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Outside Japan, few teachers are aware of
Palmer’s achievements a5 ‘linguistic adviser’ to
the Department of Education and founder of the
Institute for Research in English Teaching (IRET),
the first such centre in the world. However,
Palmer’s legacy continues to be valued by Japanese
members of the Instityge (now known ag IRLT).
Palmer’s output was considerable, and pe
devoted great energy to the provision of guides
for teachers and innovative textbook materials (see
IRLT, 1995; Smith, 1999). In the 1930s, he
incrcasingly focused on issues of VOCABULARY
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RICHARD C. SMITH AND MOTOMICHI IMURA

Pedagogical grammar

Pedagogical grammar, which we may define as a
grammar developed for learners of a foreign
language, draws on two separate but interrelated
areas of theory. First, there are descriptive models
of grammar, which can be incorporated into
pedagogical reference grammars and teaching
MATERIALS and formulated in ways which make
the description accessible to the learner. Second,
there are theories of SECOND LANGUAGE ACQUISI-
TION, which will provide the basis for classroom
methodology.

Pedagogical and linguistic grammars

There has been considerable discussion (see
Dirven, 1990; Chalker, 1994) about the differences
between pedagogical and linguistic grammar,
variously termed ‘theoretical’ or ‘scientific’, in
particular concerning the extent to which a
pedagogical description should have a theoretical
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basis and what this basis should be. Despite the
large number of reference grammars on the market
and the important role which grammar rules play
in many classrooms, there appears to be relatively
little: coherent theory underlying rule formulation.
This is somewhat surprising since, as Dirven (1990)
points out, ‘learners can be and are misled into all
kinds of wrong generalisations by the inaccurate
rule formulations in their TEXTBOOKS’. Some
grammarians have attempted to give a theoretical
basis to their rules: for example, Leech and
Svartvik (1975) draw on the linguistic model of
functional/systemic grammar; Swan (1994) out-
lines his ‘design criteria’ for rule formulation;
Newby (1989a) derives his rules from his own
‘notional grammar’ model (1989b). Yet on the
whole the area of rule formulation is one that is
relatively unexplored (see Westney, 1994).

Of the two theoretical areas that comprise
pedagogical grammar — description and methodol-
ogy — it is the latter that has been the main focus of
attention and which has, at recurrent periods in the
history of lang'uage teaching, represented a highly
contentious topic. The main bones of contention

\

concern: —

¢ the aims of grammar teaching (knowing about
grammar or using grammar; manipulating
sentences or free production);

e the categorisation of grammar (form, meaning,
use) into units which will form a SYLLABUS or
teaching OBJECTIVES;

e the extent to which grammar should be dealt
with separately from other aspects of language;

e the use of rules, in particular in how far a
cognitive focus on grammar rules assists acquisi-
tion;

o the type of grammatical EXERCISES and activ-
ities which will lead to automatisation.

Types of pedagogical grammars

In modern grammar teaching the influences of the
following approaches are most strongly discernible

or influential.

Traditional grammar

Grammar is defined primarily as a set of forms and




