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EDITORIAL 

Reform-Radical or "Capital"? 

Jane· 
July, 1936. 

During the last thirteen or fourteen years, teachers of the 
English language in Japan have witnessed a continuous develop
ment in the conceptions of linguistic methodology. There 
have been the beginnings of a revolution: but the revolution 
has been only partially successful. Here and there·outposts 
have been successfully captured. The forces of conservatism 
have been driven back and those of modernism have made 
advances. But the progress so far made will, to those who are 
acquainted with all the efforts that have been put forth, seem 
sadly disproportionate. What are the chief obstacles that 
stand in the way of complete success? Why has reform been 
partial instead of thorough? What can be done to carry the 
beginning that has been made to something approaching ful
五lment?

When reform is being discussed, frequent. use is made of 
the epithets radical and fundamental. It seems to be the gener
ally accepted idea that reform must begin at the roots or the 
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foundations. But for those crimes that are considered to be 
h the most heinous, nothing short of capital punis ment 15 con, 

sidered adequate. May it not be that " capital" reform (if we 

may be allowed thus to extend the meaning of the word) is 

what is needed in the language,tcaching world? It is in the 
lower,grade schools that the foundations of language,learn1ng 

are laid, and it is in these schools that t"eformers usually set to 
work. But the universities, which form the head of the edu .. 
cational system, are left untouched, and it is here, for more 
reasons than one, that reform is most needed. 

Let us .consider 五rst the question of examinations. From 
the day on which a pupil enters a middle school in Japan, 
intending to pass on to a high school and thence to a univer
sity, there is always at the back of his teacher's mind the 
thought of the entrance examination papers that this pupil will 
have to answer at the end of his 五ve years'training. It is 
known to every midd忆school teacher that these papers will 
consist chiefly of pieces for translation. He knows that (in 
these examinations) oral tests will have no place at all or will 
play only a very minor part. He knows that the test pieces for 
translation will require more knowledge of -the literary langu, 
age than of the plain and simple language .which, he may agree 
in private, is far more suitable for rniddle,school work. He 
knows that if grammar tests are included, they will be on the 
more obscure and less iLnportant aspects of grammar and that 
ignorance of such essential grammar mechanisms as the inver
sion of subject and finite need not be a bar to success. Can we 
blame the middle--school teacher if he decides ·to cling to tradi, 
tional methods and hesitates to use new methods ? He con
eludes, rightly or wrongly, perhaps reluctantly or perhs1ps with 
a sigh of relief, that to pass his pupils through the entrance 
examinations· as at present constituted, old ways are. best. 

Will the situation be improved if we attack the fortress of 



The Bulletin of the Institute for Research in English Teaching 3 

the higher,grade schools an·d reason with the teachers in these 

schools? We may reason with them, and they may perhaps 
concede the cogency of our arguments. But they will point 

out to us that the high school period is a p~riod of preparation 

for the university, that they, like the teachers in the middle 

schools, have to bear in mind the papers which their pupils 
must one day sit down and answer. Entrance-examinations to 

universities, they will tell us, are what their pupi1s always have 
in mind. And here again translation is the main requirement. 

If translation were used merely as a test of achievement, there 

could be little objection to its inclusion in tests. But the sad 

truth is tha_t translation is given in entrance examinations be

cause translation is the method by which English books are to 
be read and studied. University teachers, with a few honour
able exceptions, are satisfied to see their pupils, with eight 

years'hard work in the middle school and high school behind 
them, still going round two sides of a triangle instead of going 

directly along the hypotenuse. They exrect their pupils to 

appreciate the beauties of English literature. These pupils, 

however, have had no opportunity to learn how to read Eng
lish in a natural way. They must be content to decipher. 
They have had little or no opportunity to learn the language of 

ordinary speech (for even modern English drama, in the high 
schools, is frequently condemned as unsuitable material for use 

in preparation for the ·all-important entrance examinations). 

As the natural consequence of this, they must fail to appreciate 

fully the exalted style of literary works. There are hundreds 
of words in ·English which ·Jh I ave an emotive va ue—because 
they do not occur in ordinar y speech. Without a knowledge 
of ordinary speech, the colourless word and the emotive word 
are 1ik~ly to have the same value. E· xam1nat1on reform, it 
would appear, is something that must begin from the head. 



4 The Bulletin of the Institute for Research in English Teaching 

Teacher,supply and teacher夕tra1n1ng are also questions 
having an important bearing on the campaign tor reform. Here 
again it is not to the base of the educational pyramid that we 
must loJk but to _the summit. Middle,school teachers come 
from the colleges and universities. Unless they themselves 
have been taught adequately, they cannot instruct adequately. 

If they have learned chiefly by the translation method, 
they are likely to teach by the translation n1ethod. It would 
be interesting to know what percentage of teachers of English 
(foreign as well as Japanese) have had any training in me
thodology. The assumption that knowledge of a language is 
SU伍cient preparation for giving instruction in the language has 
been made for hundreds of years past. It has been proved 
fallacious, but teachipg appointments are still made on the old 
assumption that if one knows English one can teach it. Do 
the colleges and universities of t~is country consider that they 
are doing their duty when, in the English department, they 
concentrate on purely literary studies, leaving the subject of 
linguistic methodology to a few colleges specially concerned 
with teacher-training? If their graduates are to become Eng
lish teachers in higher-grade schools (al)d this is what does 
happ~n to a large proportion), is it right for the English depar七
ment to ignore almost everything but the literature of English? 
Are Chaucer, Malory and Spenser to be studied at th e expense 
of Sweet, de Saussure, Palmer and the rest of the methodolo.-
gists? Let them have literature by all means, for the ability to 
u~derstand and enjoy English literature is one of their chief 
a1ms in learning the language. But they will enjoy literature 
all the more if they themselves have been taught by reformed 
methods. And if they learn how to teach by reformed 
methods, they will, in their turn, be enabled to pass on 'that 
improved ability. 
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We have discussed two aspects of reform - exam1nat1on 

reform, which, it appears, must come from the top, and the 
problems of teacher戈upply and teacher如training, which again 
must be tackled from the top. The textbooks that are to be 
used in the middle- and high迁grade schoo1,s form another 
aspect of the problem. Here again we :find that it is a question 
of the top, not the base of the educational structure, for the 
textbooks are usually compiled by (or for) those teachers who 
have attained positions of some eminence in the scholastic 
world. Readers, in the past, have been prepared without 

much attenction being paid to vocabulary control or to the 
style of the material contained in them. Texts in archaic 
literary style are to be. fou~d- side with tales composed in a 
style suited to and intended for the English child of pre-school 

age. Books for compositioo are found to consist almost en
tirely of pieces for translation from Japanese into English, and 

where " ·helps" are given, they are often inadequate or mis
leading. R. L. Stevenson described translation as "like the 
wrong side of a piece of tapestry, a blackguardly travesty." 

The reformers have demonstrated that English may be ac

quired, by means of oral work and direct method composition 
exercises, in a manne.r comparable to that in which an English 

child acquires English. It is possible, given well-trained 
teachers, and a spirit of enthusiasm, for our pupils to learn to 

read without this mental translation. In place of the con

fused, mixed patterns and ragg·ed ends of the w·rong side of the 

tapestry, they may enjoy the glowing colours and ordered 

patterns of the right side. The methods are there, waiting to 
be made use of. 

The midd忆school teacher to-day is often pulled in oppo

site directions. He is attracted to reform methods, but his 
training, the needs of his pupils to prepare f or examinations 
where translation is the first requirement, and the textbooks 
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he · must use for this purpose, all make it difficult for him. 

The result in most cases is a decision in favour of conservative 

methods, and in a few cases eclecticism. He takes a little of 

this method and a little of that, and the combination fre

quently brings contradiction and stultification. 

It is "capital" reform that is needed. Those at the top 

have it in their power to lead the way. If the leaders prove 

themselves wise and courageous, the promised land may not, 

after all, be so far away. 

Lessons in Technique (2) 

The reading-text printed below Has been "manufactured"—¾e. it 

has been made by taking sentences fro芘 half a dozen different Readers in 

which the story of "The Hare and the Tortoise" is told. These six 

versions all contain words, collocations and construction-patterns that 

should not occur in a carefully-graded second-year Reader. ·Among 

these may be noted the words plod, speed (verb), jog, pace, and the col

location to take a rzap. But our purpos~, in these articles, is to explain 

how teachers may handle all kin~s of reading material, whether well

graded or poorly-graded. Here, then, is the composite version. 

The Hare and the Tortoise 

A hare can run very fast. A tortoise plods slowly along. One day a hare 
saw a tortoise moving slowly along. 

''How slow you are!" said he, "Why do you not run quickly as I do 7" 
" I will run a race and beat you in the race," said the tortoise. 
" I do not believe you can," said the hare. 
"Let us see who can first reach that big oak tree," said the tortoise. 
So they started at once. 
The tortoise went jogging along at his usual steady pace. The hare went 

very fast to show the tortoise how fast she could run. After a while he stopped 
and said, " I need not run so fast. I have plenty of time. I can take a nap and 
when the tortoise comes near me I will start again. There is a shady place under 

that tree." 
So the hare lay down on the grass and went to sleep. 
The tortoise moved along slowly and did not stop to rest even for a moment. 

He plodded along until he arrived at the goal. 
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The hare overslept himself. When he awoke, he ran quickly to the tree. 
Buth~s扣w th~ 切过ois~at th~go3.J. 

Th~ ~eac~e:,;'s first task will be to make a list of "new" words, new 
seman_tic varietie~of "old" yvords, new~olloc.ations, and new patterns. 
Let us suppose that the list of new words is as follows : --,- hare, tortoise, 
p,lod! oak, jo~! nap, shady, oversleep. Of these, ha1·e and to1·toise are 
pictur.ableµ.ouns. It may be taken for granted that pictures qf the hare 
and the tortoise will be provided in the text. If not, the teacher may 
make blac}{-boa.rd sketches—not very difficult in these two cases1 If he 
is baspful or lacking in skill as an artist, he can probably find pictures 
from other squr~es. To de~ne the words hare anc;l t01·toise is possible 
(see W~t's Ne?p 加hoc!, Dictionary) but is nqt desirable. 

T~~cher~ ~u.st rem~mber the difference between identification and 
fusion. Identifi~atio.n means "coming to know what the foreign worcl 
re~lly stands fqf? what~t really symbolizes, what it means-in other 
terms, identifying it.''Fusion means " associating the word with what 
it symbolizes so closely that the symbol and the thing symbolized become 
as one, inseparable, indissoluble-in other terms, fusing the symbol to 
the thing symbolized.'~(Quoted from the Bulletin editorial, May, 1932). 

Altho~gh w~m~ght cau~e 01:1r pupils to identify the word ha?'e by 
describing it as an animal like a rabbit, covered with fur, able to run 
fast, having long ears, and so on, the procedure would not be economi~al. 
A picture is infinitely b,etter. But when we come to fusion, these things 
are importa~~(if we d~cide, that is, that hare is a word important enough 
for this treatm~nt). I~enti~cation of the word hare by means of the 
P.!~t旦re: · fusion by talking of the hare's running ability, its long ears, its 
soft fur, and so on. Identification of the word tortoise by means of the 
pict1,1re; fusion by talking of its hard shell, its slow rate of walking, its 
~gu~tic habits, the fact that only its head, legs and tail can be seen and 
如t the rest of its body is hidden under the shell. 

The two verbs plod and jog ought not to occur in a second-year 
R~a~~r-. But here they are. How are we to deal with them? We may 
咄e at once that both are examples of words that are usually found in 
Qppipination with such adverbial particl~s as on, a(ong. and away. If we 
~Q»~t!It the (]; ().1). w.e find under plod: to walk laboriously:, trudge (ori, 
along, etc.). West's New JJfethod gives us: to work or walk steadily on. 
吨Q~Q划i.~e'~Qe1_1~'ij'f1} 扣'f!ior. gtves.1.w; to w&lk he.av.Hy, w.ith the example, 
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"The old man plods wearily along the way." If we look up jog in the 
C. 0. D., we find: proceed laboriously, trudge (often followed by on, 
along). West gives us: to go at a slow steady run. Thorndike gives 
us: to go forward heavily and slowly, and the example, "The old horse 
jogged along". 

W f! can convey to our pupils the general sense of the two words 
easily enough. We shall, of course, avoid using trudge, laboriously, 
wem·ily in our explanation, because these will be unknown to our pupils. 
We can cause our pupils to identify j ,g by saying : To jog along means 
"to move. forward slowly." But if we wish to cause our pupils to fuse 
the word to the thing symbolized, we must use the contextual method. 
We must give them the word in a number of different contexts. We must 
imagine a number of situations in which "jogging along''is likely to 
occur. The teacher might speak to his _pupils in this way一

''You are all young and strong, aren't you? You can run fast. Could you 
run fast if you had to carry another boy on your back ? I don't think so. You 
would run slowly, You couldn't run fast. You would jog along." 
Another example:-

"A young horse runs well. Young horses run fast. But when a horse gets 
old, it can't run so fast. It moves forward slowly. Jt ·jogs along. Can a good 
horse runifast if.it has a heavy cart to pull? No. If a horse has a heavy cart to 
pull, it jogs alo_ng." 

Another example : — 
"You known what the Olympic Games are, don't you? They're in Germany 

this year. At the Olympic Games, there is usually a Marathon race. The 
runners run a long way-about twenty-six mile3. That's a long way. At first 
the men run fast perhaps. But those men who are not strong get tired. In the 
end th~y are jogging along." 

Plod may be treated in the same way. The · contexts or situations 
that are chosen should suggest slowness and labour. If the teacher 
thinks it desirable, he may refer to the figurative use of the word-plod
ding away at one's work. 

Oak is the next word. Most teachers will be satisfied to~xplain 
that oak is the name of a tree and leave it at that._ If further identifica
tion is necessary, a picture may be used (it would be necessary to show 
the shape of the leaf and to show the acorn, probably)—or recourse may 
be had to translation. 

Shady will give little difficulty. The word Bhadow is probably 

,v 
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known to the pupils. Identification and fusion go together. "If you sit 
down under a tree, you sit down in the shadow of the tree. · The place 
where you sit down is a shady place. A shady place is a place where the 
sun does not shine on you. A shady place is pleasant and cool. The 
north side of a house is generally shady. The south side of a house is 
not shady ·during the middle of the day, is it? Do you sometimes go for 
a picnic? Yes? · Which is better : to sit down and eat your food ill'the 
hot sun or in a cool shady place? " 

It may be argued that this procedure, the contextual procedure, 
takes far too much time. Identification by means of translation can be 
arrived at in one-tenth or one-twentieth of the time. This is true. But 
the contextual procedu·re has given us much more than identification. 
Our pupils have come to associate the word shady with the words sun·, 
hot, cool, tree; they have had opportunuties of hearing spoken English and 
~£observing and memorizing twenty or thirty other words. · They have, 
in fact, had the opportunity to learn the word shady as English and 
American children learn this word, i.e., " as Speech." 

It .is frequently stated that i~_ lear_ning a foreign_ language, we must 
have recourse to the mother tongue because we do not learn the foreign 
language·under natural conditions. Classroom conditions are artificial, 
it is true. But the good teacher, the efficient and well-equipped teacher, 
can to a large extent overcome this difficulty if he is willing to make 
use of the ostensive and contextual varieties of the direct method. Let 
us consider the simple coBocation to take care. 

How does the English or American child come to know the meaning 
of these words? 压 a small baby, he perhaps plays with matches. His 
mother tells him to take care (probably snatching the matches from his 
hands and talking of the danger of fire, of his burning himself, and so on), 
The child begins to learn to walk, and constantly hears the warning to 
take care, as he blunders into various obstacles. He grows up to be a 
boy and in winter wanders on to a frozen pond. He iri warned to- take 
care that he does not faII through the ice, to take care that the ice does 
not break, to take care not to go too far from his friends. 

The child, by the time he is seven or eight, has not only identified 
and fused the words take care. He has also learnt the patterns. He 
knows no grammar and has never heard of a construction-pattern. But 



10 The Bulletin of the Institute for Research in English Teaching 

he uses the words correctly in the following ways: — 
1. Take care! {Exclamatory) 

2. to tak~care [ x th~t] x sentence 

3. to t~ke care x to x infinitive 

4. to take ca~~x not x to x infinitive 

He will n~ver confuse care (=~aution) with cm·e (=protection); he 

will never say "Ta~e care of being la_te" instead of "T~ke care not to 

b;! late." 
If we giv~our pupils, to whom Engligh is a foreign language, suffi

cient opportunities to hear take care~n suitable contexts, they wi111earn 

the collocation just as well as English or American children. Talk to 

~hem in English about babies playing with matches, about children 

walking on thi五 ic~, about little girls who foolishly walk near the edge 

of a d~ep lake. Use the phra~e at fiVery opportunJty.'.'T~ke care to 

spell the~or~correctly." "T~ke care not to confuse your l's and 八”

This is wh~t is meant by the contextual variety of the direct met~o~. 

Its advantages are—satisfactory iqe!}tificatipn, complete fusio~a~d at 

t~e same time the le~rning qf constr~ction·patterns. The disavantages 

of translation are一incomplete or inadequate identification (for qften the 

Japan~se translation is not an exact equivalent of the English word*), 

imperfect fusion <?r absence of fusion, and failure to learn the construe

tion-patterns. 
We come now to t~e collocation to take a nap. We begin by saying 

that a'llap is a short sleep—qu~rter 9£an hour or half an hour, perhaps. 

It is a short sleep during th~day. We may point out that to have a 呴

is much more usual than : o take q, riap [just as to have dirine1·is mo:re 

usual than to take dinner, though 90 % of the textbook compilers in Japan 

have failed to re~lize this]. As illustrations, we may talk of a hot after

noon in summer. "\Vhen it is very hot· 1n summer, I sometimes haye 

a nap in the afternoon.· ~n winter, Vfhen the we~ther is cold, I don't get 

so sleepy." The word may be fused by linking it with sleep~~ess, hot 

weather (a?d p~ssibly with over-eat~ng !) 
Th " ere remams one more new 

,, 
word—to o versl ee_p. This can be 

explained easily—to slee~too long, to sleep after the time~he~you 

* Oak, for ex~mple, i;i tr~nsla厗d PY Kashi(劝~). But the English oak is 
quite different from the Japanese oak, and the word oak rouses in the minds 
of Englishmen all~Qr~of 容啦a,tions that I(asfi矿炒q) Gou14 l_l~v__er call up. 
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Specimen Entries in A Record of Achievements 
Last month, the suggestion was made (in Lesso篮切 1:echnique, I) 

that middle-grade schools should have files in which records of the 
material presented to pupils might be collected and stored in a 
systematic manner. Teachers of a fourth year class often know very 
little of what their pupils have l~arnt in th~first, second an·d third year 
classes. In cases where reading a;d compos.ition are taught to _the same 
class by ·different teachers, there may be a comple.te absence of co
operation. Files of the sort suggested in the last issue of the Bulletin 
provide the opportunity for complete co-ordination of all the work that 
has been done in the past and of the work being done in the present. 
One hour a week will probably suffice to keep the files up to date. 

As an example of how the material may be filed, we present the 
the specimens shown below. ~t is rtot claimed that the method illustrat
ed _here is· the best method. Experience alone cari show what method 
is most convenient and time-saving. Two "heavy" words are included 
一邸k and take—because the " heavy ,, words are of great importance 
and complexity. In the case of ask, semanti<; varieties are noted in 
English. In the case of take, the nearest Japanese equivalents are given. 
Teachers will decide for themselves which of these procedures is 
preferable. 

ask, verb 

Year Term 

I 1 
Text-books: First Six Weeks of English 

First Si·x Weeks of Re~ding 

ought to ·wake、up_. The reflexive use will be illustrated. "Do you ever 
oversleep yottrself?'The proce~s of fusion can be carried on by talking 
of the results of oversleeping when one has to catch an early train, of 
having to come to school wi tbout breakfast, or of being late for school. 
Possibly if one of the pupils is an habitual late-comer, the collocation 
take care may be combined with oversleep"-a ·good "situation". "Now, 
Suzuki kun, take care not to overslee'p _yours•elf to'-mortow. morning." 
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Forms oc;:curring during this term : 一
ask, asks, asked 

Se.man tic Varieties, collocations, and construction-patterns occurring 
in these text-books:-

l • , to ask a question [questions] 
to answer a question [questions] 

Con岛uclion-pattern:— 
to ask (x direct object) 次 a (etc.) question 

E.ramp坛： -The teacher asks questions, the pupils answer them. 
Ask me a question. 
I asked him some questions. 

2. S P.mantic vanety =request information concernmg; enquire 
as to 

Construction-pattern :-
to ask (x direct object) x direct object 

Example: —The teacher pointed .to things and asked us their names. 

Year Term 

I 2 
Text-book: Standard Readers, 

Book I, Part 1. 

3. S emantic vm·ie切=to request to be given, supplied with or 
shown; to beg for 

1 to ask for 
Construction-patte1如一 . 

t9 ask (x direct object) x for x non-direct object 
庙ample矿一I ask (you) for my book. 

He asked (me) for a pencil. 

Year Term 

I 3 
Text-book: Standard Readers, 

Book I, Part 2 

4. Semantic variety= as in 2 above. 
New construclion-pattern: — 

to ask (x direct object) x conjunctive x sentence 
必ample:—Ask (her) if she will meet us at the station. 
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Example o J elliptical form :-What- has he done this year? He has 
not told me. Perhaps he has not told me because I have not 
asked him (what he has dorze). 

, 
Year Term 

II 1 
Text-book : Standard Readers, 

Book II, Part 1. 

5. Semantic val ue=request, mv1te. 
伽.struclion-pattern : -

to ask x direct object x to x infinitive 
Example矿--The great and wise Emperor Meiji asked foreigners to 

come to Japan. 
Edward I was asked to decide which of the two men 

was to be the new king of Scotland. 
The silly crow was so proud at being asked to sing 

that ..... . 
6. S ema的c value=to request permission 

Construction-pattern :.....:.. 
to ask x to x infinitive 

Example: —At first Yoichi asked to be excused. 

take, verb 

Year Term 

I 1 
Text-books: First Six Weeks of English 

First Six Weeks of Reading 

Forms occurring during this term : — 
take, takes, took, taking, taken 

Semanticvarieties, coll6cations and construction-patterns occurring 
in these text-books : — 

1. Semantic va.riety=pick up and hold in the hand [toru l 
岛amples:—Take the box [book, cap, etc.] 

Did he take the book? 
He took the cap. 
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2. _ Semantic variety= receive 

Example: 一to take English lessons LEigo no j'ugyo wo ukeru] 

Year Term 

I 2 
Text-book: Standard Readers, 

Book I, Part 1. 

3. 1 to take something off 「nugu]

Example: —I took off my shoes. 

4. , to take something away [from .... ] 

胚ample :-He wanted to take away the bone from the other dog. 

I Year T釭m

Ii 1 
Text-books: Standard Readers, 

Book iI, Part 1, 2. 

5. , to take a person prisoner [ lsukamaeru 7 
6. ,- to take aim at [nerau] 

7. 1 to take the opportunity of 一ing

[ (. . .suru kikai wo) toraer·u] 
Example :-Everybody who goes to- Takamatsu takes the oppor

tunity of visiting the famous place where ..... 

8. Semantic variely=use, borrow [tsukau] 

缸ample:—The English often- take Greek words to make new 

English words. 

9. , to take notice of [ki wo tsukeru] 

Construction-pattern:-
to take x some [no, little, not much, etc.] notice 

x of x non-direct object _ 

10. Sem叫ic variety= buy [kau] 

Example: —We had better take return tick ts. 

11. 1 to take the name of (=call oneself) [na'rloru] 

Example: —He took the name of Rooiii Hood. 
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Year Term 

II 
2 

12. Semantic variety =carry [mottc iku l 
Construction-pattern :-

to take x nori-direct object x direct object 

E加nple :.-He took them presents of cheese, butter and wine. 

13. , to take something o·ut [loridasu] 

Example :-He took out the pres的ts from the bag. 

14. Semantic variety [如1·ele yuku] 

Example :~The merchants ~ ere taking slaves to Egypt. 

15. 1 to take advice [chukoku ni shitagau] 

Example :-Robinson Crusoe fo"und it impossible to take his father's 

advice. 

16. 1 to take part in [kuwawaru, (nakama 11i) hairu] 

Example: —Robin .Hood ·took part in an archery contest. 

1 7. 1 to take place [aru, okonawareru] 

Example: —The marri咚e was to take place the next day. 

Year Term 

II 
3 

18. , to be taken ill [(byoki ni) riaru or ka~:m·u] 

19. 1 to take refuge with [(..... . e hinan) suru] 

2 O. , to take a risk [(kiken wo) okasu] 

21. 1 to take an interest in [(kyomi wo) motsu] 

22. , to take something as a matter of course [omou] 

23. ·, to take an idea [ .. ….karigae da础］
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Example :-He is one of those men who can take an idea and bring 
it from a state of theory into practice.* 

Year Term 

III 
1 

Text-book: Standard Readers, 
Book III, Part I. 

24. , to take the trouble (to x infinitive) 
[mendo wo itowanai] 

Example: —Grip would not take the trouble to make up his mind. 
2 5. , to take place [okuru] 
2 6. 1 to take a photograph [to四］
2 7. Construction-pattern: 一

to take part in x noun or gerund 
Example :-He took part in fighting the French 1n Canada. 
2 8. Semantic variety=require, need [kakaru] 
Examples: 一It took a long time. 

Construction.pattern:-
It x to take [x noun or pronoun] x period of time x to x 
infinitive 

缸amples :-It takes me six hours to do that. 
It took him half an hour to dress. 

, 29. , to take something back [kaesu, modosu] 
Example :-Will you take the terrible gift back? 
3 O. 1 to take charge of [ sewa wo suru] 
31. 1 to take hold of [tsukamaeru] 

cat, noun (countable) 

Year Term 

I 1 

* In this example, take might well be omitted from the Japanese transla
tion, however, (He is one of those men who can bring an idea from a state of 
theory into practice.) 
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应amples: - What is this cat doing? 

What are those little cats doing? 
difficult, adj. 

Year Term 

I 1 

Examrle:-

Used atfributivel y : — 
That is a difficult question. 

Used r,redicatively :

That question is difficult. 

Followed by "to''and an infinitive:

That question is difficult to answer. 

Derivative :-difficulty, noun 

Year Term 

II 2 

Example: - (Uncountable) 

The difficulty of learning a foreign language. 

Con.struclion-pattern ; 一

to have some [no, little, not much, great, etc.] 

difficulty x in x gerund 

Example :-He had great difficulty in understandmg me. 

(Countable=thing that is difficult) 

Year Term 

II 3 
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Examples :-The explorers were faced with great difficultiei::. 
There was another difficulty to overcome. 

G rammar Mechan11ms 

lrifiriitive with''to " 
1. Adjective x to x Infinitive 
Example: —Foreign languages are not always easy to learn. 
2. Noun x to x Infinitive. 
岛ample:- It is time to go. 
3. Finite x to x Infinitive 
Example: —I want to write a letter. 

If I want to cut, I must have a knife. 
4. to=how to 
Example :-When we learn a language, we learn to read it, to 

write it, to speak it, and to understand it when spoken. 
S. to=in order to 
Examples: - You come to school to- learn ·things. 

The specimen entries above will Rerve as a guide to those teachers 
who decide that files are desirable. There will be hundreds of words 
like cat where the first entry will be the last entry. For in middle
school work, other varieties of the word cat are unlikely to occur. Cat 
occupies four inches in the C.O.D. But cat meaning" any member of 
the genus feli矿 or "spiteful woman fond of malicious gossip" (with 
its derivative catty), and the compounds cat-riap, cat's-paw, and cat's
cradle are certainJy outside the radius of middle-school requirements. 

Take on the other hand, will probably grow in size during the 
remainder of the course. " Do you take me for a fool? " This might 
occur in a fourth-year text. A reference •to the files at once shows that 
it is new material. 

A specimen entry showing how grammar mechanisms may be_ filed 
is also given. Grammar mechanisms are more difficult to file, but the 
value of doing so is considerable. 

Subject and finite inversion is a good example. The first occur-
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rence will of course b· e m connection with the interrogative (anomalous 

finites only), Later, when texts of a more advanced types are reached, 

it may he in connection with a front-shifted negative (E.g. Nowhere else 

was he treated with such discourtesy.) It will occur where~f is alogistic. 

(E.g. Should I be late=If I shopld be late.) It may perhaps be found in 

~p~cimens of older literature (Biblical English一 'A hat went ye forth to 

~e~?) If these occurrences are filed, the teacher will be able to refer to 

previous examples of inversion. He will be able to co-ordinate the work 

that he hims.elf is doing with the work done by his colleagues in 

previous year_s. The work done by the teacher of reading need no 

longer be independent of the work done by the teacher of composition. 

The suggestion that files should be kept is really a plea for scientific 

methods and co-ordination. It is a plea for efficiency and co-operation. 

,. 

Book Review 

Interim Report on Vocabulary 
Selection 

(For the teaching of English as a foreign 
language). P. S. King & Son, J.,td., 
London, 6s. Od. 

This·report was prepared in ac
corclance with instructions given at 
a conference held under the aus
pices of the Carnegie -Corporation 
in New York in October, 1934. It 
was attended by Dr. Michael West, 
of the University of Toronto, Dr. 
Lawrence ,Faucett, of London Uni
versity Institute of :Education, Dr. 
H,arold E. Palmer, representing the 
In~titute for Research in English 
Teaching, Tokyo, Professor-s E. 
Sapir and C. T. Loram of Yale Uni
versity, Professors R. H. Fife and 
E. L. ·Thorndike of Columbia Uni
versity, .Professor F. Clarke, of 
沁9ill {Jniversitr1 MontreaJ1 and 

Mr. Arthur Mayhew, representing 
the Advisory Committee on Educa
tion in the Colonies. London. 

In convening the Conference, 
the Carnegie Corporation had in 
mind the work that had been done 
in various parts of the world, 
notably that done by Dr. West in 
India, by Dr. Palmer in Japan, by 
Dr. Faucett in China and ' by Pro
fessor Thorndike (on word-counts) 
in the United States. It was. felt 
that the time had come for the 
efforts of these workers to be co
ordinated. No attempt was to be 
made at a ;final settlement of the 
problems that are involved in the 
teaching of 1English as a , foreig-n 
language. The aim of the Confer
ence was to provide a programm~ 
of co-operative study, and at the 
same time to make some advance. 
towardg broad general agreement 
on various questions. Among these 
questions were the place and value 
of "frequency-lists/'the distinction 
between "structqr~l" ·word~a.nd 
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"content" words, the definition of 
the word "word" itself, and of the 
utility for ordinary intercourie and 
rea_ding of a vocabulary restricted 
to a given size, such as 2,000 words 
or 3,,ooo words. 

The preparation of the report 
was entrusted to Messrs. Faucett, 
Palmer and ,west, in consultation 
with Professor Thorndike. Th.is 
committee met in New York and m 
Columbus (Ohio) and Chicago, and 
then. adjourned for seven months. 

The Conference met again in 
London at the Colonial Office in 
June 1935. The committee worked 
at their task from June to IN ovem
ber, and the results of their delibe
rations appear~n the present 
volume. 

The word-list that is printed in 
this volume is described as "tenta
tive." It is put forward -for the 
consideration of educational au
thorities throughout the world 
wherever problems of English 
teaching arise. . It is hoped that 
those engaged in English teaching 
will experiment with the vocabu
lary. To what extent is it adequate 
for a beginners'course? Is it 
satisfactory for classroom work, 
for text-book compiling, for story
telling, for all the purposes for 
which a vocabulary of this sort is 
needed? Criticism and suggestions, 
will be welcomed. If such criticism 
and sug.gestions are not f orthcom
ing, the work of drawing up a final 
vocabulary report will be hampered 
and delayed. 

, The introductory -statement 
stresses the importance of consider
ing this vocabulary in its bearing 
on examinations. The importance 
of this question is fully realized in 
Japan, 

J n Part II is given a list of -sub
jects on which further research is 
needed. Among these we ma_y note 
the problem of semantic counts. In 
words of wide semantic range (e.g. 
get, make, take), which semantic 
varieties are of most frequent oc
currence and which a.ire of com
paratively rare occurrence? Dr. 
Thorndike is already working at 
this problem. Another suggestion 
is that a Etudy should be made of 
the range and frequency of occur
rence of grammatical categories. 
Does, for example, the subjunctive 
mood occur in English with suffici
ent frequericy to justify the time 
that is at present devoted to it in 
th~ 'middle schools in this country? 

Part III analyses the purposes in 
vocabulary selection. The terms of 
reference given by the Conference 
ruled out a "vocabulary island," 
i.e. ,· ·a vocabulary intended to be 
complete in itself (like Basic) or 
sufficient for the needs of special 
groups (such as tourists or scien
tists). The word-list therefore, 
was drawn up from the "founda
tion" standpoint. This vo~abulary 
is a good nucleus or starting-point 
from which the learner may pro
ceed to learn more of the language 
late·r on. 

The criteria on which selection of 
words was based were (a) word
frequency, (b) structural value, (c) 
universality in respect of geogra
phic area, (d) subject-range, (e) 
value for definition purposes, (f) 
value for word-building, and (g) 
stylistic values. 

The list itself apppears in Parts 
IV and ·V. In :Part IV the words 
are classi介ed .for criticism~There 
are four classes—those words that, 
in the opinion of th e compilers, 

• I 
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should be included in a general se-r
vice vocabulary; those that have 
not yet been included but probably 
merit inclusion (the "suspense" 
list); those on which the compilers 
have been unable to make a definite 
deci,sion (the "doubtful" list) ; and 
thc-se which the compilers have 
considered carefully but have ex
eluded. 

It is to Part IV that critics are 
asked to direct their attention. 
Space is provided for marking and 
critics are asked to give their votes 
for . and against. 1S pace is also 
provided for suggested additions. 
Those connected with the iLR.E;T. 
who are interested in the problems 
of vocabulary selection may sp妞d
some useful and interesting hours 
on this section of the Report. 

, In Part V appears the ·~ne'ral 
Service Vocabulary. The lay-out of 
the words is on the lines made 
familiar to readers of the Bulletin 
by articles on this problem. Seman
tic varieties and collocations are 
indicated. Occasional notes indi
cate which semantic varieties and 
collocations are, in the opinion of 
the compilers, of doubtful utility. 

The Seco~d Interim Report 
on Vocabulary Selection 

(The following interesting analysis 
of the vocabulary in this report has 
been made by Professor H. Bongers~ 
who is ·teaching English in Malang, 
Java.) 

) 

In the Introduction to this Report, 
there occurs the passage : 一

''A carefully selected vocabulary 
qonsisting of some 3000 words (toge
ther with their commonest deriva-

tives) constitutes a little over 95 ,~of 
the contents of all ordinary English 
texts." 

To anyone who has given the mat
ter thought, this must seem unbeliev
able, and although at first I was 
satisfied to accept the truth of the 
statement on Dr. Palmer's authority, 
developments made it necessary for 
me to look round for proof. 

I . analysed thirteen portions of 
books by various modern authors. 
Each portion was 1000 words or more 
in length. My findings are given 
below. 

1. Galsworthy: "Swan Song'' 
(The Snuffbox): 

The · first iooo words are for 
95.4% within the Iret's 3000. 

The first 2000 words are for 
95.6% within the Iret's 3000. 

The whole chapter (2436 wds.) is 
for 95.5% .within thelret's 3000. 

2. G. B. Shaw: ... A Doc切r's Di
lemma." 

1000 running words;·39 "outsid
ers " : the rest 9 6.1 JG is within 
the Iret's 3000: 

3 .. Temple Thurston: "Sally Bi
shop." 

1000 words; 31 " outsiders " ; 
96.9% within the Iret's 03000. 

4. Upton .Sinclair: "The Jungle." 
1000 words; 48 outsiders; 95.1% 

within the Iret's 3000. 
5. A. Bennet: "The Card." 

1000 words; 48 outsiders; 95. 2 :ri 
within the Iret's 3000. 

6. Th. Dreiser: "An American 
Tragedy.'' 

1000 words ; 39 outsiders ; 96. 1 % 
within the Iret's 3000. 

7. A. Allardyce: "Unwillingly to 
School," 
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1000 words; 34 outsiders; 96.6% 
within the Iret's 3000. 

8. Sinclair Lewis: •• Dcdsworth." 
1000 words; 62 outsiders; 94.8% 

within the Iret's 3000. 
This was the first text in which 

1000 running words were found to be 
constituted of less than 95 哆 of the 
Iret's 3000. There is, however, a 
reason for this. The portion was 
_taken from the opening paragraphs 
of the book, and it is usual for " ex
tra''words to be of more frequent oc
currence in the first few pages of a 
book. Extending the count to 1500 
running words brought the percent
age up to 95 论

I was tnterested to l~arn to what 
e:x;tel}t tµis was the case in other 
books, and I an~lysed thr~e more 
portions taken from beginnings of 
books. 

9. H. A. Vachel: "Quinny's Ad
ventures. ,, 

1000 words; 62 outsiders; 93.8% 
within the Iret's 3000. 

Extending the count to 2000 runn
ing word'S: 

2000 words; 89 outsiders; 95.5% 
within the Iret's 3000. 

10. H. G. Wells: "Mr. Blettsworthy 
on Ramp.ole Islan心＇

1000 words; 60 outsiders; 9.4% 
· ~itbin the Iret's 3000. 

2000words;111 outsiders; 94.5% 
within the Iret's 3000. 

2662 words; 146 outsiders; 
94.53劣 within the Iret's 3000. 

(Note that the second 1000 words 
are for 95% within the Iret's 
30()0.) 

11. R. l(ipliJlg: "The Bri$lgebuild-
~~s. 

,, 

100() words; 64 O'\l捻~~~rs ; 94. 6 % 

within the Iret's 3000. 
1444 words; 70 outsiders; 95.15% 

within the Iret's 3000. 
So, even if there are many out

siders in the beginning of a book, 
or if a passage becomes technical 
and contains many outsiders, the 
extension of the count to 2000 or 
3 JOO running words brings the per
centage up to or over 95%. 

At last I found a book that form
ed an exception. 
12. Jos~ph Conrad: "Typhoon." 

1000 words; 87 outsiders; 91.3% 
within the Iret's 3000. 

Extension of the count to several 
tlwusands of words would not con
siderably change the percentage, 
owing to the free use of sailors' 
slang in the book. 

This made me want to count 
another book of Conrad's to see if 
this was always the case in Conrad's 
books, and I found that most of his 
other books are quite normal in this 
respect, e. g. 
13. Joseph Conrad: "The Lagoon.'' 

1000 words; 42 outsiders; 95.8% 
within the Iret's 3000. 

From the foregoing it appears 
that Dr. Palmer was fully justified 
in claiming that the Iret's 3000 words 
contain 95% 。if a given normal 
English te工t.

The Institute Month 

.N.t the meeting of the Board of 
Administration held in May a com~ 
mittee was appointed to make 
arra~gement_s !or t~e T-hi:r;t~~nth 
A~:pl.!al Qonven~i9!}, T~e m~:mber~ 
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of this committee met at the Mei
keikaikan, -Otsuka, on June 8th. 

The Convention will be held in 
Tokyo on October 16, 17 and 18. 
Full particulars of the programme 
will be announced later. 

* ,;-

耳 左缎 , 上

*k 

In the last issue of the B讥letin, we 
promised to give specimens of exami
nation questions drawn up on re
formed lines. These are being pre
pared and will appear in time for the 

. C commg. onvention at which the ques-
tion of ex血ination reform will have 
an important place among the topics 
for discussion. 

* * * Dr. M. Kinoshita, member of the 
Board of Administration, left 
Japan early in June to attend a 
congress of scientists at the Hague. 
'He travelled by Siberia and will 
return to Japan in the autumn. 
骨＊

Dr. H. -E: Palmer's two essa森on
"English Article-Usage" that ap
peared in the .January and F'e.b
ruary issues of · the B讥letin have 
been reprinted in pamphlet form. 
These essays are not intended for 
use · by pupils in_ middle-grade 
schools but should be in the hands 
of every ·teacher in middle-grade 
schools. In the case of pupils of 
higher-·grade schools, there is no 
reason why the pamphlet should not 
be used as material for study by 
the pupils themselves. ·Foreign 
teacher~, whose duty it is to teach 
compos~tion, and who ·find the pa
Pers of their pupils full of errors 
in artide-usage, are advised to 
Prescribe this pamphlet. Three·- or 
four periods devoted to it will be 
profitably spent. Orders may be 
sent to the Institute. (Single 
copies, 10 sen, postage 2 sen; 
orders for·30 and more, post free.) 

蔽下正太郎

悚件友射 0 貌

艺乙雅品亿酱毕博 t林跺氏比大胧0

生理的搜能茫示寸倏件反射0研究忆今

归i君，云妇归。同戊灶~(/)寅眙
忆犬花使今七b; 杠oc! 5 飞也这劝义

犬忆茛物花輿"'-¢峙忆、 ~JI,. 茫阳加七

七灶舆＾石乙上忆 L 七boc 、遂忆比

食物芘见左 <c 心、 ~(D~儿 O昔左阴

b龙走廿飞唾液妇出寸~? 忆左石。加

力心大胧0怮含七侂件反射 c"'众O定

它 5 飞花乙水、,-: Jl,. (D音左叨＜巳唾液

0出石牛 5 贮）II辣3 杠龙犬忆封L七卧11

統花中断寸石上低件反射灶割袜花畏《

祯廿龙 trD 程良＂贞《芒 5 飞．花石。更
忆日永程今七低件反射水全＜消之七加

仑再祁汕l辣花始怂石上、低件反射0非

常忆早＜出来乙心 （D坟若b峙忆 J: <乱II

辣 L尤炉 0忆限ocv 乙匕它~o。寸
~七若b峙环）11辣水一番上＜殁乙七 h
众乙妇永贲验口？七蹬明 3九七b
也。后]氏([)言莱茫借 b 七言主左仑迂、

「低件反射琅上0 宵监的研究力心、次0
妇如事贲茫知云归。勺札比低件
反射氐寅院匀贻qJ若b 勤物忆、丹念
忆形成 L七置＜乙上忆上今七、乙O勤

物0富犀凇水迤儿尤色上、再欢侂件
反射花形成-lt Lt! o峙忆、然仑古乙心
([)忆比巨澄 L 烽凶且今速加忆砅立
-lt; 札o<D它~¢。」

尚、同氏忆上九江、 ~(D若W峙凶 b
氐泣胀下垂体0怮宫初怂乙晇、人朋
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飞言＾比十一二跷加 B十七八政、即它 辣怀施3九七心石左仑迂倓日诀 L七困

春阱疲勤期忆相盐于加峙明、更忆痰< 0 乙上以左 \f\V1:· 砂石。

解呫氐春明狻勋期花中心cL七 ~·v

前倓D明朋茫恲甘七七八议加 B二十一

二淑0 明朋飞步石 c\f\众匕上飞也乙。

匕 0倏件反射0说比中等琅校峙代忆

善良左言蒂斛苦0苦性花丹念忆形成 L

七~<乙上水必要飞老汉心 c i: 暗示 L

七b~ 。

生活 I二月p L 七

英甜:{[)丿J {£)入杠所七七札忆湔淕寸石

手段cL七D 技衔的训铢忆伴众问题比

教材rDI用过i飞苞心。 im辣比自然搜械的

忆左叭拣它飞杏石。若Lt教材怀生活

加织避踝 L龙抽象的左焦味乾燥左搜

Michael West 氏性言胳釭耜昏花中 械的左肛迁步如左 6团折角([).~苦目

粒它、例＾江、中犁校又比高等女积校 的花迷寸乙乙上仗出来\/lo 聪方上括

充廿飞、止妙-ct 、 't:-([) 犁苦期朋忆相 方(J)孚文材灶主cL七孚坪悖钗沮常生活

赏-t Q surrender value (保院中粒解 ([)中忆求怂度 V'o 拫苦者灶木刀 J: !) 1b 

的拂戾额）力屯这心"'~ 乙上花述~-c 贲籽忆切札石正宗([)名刀忆輿味花持今
'I;) Q 水、乙([) surrender value 忱耳上

口 (l)gJII铢花通 L七左已札龙苦良左言活

琅苦苦,且 (1)形虎即七、言訧技律心熟

铢忆 .l: "'.:>-C ([)办仙保己杠乙心([)它~Q

瑾r言寸石乙上水出来石。米阙力十歹

聊合近代英韶教育研究委员舍([)敕告害

左见七心｀报系w([)二年尤竹飞近代韶(1)

称智花中止寸石生徒水多数下艺乙乙上

忆缢朴七、如何忆寸札江有劾忆 sur

render value 左确保寸乙乙上水出来石
力心云土乙上花 Ii\ 题忆 L飞 b 石。英活

([)峙朋水比较的忆少b 我囡O高等小浮
校髦佣i施祟校、高等女琅校 l'C 於 b七
$、 surrender value ([)割合花高妙石

尤趴主、耳上口忆上乙技衔的训辣水

特忆必要飞色石乙 c'/J~ 明加飞色石。根

本O目的比英沥0正 L\/l 基跷茫作乙乙
凶C秒和少窃如中华校仗申寸忆及

庄守女琅校忆於b七如林跻邱博士(l) 所
睛眠下垂体水最心良好左石活勤状熊忆

汔乙峙期忆正 L\/l 捂孽率苦0基碟的训

0飞步石。自分淕0 日常生活 ([)rp 忆起

乙贲隙的惕面忆速合 Ltc 英韶攸輿味花
持今飞贲隙忆使用寸乙搜舍尔多b译飞

彩石。使用0度数水多忖札七七杠充廿

训辣0 目的水逵甘员札乙。力:i. < (Dfl.Q < 
耳上口忆上今七条色克+铢替艺札乙「日

常生活教材」 0中加; Jespersen ([)所

罪 formulas 又忱 substitution ([)出来
o free expressions 茫遗杠出 L、每日

二文章-?"'.J 「一日二文」 cL七典""~。
二文章夕今七寸石([) I士［用七答、單敷形
七梭数形、珑在上递去、何七何七 b众
酝 L七輿""Q 便利水秒乙加 t> --c:· 也
车例＾庄、

仕·How's the weather? 
• It looks like rain . 

13. Please 
{ give me a pin. 
4. Please give me some pins. 

『. Hedo~ 骂言巨re every day, 

6. He came here 
didn't he? 

yesterday, 
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「日常生活教材」忆使灶札乙言语材料

比在来O文和的考庵尤廿忆 J: ;-j:: 、生

活上(I) 必耍七琨準 cL七速定七切札

及。徙今七必要力屯改为：以节或乙勤罚

D现在形花教＾左b前忆 't:"([)通去形．

现在完了形又比谯行形花出寸乙之心步

、 b 得乙。

盛儿忆左石乙七花希望寸石。子杠忆比

蓄音器0 利用＄一方法飞步 ;5 。

卜一午 -(f) 和JJII t 考";杠石力又了/.

lJ 力步尤 t') (f)俗惩左窃员永多V\~?1::

秒石力心、乙杠仗骰密左速探花要-t~ 。

精，；f(f)~ 合忆灶汲御永教材O内容花

自分(f)言梨它括 L寸德加甘龙悛生徒。

滥赏教育 了解茫桧寸乙聆忆罔答花拭趴然乙悛

今日昔栥教育七比锐赏教育 0大切左 忆教材启蔽史仓石乙c -/J{行祛九七b 乙。
乙七力邯叫江札七 'l) Q 。侵札朼歌、高尚 更忆教材0意味力迂（解今七｀寸 B

左曲妇聪色味土乙七水立派左昔染教育 寸 b读怂石牛 5 忆左九江.. ~(/)秘材忆

(f)一面左(1)1::~ 车 基b七文法作文(/)辣替茫寸Q (f) 飞拓

英活教育忆於七忍美 L\/l 正 L"'英沥 也。乙 (f)~lj 忆精颉忆 J: 乙凶阻物永钏
妇队搜俞花左 Q""'< 频繁忆作 I) 出寸 办(分解它礼七 L去~o 乙(/)分解 -~- l'C
必要永步石。乙D缢赏0 峙佣灶汲御忆

七今七心生徒忆七今七 i~o 遏爸石上

\f\;,. 乙上忱左b。膀保先生永 Take

c~re of the ear, and the mouth will 

take care of itself . .!: 言灶杠龙乙七仗

寅忆至言 -C:l> 召。合七野哑翠校七砐括

法0刺椋茫受廿穴野痉者0括茫寸石

0花阴b七．常人([)努力七教育者o苦

心忆顽护下-?'k 乙上花思队出寸([) "(;· 秒

石怀、同峙忆 't:" ([)言莱(/_)圆子怀如何忆

心不自然飞稠子外杠"(;·~今尤乙七花思

D出~+亿比'bb 杠左b。又常七美 L
b正 L\tl 日本帮D颉方茫耳忆 L龙乙七

0左b米囡生杠0 日本0 娘忆假忆牛芒

L\tl 藤村股本花颐主七龙乙七力屯心
怀、矢张言莱D隅子怀外九七b尤乙七

也思心出十。言莱比腮子上笳奏占昔O

抑锡永揣？七'bo 注 B江文旬力功汉七

心意味怀通+石七言3度"'(飞心([) ?b 
O下．步石。耳忆上石英韶0 篮赏教育水

左叭挤-;D精颉 (Intensive Reading) 

茫雏众心([)比持冶的活叨茫主上寸乙博

敌 (Extensive Reading) 飞步石。博消

上言今七＄教室七比主c L. 七本茫阴古

已七七 i德力寸七 GJf? 忆寸石。尤心生徒

0注意花惮妙石尤虳汇峙七不意忆侗人

别忆内容忆 -".:)\/l七疲1用十石乙上尔大切

-r:~0 :> 芒＄左We 生徒0中忆比他0

乙上花考＾尤叭婓今'k IJ 才乙者水出

左b 上心限仑左b。最梭忆蔽办聪加廿

尤腋物茫渡L七教室飞速诫芒七石左

b 、自苦峙朋忆役否芒廿 o'f:r.. 叭又比

家嗟七昔滇芒仓石左 IJ -t 石。 匕 0 目的

0尤N>D蔽物比生徒怀棠 L儿七輿味花

＄今七聪(乙上力~ffi* 乙牛 5 左牛吝 L

b普通0英捂七害\tl tc. 物晤颖尔最心善
沁侚眻 L\/l社解茫附廿七芯(上自沓

0手引忆左石。乙0注解比左石~<比

平易左英梧它附廿乙乙七 ·忆十石。 7cD

尤b 忆比 Mic沺el West <O The New 
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Method English Dictionary 令 Potter

(D An English Vocabulary for Foreign 

Students 左占忱参考忆左石力又字引灶

纸面0 符i的0尤妙忆必要左乙冠祠~-([)

他茫省b七 b 石 trD永多b小队日本

0英孽生([)'It~ 忆忱七札 6 茫捕队又修

正 L七用0石乙上赤肝心飞也石。

复瞥七考查

芒七、次0特晴忆灶役智O尤怂忆前

回忆腮取 5仓沦括D筋忆今b七必+英

晤七问答茫寸乙。尚睹K 各自上《蔽儿

飞来尤加否加茫桧寸乙尤妙忆役智的考

查茫 -ro 。 LrD 役智的考杏:([)力默灶生

徒茫 L七英梧0蒂法茫 drill L master 

芒 -tto牛 5 忆淳＜乙 c 11: 步石。考查0

方法程生徒([)踉否([)方向茫左右寸 ot

0比左b。考杏0方法cL七英文和渴

0扑茫用认乙左印文、生徒比自然踝解

i击力~IJ 忆注意寸石牛 5 忆左今七、英晤

~(D 心 0忆覜 Ltr 乙七力~6 遠古如今七

L去上虞杠永汔石。题权0役智的考查

七 L七往前述([)英捂飞([)作'答$善b方

法飞步乙永乙札飞灶一峙一夕歹又花考

查寸乙乙七水出来左b。七杠飞乙杠坟

役苦又比活方0 役苦的考查忆咳今七、·

堰方0 彶智的考查cL七比次([)~5 左

方法茫試扑石。

A. 口问箫答忆上石教材内容了解力

O考查

先夕舰否教材([)耍贴花速仅出 L 七、

乙札忆基b龙间花少 (ct 十题作石。

一方一佣每忆一今0正 L\/l 答上少 <c

心三夕又忆 V!-1-?rD 朋遠夕尤答ci顺序

不同忆混宅合七七印刷L亢答案用纸左

作艘寸石。考杏忆院L 乙([)答案用纸左

生徒忆配布 L .. 孚女 f:rli护自然([)速~'"(:疲

间 L七、苍札忆射寸石正 L'-"答茫怼探

L七印和附廿 3咕石。 乙([)考杏飞注意

L社廿札庄左仑沁乙上比教御永亵问茫

阱始寸釭击七生徒花 L七答案用纸t伏

它廿七芯＜乙 C. --c:· 步石。问题上答案文．

例茫次忆示寸、

No. 1. According to the story of 

King Mid邸 which we read last time, 

what did King Midas love? 

No. 1. a. He loved roses. 

b. He loved God. 

c. ~e. loved fruits. 

d. He loved gold. 

No. 2 以下比纸面0郝合七省<。

B. 口间笚答忆上石腮方愍用力O考杏

先夕舰沓秘材中0 重要左乙活法茫眼

目<!: L ... 乙札花含行平易左石物蒂｀逸

括｀气 寓括等茫潔扛． 乙九花一二厮聪加

甘杞免直它忆~-(D内容忆基b尤问茫

英捂七疲 L己 A rr:, 场合0牛 ，5 忆輿＾

扣九龙四今又比五今0答0中加 ·;-:-0

0正 L\.A答七选探芒 "lto 。寅例比纸面

0都合飞．省＜。 乙 0考杏比晤法0蔥用

力0考查飞~'°力心、括0内容永左乙

~<生徒忆七？七比新 L\.A 心 0飞砂石

乙上如大切飞秒石。

C. 口间策答忆上乙腮取能力0考查

先夕既智教材中rD construction-pat

ern, collocation 等茫蔥用 L龙文花作

车一方一题每忆-t: (D意味茫正~<表

寸日本文花一-".'.'.)c_ 正 L. <表 3 左b 日本

文花少(上肛三？作叭- 仁札茫混专合
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七石。然石倓 A(!) 谒合(/)~? 忆仆卧囡茫

自然(1) 速它飞_回谏儿下腮加七、 七札
忆对寸乙正 L0答茫速撑 L七印花附廿

它甘召。例＾庄、问题永 My watch 
gains two minutes a day. -r: 也札比姐
择川0答案文灶次O如色炉 0 七寸乙、

b沦侗虚泛廿茫蔽儿七害取仑咕石 O它

色石。乙。除一题每忆 No. 1, No. 2 D 

如（言今七番唬左附廿芒甘石。

以上仗批:方(J) 役替的考究方法0 一例

忆遏宙左b。

现代怯囡除的忆耳0晇代七步石。 7 

a. if>社龙O峙叶比正确七寸力:):) 于才0痰逑灶 't: (j) 一面茫反映L七bo 。

b. 私O峙计灶一日忆二分巡扑击寸。 言莱比面忆昔桨飞步石。七杠泛竹忆耳
C. 私©峙计怯一日忆二分避札击寸。 七皎＾左廿札江左仑归。醴力飞＄何飞
d. 私0峙计比一日忆数秒迤扑击寸。 扣若\f\U寺忆缎"-0 忆限石。何七加 L七
乙 0考杏0 佣题灶愍用文忆限Q ff.)飞 生徒(J)i德取能力七十二分忆锻＾七~r)

步石。 ~>b 左 \f\c 劾果永焦b。估江~(j) 度b 。 J: < j捻《者仗牛力{-C .t <括 L 、

考查0遗撑用答案文比别O投舍忆作文 上＜蔽许、上＜ 害 《乙上水出来oD七
力 (j) 役奢的考查又忱作文°統沓(J)-方 ~oo 
法 cL七利用寸乙乙 c -/J{ 出来乙。

C. 聪取能力0 役沓的考查七 L七([)

害取

害取迂贴取能力、辍字能力、作文能

力等七桧寸石乙七水出来乙力义姥收能

力0考查法cL七0警取0龙妙忆灶材
料永既苦教材([)蔥刊文忆限乙乙 c· l -t: 
札花自然O速芒飞腋七乙上水大切下也

如自然D速3 飞蔽七龙妙忆仗英括茫
侗k(l)單韶七 L七它仗左＜、 sli也吐

sonority c L七取极坟杠迂t:r. ; 归。例
＾迂 a quarter of an hour 左 5江

[akw:>:tar- avan五ua] c 一息忆蔽行(j) "'(;· 

色乙。

芒七、準佣已 L七比先夕或一夕(j)平
易壮新 L\tl蔽物花遗祁.. 't:(j) 中加 6 更

忆 collocation 左 I) , sentence 左 ~t::遗

儿"'(;• underline· L 、番唬茫附廿七念<。

考查([)深比最初＿二回全骼0谈物妇质

力聪加甘、 ，然乙倏忆： underline . L七忘

•J-夕 -(I)中O持(I)衱D方

乙上忆俞员对勋心「中等拫校©教

材cL七戳龙英诗」忆今b七罔题花出

L龙人力戏沪5 。 -t:V命旨忱

「今日。数科害尺出七 1.:)o 筛网 0特沪孜

类的见地力心戳夭價值老乙乙上饮、恐七
（何人 t 粪存 11.) t: 心／、事飞老 ;5 。恲 L取
扳上之程困乙心 0比左心。

自圉胳0坳合飞为 ot 生徒比大体尺於
已诗0意味饮勿 ：箭八七 0音律D 方面心
十分理解 L 得已笃1己之水学呇尺饮可成
輿味它伴上、乙上比、例＾饮持比散文上“
心逄尺叱惊 L易 v、倾向苍持今七心 oe:> 飞
心分 Q 。而 L七英捂园民水天 0英持K封
才釭褐合 L 殆 E 之七 WJ.七七乙襟飞艺乙。
然和C 中等毕校K於订已实探K-?1, 、七见
ot 持0用括宁椿文沪普汹 e:> :文章 t 相还
L七心 00)飞敢已平易让特形七含～言
莱 c L--C见釭峙比多少膀手水逑勾iK之
讥鼻沓尺饮因雄水伴D生徒K 之它充分理
解扣::Co 乙 cU '决 L 七容易飞坟在<... 况
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儿~夭 O昔律的輿味它起 3 廿已笭以殆 l:
不可能亿近心 ~-r:比艺乙玄＂、力为教师 0
努力尺拘 5九 co有襟飞 ~o笃尺自分
0知夕七 b 乙腌囡飞大抵0教筛比特心袍

怂七了-;, -I}- !1 片付竹乙汃或比全(省略

L 七 r.>o 有株七力已。（尤 t~ 夕飞为石加
仑尚生徒水理陪 L力士心七七云"o L .. 
侚又特比入学試脸1:比出众 I,,'I:. 云上、 CI:.
、.. " .... 反一一册心一辱年K全部终 Q 笃

-K: 先仑急(; I:. 云".)~理由,~今七。）乙、
K於七r新孜授法丑：小" L英梧教授0简易
化J I:. 力谝｀「拧通英释第一主羲』上云今左
襟众戳黏力心趴英持0 取扳u-~ 如何1: 才

~令扩比？小七御教示它仰 <'oJ

之忆翱. I., 七寺西教授0御意见茫伺土

已七忆寸乙。

0 

寺西武夫

「新教授法」「普通英捂第一主羲J D 
见地加趴}一矿-(D 中0 英持O取衱

狄花如何忆寸~舍加、七O 乙 ~--c:-~o
尔、七札忆言及寸石前丘我囡中等教育

忆於廿石英晤教育O目椋｀更忆i-(J)英

捂教育0 目镖忆到逄寸石笃0英持0馔
值c\tl~fr问题忆就b七考隐寸乙必要

力戏迈。乙0 问题忆陇 L七比私晃(j)

端花「英捂O研究上教授~(昭和十一年

四） j虢＼ 陡上忆述人七置b尤力心省＜

乙七忆寸石。乍恲英捂0 场合心中等教

育忆於七比i-V 目樑茫生徒0 教资忆忘

<"~ 乙上比勿除七色石。只私比教赉
的目镖上寅用的目镖上比一般0人k(D

考＾石如< i-fD棵忆婓｝眩的左 tD飞左

b 乙七七 i-D中七指摘L七 ~\tl尤。

「普通英捂第一主毅」之比｀英捂茫初

跟者忆教"-0 忆常？七比先夕平易左英

捂办 6 始妙上、 c \tlkO飞色乙。乙0

事忆陇 L七灶所隅教赘第一主教0 人上

七雌＄异谕灶左b苦飞步石。

次忆「新教授法」上比、英帮七目加 B
([) lj. 取 9 入札石乙上花甘-p .. 耳力迁心
取 h 入札石梯忆-lt J: 、初孽者忆饮先夕
耳切111辣茫充分舆＾、更忆口忆 t平易
记英捂护自由忆出夕乙棵、即古英捂0
暹用([)方面左徙来以上汇强腮七上、上

主张寸 o([)飞秒 oo -t: L七害物忆入？
七比直蔽直解式 l'C. 英捂扣理解 L得乙楼
忆教授甘上、 c'-" j,. ([) iJ{ -t: ([)主眼七艺
石。更忆、授廿石教材([)形式忆就b七

忱日常普通0英晤左出蟒目左顺序IC於

七提示-t~代 b 忆、组殿的忆配列 L七｀

必要忆 L七暹用D搜舍多'-"t<D比躁 b
返＾口祒介 L-c 、生徒0 耳口忆憤礼 L
妙乙乙七茫主张寸石0飞色石。乙0黏

忆割 L七心教萎第一主羲者氐富窑([)
英括教授汇簇验妇持今七 'bo哏叭恐

环舆监七抉去左V'i:-~; 5 。

教赉凇一主骏者怀辇蹙L嘲蜀寸 o-t:
(l)附象比、 "t: (l) 方法0形式的方面 J: lJ 
心七 Lb教材O内容忆 l>o 、七私比思

土。教材(l) 内容比同 E 平易左英晤七辍

5札七 l>~-c 心、焦味乾草飞艺石场合

七然仑古乙场合上也乙。恲 L七札以上
忆彼等永排斥-toD片、驳肺自身([)教
擅上忆於廿乙熊度、日常0熊度、更忆
教师自身([)致赉([)贫L芒忆~o ·([)tc. 仑

5 七私比思土。击芒加教授tD U! 一峙明
目加仑五年0 最俊O晓制去七、辙顽辙
尾教萎茫口忆咕 .1: .. ~\,-\~([)"(: 比左b
七思土。

新教授法比目击 (*oL'-" .. c或石人
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'k比非雄t"o。 心？上~-; -9 \/l tc L儿
扑 9 L-tc空氛、或比心？七深b感铭茫
舆.-.....o棵左、何加 Lt>i致赘花豐力平寸
石禄左空氛永欲 L\/l· c 、或人上比云土。

尤心七色年教踊~q_) 人([)灯me教材
(l) 内容如何忆依？七灶、所睛「新教授

法」([)盲行者扫照心彼等妇曲足甘 L纱
得乙忆遠认左b。
方法比吾k([) 使用寸乙炉D--C:· 色石。
吾上忆出来得乙眼 l) 11:: 於七、典"b札

龙乙峙朋茫最＄有效忆活力斗翡札迂吾

上七 L七比眼寸~含飞也仑丸吾七忆

必要左0比只乙([)睢信上乙([)催信＾七

淳(吾k 平生([)精追努力飞老石 0 -

七乙飞}一夕令-v中0 英持七步乙

如．銡局自分永不逃常充上思狄、好去

沁 cl>札庄遠蔥左＜割爱寸石力迂 b。

左忆 t · 9 一夕～一忆一力心十去七追髓寸

乙必要比左b。今日比末充~e) 自由怀

各英捂教肺忆肝0~札七 b 石 c,思土。

自分如上 \Ila寺尤上思今朼压 -t=V吐

芒」花生徒忆捂叭闭加甘石力~i\tl。英

誧-e: ."{: q:) 「上古」花傅＾得 5九'k. ; 英
捂七活寸力汀 J: "'。 ~fl)方如一附英甜:f/)

峙问茫活力寸飞七忆左乙力心。英捂飞

比亵表 L得左b 「 J: 芒 l 飞步 ,::>fc 趴陨

梧七狻表Lt 差支＾左 V\'It ; 5 。若 L

平生十分基隄的英活([)~JII统忆，意花用0
七b 石([)七~"':>龙~-峙朼主君([)上 b

母泌括忆依？七君0心花阱b飞见沽乙

([)心、碑力平恶< t;;. V\。恲 L,~札永遏

o·c 、生徒0基糙的英捂0 圳袜0方永
眯加吐乙乙五花辨~--c'b廿肛扛心

左b。 : '. J • 

英梧0持O内容左平易左自分0英蔽

也肋聪沁仓七牛少七生徒怀了解寸乙
左以文銡樽七步石。 ~L 七峙龙去英晤

0 上 b诗花朗kc 生徒怀腊誧L得石乙

ct决 L七焦益七灶左b七思主。

新 刊 貂 介

Emoto's .Vivid English 

（江本茂夫榻）

著者江本教授C 上云上上 9 比江本中佐 L 云

夕左方永戟 l:~ 力；深 v、上思上、沪）O外团晤研

究水單K 英晤Q);,.让 ;--r殿（他O近代欧洲

晤尺屯及＂天 0 造指0深k 飞； L 比既 1二人o

知石所飞'IJo 尔、殊K英捂教授K到 1" 0 氏O

抱负上熟七之名实行比移才晁常 1z 0 力凶比

我 kCD敬服 r.: t::. 丈让小所飞老乙。所飞先般
氏比思出多 K、现役艺滩n.i !. 共1:,. 直古 k

横演尊＇？学校0 英睹科它主宰 3 九已乙 !t-:

让？左 0比英捂孜育界0笃K 試仁喜4七勺§

news 飞艺已。所睛「役K立今英器立教之

趴上云~(/J 水氏0 持盆飞比如 ..'/J.. c 思上

沪、今度阴拓社力凸出 t::. yivid English 比

屯 (1.:)--011.)现饮札旦见七良庄－ 启。

本害比四六版 238 瓦收tro 所比所睛「特

文J 仁限员1..., 新阴，记事纪初怂 J: L "C' 英圉
0凤物 11 演瓦满洲事燮鸥保O 外交文害 3

夭比附馀0 哦阔纲耍等11 实 1二燮化仁富~ .. 

色彩C燮？七心石黏飞比恐; (余，前例O

如试沁云？飞良v、小上，思上、 0

何 L~小脱等 L 逢"? "C' 内容沪上述0通”

飞为石力、趴單1: 言莱乏敦＾石尺上 E 头七

干 11 英睹妇通 L--C 常睢心赘上上云上、今一？

叫归心云今气七、，上教学校用数科害 J: L--C 

0面目七十分1:壺摊 L 七 r.)Q 。

（定價 1.10 圆）
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，现代各科教育教授＠勋向
（广中等教育研究J _特辑虢）

乙九坟束京高师附屡中学内,:艺已中等放
育研究合0 废刊心·、 o, t co飞樑题O示
千通，｀中等学校K 於汀乙各学科尺"'?"、七
夫.,, "->方面小 5 租kV研究治文七出 L合？
七之心一册仁疆心1: t "->飞艺尔｀仁 0 中飞
英梧科勺翱寸 1., t O'_) 灶. r. 现代英陪教授上天
"->放机（左右田实氏）七「外囡器教授K於

汀乙考查法O概豆（石犒幸太郎．氏） 0二篇
飞为石。前者扛主 c!: l.:, 七近年著 L{ 人 k VJ 

购心事 c!: tt·-? 七来1: r英琵教授O简易化.J 上

云上氯涅汃何虞扩切冶勺左力.. 七 l七何 5
云上粗路它麓T今日尺至"'?'k 众仓主 l: L, 七

vocabul叩 control a: 中心七七七叙 L、尚
新软授法0理徐K基V、卞今俊 (7.)软材灶如何

众已性贺Vt云归勺江珈k釭

它試1,,-1: t "->飞为己。石横氏O 馀文比、先
~• test 切 王入学試脸0如今「逛拔.J fe 目的上
才已巨心 .· r软授者自身沪教授(f.)~J果七知

，｀白巳0反省查料 !:"T9Jr.. 心 tVttVc!=K

大别 L,; 主 l: L气极者K 问恶 L七徙来燕批

判忆行比九飞来"It Translation Test t.t 勿

度今日所谓 'Objective Tests fl) 名飞一部

0人~fl)问尺試~b九七心已考查法 (T.) 赏院

它耜介 L .. 乙九 5 考查法0得失及吓之上教

授法心0膳保仑考察 L. Test :o, 單尺生徒0
知謹心 t郅t 才 ge7.)~ 众 bi'·、同晇忙牧授

法0酚向｀生徒0 旱沓怹度心决定才石拯怂

"'C重要众石役割妇演干己所以七、同氏0实

脸K基令更K海外K於竹句研究鞦告鲁炉、常

~-c本挂0附绿 t. L 七出 L'k ' Palmer 氏O

叩he New-Typ~Exa1Pin~tiot1.S' 笭0文献

忆士？七脱 V寸丸. fl) 飞为石。今0 所．考查

上云入江人黏試脸以外比余，人水注意 Ltz

小樑飞~o 木、之比今少 L 考、 6 九了上 v、

问题 '!t:'h b~ 。

｀ 勹本害比，非查，品”心？文b 石汃即？杖近
江目黑警店力心装盯七新 L { ·L -c 俊贾江

狂吐已。 （定價 2 圆）

Through the Mediterranean and 

Up the Nile 
(A. S. Hornby 器）

一惶K旅行肥 l:. 云上、 ton 年龄O 如何尺

拘 b 干面白小心 0飞艺乙力,,.本哥比 London

力、 b~gypt~v旅行中 K子供O见冈 L'k

所妇肥 Lt:: 旅行祀0 骰彩K 众夕七心七、文

章0 平明让乙 L 、｀叙景0 燮化K富 tJ t. 上

等0 特徵心为今t、中力面白《溃玄廿乙樑

尺出来七七知的百页饮力J压 'SJ 0 力入中

学校 1 级0 博賸用.!: L --c_ 又上级学校0 作
文 0 参考香料 t.L七乃至比地庶加,0)王衱
学校。教科害七 L七己秸惰飞~o 。本害七
同E方针0 下K出来大姊妹篇 l:. 七云上、云令

t o K A Tale of Two Cities, Biogra;. 
ph.ical Stories, Ar~bian Nights, Grimm 

及吓 Anderse:n o童栝集沪同t (Jiornby 

氏O手飞既 ti: '阴拓社小 5 出 --C l.J 石。馀 ~J 字
句巨拘泥廿才K 英器仑早（謹儿飞意味心？

力士心云上方面0卧II辣釭？七重七 6 九让

汀札饮让红);'思上、沪．仁 v Series V. 如
令坟．乙 0窟味七大v、 K利用 3 九七 ．v心

思上。（朋拓社狻行定價艾线）

次出何九心研究所殁行少 9 - 7 k 、y 卜。

＊厂基本睹橐壹于晤表.J 灶｀常今七本法0

百骁1: 衮表 Lt:: 乙上力屯叭之K 修正-a: 加

、左炉D-r久 L{ 品切0所、希望者力仁多 v、

0飞再版寸乙匕 t tc l'lt 。 （價 5 线）

＊厂冠时0用法J t 本年0一二月骁0本挂
K 出 t:: 心 0 。既 r.:~ 石亭阿学校飞比教材上
L七全生徒仁使以 L飞 J;;, l>o (價 10 线）
*r英铅欲授反到捡1:对寸乙私见J 比横滇
高商0 西村教授沪去年0 第十二回大含忙述
~b九大咪演。 （價 10 线，



The Kaitakusha Extensive 
Reading Series 
英文校盯

束京文理科大学 啃肺 A. S. Hornby, B. A. (London) 先生
束京外囡晤毕校 ” 

Grimm's Fairy Tales 
Easy Fairy Tales 
Popular English Tales 

年 程 度 （郢税各 4 线）

定價 25 线（桧定潦）
定價 27 线（桧定消）

定憤 26 绫（桧定济）

年程度

Robinson Crusoe 
Anderson's Fairy Tales 
Gulliver's Travels 
Arabian Nights 
Fairy Tales of Many Countries 

定價 35 竣（桧定溃）
定價 30 竣（桧定济）

定價 31 賤（桧定溃）
定價 27 绫（桧定漪）

定價 26 绫（桧定济）

四 漏五年 程度

Biographical Stories 
Cuore (rewritten by A. S. Hornby) 
A Tale of Two Cities (re.written by 

Harold Wakefield, B. A., B.Sc.) 
Black Beauty 
Through the Mediterranean 

定價 32 绫（桧定浒）
定價 47 绫

定價 37 賤

（未刊）
定價 33 绫

木瘢害 0 特色
1. 全液害妇涌 t -r word-value !. frequency 七尺周匝让已注意臼拂0 栏己已七
2. 初年级用妇伽嘶颊K於飞坟徙来0实用價值 I~ 乏 L 心妇伽晰持有 rT.> expression 

~baby talk~ 避ij;Jt.rD 篮使0得 o standard English~ 用心左石之上
3. 高旱年0物括例～饮 Biographical Stories (T.) 如今饮既 1; 近古文1二隄 L现代
英晤 K-C 比用 Obh,;;令乙睹句甚少力心它飞它以七斯乙瞪句比之尺相赏寸乙
present-day expression 在以七置令换～茫乙乙上

~ 4. 初年级用 CD {. rl..J I 勺:l: new-_type exercises t 附 L滇附力 (T.) text 仓容易 t,l ; 
L沁 1t 0 乙七

5. 页敦定價等K特尺注窑它拂0磺少 (T.) 特阴乏以七利用 L午序己朕 IC-tt'o 乙七

束京市种田匿西种田
一丁目二番地 霖阴 拓 就 振替束京 396871 番

窀括种田 200, .2002 
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、

I-':::.; 心，•~J且江'I;、心立v,.v切t·心也吐?Jµ: :四俨`捷＇＼，心＇，:,)t-'.'1-V心护1:沁宝沁;;;;)节;(、:<ii汽贷，＇．泛；,斗．＇， 神 儿''j_;y :,,;, 夕切,,_,I
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Edited By 

Michael West, M. A., D. Phil. 
James G. Endicott, M. A. 

352 Pages —Price: ¥1.80 (Postage 0.10) 

本客 0 特色
(l) 最＄卑近七而加心平素 J: <使灶札乙楛左單晤花 1490 1c. 廿预妙湛杠

出 L七~V\七｀乙札尤讨飞 2400 c 云众多敷0單晤牛熟晤忆脱明花
輿＾七步石。故忆敷忆寸札饮中拫三年程度0僅加社梧觉芒＾充分理
解 L七居札庄、本营片手忆色k([)本永自然汇颉儿飞行廿乙理屈飞步
乙。

(2) 元K 本霄灶特忆外囡人（英誘陨民力心见七汉沮汇害\tl'fc 炉o-r:" 自
陨民相手忆作夕龙 C. 0. D. 牛 Webster 等忆灶、半IJ t> 切？尤乙七 LL七省略 Lt-c:: L. l元岛、本害七比脱明 L七彩年多＇叮印度等0英网
桢民地教育忆徙事 L'k West 博士卒支那根生0指导忆赏夕七b尤
Endicott 氏等©仕事cL七灶蓝 L赏然([)乙 c--C:~?>o

(3) 同峙忆秘肺0侗加归云""'-r.f新教授法茫行主忆赏今七本害吐亦好侗O
手引'1!'~ 石。七今加 L \/l expression~c'5 去土黑忆半IJ t) 易＂免明
寸砬吐云上场合灶勿除英作文教授忆捺L七心本誉比亦多< (D示咬
花輿""'-0 乙上必定"'(:~ 石。

(4) 本害比又 1蜀仓l陌害七彩如他0甜害力屯心孮引牛前人＠仕事臣改宣
花加""'-'tc t, ([)飞比左（、职比心、空前O試扑上云今七良"' ~ 内容忆？
b七云＾江、普通O晤左仑迁先刁大抵灶道入今七心石。新L\/l , 比Nazi, vitamin ([)繁肛力心、 slang~了 ;'lJ 力流([)用例七、 §普通([) t ([) 
左印取 b 入九七也石。而 L七文例花出寸乙七 t忘札七b左b 。

(5) 次忆本0大含芒怀颇石于顷七普通([) Reader J: p 少 L厚b位飞花
乙。

LONGMANS GREEN & CO., LTD. 
39 Paternoster Row, London, E. C. 4. 
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