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Overall thesis

Historical research — and 'historical
sense' — can contribute to a
necessary decentring of English
language education practices and
theories away from UK- or US-based
models, towards more appropriate,
localized approaches



Plan

1. Why does ELT need 'decentring'?
2. Decentring ELT, in general

3. What is 'historiography'?

4. Potential contributions of
historiography



y does ELT need
to be ‘decentred’?

- Autobiography
Wider ELT discourse



Autobiography

- 198488 Japan: ‘CLT missionary’ in
Japan

- 1990s Japan — a teacher seeking an
alternative to ‘weak version’ CLT.

- 1990s Japan & 2000+ UK — a teacher
educator seeking alternatives to
(imposition of) CLT in ‘periphery’
contexts



Wider ELT discourse

Post-1990 ‘critical turn’ in ELT: e.q.
Adrian Holliday (1994) Appropriate
Methodology and Social Context

Inappropriateness of top—down /
centre—periphery solutions —>

Generally acknowledged needs for
more context-sensitive approaches



Other key writers:

Phillipson 1992
Pennycook 1994, 1998

Canagarajah 1999
Kumaravadivelu 2003, 2006



A guiding question

How can English teachers [in public education
systems and in ‘difficult circumstances’] develop
appropriate methodology?



2. Decentring ELT, Iin
general
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‘Difficult circumstances’

Michael West’s (1960) Teaching English in
Difficult Circumstances

“a class consisting of over 30 pupils
(more usually 40 or even 50),
congested on benches ...
accommodated in an unsuitably shaped
room, ill-graded, with a [non-native
speaker teacher], working in a hot
climate. ... The puplils in such schools
are more subject to Elimination [i.e.
drop-out] than those who are more
favourably circumstanced”



‘Difficult circumstances’
are ‘normal’

s Most (English) teaching in the world
has always occurred and still occurs in
primary and secondary schools, in
such circumstances

= In this sense, these are ‘normal’
circumstances — but are
dysfunctionally neglected in ELT
discourse and ELT research!
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Network rationale
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and teacher development network.



A research agenda for Teaching English in difficult
circumstances (Smith 2008)

-Qualitative research

-Not assuming ‘problem situation’ vs. western norms
-Sharing success stories

-Teacher-research

-Devolved network
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In this article, we argue not only for more research into [
teacher associations (TAs) but also for research to be car

TAs. That is. we advancate their hecoming ‘Researchine T



= [eacher-research

= [eacher association research

= University—school partnerships

= Researcher—teacher collaborations

as forms of bottom-up / decentred
= ELT research’



A guiding question
How can English teachers [in public education

systems and in ‘difficult circumstances’] develop
appropriate methodology?

A preliminary answer

We need to identify / bring into being suitable
foundations for language teaching, given what we
know about the inappropriateness of top—down /
centre—periphery propositions

Can historiography help?



3. What is
historiography?



Preliminaries

‘Historiography’ — researching and
writing history in a principled,
rigorous manner

We need to establish:

sWhy historical research is needed
(rationale)

swhat to focus on (scope)
=show to do research (methodology)



Why research ELT
history? (1)

A continuing ‘paucity of studies’
(Stern 1983)



History of ELT

Howatt (1984) A History of English Language
Teaching; 2" ed. 2004.

Since then:

Howatt and Smith (2000-2005) — 26 volumes of
facsimile reprints (Routledge)

Warwick ELT Archive (2002 onwards)



The Warwick ELT Archive:
www.warwick.ac.uk/elt _archive
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Warwick ELT Archive



History of ELT

English language education in Germany (in German)

Klippel, 1994; Lehberger, 1986, 1990; and Macht, 1986, 1987, 1990.
Recent PhDs by Doff 2002, 2008; Franz, 2005; Kolb, 2013; Ruisz, 2014
English language education in Japan (in Japanese):

Nihon eig)akushi gakkai (The Historical Society of English Studies in
Japan

Nih_onJeigok)yoikushi gakkai (The Historical Society of English Teaching
in Japan).



HoLLT (History of
Language Learning and
Teaching)

SIHFLES (Sociéteé internationale pour I'histoire
du francais langue étrangere ou seconde) — 25-
year history

CIRSIL (Centro Interuniversitario di Ricerca sulla
Storia degli Insegnamenti Linguistici)

APHELLE (Associacao Portuguesa para a
Historia do Ensino das Linguas e Literaturas
Extranjeras)

PHG (Peeter Heynsgenootschap)

SEHEL (Sociedad Espanola para la Historia de
las Ensefianzas Linguisticas)



http://fle.asso.free.fr/sihfles/
http://www2.lingue.unibo.it/cirsil
http://www.aphelle.pt/
http://www.peeterheynsgenootschap.nl/
http://www.ugr.es/~sehel/

What to research?

Fill the many gaps:

‘studies of particular aspects’ (Stern
1983)

... in different contexts

... practices, not just ideas

E.g9.?

sIindividuals

sParticular institutions

sParticular methods or techniques
sMaterials
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PAUL Oh hello, Joanne! PAUL: Let’s have a cup of coffee. PAUI Well, do you like London? ‘ ?
xy ~,J - ANN p i S OANNE:  Yes, I do. Verv much true or false?
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Some basic ‘rules’ of
historiography

= Use but be critical of existing
secondary accounts

= Refer to primary sources (do
‘original’ research)

= Attempt to make only evidence-
based assertions

= Explicitly state sources of evidence



Where to start?

= What do you already ‘know’?
- what are your preconceptions?

= What secondary accounts are there?
what contradictions do they reveal?

what are their sources?

- what questions still need to be answered?
what other sources can we imagine?

= Start to make a chronology, bibliography and
primary source list



Consult primary sources

‘Primary sources’ =

‘Documents or artifacts closest to the topic of
iInvestigation. Often they are created during the
time period which is being studied
(correspondence, diaries, newspapers,
government documents, art) but they can also be
produced later by eyewitnesses or participants

(memoirs, oral histories)’ source:
http://research.library.gsu.edu/primaryhistory



Scope and ‘immerse
yourself’ in sources

= Scope available sources / seek out
further relevant sources

= Immerse yourself in primary
sources, and secondary sources
beyond applied linguistics

= Keep asking questions — what still
needs to be answered? \What

further sources do | need?
Proactively seek them out, but ...

= Know when to stop!



Be critical of sources

= [Triangulate (compare and contrast)
different sources

s Become aware of sources’ biases
and limitations

= Select in a principled way from
available sources (e.g. for textbook
analysis)

But ...



ImaginativeIY
reconstruct the past

» [Immersing] myself in the past until |
know it well enough for my judgment
of what is or is not representative to
seem acceptable without undue

epistemological debate’ (Thomas
2010)



4. Potential contributions of
historiography



Why research ELT
history? (2)

= A continuing ‘paucity of studies’ (Stern
1983)

= Fill the many gaps (e.g. geographical)
= Help to build a relatively new field

= Correct wrong or over-simplistic
accounts

= Counter dominant myths / develop
critical accounts

= Thereby bolster teacher autonomy



= Focus here on the potential
contribution of historiography and
historical sense to ‘decentring’ ELT

- Dispelling myths
- - Providing perspective
- - Developing teacher autonomy



In the absence of historiography we
live by a set of interconnected myths

about the past: ELT mythology

Historiography may lead to better
‘historical sense’



‘Historical sense’

= ‘an appreciation of the past which
enables new ideas to be evaluated in
the light of former experience, past
ideas to be made available as a
continuing resource, and the
limitations and strengths of present-
day paradigms of language teaching
to be evaluated more wisely, to the
benefit of teacher autonomy.’



ELT mythology

Myth # 1: ELT is a matter of methods
Myth #2: ELT depends on science
Myth #3: ELT is imperialistic

Myth #4: ELT has a single story



How to displace ELT
foundations?

Deconstruct allegiance to methods,
(misapplied) science, commercial
Interests, published materials and
testing systems, recipes / quick-fix
‘solutions’, celebrity-centred
entertainment, externally imposed
teaching competency frameworks

Can historiography help”? How did
the myths arise?



Myth #1: ELT is a matter
of methods



“There is no best method — why?’ (Prabhu) One
size cannot fit all — and teachers have always been
eclectic in practice

Methods serve the interests of their promoters, not
necessarily of teachers or learners (Pennycook)

Methods are associated with UK/ US linguistic /
cultural imperialism (Phillipson) / ‘native
speakerism’ (Holliday).



We are supposed to live in a ‘post-method
era’ (Kumaravadivelu), but ...

sthe concept of ‘method’ still predominates
as a way of conceptualizing teaching

= methods-in-materials’ are dominant in
practice

sin-service teacher events impart ‘recipes’ /
quick-fix ‘solutions’

scompetency frameworks are increasingly
Imposed



There is a myth of progress — the
past has seen a successive,

progressive development of
methods:

GTM -> DM -> ALM -> CLT -> TBLT
[-> post-method?]

‘Packaging up’ the past to move on



A more historiographical
approach to the origins,

development and spread of
methods

ELT EFL TEFL EIL ELF
ESL ESP

TESL EOP

ESOL EAP

EAL TESOL



UK ELT

Examining the development of ‘UK ELT’

| define ELT here as:

“Post-World War ll, UK-based enterprise
in the field of English teaching to
speakers of other languages’



When did ELT begin and how did its
influence spread
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The ‘situational approach’

Structural
Oral
Situational

(In India, nicknamed the
‘Independence Method’)






LESSON UNIT - SEVEN
Language Practice

I (a) Ranjit is cleaning the blackboard.

Ranjit has cleaned the blackboard.
There are no words on it now.

(b) Sarath is painting a picture.

Sarath has painted a picture on the wall.
It is very beautiful.

(c) Kamala is washing her clothes.

Kamala has washed her clothes.
Her clothes are in the sun now.




@ Maketen sentences from this table:-

. Nimal a book
| My friend | has bought | a pencil today.
she £ an umbrella
a bag

i(5) Méke ten sentences from this table:—

Our friends eaten | some mangoes.
The villagers have bought | some oranges.
The children some chocolates.

(6) Make 12 sentences from this table:—

My brother sent me a toy.
| Sena has given us a kite.
Bl He made you a parcel.

(7) Re-arrange the words and phrases in the following and
make sentences:—
(a) have/four lessons/welin/our English book/done/.
- (b) at the fair/Kirihamy/has/all his pots/sold/.
= (0 haslour classroom/Kamala/today/swept/.
~ (d) left/have/the fair/all the people/nowl.
(e) our Principal/us/given/a new blackboard/has/.

~ (8) Put the statements in Exercise 3 in the negative form:—

K 'Example:
My friend has bought a new pen.
My friend has not bought a new pen.

Our friends have bought some oranges.
Our friends have not bought any oranges.

0 Change the statements in Exercise 3 to questions:—

Example:
(l) Mz Eriend haoroht a notir e




Continuities with CLT?:
an ELT ‘paradigm’

= ‘structural’ -> structural
and functional

= ‘oral’ -=> oral and written

= ‘situational’ -> situational
and ‘communicative’

= using ‘drills’ -> drills and
tasks

= largely inductive
avoiding L1




Myth #2: ELT depends
on science

Applied linguistics -> ELT
(ELT = science applied to practice)

What are some liimitations of this
way of characterizing language
teaching?



Historiography of
applied linguistics

There are more and less
‘applicationist’ versions

Linguistics has dominated at the
expense of other source disciplines



Precursors of post-method pedagogy: previous
attempts to provide language teaching with a solid
foundation — but limited in effect?

«H.H. Stern (1983) Fundamental Concepts of
Language Teaching

«W.F. Mackey (1965) — ‘'methodics’ (Language
Teaching Analysis)

=sHarold E. Palmer (1917) — The Scientific Study
and Teaching of Languages

sHenry Sweet (1899) — The Practical Study of
Languages
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THE SCIENTIFIC
STUDY & TEACHING
OF LANGUAGES

A REVIEW OF THE FACTORS AND PROBLEMS
CONNECTED WITH THE LEARNING AND
TEACHING OF MODERN LANGUAGES WITH
AN ANALYSIS OF THE VARIOUS METHODS
WHICH MAY BE ADOPTED IN ORDER TO
ATTAIN SATISFACTORY RESULTS

By

HAROLD E. PALMER

ASSISTANT IN THE PHONETICS DEPARTMENT
UNIVERSITY COLLEGE LONDON



Harold E. Palmer (1878-
1949)




According to Palmer (1917), why was there
a need for a new ‘science of language
teaching’?

“ce n'est pas la méthode qui nous manque;
ce qui nous manque c'est la base méme de
la méthode™ (Palmer 1917)

(“it is not 'method’ that we lack; what we
lack is a basis for method” (my translation))



“no one programme can possibly be
ideally suitable for all classes of
students; hence, in addition to the
Standard Programme that we have
... described, we must be prepared
to draw up Special Programmes’
(Palmer 1917: 16)



Cf. ‘'There is no best method — why?”’
(N.S. Prabhu)




As a language teacher in Belgium,
Palmer ...

“explored the possibilities of one
method after another, both as
teacher and student. He would
devise, adopt, modify or reject one
plan after another as the result of
further research and experience in
connexion with many languages —
living and artificial.”



‘28()%ientific method’, according to Palmer (1917

(a) To collect isolated facts and factors in such
numbers as to cover the whole field of inquiry.

(b) To classify, examine, and correlate them.

(c) To draw from them certain conclusions upon
which the fundamental principles may be
established and stated in categoric terms.

(d) To confirm and justify these principles by
putting them to the test of actual and continual
practice.



The Institute for Research
in En%hsh Teaching, Tokyo
(founded 1923)

1922—-1936 — Palmer in Japan




Sweet — phonetics as the ‘indispensable
foundation

Palmer’s alternative applied linguistics
Post-WWII ‘Linguistics applied’
1970s—80s ‘Applied linguistics’ (Widdowson)

Has AL separated again from teachers’
concerns?

Applicationism has tended to prevail; need now
for ‘participatory ELT research’, involving more
involvement and agency of teachers?



Myth #3 ELT is
imperialistic



Where did UK ELT methodology
‘come from’?



Hornby in
Japan

(1923-1941)
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Ins itute for Research in English
Teaching Established

Yr. Palmoer's Office nt the Departmont
of Education will be the Centre of

On Tuesday May 1, the special
committee of the Department of
Education, consisting of Messrs C.
Matsuura, T. Komatsubara, S. Ichi-
kawa, Y. Okakura. J. Nagaya, S.
Mikami, K. Fujioka appointed to
advise in matters pertaining to the
work of Mr. Palmer in Japan, met
at the Mombusho to hear from Dr.
Sawayanagi the plans of the Insti-
tute for Research in English Teach-
ing.

The committee approved the
Institute, and as individuals they
consented to Eecome members of
the Advisory Council of the Insti-
tute,

It was also resolved to entrust
the details of administration and
research to a committee which shall
be nominated by Dr. Sawayanagi.

Dr. Sawayanagi has therefore
with Mr. Palmer appointed the fol-
lowing as the Administrative Com-
mittec of the Institute: Dr. M.
Sawayanagi, President of the Im-

erial Education Association; Mr.
%. Komatsubara, Inspector of the
Department of Education; Prof.
Shigeharu Kimura of the Tokyo
University of Commerce ; Prof. Rin-
shiro Ishikawa of the Higher Nor-
mal School, Tokyo; Prof. Tsutomu
Chiba of the School of Foreign
Languages, Tokyo; Prof. Shigeru
Araki of the Peeress's School,
Tokyo; Miss Ai Hoshino of the
Tsuda Eigaku Juku Tokyo; Prof.
Eishiro Hori of Keio University,
Tokyo; Prof. J. Victor Martin of
Aoyama Gakuin, Tokyo; and Mr.
W E. Laxon Sweet, of the Kokasai
News Agency.

English Phonetician Recommends American Prouunciation for Japan;
Whereas, American Phonetician Recommends “ Southern English.”

Professors Danle! Jones nnd €, M. Grandgent Diffor as (o n Standard

of ¥

Prof. Daniel Jones, head of the
Phonetics Department of University
College, London, in a recent letter
to the Pronunciation Ccmmittee of
the Commission on English Teach-
ing by Foreigners in Japan, suggests
that it might be found desirable to
adopt for teaching purposes in Japan
a pronunciation intermediate be-
tween the Public School Pronuncia
tion (PSP) of England, (sometimes
referred to as “ Southern English ™)
and American speech. At this point
Prof. Jones suggests that if this
committee thought such a course
desirable that the west of England
pronunciation be adopted especially
as it is* transcribed in Casseli’s
French and English Dictionary
(new edition ).

As an alternative he suggests the
adoption of American pronunciation
as shown in Krapp's book, ** The
Standard Pronunciation of English
in America”. The full text of
Prof. Jones's note on this subject
will be published in a subsequent
Bulletin,

In the same mail Prof. Charles H.

for

Grandgent of Harvard University'
Cambridge, Mass., one of America’s
foremost phoneticians advised this
same committee to adopt *“ Scuthern
English " as that type of pronuncia-
ticn is the only one that has been
scientifically recorded on a phonetic
basis.

Again, in the same way Miss
Anne M. Rae,'a teacher of phonetics
at the Girls High School, New York
City. in an article called ** Cultured
Speech ”, (to be reproduced subse-
quently) intimates that there is one
standard of cultured speech among
educated fpw:coples in the leadi:g
centres of the English-speaking
world which may be studied in
Jones’s Pronouncing Dictionary.

The members of the Institute who
have scen these statements consider
them very significant as well as
interesting, and they have express-
ed a hope that here in Japan there
may be discovered ¥e standard that
is neither too English to be un-
comprehensible to Americans, or
too American as to be displeasing
to the ears of English people.

A of
Institute Pablieations.

The Japanese Y. M. C. A, Press
(Kaitakusha) of 10 Omote Saruga-
ku-cho, Kanda, | okyo have been
appointed distributing agents and
business brokers of the Institute.
Mr. Kobayashi, the manager of
the Press, acts as a secretary of
the Institute and voluntarily tends
to all of the business of the In-

stitute. This relieves the other
secretaries for the technical work
of research which is so important
for: the Institute to concentrate its
efforts on.

Arrangéments are also underway
with Mr. Palmer’s British publishers
to make Kaitakusha their stock
depository for Japan so that there
will always be an adequate supply
of Mr, Palmer’s books in Japan.

Founder and editor:
Harold E. Palmer



Harold E.
Palmer
(1877-1949)
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Paul Passy (1859-1940)
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Maximilian Berlitz (1852-1921)
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Works by Harold E. Palmer

For a comprehensive bibliography, see: I_l f e

Smith, Richard C. 1999. The Writings of Harold E. Palmer: An Overview. Tokyo: Hon-no-Tomosha. Available online:
http://www.warwick.ac.uk/~elsdr/WritingsofH.E.Palmer.pdf &

Quite a few works by Palmer are now accessible to read online via 'Open Library': search for 'Palmer, Harold E.' at WO r K S
http://openlibrary.org/ .

One early and very rare work is among these: Palmer's Manuel d'anglais parlé = (1913). Two later, major works also A rc n I ve
available to read online are The Principles of Language-Study ©(1921) and The Oral Method of Teaching Languages =

(1921). See below for some further links.

Here are some of the works by Harold Palmer that we have copies of in the Warwick ELT Archive:

The Scientific Study & Teaching of Languages
1917
London: Harrap

US edition available to read via 'Open Library" here &

The Bulletin of the Institute for Research in English Teaching
(Founder and Editor, 1923-1936)
Tokyo: The Institute for Research in English Teaching

Colloquial English Part I. 100 Substitution Tables.
1923
Cambridge: Heffer
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The ‘situational approach’

Structural
Oral
Situational

(In India, nicknamed the
‘Independence Method’)



Continuities with CLT?:
an ELT ‘paradigm’

= ‘structural’ -> structural
and functional

= ‘oral’ -=> oral and written

= ‘situational’ -> situational
and ‘communicative’

= using ‘drills’ -> drills and
tasks

= largely inductive
avoiding L1




Development of a neocolonial
ELT ‘centre’

1920s/1930s/1940s: ‘Teaching of English as a
Foreign Language’ (outside the UK)

1950s+: ‘English Language Teaching’ (-> ‘ELT’),
including ....

1960s/1970s/1980s: ‘EFL/TEFL’ (increasingly,
inside as well as outside the UK) and ‘ESL/

TESL'’ (increasingly, inside as well as outside the
UK), then ESP/EOP/EAP

1990s/2000s/2010s: ‘the centre cannot hold’?: EIL
| ELF -> decentring ELT?



Myth #4 ELT has a single story



‘Periphery’ histories (examples)

Japan: Persistence of resistance to ‘ELT’ reforms
(Smith & Imura 2005) / persistence of ‘yaku-doku-
hou’ (literally, ‘translation reading method’)

India: many stories:

smonitorial method

scascading

sprocedural syllabus

sbilingual / multilingual traditions

=colonial / missionary influences on ELT, e.g. ESL?

straditions of content-based instruction (literature
and English-medium instruction)



A challenge: Recovering
our own history /
Istories

How can historiography of English

language education in India continue
to develop?



Finally, then ...

- ELT is a dynamic, forward-looking
field (‘paradigm shifts’, ‘quantum
leaps’ etc.)

- The past is undervalued /
dismissed as outmoded / appealed
to only propagandistically, in
support of the latest ideas.

- Instead of history, we have ‘myths’



- A discourse of rapid change. But
reality of slow or no change in
many contexts

- Teacher-dependence on top-down
shifts in fashion (‘theory—practice
divide’)



= Historiography can provide a useful
basis for teacher education, to
deconstruct dominant myths and
foster teacher autonomy

= Historiography can help affirm the
validity of localised ‘theory from
practice’ approaches (vs centre to
periphery applicationism)

... in the interests of decentring ELT



Further enquiries:

R.C.Smith@warwick.ac.uk

www.warwick.ac.uk/elt_archive
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