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EDITORIAL

Reform —Radical or ¢ Capital >’?

During the last thirteen or fourteen years, teachers of the
English language in Japan have witnessed a continuous develop-
ment in the conceptions of linguistic methodology. There
have been the beginnings of a revolution: but the revolution
has been only partially successful. Here and there outposts
have been successfully captured. The forces of conservatism
have been driven back and those of modernism have made
advances. But the progress so far made will, to those who are
acquainted with all the efforts that have been put forth, seem
sadly disproportionate. What are the chief obstacles that
stand in the way of complete success? Why has reform been
partial instead of thorough? What can be done to carry the
beginning that has been made to something approaching ful-
filment? .

When reform is being discussed, frequent use is made of
the epithets radical and fundamental. It seems to be the gener-
ally accepted idea that reform must begin at the roots or the
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foundations. But for those crimes that are considered to be
the most heinous, nothing short of capital punishment is con-
sidered adequate. May it not be that “ capital ” reform (if we
may be allowed thus to extend the meaning of the word) is
what is needed in the language-tcaching world? Itisin the
lower-grade schools that the foundations of language-learning
are laid, and it is in these schools that reformers usually set to
work. But the universities, which form the head of the edu-
cational system, are left untouched, and it is here, for more
reasons than one, that reform is most needed.

Let us consider first the question of examinations. From
the day on which a pupil enters a middle school in Japan,
intending to pass on to a high school and thence to a univer-
sity, there is always at the back of his teacher’s mind the
thought of the entrance examination papers that this pupil will
have to answer at the end of his five years’ training. It is
known to every middle-school teacher that these papers will
consist chiefly of pieces for translation. He knows that (in
these examinations) oral tests will have no place at all or wil]
play only a very minor part. He knows that the test pieces for
translation will require more knowledge of the literary langu-
age than of the plain and simple language which, he may agree
in private, is far more suitable for middle-school work. He
knows that if grammar tests are included, they will be on the
more obscure and less important aspects of grammar and that
ignorance of such essential grammar mechanisms as the inver-
sion of subject and finite need not be a bar to success. Can we
blame the middle-school teacher if he decides to cling to tradi-
tional methods and hesitates to use new methods? He con-
cludes, rightly or wrongly, perhaps reluctantly or perhaps with
a sigh of relief, that to pass his pupils through the entrance
examinations as at present constituted, old ways are best.

Will the situation be improved if we attack the fortress of
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the higher-grade schools and reason with the teachers in these
schools? We may reason with them, and they may perhaps
concede the cogency of our arguments. But they will point
out to us that the high school period is a period of preparation
for the university, that they, like the teachers in the middle
schools, have to bear in mind the papers which their pupils
must one day sit down and answer. Entrance-examinations to
universities, they will tell us, are what their pupils always have
in mind. And here again translation is the main requirement.
If translation were used merely as a test of achievement, there
could be little objection to its inclusion in tests. But the sad
truth is that translation is given in entrance examinations be-
cause translation is the method by which English books are to
be read and studied. University teachers, with a few honour-
able exceptions, are satisfied to see their pupils, with eight
years’ hard work in the middle school and high school behind
them, still going round two sides of a triangle instead of going
directly along the hypotenuse. They expect their pupils to
appreciate the beauties of English literature. These pupils,
however, have had no opportunity to learn how to read Eng-
lish in a natural way. They must be content to decipher.
They have had little or no opportunity to learn the language of
ordinary speech (for even modern English drama, in the high
schools, is frequently condemned as unsuitable material for use
in preparation for the all-important entrance examinations).
As the natural consequence of this, they must fail to appreciate
fully the exalted style of literary works. There are hundreds
of words in English which have an emotive value—because
they do not occur in ordinary speech. Without a knowledge
of ordinary speech, the colourless word and the emotive word
are liksly to have the same value. Examination reform, it
would appear, is something that must begin from the head.
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Teacher-supply and teacher-training are also questions
having an important bearing on the campaign tor refo.rm. Here
again it is not to the base of the educational pyramid that we
must look but to the summit. Middle-school teachers come
from the colleges and universities. Unless they themselves
have bezn taught adequately, they cannot instruct adequately.

If they have learned chiefly by the translation method,
they are likely to teach by the translation method. It would
¢ interesting to know what percentage of teachers of English
(foreign as well as Japanese) have had any training in me-
thodology. The assumption that knowledge of a language is
sufficient preparation for giving instruction in the language has
been made for hundreds of years past. It has been proved
fallacious, but teaching appointments are still made on the old
assumption that if one knows English one can teach it. Do
the colleges and universities of this country consider that they
are doing their duty when, in the English department, they
concentrate on purely literary studies, leaving the subject of
linguistic methodology to a few colleges specially concerned
with teacher-training? If their graduates are to become Eng-
lish teachers in higher-grade schools (and this is what does
happen to a large proportion), is it right for the English depart-
ment to ignore almost everything but the literature of English ?

Are Chaucer, Malory and Spenser to be studied at the expense

of Sweet, de Saussure, Palmer and the rest of the methodolo-
gists? Let them have literature by all means, for the ability to
understand and enjoy English literature is one of their chief
aims in learning the language. But they will enjoy literature
all the more if they themselves have been taught by reformed
methods. And if they learn how to teach by reformed

methods, they will, in their turn, be enabled to pass on that
improved ability.
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We have discussed two aspects of reform — examination
reform, which, it appears, must come from the top, and the
problems of teacher-supply and teacher-training, which again
must be tackled from the top. The textbooks that are to be
used in the middle- and higher-grade schools form another
aspect of the problem. Here again we find that it is a question
of the top, not the base of the educational structure, for the
textbooks are usually compiled by (or for) those teachers who
have attained positions of some eminence in the scholastic
world. Readers, in the past, have been prepared without
much attenction being paid to vocabulary control or to the
style of the material contained in them. Texts in archaic
literary style are to be found side with tales composed in a
style suited to and intended for the English child of pre-school
age. Books for composition are found to consist almost en-
tirely of pieces for translation from Japanese into English, and
where “helps” are given, they are often inadequate or mis-
leading. R. L. Stevenson described translation as ‘‘like the
wrong side of a piece of tapestry, a blackguardly travesty.”
The reformers have demonstrated that English may be ac-
quired, by means of oral work and direct method composition
exercises, in a manner comparable to that in which an English
child acquires English. It is possible, given well-trained
teachers, and a spirit of enthusiasm, for our pupils to learn to
read without this mental translation. In place of the con-
fused, mixed patterns and ragged ends of the wrong side of the
tapestry, they may enjoy the glowing colours and ordered
patterns of the right side. The methods are there, waiting to
be made use of. ¥

The middle-school teacher to-day is often pulled in oppo-
site directions. He is attracted to reform methods, but his
training, the needs of his pupils to prepare for examinations
where translation is the first requirement, and the textbooks
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he must use for this purpose, all make it difficult for him.
The result in most cases is a decision in favour of conservative
methods, and in a few cases eclecticism. He takes a little of
this method and a little of that, and the combination fre-
quently brings contradiction and stultification.

It is “capital” reform that is needed. Those at the top
have it in their power to lead the way. If the leaders prove
themselves wise and courageous, the promised land may not,
after all, be so far away.

Lessons in Technique (2)

The reading-text printed below has been ‘ manufactured "—iye. it
has been made by taking sentences from half a dozen different Readers in
which the story of ¢ The Hare and the Tortoise” is told. These six
versions all contain words, collocations and construction-patterns that
should not occur in a carefully-graded second-year Reader. ~Among
these may be noted the words plod, speed (verb), jog, pace, and the col-
location to take a nap. But our purpose, in these articles, is to explain
how teachers may handle all kinds of reading material, whether well-
graded or poorly-graded. Here, then, is the composite version.

The Hare and the Tortoise

A hare can run very fast. A tortoise plods slowly along. One day a hare
saw a tortoise moving slowly along.

««How slow you are!”’ said he, * Why do you not run quickly as I do ?”’

« I will run a race and beat you in the race,” said the tortoise.

«T do not believe you can,” said the hare.

«Let us see who can first reach that big oak tree,” said the tortoise.

So they started at once.

The tortoise went jogging along at hlS usual steady pace. The hare went
very fast to show the tortoise how fast she could run. After a while he stopped
and said, *“I need not run so fast. I have plenty of time. I can take a nap and
when the tortoise comes near me I will start again. There is a shady place under
that tree.”

So the hare lay down on the grass and went to sleep.

The tortoise moved along slowly and did not stop to rest even for a moment.
He plodded along until he arrived at the goal.
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The hare overslept himself. When he awoke, he ran quickly to the tree.
Rut he saw the tortoise at the goal.

The teacher’s first task will be to make a list of “new ” words, new
semantic varieties of “ old ”” words, new collocations, and new patterns.
Let us suppose that the list of new words is as follows : —hare, tortoise,
plod, oak, jog, nap, shady, oversleep. Of these, hare and tortoise are
picturable nouns. It may be taken for granted that pictures of the hare
and the tortoise will be provided in the text. If not, the teacher may
make black-board sketches—not very difficult in these two cases. If he
is bashful or lacking in skill as an artist, he can probably find pictures
from other sources. To define the words hare and torfoise is possible
(see West’s New Me'hod Dictivnary) but is not desirable.

Teachers must remember the difference between identification and
fusion. Identification means “ coming to know what the foreign word
really stands for, what it really symbolizes, what it means—in other
terms, identifying it.” Fusibn means * associating the word with what
it symbolizes so closely that the symbol and the thing symbolized become
as one, inseparable, indissoluble—in other terms, fusing the symbol to
the thing symbolized.” (Quoted from the Bulletin editorial, May, 1932).

Although we might cause our pupils to identify the word hare by
describing it as an animal like a rabbit, covered with fur, able to run
fast, having long ears, and so on, the procedure would not be economical.
A picture is infinitely better. But when we come to fusion, these things
are important (if we decide, that is, that hare is a word important enough
for this treatment). Identification of the word hare by means of the
picture: fusion by talking of the hare’s running ability, its long ears, its
soft fur, and so on. Identification of the word tortoise by means of the
picture; fusion by talking of its hard shell, its slow rate of walking, its
aquatic habits, the fact that only its head, legs and tail can be seen and
that the rest of its body is hidden under the shell.

The two verbs plod and jog ought not to occur in a second-year
Reader. But herethey are. How are we to deal with them? We may
note at once that both are examples of words that are usually found in
¢ombinatipn with such adverbial particles as on, along and away. If we
consult the €. O. D. we find under plod : to walk laboriously, trudge (on,
dlong, etc.). West’s New Method gives us: to work or walk steadily on.

’I’hgrnﬁ]lke’s Century Junjor giVeS. us; to walk heav1ly, with the example,
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“ The old man plods wearily along the way.” If we look up jog in the
C. 0. D., we find: proceed laboriously, trudge (often followed by on,
along). West gives us: to go at a slow steady run. Thorndike gives
us: to go forward heavily and slowly, and the example, * The old horse
jogged along ”.

We can convey to our pupils the general sense of the two words
easily enough. We shall, of course, avoid using trudge, laboriously,
wearily in our explanation, because these will be unknown to our pupils.
We can cause our pupils to identify jg by saying: To jog along means
“to move forward slowly.” But if we wish to cause our pupils to fuse
the word to the thing symbolized, we must use the contextual method.
We must give them the word in a number of different contexts. We must
imagine a number of situations in which “jogging along”’ is likely to
occur. The teacher might speak to his pupils in this way—

‘“You are all young and strong, aren’t you? You can run fast. Could you

run fast if you had to carry another boy on your back ? I don’t think so. You
would run slowly, You couldn’t run fast. You would jog along.”

Another example :—

‘“ A young horse runs well. Young horses run fast. But when a horse gets
old, it can’t run so fast. It moves forward slowly. Itjogs along. Can a good
horse runifast if it has a heavy cart to pull ? No. If a horse has a heavy cart to
pull, it jogs along.”

Another example :—

‘You known what the Olympic Games are, don’t you? They’re in Germany
this year. At the Olympic Games, there is usually a Marathon race. The
runners run a long way—about twenty-six miles. That’s a long way. At first
the men run fast perhaps. But those men who are not strong get tired. In the
end thzay are jogging along.”

Plod may be treated in the same way. The contexts or situations
that are chosen should suggest slowness and labour. If the teacher
thinks it desirable, he may refer to the figurative use of the word—plod-
ding away at one’s work.

Oak is the next word. Most teachers will be satisfied to explain
that oak is the name of a tree and leave it at that. If further identifica-
tion is necessary, a picture may be used (it would be necessary to show
the shape of the leaf and to show the acorn, probably)—or recourse may
be had to translation.

Shady will give little difficulty. The word shadow is probably
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known to the pupils. Identification and fusion go together. “If you sit
down under a tree, you sit down in the shadow of the tree. The place
where you sit down is a shady place. A shady place is a place where the
sun does not shine on you. A shady place is pleasant and cool. The
north side of a house is generally shady. The south side of a house is
not shady during the middle of the day, is it? Do you sometimes go for
a picnic? Yes? Which is better: to sit down and eat your food in the
hot sun or in a cool shady place?”

It may be argued that this procedure, the contextual procedure,
takes far too much time. Identification by means of translation can be
arrived at in one-tenth or one-twentieth of the time. This is true. But
the contextual procedure has given us much more than identification.
Our pupils have come to associate the word shady with the words sun,
hot, cool, tree ; they have had opportunuties of hearing spoken English and
of observing and memorizing twenty or thirty other words. They have,
in fact, had the opportunity to learn the word shady as English and
American children learn this word, i.e., *“ as Speech.”

It is frequently stated that in learning a foreign language, we must
have recourse to the mother tongue because we do not learn the foreign
language under natural conditions. Classroom conditions are artificial,

‘it is true. But the good teacher, the efficient and well-equipped teacher,

can to a large extent overcome this difficulty if he is willing to make
use of the ostensive and contextual varieties of the direct method. Let
us consider the simple collocation {o take care.

How does the English or American child come to know the meaning
of these words? As a small baby, he perhaps plays with matches. His
mother tells him to take care (probably snatching the matches from his
hands and talking of the danger of fire, of his burning himself, and so on),
The child begins to learn to walk, and constantly hears the warning to
take care, as he blunders into various obstacles. He grows up to be a
boy and in winter wanders on to a frozen pond. He is warned to take
care that he does not fall through the ice, to take care that the ice does
not break, to take care not to go too far from his friends.

The child, by the time he is seven or eight, has not only identified
and fused the words take care. He has also learnt the patterns. He
knows no grammar and has never heard of a construction-pattern. But
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he uses the words correctly in the following ways :—
1. Take care! (Exclamatory)
2. to take care [ x that] x sentence
3. to take care x to X infinitive
4. to take care x not x to X infinitive

He will never confuse care (=caution) with care ( =protection); he
will never say « Take care of being late ” instead of Take care not to
b= late.”

If we give our pupils, to whom Engligh is a foreign language, suff-
cient opportunities to hear take care in suitable contexts, they will learn
the collocation just as well as English or American children. Talk to
them in English about babies playing with matches, about children
walking on thin ice, about little girls who foolishly walk near the edge
of a deep lake. Use the phrase at every opportunity. ¢ Take care to
spell the word correctly.” ¢ Take care not to confuse your I’s and 7’s.”
This is what is meant by the contextual variety of the direct method.
Its advantages are—satisfactory identification, complete fusion and at
the same time the learning of construction-patterns. The disavantages
of translation are—incomplete or inadequate identification (for often the
Japanese translation is not an exact equivalent of the English word*),
imperfect fusion or absence of fusion, and failure to learn the construc-
tion-patterns.

We come now to the collocation fo take a nap. We begin by saying
that a nap is a short sleep—quarter of an hour or half an hour, perhaps.
It is a short sleep during the day. We may point out that to have a nap
is much more usual than ‘o take a nap [just as to have dinner is more
usual than to take dinner, though 90 % of the textbook compilers in Japan
have failed to realize this]. As illustrations, we may talk of a hot after-
noon in summer.  When it is very hot in summer, I sometimes have
a nap in the afternoon. In winter, when the weather is cold, I don’t zc;,;et
so sleepy.” The word may be fused by linking it with sleepiness, hot
weather (and possibly with over-eating!)

There remains one more “new ” word—to oversleep. This can be
explained easily—to sleep too long, to sleep after the time when you

* Oak, for example, is translated by Kashi(wa). But the English oak is
quite different from the Japanese oak, and the word oak rouses in the minds
of Englishmen all sorts of associations that Kashiwa) could never call up.
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Specimen Entries in A Record of Achievements

Last month, the suggestion was made (in Lessons in Technique, I)
that middle-grade schools should have files in which records of the
material presented to pupils might be collected and stored in a
systematic manner. Teachers of a fourth year class often know very
little of what their pupils have learnt in the first, second and third year
classes. In cases where reading and composition are taught to the same
class by different teachers, there may be a complete absence of co-
operation. Files of the sort suggested in the Iast issue of the Bulletin
provide the opportunity for complete co-ordination of all the work that
has been done in the past and of the work being done in the present.
One hour a week will probably suffice to keep the files up to date.

As an example of how the material may be filed, we present the
the specimens shown below. It is not claimed that the method illustrat-
ed here is the best method. FExperience alone can show what method
is most convenient and time-saving. Two “ heavy ” words are included
—ask and take—because the “heavy ” words are of great importance
and complexity. In the case of ask, semantic varieties are noted in
English. In the case of take, the nearest J apanese equivalents are given.
Teachers will decide for themselves which of these procedures is
preferable.

ask, verb

Year ‘ Term
ca l Text-books: First Six Weeks of English
: | . First Six Weeks of Reading

ought to wake up. The reflexive use will be illustrated. “ Do you ever
oversleep yourself? > The process of fusion can be carried on by talking
of the results of oversleeping when one has to catch an early train, of
having to come to school without breakfast, or of being late for school.
Possibly if one of the pupils is an habitual late-comer, the collocation
take care may be combined with oversleep—a good “ sitiiation ”. Now,
Suzuki kun, take care not to oversleep yourself to-morrow morning.”
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Forms occurring during this term:—
ask, asks, asked
Semantic Varieties, collocations, and construction-patterns occurring
in these text-books :— '
1. 9 to ask a question [questions]
to answer a question [questions]
Construction- pattern :—
to ask (x direct object) x a (etc.) question
Examples : —The teacher asks questions, the pupils answer them.
Ask me a question.
I asked him some questions.

2. Semantic variety =request information concerning; enquire
as to

Construction-pattern :—
to ask (x direct object) x direct object

. Example :—The teacher pointed to thingsand asked us their names.

Year Term
Text-bpok: Standard Readers,

I 9 Book I, Part 1.

3. Semantic variety=to request to be given, supplied with or
shown; to beg for
g to ask for
Construction-pattern :— )
to ask (x direct object) x for x non-direct object
Examples :—I ask (you) for my book.
He asked (me) for a pencil.

Year Term
ca Text-book: Standard Readers,

Y 3 Book I, Part 2

4. Semantic variety=as in 2 above.
New construction-pattern :—
to ask (x direct object) x conjunctive x sentence
Example :—Ask (her) if she will meet us at the station.
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Example of elliptical form :—What has he done this year? He has
not told me. Perhaps he has not told me because I have not
asked him (what ke has done).

]

Year T
crm Text-book: Standard Readers,

I 1 Book II, Part 1.

5. Semantic value=request, invite.
Construction- pattern : —
to ask x direct object x to x infinitive
Examples :—The great and wise Emperor Meiji asked foreigners to
come to Japan. ;
Edward I was asked to decide which of the two men
was to be the new king of Scotland.
The silly crow was so proud at being asked to sing

6. Semantic value=to request permission
Construction-pattern :—
to ask x to x infinitive
Example :—At first Yoichi asked to be excused.

take, verb
Year Term .
Text-books: First Six Weeks of English
I 1 First Six Weeks of Reading

Forms occurring during this term :—
take, takes, took, taking, taken
Semanticvarieties, collécations and construction-patterns occurring
in these text-books:—
1. Semantic variety=pick up and hold in the hand [toru]
Examples :—Take the box [book, cap, etc.]
‘ Did he take the book?
He took the cap.
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2. Semantic variety=receive

Example :—to take English lessons | Eigo no jugyo wo ukeru]

Year Term
Text-book: Standard Readers,

I 2 Book I, Part 1.

3. § to take something off [nugu]
Example :—1 took off my shoes.

4. 9 to take something away [from . . . .]
Example :—He wanted to take away the bone from the other dog.
, Year Term ‘
' Text-books : Standard‘ Readers,
i 3 Book II, Part 1, 2.

5. 9 to take a person prisoner [tsukamaerul
6. g to take aim at [nerau]
7. 9 to take the opportunity of —ing

_ [(. . .suru kikai wo) toraeru]
Example : —Everybody who goes to Takamatsu takes the oppor-

tunity of visiting the famous place where . . . . .

8. Semantic variely=use, borrow [tsukau]
Examplé :—The English often take Greek words to make new

English words.
9. 9 to take notice of [ki wo tsukeru]

Construction-pattern : —
to take x some [no, little, not much, etc.] notice

« of x non-direct object
10. Semantic variety=buy [kau] -
Example :—We had better take return tickts.

11. § to take the name of (=call oneself) [nanoru]

Example :—He took the name of Robin Hood.
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Year Term

IT 2

12. Semantic variety=carry [motte iku]

Construction-pattern :—
to take x non-direct object x direct object

Example :—He took them presents of cheese, butter and wine.
13. 9 to take something out [loridasu]

Example :—He took out the presents from the bag.

14. Semantic variety[tsurele yuku]

Example :—The merchants were taking slaves to Egypt.

15. 9§ to take advice [chukoku ni shitagau]

Example :—Robinson Crusoe found it impossible to take his father’s
advice.

16. 9 to take part in [kuwawaru, (nakama ni) hairu]

Example :—Robin Hood took part in an archery contest.

17. 9§ to take place [aru, okonawareru]

Example :—The marriage was to take place the next day.

Year Term

II 3

18. 9 to be taken ill [(byoki ni) naru or kakaru]

19. 9 to take refuge with [(...... e hinan) suru)

20. 9 to take a risk [(kiken wo) okasu]

21. 9 to take an interest in [(kyomi wo) motsu]

22. 9 to take something as a matter of course [omou]

23. 9 to take an idea [...... kangae dasu]
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Ezxample :—He is one of those men who can take an idea and bring
it from a state of theory into practice.®

b 4
ear Term Text-book: Standard Readers,

I 3 Book III, Part 1.

|

24. 9 to take the trouble (to x infinitive)
[mendo wo itowanai]
Example :—Grip would not take the trouble to make up his mind.
25. 9 to take place [okuru]
26. 9 to take a photograph [toru]
27. Construction-pattern:—
to take part in x noun or gerund
Example .—He took part in fighting the French in Canada.
28. Semantic variety=require, need [kakaru]
Examples :—It took a long time.
Construction.pattern :—
It x to take [x noun or pronoun] x period of time x to x
infinitive
Examples :—It takes me six hours to do that.
It took him half an hour to dress.

29. 9 to take something back [kaesu, modosu]
Example :—W ill you take the terrible gift back?
30. 9 to take charge of [sewa wo suru]

31. 9 to take hold of [tsukamaeru]

cat, noun (countable)

Year Term ’

* In this example, take might well be omitted from the Japanese transla-

tion, however, (He is one of those men who can bring an idea from a state of
theory into practice.)
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Examples : —What is this cat doing?
What are those little cats doing?
difficult, adj.

Year Term

Ezample : —
Used attributively :—
That is a difficult question.
Used gredicatively :—
That question is difficult.
Followed by “ to ” and an infinitive :—
That question is difficult to answer.

Derivative : —difficulty, noun

Year Term

II 2

Example : - (Uncountable)
The difficulty of learning a foreign language.
Construction-pattern :—
to have some [no, little, not much, great, etc.]
difficulty x in x gerund
Example :—He had great difficulty in understanding me.
(Countable=thing that is difficult)

Year Term
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Examples :—The explorers were faced with great difficulties.
There was another difficulty to overcome.

Grammar Mechanisms
Infinitive with “ to ”

1. Adjective x to x Infinitive
Example :—Foreign languages are not always easy to learn.
2. Noun X to x Infinitive.
Example : — It is time to go.
3. Finite x to x Infinitive
Example :—I want to write a letter.

If T want to cut, I must have a knife.
4. to=how to -
Example :—When we learn a language, we learn to read it, to

write it, to speak it, and to understand it when spoken.

5. to=in order to
Examples : —You come to school to-learn things.

The specimen entries above will serve as a guide to those teachers
who decide that files are desirable. There will be hundreds of words
like cat where the first entry will be the last entry. For in middle-
school work, other varieties of the word cat are unlikely to occur. Cat
occupies four inches in the C.O.D. But cat meaning “ any member of
the genus felis,” or “ spiteful woman fond of malicious gossip” (with

" its derivative catty), and the compounds cat-nap, cat’s-paw, and cat’s-
cradle are certainly outside the radius of middle-school requirements.

Take on the other hand, will probably grow in size during the
remainder of the course. “Do you take me for a fool?” This might
occur in a fourth-year text. A reference to the files at once shows that
it is new material.

A specimen entry showing how grammar mechanisms may be filed
is also given. Grammar mechanisms are more difficult to file, but the
value of doing so is considerable.

Subject and finite inversion is a good example. The first occur-
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L

rer'lce will of course be in connection with the interrogative (anomalous
finites onl}r)_ Later, when texts of a more advanced types are reached,
it may be in connection with a front-shifted negative (E.g. Nowhere else
was he treated with such discourtesy.) It will occur where if is alogistic.
(E.g. Should I be late=If I should be late.) It may perhap.s be found in
specimens of older literature (Biblical English—'A hat went ye forth to
see ?)‘ If these occurrences are filed, the teacher will be able to refer to
previous examples of inversion. He will be able to co-ordinate the work
that he himself is doing with the work done by his colleagues in
previous years. The work done by the teacher of reading need no
longer be independent of the work done by the teacher of composition.

The suggestion that files should be kept is really a plea for scientific

methods and co-ordination.

It is a plea for efficiency and co-operation.

Book Review

Interim Report on Vocabulary \
Selection

(For the teaching of English as a foreign
language). P. S. King & Son, Ltd,
London, 6s. 0d.

This report was prepared in ac-
cordance with instructions given at
a conference held under the aus-
pices of the Carnegie Corporation
in New York in October, 1934. It
was attended by Dr. Michael West,
of the University of Toronto, Dr.
Lawrence Faucett, of London Uni-
versity Institute of Education, Dr.
Harold E. Palmer, representing the
Institute for Research in English
Teaching, Tokyo, Professors E.
Sapir and C. T. Loram of Yale Uni-
versity, Professors R. H. Fife an.d
E. L. Thorndike of Columbia Uni-
versity, Professor F. Clarke, of
McGill University, Montreal, and

Mr. Arthur Mayhew, representing
the Advisory Committee on Educa-
tion in the Colonies. London.

In convening the Conference,
the Carnegie Corporation had in
mind the work that had been done
in various parts of the world,
notably that done by Dr. West in
India, by Dr. Palmer in Japan, by
Dr. Faucett in China and‘by Pro-
fessor Thorndike (on word-counts)
in the United States. It was felt
that the time had come for the
efforts of these workers to be co-
ordinated. No attempt was to be
made at a final settlement of the
problems that are involved in the
teaching of English as a foreign
language. The aim of the Confer-
ence was to provide a programme
of co-operative study, and at the
same time to make some advance
toward: broad general agreement
on various questions. Among these
questions were the place and value
of “frequency-lists,” the distinction
between ‘structural” words and
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“content” words, the definition of
the word “word” itself, and of the
utility for ordinary intercour:ze and
reading of a vocabulary restricted
to a given size, such as 2,000 words
or 3,000 words.

The preparation of the report
was entrusted to Messrs. Faucett,
Palmer and West, in consultation
with Professor Thorndike. This
committee met in New York and in
Columbus (Ohio) and Chicago, and
then adjourned for seven months.

The Conference met again in
London at the Colonial Office in
June 1935. The committee worked
at their task from June to Novem-
ber, and the results of their delibe-
rations appear in the present
volume.

The word-list that is printed in
this volume is described as “tenta-
tive.” It is put forward for the
consideration of educational au-
thorities throughout the world
wherever problems of English
teaching arise. It is hoped that
those engaged in English teaching
will experiment with the vocabu-
lary. To what extent is it adequate
for a beginners’ course? Is it
satisfactory for classroom work,
for text-book compiling, for story-
telling, for all the purposes for
which a vocabulary of this sort is
needed? Criticism and suggestions
will be welcomed. If such criticism
and suggestions are not forthcom-
ing, the work of drawing up a final
vocabulary report will be hampered
and delayed.

The introductory  statement
stresses the importance of consider-
ing this vocabulary in its bearing
on examinations. The importance
of this question is fully realized in
Japan,

In Part II is given a list of sub-
jects on which further research is
needed. Among these we may note
the problem of semantic counts. In
words of wide semantic range (e.g.
get, make, take), which semantic
varieties are of most frequent oc-
currence and which are of com-
paratively rare occurrence? Dr,
Thorndike is already working at
this problem. Another suggestion
is that a study should be made of
the range and frequency of occur-
rence of grammatical categories.
Does, for example, the subjunctive
mcod cccur in English with suffici-
ent frequency to justify the time
that is at present devoted to it in
the ‘middle schools in this country?

Part III analyses the purposes in
vocabulary selection. The terms of
reference given by the Conference
ruled out a “vocabulary island,”
i.e."'a vocabulary intended to be
complete in itself (like Basic) or
sufficient for the needs of special
groups (such as tourists or scien-
tists). The word-list therefore,
was drawn up from the “founda-
tion” standpoint. This vocabulary
is a good nucleus or starting-point
from which the learner may pro-
ceed to learn more of the language
later on.

The criteria on which selection of
words was based were (a) word-
frequency, (b) structural value, (¢)
universality in respect of geogra-
phic area, (d) subject-range, (e)
value for definition purposes, (f)
value for word-building, and (g)
stylistic values.

The list itself apppears in Parts
IV and V. In Part IV the words
are classified for criticism. There
are four classes—those words that,
In the opinion of the compilers,
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should be included in a general ser-
vice vocabulary; those that have
not yet been included but probably
merit inclusion (the ‘“suspense”
list) ; those on which the compilers
have been unable to make a definite
decision (the “doubtful” list) ; and
thcse which the compilers have
considered carefully but have ex-
cluded.

It is to Part IV that critics are
asked to direct their attention.
Space is provided for marking and
critics are asked to give their votes
for and against. Space is also
provided for suggested additions.
Those connected with the I.R.E.T.
who are interested in the problems
of vocabulary selection may spend
some useful and interesting hours
on this section of the Report.

In Part V appears the General
Service Vocabulary. The lay-out of
the words is on the lines made
familiar to readers of the Bulletin
by articles on this problem. Seman-
tic varieties and collocations are
indicated. Occasional notes indi-
cate which semantic varieties and
collocations are, in the opinion of
the compilers, of doubtful utility.

The Second Interim Report
on Vocabulary Selection

(The following interesting analysis
of the vocabulary in this report has
been made by Professor H. Bongers,
who is teaching English in Malang,
Java.) :

In the Introduction to this Report,
there occurs the passage :—

“ A carefully selected vocabulary
consisting of some 3000 words (toge-
ther with their commonest deriva-

tives) constitutes a little over 95 *4 of
the contents of all ordinary English
texts.”’ '

To anyone who has given the mat-
ter thought, this must seem unbeliev-
able, and although at first I was
satisfied to accept the truth of the
statement on Dr. Palmer’s authority,
developments made it necessary for

me to look round for proof.

I analysed thirteen portions of
books by various modern authors.
Each portion was 1000 words or more
in length. My findings are given
below.

1. Galsworthy: “Swan

(The Snuftbox):

The first 1000 words are for
95 .4 within the Iret’s 3000.
The first 2000 words are for
95.6% within the Iret’s 3000.
The whole chapter (2436 wds.) is '
for 95.5% within theIret’s 3000.

2. G. B. Shaw: ‘A Doctor’s Di-

lemma.’”
1000 running words; 39 ¢‘outsid-
ers” ; the rest 96.12; is within
the Iret’s 3000.
3. Temple Thurston:
shop.” ‘
1000 words; 31 ¢‘outsiders?”’;
96.99% within the Iret’s 3000.
4. Upton Sinclair: ¢ The Jungle.”
1000 words ; 48 outsiders; 95.1%
within the Iret’s 3000.
b. A.Bennet: ¢ The Card.”
1000 words ; 48 outsiders; 95.29;
within the Iret’s 3000,
6. Th. Dreiser: “An American
' Tragedy.”
1000 words; 39 outsiders; 96.1%
within the Iret’s 8000.
7. A. Allardyce: *“ Unwillingly to
School,”

Song ”’

«Sally Bi-
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1000 words ; 34 outsiders; 96.69%
within the Iret’s 3000.
8. Sinclair Lewis: ¢ Dcdsworth.”
1000 words; 62 outsiders; 94.8%
within the Iret’s 3000.

This was the first text in which
1000 running words were found to be
constituted of less than 954 of the
Iret’s 3000. There is, however, a
reason for this. The portion was
taken from the opening paragraphs
of the book, and it is usual for *‘ex-
tra’’ words to be of more frequent oc-
currence in the first few pages of a
book. Extending the count to 1500
running words brought the percent-
age up to 95 %. '

I was interested to learn to what
extent this was the case in other
books, and I analysed three more
portions taken from beginnings of
" books.

9. H. A. Vachel:
ventures.’’ ‘
1000 words ; 62 outsiders; 93.8%
within the Iret’s 8000.
Extending the count to 2000 runn-
ing werds :
2000 words ; 89 outsiders; 95.5%
within the Iret’s 3000.
10. H. G. Wells: ¢ Mr. Blettsworthy
on Rampole Island.”
1000 words; 60 outsiders; 949
- within the Iret’s 2000.
2000 words; 111 outsiders ; 94.5%5
within the Iret’s 3000.
2662 words; 146 outsiders;
94.53 % within the Iret’s 2000.
(Note that the second 1000 words
are for 952 within the Iret’s
3000.)
11. R. Kipling:
. e_rs.”
1000 words ; 54 outsiders; 94.6%

‘“Quinny’s Ad-

‘“The Bridgebuild-

within the Iret’s 3000.
1444 words ; 70 outsiders ; 95.15%
within the Iret’s 3000.

So, even if there are many out-
siders in the beginning of a book,
or if a passage becomes technical
and contains many outsiders, the
extension of the count to 2000 or
3)00 running words brings the per-
centage up to or over 95%.

At last I found a book that form-
ed an exception.

12. Joseph Conrad: ‘‘Typhoon.”

1000 words ; 87 outsiders; 91.3%
within the Iret’s 3000.

Extension of the count to several
thousands of words would not con-
siderably change the percentage,
owing to the free use of sailors’
slang in the book.

This made me want to count
another book of Conrad’s to see if
this was always the case in Conrad’s
books, and I found that most of his
other books are quite normal in this
respect, e. g.

13. Joseph Conrad: ¢ The Lagoon.”

1000 words; 42 outsiders; 95.8%
within the Iret’s 3000.

From the foregoing it appears
that Dr. Palmer was fully justified
in claiming that the Iret’s 3000 words
contarn 95% of a given mormal
English text.

- The Institute Month

At the meeting of the Board of
Administration held in May a com-
mittee was appointed to make
arrangements for the Thirteenth
Annual Convention, The members
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of this committee met at the Mej-
keikaikan, Otsuka, on June 8th.

The Convention will be held in
Tokyo on October 16, 17 and 18,
Full particulars of the programme
will be announced later.

* w® *

In the last issue of the Bulletin, we
promised to give specimens of exami-
nation questions drawn up on re-
formed lines. These are being pre-
pared and will appear in time for the
coming Convention at which the ques-
tion of examination reform will have

an important place among the topics
for discussion.

» * *

Dr. M. Kinoshita, member of the
Board of Administration, left
Japan early in June to attend a
congress of scientists at the Hague.
He travelled by Siberia and will
recurn to Japan in the autumn.

* *

Dr. H. E. Palmer’s two essays on
“English Article-Usage” that ap-
peared in the January and Feb-
ruary issues of the Bulletin have
been reprinted in pamphlet form.
These essays are not intended for
use by pupils in middle-grade
schools but should be in the hands
of every teacher in middle-grade
schools. In the case of pupils of
higher-grade schools, there is no
reason why the pamphlet should not
be used as material for study by
the pupils themselves. TForeign
teachers, whose duty it is to teach
composition, and who find the pa-
pers of their pupils full of errors
in article-usage, are advised to
brescribe this pamphlet. Three or
four periods devoted to it will be
brofitably spent. Orders may be
sent to the Institute. (Single
copies, 10 sen, postage 2 sen;
orders for 30 and more, post free.)
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(1. How’s the weather ?
2. It looks like rain.

/3. Please give me a pin,
(4. Please give me some pins.

5. He comes here every da
doesn’t he ? Ay,

6. He came here vyesterd
didn’t he? oo oroaYs
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Method English Dictionary % Potter
® An English Vocabulary for Foreign
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No. 1. According to the story of
King Midas which we read last time,
what did King Midas love?

No. 1. a. He loved roses.
b. He loved God.
c. He loved fruits.
d. He loved gold.
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XEZCERZ26D. THRRESY



The Bulletin of the Institute for Research in English Teaching 27

D, K% ADERDOLS5 Ty
BADOW S T—EREA TEN. 24
CHTLELWEL#E LT
¥ B, BI~NE, R My watch
gains two minutes a day. T dLi¥ 58
BNOERZLRKOME DL T2, .

a. DBIDORHRIEET T H,

b. BORHIE ~HiIC =5k s %4,
c. MO —~Bie=4 BN E T,

d. LD Rl IE — B i MitEr =3,

COFEROMERIENZCIRE DT
Db TPHVEFRALEmN, D
ZEO SERREFR L Jlo #e e
N0 BENZE L gL OMBD—F
HBELTRIAT2 2 8M3K S,
C. WEEENO LBNEEE LTD
=i | ’
HBUTHEERBEN . BFREN. LR
NErT A EBHER LA, IEMEE
N0 ZERE LTOERD 728 g i
IS BBEMOEAXICRATE\ &
N BROEITHED C LB KYTD
bo AROER CHU D ICIE IFEY
fxDEFEEL LTTIRAE . slice of
sonority & L TH#MIZIEE SR P
~l¥Xaquarter of an hour XA b5F
[ekwo:ter- ovendus] 2 — B LI DT
D5,

2T, L LTiRESTHR—2DF
HEFHLOBMY B, Z0RhbE
IT collocation # i) sentence 7 b %53
AT underline L, LI TELo
FEOFREH——F 2BoHn T F
SBEDE . MRB%ic underline LT3

WielBIEZE G ¥ A THRSEZDT
5. ZORE—EH T No. 1, No. 2 D
I EOTHMEMIF L5,
kG5O WRZE Fiko —fl
ICiB¥ &\
RREEECEORR TS 2, 7
FFAOBERZZFD —~HERBRLTH 5o
SEREC BHETHD, TNXETICH
YR~mFEE SR, BATY AT
bEVWIEICIHE~S TR, MEMLLT
EEOERIEN Y + =S EBA~TR D
Bve X {HECEIRRPMNTIEEL.
L. Iz EBHHKBDT
b%o

=9 —DFOFDOEVH

A SEOMND PO
e LTBREL] KowT BIEY Y
LZZADBD 2. Z20HS

TS HOEMFICHTH 2RO K
EMRA>»OBMTHMED 2z LT, &S
(AL REOLRVHET H55, LR
REZREAD 3D v

HEFAOHE T DH S & &l Atk
Ty HOBIKE Diii. X OZEDO HE B
+AERLBIBC, 2R BRI AR
Hke R, PINE Y
PECERELB B HFoTh 3o
¥ 30 W LT ARBIR 2 & oeahicyy
TRV REZLLTHEBTS B,
2R3 I PEBEEINT 3 (YT R TAN o -]
3L OMER B WiliocH L ik
LTH3DT, By ERL HEca ~F
RELTAIRREVBES BB
PERB I WSRO A 2% T
ﬁ’#sﬁécu:t'ﬁu,"c%‘f\g-c—urz<‘ R



28 The Bulletin of the Institute for Research in English Teaching

AR X DFHMNEGEY I I&RBY
AHRIZECDOTI 3T, il
BHecHLP, coBBE T30l
DEIDTH 3 WETAIEOHM I 257k
BTT V99 B ad, ik 2 0%
LTHIERTHI, (BLXS5THIH
LRIEERBRLIAZLEL AL,
ARG ABRRBIZIE HrvER3c e
So V== —l}lp —BIEKEREIE
KEEZZCLEROEBULDOT,) 2O
KRTHERE L b,  EBEROMGS
by &h, "IHERLE—EK, ROk
BB 5, XKoo KRV WIS
RIVEDCTHEREM Cou

ZICH LT FHBEROMER ¥ 7.3
P (s PN

O
¥ H R X

(FdRes ) MEEEEE—38] o
R s, YV —F—Oho EiFORIK
U¥ AfAIICT RED, EDTLETHS
S (= A Y i (o o LR 2 6
LRI % FEHHFO B, Hicz DR
EEHEOBEK FIT 5 B0O%REOH
HEWwOokEcHWT HETHLE
BHb. 2O HECHLTRIARD—
Mk [EFEOBF LR (Bfn+—4F
)57 R SERTE W BE L
T LicT . EPFETED BA b hEHK
BCRTRZOBELAED HF ek
(RBZLIE DRTD D, RAREE
B EAMBEL X — kDO AXD
Bl 20 YRR DO TH
WZ LEZOHRTHRIBELTEWR,.
[EHEFES — ;] 21X, EFED
BRCEANDCEITR £OFEE K%L
EmDhL HED X, EVALDTH S, TD

BBl Tk B EE —EHEDOAx
LEHED RABIAEWETD S0

Kic [GEdRE] 21X . XFEEEML
O Y AhdTEEEF. Hhbd
W ANBEICE L . MERICIT T
Bk EHE~, BEcRicbES
rIZErABICHo 58, Bb EZFEO
EBHOFEY #ERU EiciEfie k. &
FRTHDOTH %0 £ LT HICAD
TREFHEM IC XEL R LB H
CHET Y, 2VALOBZOEIIRTD
%0 Bic, BRI 2BHOERCHWT
R BELHOEE Y B8 & EF TR
THERRTZ2RY 2. MR TII LT,
LECLTEROEEZWIDIX #D
E~LB LT, &0 ol
DHTEY TRTEDOTHD. TOH
LTS BES—EHEL. BEBO

R KRBT EOTHHRD | &
BARBERZEVWTD B 5,

BEE-EBRENPE LG T2 2
DOERIZ. 2O FEOHRAMFLFEL »
VU LAEHOARIR S D, LEIX B
Ao BYORAFRFL FEHrEF TR
BNTHSOTYH., EREETH 2 1£4
EROTD ZREDD, PFLENLLE
CHEN R T 201, BTagox
W ECRID? RERE. B#ORERE. Bic
BMBFOEEDO AL 3 50K b
5ERREL. IHHBD —nkAf
BibREO REORI % ¢, Brami
REEY Nt k. LwiDTRAEW
&8

FERER B2 C¢2Lw, LH2A



The Bulletin of the Institute for Research in English Teaching 29

2 ZIEET 2. bDOLEBOVWELA
HYLRER. RE V0L BORHE
HAZEE. ML LOEHEY Bhicd
HELRERBRLVE . BAXRE 5o
BYTHB, HiHZzOAD AWML
OREFMEIC EoTid, FTEE MEHzuR
B OBTEEHD S rHRELD
BBCENEV,

FHREL O ERT B EDOTH %,
Bxic R\ AT, BiIndbi
e DR D AV BHLBITE
2L LTRETRETHLS5, B4IC
LELEORZRCZOMERB L TO FEE~NE
WL B2 FEORERNTH Do

ZTT YV~ 3y~ OhD EETHS
B HRASBREELE B, #32
NEDNTERE L BIBTHHXI o
Eed ) =y —~c—hbt+%TEET
ZLBREV, $BHIX KREFOBHL
BEEHIIC HHINTHDE B30

BN WERE Bokeb ., 200 &
Q] A EYHMEIHRL V. K
ECED (X 3] ¥~ Bbhkbi
BCHETHEI Ve 20HH —EHFED
B Eh T e ichdhbo HEHRT
RBELBEVWIL S | THOkD. B
EOBREKLY ZX~NAEVWEDLS. BL
i+ EBIRED DR MO
THBOTHORD. Hie: BOIW
BEEZEIC kO THROLY BWTRES
os Mehic B \vo PFLZASHE

< A BED BEEREEEEO §) llﬁojﬁbx

ﬁhmh%c&&%«fbﬁhﬁka
r\wn,

WEOHONRY FHhAFOKE
T ) P T O T S THT %
i BIE HTH %0 & L TR R R
DY« & GikhsET LAR5T
ERRLTEAETRAVE B

H # 8 7~

Emoto’s Vivid English
Qr A& & K D

XRTAFBREES L VRIFPELR
DEHHBE LA FR LB I )OS Bl
RBRBC EFORNLL P BOEMRBH

BERIKULZD EROBPCZ LIREEICAD
MBMTHI R BRLEFERCBTIRD
WAL RLZE2BRTHBIRERIDEZ
TaxoWMKZTLFITCH 3, PITER

REABRHZC AN d & #(Z, HdK
BB "Bk EFERE L3R
ook XREFROBRRITER<2
news b &, Biil TRICELORTE, EHL
O LRSOBROFRTCIEXZVALE B
s 4EEBILD 5 M2 Vivid English i1
%o—‘orf)ﬁ.nn&ﬁ.f.ﬁ#'& 1

AF 2 M ER 238 B, B B B2 BT IR TR
Xy EBRbN, HHELE oL LA
DRY, W HHERERO 2 2
TR BREANES, 81281282,
BECBOTLHL BCTREBL (LY Bflo
TVWRBEROTRCh EBS.,

M LANREL BOTAED LRkomy'
Thanb, RICEHEE HE~sREr3 2
T EFEBLTHBRARS L 34—
OB EROTE, LRBEHMANS L LT
CPHHE+FICBELTH S,

Gzl 110 |



30 The Bulletin of the Institute for Research in English Teaching

« BREBBEHRO TR,
(o GBS, SRED

SR RUK S REAITD 3 K
HHEFO BAKY s 3 40T, SE0 R
FTWY . PEREC R 5 AFHCOCT

KxOHTEH b @r oW EHLE BLED
TZ% —fMHi@ad Ty oTdHR, cOHT
KB T3 L or, TARKERB L %
DEM, (EEEBR) ¢ THHEEKR R
U3 EREOMB, (EREABK) o=
THD, WL EL LTEEELL A%
BELEE & 7o T TEEHBOMBIL, L

REFERWED bIED Ry X LTS

BIRELBTSARK E2- 2L LT
vocabulary control % sp. & LT L
FERkoBR LT SR 0B mi
REMROLOTHEINE UhikRA
tRaboThE, GRED BLR, %
'd'test'é:)'\@ﬁtﬁoml% FERL e HME
T Lok, HEBEEHVEBROYRE M
D, HEORBLH LTI, k0oL
KA L, 3 & UTHE K BB L T 5% skmit
YTz TH = Translation Test 124
. 4 B8 Objective Tests w4 T—%
DODALZDORIK RHAEhTH S EXBEOERE
YRl Chb EREOBRAVZ L B
@ikl oMF LB L, Test sEckikD
Mk test Fdoair 5P, RS BB
EOBIM . D BREE A T 5 D
TEREY 53REERD S i, ARoOR
BKEIBECHICRG SR HEECE
DTABOMEE LTH LA Palmer go
The New-Type Examinations & o3
KI2THRVWEVDOTCDHB, 40 ff, £&
2EATABRBLARL FIAREE LY
WEETH IR, ZR4SPLE~LATL
HETHSE 5,

CARRERBLEUOTHLHF, BTE g
(BREELDETEHR LALTEREIA
BMTH B, Cef 2 /D

‘Through the Mediterranean and
- Up the Nile -
(A. S. Hornby %)

—RRERTRE XS o o T
BEPHAWYE DTS 3 ¥, 4% London
55 Egypt ~oRFhicFito M LE
Fr&fB Lx RITiEo Pk 2THT, X
RO ZERRILS . REOPCEL 2 ¢
FORBADOT, hrHEL RE L 54
RHEERTH3, WHEIEHY ¢ H 3K,
B %o M¥E L LT R ERBED
Lo BHEFE L LT BERNEEMD L%
BREOFMELLTI BB TS, AB L
R CHeto TromME Mgkt 3=
A Tale of Two Cities, Biogra-
phical Stories, Arabian Nights, Grimm
Btk Andersen o % #5£5°F ©{ Hornby
ROF CEEK Bhite b ThH 2, Y
IR T EF LR MA T Bk
hirtRSFHOIMENR LD L B shly
ThiZ7L5A L MAD°, o Series oy
. COBHCARCCHAILT AN
B 3o (BRIRREBATREM 33 40 |

RRFIDBEFBTOY) - 7 1V b,

ATUEERETEL, 1. BOTAR D
HRIDBERELEZLERDY, 2 EERMN
NEIDOTALR GUODH . FLER S v
DCHRITA LR LE, (" 5 ¢

kTE T D Bk, VAED —— Ao Ak
RIT: 00 Blicd 2 BPIEEE T2 5t L
LTesfiitirLTtors, (H 10 &

K BB MR N AR, A
RIHO EHEERNEED i+ = Afric
~ b h kiR, (% 10 ¢

L Y23




The Kaitakusha Extensive
Reading Series

3 3 B &7

Fggﬁggg‘g = B A. S. Hornby, B. A. (London) k4
- B E (BmB% 4 ¢8)
Grimm’s Fairy Tales i 25 & (B = %)
Easy Fairy Tales g 27 g8 (B =& %)
Popular English Tales el 26 £ (& = #%)
= ®E 2B K
" Robinson Crusoe e 85 &8 (f& & ¥%)
Anderson’s Fairy Tales EE 30 &8 (& & %)
Gulliver’s Travels ZE 3l & (fa = )
Arabian Nights SCIE 27 88 (B 2 %)
Fairy Tales of Many Countries SEH 26 68 (B R #%)
m " OFE OB OE
Biographical Stories E 32 £8 (& = )
Cuore (rewritten by A.S. Hornby) B 47 &8
A Tale of Two Cities (rewritten by
Harold Wakefield, B. A., B. Sc.) elg 37 &%
Black Beauty (3 FIID
Through the Mediterranean 218 33 £%

A EF 0oR &

Z23&& % M T word-value } frequency ¢ K2 3 B2 23 = &

AR R HIMFEC R TR RO BRMEERCZ L v I » expression

< baby talk %@ JHo@EME(\1#3 standard English 2 oz 2 = &

3. BEBEoWEEH~ X Biographical Stories oin¥ k(2 E B2 /B LIAR
KERKTRIRAOLNT D FHAW 00 5 2T B0 HET 2
present-day expression M TR XA~ 322

4. WEZKAO L o2t new-type exercises ¥ [ff LAl o text 258w o

M=

Lonkdz e
5. EHEEHEKECETLNCEY ORMEUTHALBIREK®3 L
HOR iy il BB TR 7 i BRX = IR HT 396871 &
— TR = #% ik Eﬁ *E mt REEIE 2002002




o= — OB B R OW O K oE X

Edited By
Michael West, M. A., D. Phil.

James G. Endicott, M. A.
352 Pages — Price: ¥1.80 (Postage 0.10)

A F o B a

(1) ﬁ%@ﬁ?mm%$il<ﬁmn%ﬁt$%%1@0%pmb%8
MLTkMT.Chﬁﬁﬁ2w0&ﬁ$§@®ﬁ%fﬂ%mﬁW%
BATH 5o HICHICT IE W EB=ERRBED i i 25 X ~F4pEL
%Ltﬂnﬁ.$%ﬁ#mék®$ﬁ§%mﬁAfﬁﬁaﬂEfé

o

(2) Jx AL REGICHHBRA(EFFEHR LB RT)OBICLEWE DT, &
BEMFIctEO7 C. 0. D. £ Webster &z it. 4 h §j0%z - \
LTHIEL7eZ 2 CTh, AETRRIALTH 2, 24 HELDTR
FRMEFICHRE Lz West 4, HIMFLEDIREIC K DOTH7
Endicott RS DHI & LTIt LERDZLETH 2,

w)mﬁmﬁﬁowmBf«ﬁﬁﬂﬁ&%ﬁmeOt$%mﬁﬂmm
FEITH %o TrOh L\ expression ¥ & 5= BicH] b 5 ¢ SREP
TN EBLEE R IMEELHRCEE LT OARRIRS { Oxmp
FRUANDZ T LR TH D,

(4) AHRIBBIOETH % o MOBEED bOIRE LRI A S IR
EM~TedbDOTRE L, Bk CEFORHIEZOTHW. AACD
WTERNT. EHROEE DI SAIEREBADTH S, HiLw' 13
Nazi, vitamin O¥d: 5 . slang 27 2 ¥ » %D BT YETDO YD
&Bﬂblhfé%ombtiw&mTc&tﬁntb&ho

(5) zmtokéétiﬂﬁaﬂﬁ'&%iﬁo Reader X b2 LEWHTH

LONGMANS GREEN & CO., LTD.
39 Paternoster Row, London, E. C, 4.

B F 8 R 125

x| E #R =1 T 8 < # @ 2001, 2002
EMBE—-TH= ¥t Eﬁ ?E mi WBEOHE . H¥X 39687

(RIS H WD




{"type":"Document","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Form","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Form","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Document","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Document","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Document","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}




{"type":"Book","isBackSide":false,"languages":["zh-cn"],"usedOnDeviceOCR":false}



