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‘Craft	
  model’	
  (‘do	
  as	
  I	
  do’)	
  	
  
‘Applied	
  science’	
  model	
  (‘do	
  as	
  science	
  tells	
  you’)	
  	
  
	
  
both	
  are	
  top-­‐down	
  models	
  à	
  ‘cognitive	
  revolution’	
  (active	
  
construction	
  of	
  own	
  knowledge)	
  
	
  
à	
  Experiential/Reflective	
  model	
  of	
  teacher-­‐learning	
  
There	
  is	
  a	
  place	
  for	
  theory	
  but	
  it	
  needs	
  to	
  be	
  processed	
  /	
  
developed	
  in	
  interaction	
  with	
  practice	
  and	
  context	
  
	
  
	
  



	
  
‘There	
  is	
  no	
  best	
  method	
  –	
  why?’	
  (Prabhu)	
  	
  One	
  size	
  
cannot	
  fit	
  all	
  –	
  and	
  teachers	
  have	
  always	
  been	
  eclectic	
  
in	
  practice,	
  because	
  they	
  have	
  their	
  own	
  experience-­‐
dervied	
  theories	
  (which	
  are	
  undervalued)	
  
	
  
Methods	
  serve	
  the	
  interests	
  of	
  their	
  promoters,	
  but	
  
not	
  necessarily	
  of	
  teachers	
  or	
  learners	
  (Pennycook)	
  



	
  
Methods	
  are	
  associated	
  with	
  UK	
  /	
  USA	
  export	
  industry	
  
(Phillipson)	
  /	
  ‘native	
  speakerism’	
  (Holliday)	
  
	
  
‘Tissue	
  rejection’	
  -­‐-­‐	
  we	
  need	
  ‘appropriate	
  methodology	
  
in	
  social	
  context’	
  (Holliday)	
  
	
  
We	
  live	
  in	
  a	
  post-­‐method	
  era	
  (Kumaravadivelu)	
  –	
  but	
  
we	
  don’t,	
  in	
  fact!	
  



















We	
  are	
  supposed	
  to	
  live	
  in	
  a	
  ‘post-­‐method	
  era’,	
  but	
  …	
  
	
  
�  the	
  concept	
  of	
  ‘method’	
  still	
  predominates	
  as	
  a	
  way	
  for	
  
conceptualizing	
  teaching;	
  

�  ‘methods-­‐in-­‐materials’	
  are	
  dominant	
  in	
  practice;	
  
•  in-­‐service	
  teacher	
  training	
  and	
  teacher	
  association	
  
events	
  are	
  often	
  set	
  up	
  for	
  the	
  provision	
  of	
  ‘recipes’	
  /	
  
quick-­‐fix	
  ‘solutions’	
  

•  externally	
  imposed	
  teaching	
  competency	
  frameworks	
  
are	
  increasingly	
  dominant	
  	
  



�  the	
  concept	
  of	
  ‘method’	
  is	
  still	
  dominant	
  as	
  a	
  way	
  for	
  
conceptualizing	
  teaching	
  (cf.	
  pre-­‐service	
  training);	
  

Because	
  of	
  …	
  
	
  
the	
  academic	
  and	
  commercial	
  interests	
  ‘methods’	
  serve	
  –	
  
and	
  a	
  continuing	
  idolization	
  of	
  science	
  /	
  lack	
  of	
  
understanding	
  of	
  the	
  limitations	
  of	
  ‘science’	
  and	
  of	
  
applying	
  science	
  in	
  our	
  field	
  



�  ‘methods-­‐in-­‐materials’	
  are	
  dominant	
  in	
  practice;	
  

because	
  of	
  …	
  
	
  
hard-­‐selling	
  of	
  materials	
  and	
  associated	
  testing	
  systems	
  –	
  
and	
  the	
  deskilling	
  /	
  decline	
  of	
  teacher	
  agency	
  they	
  entail;	
  
	
  



�  in-­‐service	
  teacher	
  training	
  and	
  teacher	
  association	
  
activities	
  are	
  often	
  set	
  up	
  to	
  favour	
  ‘recipes’	
  /	
  quick-­‐fix	
  
‘solutions’	
  and	
  (celebrity-­‐centred)	
  entertainment;	
  

Because	
  …	
  
	
  
Commercial	
  /	
  academic	
  interests	
  predominate	
  -­‐-­‐	
  it	
  is	
  said	
  
that	
  busy	
  teachers	
  want	
  entertainment	
  and	
  recipes	
  –	
  not	
  
something	
  heavier.	
  But	
  it	
  creates	
  /	
  reinforces	
  dependency	
  
	
  
	
  



�  externally	
  determined	
  teaching	
  competency	
  frameworks	
  
are	
  increasingly	
  dominant	
  	
  

	
  
Because	
  …	
  
	
  
We	
  do	
  not	
  define	
  teaching	
  competence	
  sufficiently	
  for	
  
ourselves	
  
	
  



Within	
  teacher	
  education	
  /	
  
development,	
  a	
  key	
  concept	
  has	
  
emerged	
  for	
  me:	
  	
  
	
  
‘Teacher-­‐learner	
  autonomy’	
  –	
  
Teachers’	
  ability	
  to	
  take	
  control	
  of	
  /	
  
responsibility	
  for	
  their	
  own	
  learning	
  
(their	
  own	
  professional	
  development)	
  



Learner autonomy is characterised by a 
readiness to take charge of one’s own 
learning in the service of one’s needs and 
purposes. This entails a capacity and 
willingness to act independently and in 
cooperation with others, as a socially 
responsible person.  

 
(‘Bergen definition’, in Trebbi 1990) 



Teacher-learner autonomy is characterised 
by a readiness to take charge of one’s own 
learning in the service of one’s needs and 
purposes. This entails a capacity and 
willingness to act independently and in 
cooperation with others, as a socially 
responsible person.  

 
(based on ‘Bergen definition’, in Trebbi 

1990) 



So,	
  how	
  do	
  we	
  change	
  the	
  situation	
  I’ve	
  described	
  (if	
  we	
  
want	
  to!)?	
  	
  How	
  to	
  enhance	
  ‘teacher-­‐learner	
  autonomy’?	
  
	
  
1)	
  Deconstruction	
  –	
  
Deconstruct	
  allegiance	
  to	
  methods,	
  (misapplied)	
  science,	
  
commercial	
  interests,	
  published	
  materials	
  and	
  testing	
  
systems,	
  recipes	
  /	
  quick-­‐fix	
  ‘solutions’,	
  celebrity-­‐centred	
  
entertainment,	
  externally	
  imposed	
  teaching	
  competency	
  
frameworks!!	
  
	
  
2)	
  (Re)construction-­‐	
  
After	
  methods	
  –	
  what	
  then?	
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1)  An	
  applied	
  linguistic	
  approach	
  –	
  going	
  back	
  to	
  1880s	
  
‘Reform	
  movement’	
  –	
  was	
  set	
  up	
  to	
  counter	
  ‘patent	
  
methods’.	
  Cf.	
  (1950s)	
  ‘methodics’	
  /	
  Stern’s	
  (1983)	
  
Foundations	
  of	
  Language	
  Teaching	
  

2)  But	
  ‘linguistics	
  applied	
  ‘	
  arose	
  (Fries,	
  Corder)	
  –	
  SLA	
  may	
  
appear	
  as	
  the	
  latest	
  manifestation	
  

3)  Critique	
  of	
  ‘linguistics	
  applied’	
  (Widdowson)	
  needs	
  to	
  
be	
  continually	
  reasserted	
  –	
  as	
  does	
  valuing	
  of	
  
experience	
  theorized	
  

4)  An	
  ‘alternative	
  applied	
  linguistics’	
  –	
  more	
  bottom	
  up,	
  
more	
  governed	
  by	
  –	
  and	
  feeding	
  into	
  -­‐-­‐	
  ‘real	
  world	
  
problems’,	
  more	
  concerned	
  with	
  teachers’	
  contexts,	
  
experiences	
  and	
  theories,	
  less	
  ‘applicationist’	
  

	
  
	
  





Some ‘small steps’: 
 
� Ask students what they do outside class to 

improve their English, and/or what they 
could do, and/or what they have done 
before but have now stopped doing.  



 
� Make sure the students get to hear about 

one another’s ideas, and suggest further 
ideas for out-of-class learning that you may 
have heard of. 



� Ask students to choose what they’d like to 
do to improve their English outside class, 
perhaps in replacement for (some of) their 
homework. Give them some kind of credit 
for out-of-class learning. Ask them to 
commit to some kind of contract for this 
learning.  

  



� Find time for sharing, evaluation and 
replanning of out-of-class learning 
contracts 



 
� Ask students at the end of a normal lesson 

what suggestions they have for classroom 
work 

� Summarize students’ suggestions for 
classroom work and [a big step] act on 
(some of) them, then evaluate together. 

  



� [a bigger step] Suggest the formation of 
learning groups which will take forward 
some of the suggestions more 
‘independently’. Evaluate (with possibility 
of reverting to previous arrangements) and 
replan, together with students 

 





	
  
	
  
Chile	
  –	
  British	
  Council	
  ‘Champion	
  Teachers’	
  project	
  (Jan	
  –	
  
Dec.	
  2013)	
  





	
  
	
  
Chile	
  –	
  British	
  Council	
  ‘Champion	
  Teachers’	
  project	
  (Jan	
  –	
  
Dec.	
  2013)	
  

Cameroon	
  (August	
  2013)	
  –	
  CAMELTA	
  conference,	
  leading	
  
to	
  ‘Teacher	
  Association	
  Research’	
  project	
  

	
  





	
  
	
  
Chile	
  –	
  British	
  Council	
  ‘Champion	
  Teachers’	
  project	
  (Jan	
  –	
  
Dec.	
  2013)	
  

	
  
Cameroon	
  (August	
  2013)	
  –	
  CAMELTA	
  conference,	
  leading	
  
to	
  ‘Teacher	
  Association	
  Research’	
  project	
  
	
  	
  

Nepal	
  (November	
  2013)–	
  5-­‐day	
  ‘Hornby	
  Regional	
  School’	
  
on	
  ‘The	
  Low-­‐Resource	
  Classroom’,	
  setting	
  up	
  teacher-­‐
research	
  projects	
  in	
  groups	
  

	
  
	
  



























Action	
  research:	
  
Problem	
  -­‐>	
  Action	
  -­‐>	
  Data	
  to	
  evaluate	
  intervention	
  -­‐>	
  
Analysis	
  -­‐>	
  Interpretation	
  (-­‐>	
  further	
  action	
  etc.)	
  

	
  
Exploratory	
  action	
  research:	
  	
  
Problem/puzzle	
  -­‐>	
  Questions	
  -­‐>	
  	
  
Data	
  -­‐>	
  Interpretation	
  (-­‐>	
  Action	
  or	
  further	
  exploration)	
  
	
  



Problems	
  can	
  partially	
  disappear	
  through	
  discussion	
  with	
  
students,	
  or	
  be	
  conceived	
  in	
  a	
  different	
  way	
  (examples	
  
from	
  last	
  year’s	
  talk)	
  and/or	
  new	
  actions	
  can	
  be	
  
suggested	
  by	
  students.	
  

	
  
Roberto	
  Delgado	
  (Chile)	
  –	
  ideas	
  for	
  action	
  from	
  students’	
  
feedback	
  –	
  he	
  gained	
  a	
  ‘whole	
  new	
  repertoire’	
  of	
  
speaking	
  (assessment)	
  activities	
  



�  Cameroon	
  Teacher	
  Association	
  Research	
  



�  Cameroon	
  Teacher	
  Association	
  Research	
  
�  Second	
  cycle	
  of	
  the	
  Chilean	
  project	
  	
  (from	
  July	
  2014):	
  
presentations	
  and	
  potentially	
  mentoring	
  by	
  former	
  
participants	
  in	
  June	
  2015	
  

	
  















	
  
History	
  –	
  Learner	
  autonomy	
  –	
  Teacher-­‐research	
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