiential

learning and creative pedagogy.

*Ellsworth, Elizabeth. Teaching Positions: Difference, Pedagogy, and the Power of

Address. New York: Teacher’s College Press, 1997.
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The author focuses on the performative role of the teacher and the possibilities

inherent in cross-disciplinary encounters.

Freire, P. Pedagogy of Freedom: ethics, democracy and civic courage. Trans. P.

Clarke. Boulder, CO: Rowman &Littlefield, 1998.

Freire, P. Pedagogy of Hope. Trans. R.B.Barr. New York: Continuum, 1999.

*Freire, P. Pedagogy of the Oppressed. Trans. M.B. Ramos. New York: Continuum,

1986.

This influential study proposes a radical, active and dialogic pedagogy which

opposes the banking model of learning. As with Freire’s other works, he relates

pedagogy explicitly to political and economic issues.

Freire, Paulo, and Ira Shor. A Pedagogy of Liberation: Dialogues on Transforming

Education. New York: Bergin and Garvey, 1987.

Gallop, Jane. Pedagogy: The Question of Impersonation. Bloomington: Indiana

University Press, 1995.

A collection of essays on group dynamics in the classroom and the psychology of

teaching.

Giroux, Henry. A. and Patrick Shannon, eds. Education and Cultural Studies: Towards

a Performative Practice. New York: Routledge, 1997.

This collection provides a cultural and social perspective on teaching theory.

Giroux, Henry, et al. Counternarratives: cultural studies and critical pedagogies in

postmodern spaces. New York; London: Routledge, 1996.
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The ‘spaces’ in question here are the social, cultural and politicised spaces of

schools and universities.

*Jarvis, Peter. Towards a Comprehensive Theory of Human Learning. London:

Routledge, 2006.

Taking existential philosophy as his model, the author considers the mind-body

relation, the context of space, the construction of experience in teaching and the

role of emotions in learning.

Jarvis, Peter, and Stella Parker, eds. Human Learning: an Holistic Approach. London;

New York: Routledge, 2005.

*Kolb, Alice Y., and David A. Kolb. ‘Learning Styles and Learning Spaces: Enhancing

Experiential Learning in Higher Education.’ Academy of Management Learning

and Education 4.2 (2005): 193-212.

*Kolb. David. A. Experiential Learning: Experience as the Source of Learning and

Development. Englewood Cliffs, NJ: Prentice Hall, 1984.

Seminal text which explains the theory and practice of experiential learning and

establishes a learning cycle model for understanding participation and reflection

in teaching.

Marchese, T. J. ‘The New Conversations about Learning: Insights from Neuroscience

and Anthropology, Cognitive Science and Work-Place Studies.’ Assessing Impact:

Evidence and Action. Ed. B. L. Cambridge. Washington, DC: American Association

for Higher Education, 1997. 79-95. 29 April 2010

<http://www.learningcommons.evergreen.edu/docs/Marchese_essay.doc>

Mezirow, J. Learning and Transformation: critical perspectives on a theory in

progress. San Francisco, Joey Bass, 2000
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Palmer, Joy. A. Fifty Major Thinkers on Education: From Confucius to Dewey. London:

Routledge, 2001.

Piaget, Jean. The Mechanisms of Perception. Trans. G. N. Seagrim. New York: Basic

Books, 1969.

Influential theory of child mind development, often cited in literature on learning

environments and learning styles.

Reid, Alan et al., eds. Participation and Learning: perspectives on education and the

environment, health and sustainability. New York: Springer, 2008.

‘.’ “.’

A study of participatory models of education.

Saljo, R. Learning and Understanding. Gothenburg: Acta Universiatis

Gothenburgensis, 1982.

A study of experiential and phenomenographic learning.

*Trifonas, Peter Pericles. Revolutionary Pedagogies: Cultural Politics, Instituting

Education, and the Discourse of Theory. New York: Routledge, 2000.

A theoretical account of the bodies and canons of teaching practice. Useful essays

include: Jacques Derrida ‘Where a teaching body begins and how it ends;’ Douglas

Kellner ‘Multiple literacies and critical pedagogies: new paradigms;’ and Nicholas

C. Burbules ‘The limits of dialogue as a critical pedagogy.’

Usher, R., I. Bryant, and R. Johnston. Adult education and the Post-Modern

Challenge: Learning beyond the Limits. New York: Routledge, 1997.

*Vygotsky, Lev. Mind in Society. Trans. M. Cole. Cambridge, MA: Harvard University
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Press, 1978.

An influential study of mind development which emphasises social, relational and

environmental factors.

*Vygotsky, L. Thought and Language. Reprinted edition. London: MIT Press, 1986.

Winch, C. The Philosophy of Human Learning. London, Routledge, 1998.

Winnicott, D.W. Playing and Reality. London: Tavistock, 1971.

A formative account of the role of creative play in the narrative of development.

Woods, P. Researching the Art of Teaching: ethnography for educational use.

London: Routledge, 1996.
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Theories of Space

Boostrom, Robert. ‘‘Safe spaces’: reflections on an educational metaphor.’ Journal

of Curriculum Studies 30.3 (1998): 397-408.

Evans, James, Ian Cook and Helen Griffiths. ‘Creativity. Group Pedagogy and Social

Action: A Departure from Gough.’ Educational Philosophy and Theory 40.2 (2008):

330-345.

A theoretical consideration of education spaces as spaces for collective

engagement, using the work of Deleuze, Guattari, and Noel Gough.

*Foucault, M. Discipline and Punish: the birth of the prison. Trans. A. Sheridan. New

York: Vintage Books, 1979.

A famous discussion of the spatial orders of power and condemned ‘docile’ bodies

which are organised according to institutional power structures. The panopticon

as used in the design of prison spaces (so the guards can see the prisoners and not

be seen by the prisoners) is explicated as a structure which pervades modern

society. The learning spaces of the university are not incommensurable with the

punitive spaces of the prison in this respect.

Knee, Robert. ‘‘Democratic space:’ a study in critical pedagogy: cycles of action

research to explore the concept of ‘democratic space’ in religious education

through narrative, art and symbol.’ PhD thesis. University of East Anglia, 2003.

*Goos, M. ‘Creating learning Spaces: the Annual Clements/Foyster Lecture.’

Identities, Cultures and Learning Spaces: proceedings of the 29th annual

conference of the Mathematics Education Research Group of Australasia, 1-5 July

2006. Vol 1. Ed. P. Grootenboer, R. Zevenbergen and M. Chinnappan. Adelaide:

MERGA Inc., 2006. 3-14.
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How learning spaces are created in the mathematics classroom.

Gough, Noel. ‘RhizomANTically becoming-cyborg: performing posthuman

pedagogies.’ Educational Philosophy and Theory 36.3 (2004): 253–265.

Gough, Noel. ‘Shaking the tree, making a rhizome: towards a nomadic philosophy

of science education.’ Educational Philosophy and Theory 38.5 (2006): 625–645.

Gough, Noel. ‘Changing planes: rhizosemiotic play in transnational curriculum

inquiry.’ Studies in Philosophy and Education 26.3 (2007): 279–294.

Greeno, J.G. ‘The situativity of knowing, learning and research.’ American

Psychologist 53.1 (1997a): 5-26.

Hubbard, Phil, Rob Kitchin, and Gill Valentine. Key Thinkers on Space and Place.

London: Sage, 2004.

A good compendium text which gathers together thoughts from different thinkers,

including Lefebvre, Bhabha, Deleuze and Foucault, on the subject of space.

Lefebvre, Henri. The Production of Space. Trans. Donald Nicholson-Smith. Oxford:

Blackwell, 1991.

A philosophical discussion which challenges any purely geometric conception of

space. Space is charged with social and cultural meanings and possibilities: it can

be ‘open’ or ‘closed’; monolithic or differentiated.

Montero, Janina. ‘Safe space or separation? Mediating the tension.’ Educational

Record 76.2-3 (1995): 37-40.

Solomon, N., B. Boud and D. Rooney. ‘Room to Move: spaces for learning.’ Enriching
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Learning Cultures. Proceedings of the 11th annual international conference on

post-compulsory education and training. Vol. 3. Ed. J. Searle, I. Yashin-Shaw and

D. Roebuck. Brisbane: Centre for Learning Research, Faculty of Education, Griffith

University, 2003. 116-123.

A consideration of the overlap of social spaces and work spaces in the process of

learning at work.

Toynton, Robert. ‘‘Invisible Other’: Understanding safe spaces for queer learners

and teachers in adult education.’ Studies in the Education of Adults 38.2 (2006):

178-94.

Tuan, Yi-Fu. Space and Place: the perspective of experience. Minneapolis: Univ. Of

Minnesota Press, 1977.
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Embodied Learning

*Bagley C, and M.B. Cancienne. ‘Educational research and inter-textual forms of

(re)presentation: the case for dancing the data.’ Dancing the Data. Ed. C. Bagley,

and M.B. Cancienne. New York: Peter Lang, 2002. 3-19.

This essay opens a collection of essays which make the case for dance,

choreography, and kinaesthetic embodiment as significant modes of

representation in the field of academic research.

Barad, K. ‘Posthumanist performativity: toward an understanding of how matter

comes to matter.’ Signs 8.3 (2003): 801–831.

*Barndt, Deborah, Zabe MacEachren, and Heather Rigby. ‘Reflections from the

Neck Down: Embodied Learning in the Classroom.’ Pathways. The Ontario Journal

of Outdoor Education 11.2 (1999): 11-14.

This article acknowledges the importance of the body in learning by emphasising

the environment, engagement with the senses, and the status of play.

*Barr, Sherrie, and Philip Lewin. ‘Learning Movement: Integrating Kinaesthetic

Sense with Cognitive Skills.’ Journal of Aesthetic Education 28.1 (1994): 83-94.

This discussion focuses on the processes of dance education, especially the

apprehension of the dancer, and makes productive comparisons with learning in

other disciplines (e.g. physics).

Barreca, Regina, and Deborah Denenholz Morse, eds. The Erotics of Instruction.

Hanover: University Press of New England, 1997.



15

Barrow, Robin. ‘Education and the Body: Prolegomena.’ British Journal of Education

Studies 56.3 (2008): 272-285.

*Beckett, David, and Gayle Morris. ‘Ontological Performance: Bodies, Identities and

Learning.’ Studies in the Education of Adults 33.1 (2001): 35-48.

A study of embodiment which seeks to ground an epistemology in the body (and

its practices) which, in turn, contributes to adult education and training.

Bleich, David. "The Materiality of Language and the Pedagogy of Exchange."

Pedagogy 1 (2001): 117–41.

*Brand, Alice Glarden, and Richard L. Graves, eds. Presence of Mind: Writing and the

Domain Beyond the Cognitive. Portsmouth, NH: Boynton/Cook Pub., 1994.

Includes: Karen Klein and Linda Hecker ‘The Write Moves: Cultivating Kinaesthetic

and Spatial Intelligences in the Writing Process.’

Brehm, Mary Ann, Lynne McNett, and photography by Gene Einfrank. Creative

Dance for Learning: the Kinaesthetic link. Boston: McGraw-Hill, 2008.

**Bresler, Liora, ed. Knowing Bodies, Moving Minds: Towards Embodied Teaching

and Learning. Kindle Edition. New York: Springer, 2004.

This edited collection comprises a thorough study of the body in education. It

considers cultural and philosophical contexts for embodied knowledge and then,

more specifically, the role of educational settings in exploring embodiment. The

following essays are especially significant: Michael Peters ‘Education and the

Philosophy of the Body: Bodies of Knowledge and Knowledges of the Body’ (13-

18); Wayne Bowman ‘Cognition and the Body: Perspectives from Music Education’

(29-50); Richard Shusterman ‘Somaesthetics and Education: Exploring the Terrain.’

(51-60); Janice Ross ‘The Instructable Body: Student Bodies from Classrooms to
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Prisons’ (169-182); Judith Davidson ‘Embodied knowledge: Possibilities and

Constraints in Arts Education and Curriculum’ (197-212).

*Cancienne, M.B., and C. Bagley. 2009. ‘Dance as Method. The process and product

of movement in educational research.’ Arts and Learning Research Journal 25.1

(2009): 1-25.

*Cancienne, M.B., and C.N. Snowbar. ‘Writing Rhythm: Movement as Method.’

Qualitative Inquiry 9.2 (2003): 237-253.

This paper examines the link between choreography, dance and research. By

proposing the body as a site of knowledge and a productive method of inquiry, the

authors raise the question of how an ‘art research’ approach can further inform

the scene of education.

Chailklin, Sharon, and Hilda Wengrower, eds. The Art and Science of

Dance/Movement therapy: Life is Dance. New York: Brunner-Routledge, 2009.

An edited volume which includes some discussion of kinaesthetic empathy and the

relation between motion and emotion.

Cooks, Leda M., and Kathleen LeBesco. ‘Introduction: the Pedagogy of the Teacher’s

Body.’ Review of Education Pedagogy and Cultural Studies 28.3/4 (2006): 233-238.

The introduction to a special edited journal on the topic of the teacher’s physical

body.

*Crowdes, M.S. ‘Embodying Sociological Imagination: Pedagogical Support for

Linking Bodies to Minds.’ Teaching Sociolog. 28 (2000): 24-40.

*Davenport, Donna R. ‘Writing movement / dancing words: A Collaborative

Pedagogy.’ Education 118.2 (1997):293-304.
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A biographical account of a collaborative teaching project linking the principles of

writing to those of dance: expressing the rules of punctuation through the time,

space, and weight of choreographed movement.

Davies, B. A Body of Writing: 1990-1999. New York: Rowman & Littlefield Publishers,

Inc., 2000.

Dennison, P.E., and G.E. Dennison. Brain gym: Teacher’s edition. Ventura CA:

Educational Kinesiology Foundation, 1989.

Donelan, Kate. ‘Embodied Practices: Ethnography and Intercultural Drama in the

Classroom.’ NJ (Drama Australia Journal) 26.2 (2002): 35-46.

Eastman, N. ‘Our Institutions, Ourselves: Rethinking Classroom Performance and

Signification.’ Review of Education Pedagogy and Cultural Studies 28.3/4 (2006):

297-308.

This article discusses the cultural and interpretative significance of the teacher’s

physical body in the learning space.

Emig, J. ‘Embodied Learning.’ English Education 33.4 (2001): 271-280.

Taking into consideration the effect of new, technologically advanced learning

spaces, this paper argues for the continued importance of ‘literal’ and physical

interaction between students.

Evans, John, Brian Davies, and Emma Rich. ‘The Body Made Flesh: Embodied

Learning and the Corporeal Device.’ British Journal of Sociology of Education 30.4

(2009): 391-406.
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Though largely concerned with elementary education, this article addresses the

agency of the body as it relates cultural and biological discourses.

Everett, L. ‘Moving bodies: Jacques Lecoq and drama education in Australia.’ NJ

Drama Australia Journal 31.2 (2008): 73-82.

This paper discusses how the ideas of physical theatre practitioner Jacque Lecoq

translate to the classroom.

*Fleckenstein, Kristie S. "Writing Bodies: Somatic Mind in Composition Studies."

College English 61 (1999): 281–306.

This article includes a critique of post-structuralist attitudes toward the body, and

argues that corporeality can be linked to textuality.

Franks, Antonand Carey Jewitt. ‘ The meaning of Action in Learning and Teaching.’

British Educational Research Journal 27.2 (2001): 201-218.

An attempt to define what we mean by active or embodied communication in the

school classroom.

Freedman, Diane P., and Martha Stoddard Holmes, eds. The Teacher's Body:

Embodiment, Authority, and Identity in the Academy. New York: State University

of New York Press, 2003

Gallop, J. Thinking Through the Body: Gender and Culture. New York: Columbia

University Press. 1998.

This includes a theoretical and psychoanalytically inflected discussion of ‘The

Student Body.’

*Giddens, M.J. ‘Freedom through rhythm: the eurhythmics of Emile-Jaques
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Dalcroze.’ PhD thesis. Melbourne: University of Melbourne, 1984.

How eurhythmic/kinaesthetic exercises used in teaching music can be applied

beyond the discipline of music.

Griffiths, Sandra and Patricia Partington. Enabling Active Learning in Small Groups.

Video cassette and booklet. Sheffield: CVCP Universities’ Staff Development and

Training Unit, 1992.

*Griss, Susan. ‘Creative Movement: A Language for Learning.’ Educational

Leadership 51.5. (1994): 78-80.

Explores the application of kinaesthetic learning to the interpretation of concepts

and the creative response to literary and cultural themes.

Hanna, Thomas. The Body of Life. New York: Alfred Knopf, 1980.

Hanna, Thomas. ‘Clinical Somatic Education: A Discipline in the Field of Health Care.’

Somatics, Magazine-Journal of the Bodily Arts and Sciences 8.1 (1990-91) 15 May

2010 <http://www.somatics.com/hannart.htm>

Hashagen, A., C. Zabel, H. Schelhowe, and S. Zare. ‘Adaptive Motion Pattern

Recognition: Implementing Playful learning through Embodied Interaction.’

International Conference on Digital Human Modelling. Ed. V. G. Duffy. Berlin:

Springer, 2009. 105-114

*Heshusius, Lous. ‘Freeing Ourselves from Objectivity: Managing Subjectivity or

Turning Toward a Participatory Mode of Consciousness?’ Educational Researcher

23 (1994): 15-22.
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This article discusses participatory modes of consciousness in teaching and

learning which emphasises nonverbal, somatic kinship over and above the

regulation of spaces between the self and the other.

**Hocking, Brent, Johnna Haskell, and Warren Linds, eds. Unfolding Bodymind:

Exploring Possibility through Education. Brandon, VT: Foundation for Educational

Renewal, 2001.

This is a significant collection of essays on the role of the body in western

educational practices. It focuses variously on phenomenology and sensation,

feeling and emotion, and the body and its learning environment. Relevant essays

include: J.G. Haskell ‘Experiencing Unknown Landscapes: Unfolding a Path of

Embodied Respect;’ D.W. Jardine ‘Unable to Return to the Gods that made Them;’

J. Overboe ‘How a Space for ‘Embodied Wisdoms’ in the Education System Can Be

Created through Teaching;’ D. Rigo ‘Merleau-Ponty’s Work and Moral Education:

Beyond Mind/Body, Self/Other, and Human/Animal Dichotomies;’ and D. Abram

and D.W. Jardine ‘Afterword. All Knowledge is Carnal Knowledge: A

Correspondence.’

Hogan, Monika, J. ‘Making Contact: Teaching, Bodies, and the Ethics of

Multiculturalism.’ Review of Education Pedagogy and Cultural Studies 28.3-4

(2006): 355-366.

This paper asks how we can expand our notion of contact space and embodiment

in teaching.

Hope, S. ‘Embodied Knowledge and Disembodied Ignorance: A Reflection on the

‘Ways of Knowing’ Conference. Embodiment and Teaching and Learning in

Anthropology.’ Anthropology in Action 12.2 (2005): 75-76.

Horn, J., and D. Wilburn. ‘The Embodiment of Learning.’ Educational Philosophy and

Theory 37.5 (2005): 745-760.
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An introduction to the philosophy and science of embodied learning.

Houwer, Rebecca. ‘Restorative Learning, Restorative Living: Poetic Inquiry As

Embodied Ecology.’ MA thesis. McGill University, 2006.

Izquierdo, Eduardo J. ‘The dynamics of learning behaviour: A situated, embodied,

and dynamic systems approach.’ PhD thesis. Sussex University, 2008

Johnson, Michael. ‘Poetry in Motion: Kinaesthetic Effects in Twentieth-Century

Poems.’ PhD thesis. University of Nottingham, 1992.

Johnston, Sally Naylor. ‘Metaphoric Process and the Agency of Embodied Learners: A

Postmodern Re-Imagining of Learning Process Using an Ethic of Care

Methodological Model.’ Ed.D Thesis. Richmond, USA: Presbyterian School of

Christian Education, 1994.

Jones, J.L. ‘Performance ethnography: The role of embodiment in cultural

authenticity.’ Theatre Topics 12.1 (2002): 1-15.

*Jordon, Sherry. Embodied Pedagogy: the Body and Teaching Theology. Blackwell

Publishers Ltd., 2001.

This is a reflection upon undergraduate teaching in light of research on proxemics

(social and personal space) and kinesics (body language). It offers strategies for

incorporating students’ bodies in the learning process and considers the

importance of learning spaces in this process.

Kazan, Tina. "Braving the Body: Embodiment and (Cyber)Texts." Brave New

Classrooms: Educational Democracy and the Internet. Ed. Joe Lockard and Mark

Pegrum. New York: Peter Lang, 2007.
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*Kazan, Tina. ‘Dancing Bodies in the Classroom: Moving toward an Embodied

Pedagogy.’ Pedagogy 5.3 (2005): 379-408.

Considers how the body is coded in the practice of the seminar room.

*Kazan, Tina. ‘Teaching the Student Body: Towards an Embodied Pedagogy.’ PhD

thesis. University of Illinois, 2001.

This thesis considers how the classroom is both a physical phenomenon and an

ethical space and asks how teachers and students can connect in space.

*Kelly, Suzanne M. "The Sensuous Classroom: Focusing on the Embodiment of

Learning." Chronicle of Higher Education, July 25 2008. 25 April 2010.

<http://chronicle.com/article/The-Sensuous-Classroom-/20393>

An article which argues that internet based learning is no substitute for the

sensuous experience of being in the classroom space.

Kentel, Jeanne Adele, and Teresa M. Dobson. ‘Beyond Myopic Visions of Education:

Revisiting Movement Literacy.’ Physical Education and Sport Pedagogy 12.2

(2007): 145-162.

A cultural study of movement and play in schools which includes a consideration of

the desk as a Western contrivance for controlling movement and equating

learning with stillness.

Kerka, Sandra. ‘Somatic/Embodied Learning and Adult Education. Trends and Issues

Alert.’ ERIC Clearinghouse on Adult, Career, and Vocational Education. Columbus,

OH: 2002. 10 May 2010 <http://www.ericacve.org/pubs.asp,2002>

Kincheloe, Joe L., ed. Multiple Intelligences Reconsidered. New York, NY: Peter Lang,

2004.
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This is a critical reconsideration of Howard Gardner’s theory of visual-spatial

intelligence. It includes: Donald S. Blumenthal-Jones ‘Bodily-kinaesthetic

intelligence and the democratic ideal.’

Laban, Rudolph. A Vision of Dynamic Space. Comp. LIsa Ullmann. London: Taylor and

Francis, 1984.

A collection writings and sketches from the dance practitioner Rudolf Laban, who
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