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Introduction and Overview
The provision of feedback on academic writing tasks and assignments is an integral component of teacher education. This proposed article will focus on audio-feedback provided through screen capture software (in this case Jing and Snagit) in UK teacher education contexts. The advantage of screen capture software (SCS) is that you can highlight the actual part of the text that you want to focus on (using a cursor and highlighting tools). You can simultaneously use voice comments to provide feedback. Additionally, through SCS, you can draw attention to other sites and resources (websites and on-line tools). 

The innovation of providing spoken feedback is not in itself a new phenomenon. Indeed these authors have conducted ongoing practitioner research spanning a period of twenty years in the use of recorded spoken feedback. However being able to simultaneously provide a visual focus and an auditory commentary is comparatively novel and this combination justifies the term ‘multimodal’ feedback.

The chapter would begin by making comments on the context in which the writer/practitioners are currently working. After providing procedural and technical detail about SCS, the chapter would move into an evaluation section, considering viewpoints on the value of spoken feedback/multimodal feedback.  This themed evaluative analysis and evaluation of the feedback experience would include comments from both tutors and students. 

The final section of the chapter would concentrate on articulating implications for using SCS in Higher Education. The chapter ends by providing some recommendations for tutors. In particular, in evaluating the value of screen capture, it is important to remember that in teacher education the ‘loop’ (Woodward 2003) aspect of seeing tutors innovate with their feedback is particularly important. If teacher educators are not seen to innovating in their own practice then there are missed opportunities for discussion about ongoing evaluation and the promotion of reflective practice.

Some practicalities.
This section of the article would look at practicalities. One problem is dealing with the video that is produced. It does create a large file (if you choose to download them to your desktop they usually take up about 15mb of space). This is a large file to send by attachment and TLs (Teacher Learners) in-boxes may have restrictions. One solution is to make them available on a VLE (in our case Moodle). It is worth thinking about all the options because one really useful features of Jing or Snagit quickly runs out. Although initially you can store resulting videos on the Screencast server, with a large number of students getting individual video, you quickly reach your ‘storage limit’. If you buy the ‘pro’ version of Jing, you store them all on the Screencast server. This is solution that we arrived at (and probably what Screencast anticipates on the design of this ‘free’ tool!). Several studies that have focused on the use of screen capture for feedback have alluded to the same problem (Brick & Holmes 2008). The technology does require a good internet connection, preferably broadband. 

Later sections of the chapter will  list other options and tools.

Talking about feedback from students
Although most TLs are very positive about audio feedback (or at least the inclusion of audio feedback), a few TLs do not see any significant difference between spoken and written feedback. The chapter will integrate data from students and tutors. Anticipated themes will include:

· Quicker and ‘easier’ feedback?
· More personal ?
·  	Facework and ‘hedging’
· Dialogic and conversational

Considerations/wider global significance
This section will cover four areas. The first will present some advice about implementing spoken feedback using SCS. The second will consider implications for research in TESOL. The third will comment on possible wider implications for MA ELT/EFL/TESOL programmes. The final comments will be related to the importance of language teachers evaluating language learning tools and embedding them in language learning processes.

Implications for research
This section will build on existing research and suggest some areas for further research. It is clear that most studies that report the use of SCS in giving are positive in nature (Brick & Holmes, 2008; Chen 2012; Mathisen, 2012; McLaughlin et al 2007; Séror 2012: Silva, 2012; Stannard, 2007). In qualified terms, this has been our experience at University of Warwick too. However, not all of the studies listed above are based on substantial empirical data.  We will suggest some areas for future research. 

Summary and conclusion
There will be a summary and conclusion section. Taken as a whole, the chapter will confirm that audio-feedback is well received by majority of students. (They report that they find it more accessible, helpful, detailed, personal and dialogic than written feedback). Tutors also recognize its potential benefit but usually find it hard to sustain this mode of feedback over time due to institutional and habitual factors. 
Other teacher educators are beginning to realize the possible multimodal benefits of SCS feedback. As Stannard says:

It is the mix of modes, both giving feedback in writing, accompanying this with a spoken audio commentary and most of all being able to move the text around that increases the impact. (2013:159)

Our practitioner research has established that SCS feedback is clearer to TLs. These findings are largely supported by the work of Chen (2012). The combination of sound and visual information provides feedback that is easier to engage with and follow. Additionally, the quantity of feedback is much greater than more traditional forms of feedback (taking into account the amount of time taken). Despite these kind of advantages, there is not much evidence that this innovation is widespread. Its use may well grow in the future but at the moment it is limited to a few enthusiasts. 

During the article we will find space for an expanded view of this table:

	Camtasia Studio
	Expensive PC option - hard to use but can produce very professional results

	Adobe Captivate
	Very expensive and really only for professionals. Most teachers would find it hard to use.

	Camtasia:Mac
	I use this. Less expensive than Studio (above) but takes some getting used to. If you are comfortable on a Mac, a good option.

	Screenr 
	This is a web-based, Java tool so you don’t need to download anything on your computer. The drawback is that it is slow (waiting for the video to upload) and you need a good internet connection.  

	Screenflow
	Expensive but powerful – another good Mac option.

	Jing
	Free tool and easy to use. However, it doesn’t have many features and you can’t include webcam in the resulting videos. Once you have pressed the stop button you can’t go back and edit. Videos are limited to 5 minutes.

	SnagIt
	SnagIt and Jing are Techsmith products. Many teachers progress from Jing to Snaggit. You do have to pay for SnagIt but it has no limit on time and you can publish in Mp4 format. 

	Collaaj
	This works on both Mac and PC. It is also available as an iPad app. You can integrate webcam. The free version has a limit of 2 minutes but you can choose various price plans, depending on your needs. Worth considering.  

	Screencast-O-Matic

	This is the best free option. It is easy to use and can record both webcam and screen. It is available in both Mac and PC. There is also an option of

	Apple QuickTime Player
	This has a screen recording function and so is a good starting point for Mac first timers.



Indicative references
Brick, B and Holmes, J (2008) Using Screen capture software for student feedback: Towards a methodology. Paper presented at IADIS International Conference on Cognition and Exploratory Learning in Digital Age (CELDA 2008) 13 –15 October 2008, Freiburg, Germany. Available at
Chen, J. (2012) Investigating spoken feedback through Jing: A study at University of Warwick. Unpublished dissertation.
Fish, W. W., & Lumadue, R. (2010). A technologically based approach to providing quality feedback to students: A paradigm shift for the 21st century. Academic Leadership Journal, 8(1), 170-173.
https://curve.coventry.ac.uk/open/file/5baad20d-1c6f-3a98-b380-02167e5d1cd4/1/brickiadis.pdf
Hyland, K. & Hyland, F. (2006b). Interpersonal aspects of response: Constructing and interpreting teacher written feedback. In K. Hyland & F. Hyland (Eds.), Feedback in second language writing: Contexts and issues (pp. 206-224). New York: Cambridge.
Mathisen, P. (2012). Video Feedback in Higher Education–A Contribution to Improving the Quality of Written Feedback. Nordic Journal of Digital Literacy, 7(2), 97-112.
Séror, J. (2012). Show Me! Enhanced Feedback through Screencasting Technology. TESL Canada Journal, 30(1), 104-116.
Stannard, R (2008) Screen capture software for feedback in language education. Paper presented at Second International Wireless Ready Symposium Interactivity, Collaboration and Feedback in Language Learning Technologies, 29 March 2008, NUCB Graduate School, Japan. Available at http://www.icicte.org/Proceedings2012/Papers/Keynote2-Stannard.pdf
Stannard, R. (2007) "Using screen capture software in student feedback." HEA English Subject Centre Commissioned Case Studies. Available at http://www.english.heacademy.ac.uk/explore/publications/casestudies/technology/camtasia.php
Woodward, T. (2003). Loop input. ELT Journal 57(3), 301–304.


1


S,
et Prfse e Apled gt CALL Usversty ot Wik

J———

he rovisonof oack o acodemic i ks v sgmens 30 gl
S ——————— —p——
e o ot Th e o scen e sare (59 s
oo g e o s st e
i ), Yo cn sl s vt commens 1 rovie
Iodbck. Abdonal, rovgh SC5.yo o dr ein 0 et s i
J————

e mraion of proviin ke 5t s 3 e e
R ———————————
o sy proie 3 vnal o 14 sry commrty b5
[ —————

e gt kg by ki cmmess n e ot s WA e
kelarnnes e curely o At ping procirs 4
el ot 5.t chot kd move i sk scion,
o ot an s o ke ek i bk Tho
R S ——



