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Lhis puper didousesa soma of the pro'Elam involved in snodiraging
sutonomous Isarning strateglen and - desoribes thé weys in which we heive tried ™
to deal with thed. - Its mim, theral'orsy 1s to'be practical; even praguatis, .
and no attamph 18 made to survey the literature or to delve inta the theoreticsl
aspeota of the metter.  For this reason; detailed references will bi ‘nade o
caga histories, Lnluding & nuober of falldraes, " The cisk of such an epproech
is trivielisetion, of being over-specific,” so that the podnts wade lack any
padagopgleel context, the batkground ‘wand ptruobure, within which tha a: rpﬂrinne-
deparibed balow hag been aoguired, In papbicuior, it ia iTuIH}rtant to j_nd.iutu
the typee of learpier we ere dealing withj . in any podsgogiedl uit_qatimn_ the
vharacterdlstica of thoe learner are of E:I:Gat importance,; but in an wtmq_umu_n

stretegy, those chayaoteristics actuslly define the saltuatlon.
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Undar t.ua "loi de chticn I'emrania“ {19]‘1), Frenoh nmploy:nrn. arg

obligad by "ﬁ.w to dpand tha Bqune.lant Of 1}n r.:lf thﬂlr pa.;rroll o t'l]s f‘urﬂmr
gducntion of 't.hﬂlr soployegs. Lntimtlnn tn |lu B la p]"u‘rldml in thu 1:;;1;1

of an axtra ta.x I.fhiuh is imposed if thla muﬁa‘f 15 not in fact u.'laEL for sducutiou
of acua iind. 'J.'lm money oan be apﬂnt H‘i.th. an,;,r ul‘ tha large numbar oi." .
in:itlt-uti_l:-'.:; recogrised for the purpnxa.:_nm..w um_.npeﬁluEL‘{ aatahlinh&r.‘l .
cnuunar.cial hl::;?..iﬂla, othars nre tna ".t.art-rﬁr-[nural d.lapn rtmﬂnta' nf alrﬁarly n:;i_atlrj.ng.

inatitutiona. The £,R.4.P.E.I. falls into t]u.s ageond uatagur:.*.

when ub 8mJoyer condiders ssnding his stall to the Cind.PuE.0n, ha

bag thres onjor options availebla:

(1} gutonomous lserning schemes (sudh as the o L’msz:r-ibg:l_by.
s Hennér-dtanohine pp, 50.& rt), l-au.:.‘néti:-ﬁ.'i'_ul.nﬂmctljr intd the ﬁﬁha:i:g'.__'_

without Tellowing any klnd of traditional dourse., {5ee sTiduiIna 1976},
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é - instesd, . ,ht thh is in no sense due to political attitudes; rather we
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his introductory paper {lu pp: 5 and 5 } John Trin tnlou s sinilar ooncern
when he esks how one stops autonooy buming mlrnhy !hlt why m_ﬂ
stop it? Hintnri.na}_‘l;r tha pmiu:l.r:m of mxwlu; htz nlmn bnan lttnuhﬂ >
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highly motivated, since they need E:.;l.‘lnh fnr pl‘vfllli:unl.i nucm. . Df m'.;lm.
sgma of the m:t powerful n.r;uunt- 1#1 hﬂm‘ nf mtmums luhuul “ln nnt in
fact apply to thua lsarners nino- tht;r mfnilﬂ' ngu.ln.r é!hnu v;b “t .
places and times, But wany uthnr umuntl nutin nlhl: pqrhlpl m nf th! .
less obvious is thet, since the C.R.AP.E.L. is nnt. a mu.m Mam:- .
auhqnl, vwe do not want cur courses tu b-uum hnbﬂ-for-&.ng, i.a., wa dn not
went our 1:3:11-1-: tn tecone umruu-twnti tlupnm‘u.n; on an in-titutlnn for
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‘his ledy ie & bighly succassiul 'l:ul!.nnu Imn, & maliﬂuﬂ uhnniml lngimu'
specielising in food~technology. To :11 q.p;nemus R nhu is hnuuiu, Enhr-
mined and ﬁiﬂuti.vnl yet ane has :;ulit rngiabarﬁd for what we l:nmr tn 'hl har
tifteenth conssoutive yesr of hlgltnh uluul {t.hough sha juj_nall tlm I .
Cusburnsc ot L u. courses only rana:rtlﬂ . Hn [‘.1; Knglish u Hr_r ndﬂnui:
the compzny she works for ia mrim-uﬂhmi and nnu uua hsr Euslim dnj.'l.y

so she herdly needs to do even t‘h«u ld.ml uf m!.m:nn.r:m- 'lrork t‘o!' wh.tnh
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hence tha riulmua of some taauhnra' mmtima to the very iise ui‘ u.utcnnuy
which thay mm, :ptta' ﬁéaﬁlzy, a8 & pnnmal abbagk, . b I

Ii;' 1i:|1 vy ua;cputa to say that lina, 6. or tise, U, no:'-i:i:lmu; t6 i-u-xugint-r
fqr uuumn ‘.Imn‘a;zlu.n..uf 'lua:lal"' or "l.fflu’hivn nllminj thia in pﬂrf‘autl_f trus,
of u-nurs.;t ) hut :1!1; 18 ﬁl;n only & &nnriptinn ui' tha pro‘hlau SE T et w b
ﬁ!ﬂlﬂtibﬁ; ;.iuritl ii.muﬂh.gaud pn.i.ntiug uut. th:.t luoh m-ﬂl ul;ht‘ ho hattar
mt 'b;qr :.niﬁiné :;Lli#-hall taa.m or tnking up oheast the pru‘him 18°¢8 zot ¢
Lhem “:-“;1;: B.Iu'l thnm 1s no hal.uu ur mk:l.ng uutunauuun }nuyl- i‘:mm uJuE"“

need and mtiv;tinn ia ™ pnrtiu:lpata P uuuru or- ﬂruup autirit;,r of tha =
traditionel dnd., - '

'“'hil 'nringu ua to & polnt maria in M‘mml ‘hthur pﬂ.pn‘l, ﬂa‘l; I.'I.ttl]-!l.w
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nnthatil:m on tlm one hnnd H.I'.Iﬂ by Bptituﬁa fnr 1ﬂ.nmllnu lan.rn‘.lng nrn the’ othnr.
This is = va::aﬂ. q-mntinn, of unrurna, as we lmru hu ubuﬂp'btri n.:.r of mnhu*in.g ar
. Byan dnanribing nptitudau for langue.ge-lumlng {‘hut nae i?-ilﬂﬁkﬂﬂ, I:IE‘MGH &=
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Secondly, atmngth of' m’ti.va’t!.m 1# not nlm-.:.rs dinntl._y related to
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hased an tha fnut thnt 6 vary fav of Gur hn&l‘. hu‘d-ﬁorking eniid mucu“ml
learners hura no nhjanti'ual}r definesble motivation. - I’)rpinnl smphu nf this

purthunng;anatia motivation” sre ix. P.end kr, 'I.i., who are both rising young

nmuutiwn. Thny Inrk wery Imni et .u-ngliah, a5 lnﬂ.nn-{i thay do at avarything
uu&. ﬂhn;,r I'“_l. the need to be mnnu;lﬁhl and to- have the tescher's’ approval.
[nnatimleaa, thtuilad. im'antihhtiun i’a.ilmi t-n raraal the alighﬁlst trace of an
nbjautiva nasad - rm- Istn,u,lish* they never used it et work and’ tha;r hed ne ph.nl

parsonel or mfauionr_'i for eny fubure use, " Tndest 14 ssenad to their
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of aplid-state phyn!.u he peglstersd as s mplnt- hq:l.nnlrn nﬁ.ur thm
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yeare ha 'tml roached an mimnwd 1ﬂuL Tio _t.hnﬁ duuid,ud tha.t ht rm 1m1;|r
LERE O 1oy -0 - = 1
felt he needed ﬂ‘.!lll qi‘khar to kﬂep up lrl.: English or to answer .'nis

B EOE T o ST BT ' | :'_1_|

sp-ucinliud nanﬂn. ?ur matmu, lt one time he needed tu hmnt :ln m.;nn—.

I il R

on & series ur uliﬂn a8 part ni‘ 8 1mturu. 80 hl Nmmd & uﬁn :puhrr :

el ok L or .-.\ st 'il L AR

ﬂf‘ English tlning jull: ‘thut at a mfinnnu hn attmd-d., lstar ul:l‘x':dng hui tﬁ

% alt | R

anelysis of the mnuz\ding in tannn nf lﬂ‘:l nn‘uillihr_?.u:qhmh lm Imw mlﬁ 't:u
useful to him. i.lll this was ﬁnm rl.t»huut aru' “r.r“n“u t-::ln ; t;“.ﬂhil‘ or

'institutian, althm;h”l:i:niiu im: md ;:a!n:_iiquﬂl;n hin;ll'l;tlnn rugguhd tn hin
during the course Ihinh be had rnnm.:'.""" r¢1 . |

- (11) The faot that when a lsarner stops attending s oourse, he may. d-n_ *o
for any one of a wast sumber of resscns. . Fe mﬂqr e ;mnntud from omdm; hr
~porsonal or professional obligations, .. I-l- Jmay, ﬁpﬂ the couras & tnt- ucl' ﬁ.p,

or he may decide that he has tquu,]r got uhnt] hs nsedsd out of it, .'-,hl‘ d
tourss, he may simply have 'ba_n_nmq f'ull;_r gq?mmlﬁu_s! ;j__uﬂ_pi_.ng *_I.h:.q’_t '_.yj.l_thd: i-.h.- i
;_-.Qgtmauunm treining he had received he no longer, nsedsd to attond the .
 oourss.  Vithout large-scale follow-up suryeys, it.is imposaible to give ..
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- :stetistios for these ru-iuun catogories. 2
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(111} The inunllﬂ.ng nu.l.‘.swiuu tjmt paaap;iui sutonomy 1s not linked
‘to level of attainment. A learner may reach an sdvansed level in teras of .
olassroom parformance snd yet not be advancsd st .n.l_i. 28 far 8s inﬂ.gpmﬂ.p.nu A
is nonuarndd, and .of oourse ths a‘pp\‘:rli‘?.ﬁ._hulﬂ,l gum‘.l.'. .. Emptm s fq:.* n:‘qmpi.u,
the case of !-"na. G. {ebove) with that of Wr, l}., & mg men who is lna.ming
to {1y as part of his Hational Huniuu and who unt: tu heoome n auuuurcia.l
girlinae pllot aftexr. j.'lthm.:_gh of enly 'intnmdi.u.ta lavel, he has talen
enthusisstically %o the ides of making his om fp_.n_-{'light numjd:l_nqun,._ whiioh he
UBHE AB atuﬂy':;a.-tnﬁnl o ST

{iv} Unos the scheme descrived by E-, Emurhﬁmuhim (pp; }B 4 ff].
. was established, it baumn poui‘bl: For. 1umrn tu utu:l,r a.utuna-nuu],y nithmt
_'_-_foJ_iom eny kKnd of -course. Humuwr, & m:u wber ur 1&11“;'5 who Imi

- proviously beeu following the aourses nhm;ai over tn th'l m*tnnmr nuiuu whan
it beoeme availatle,
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Definition of tus learners’' needs

In order to help leajnrnalrs to become indepsndant, their nesds suat be
d.afinad, since only then cen relevant technigues end materials be chosen. it
ig assential that this process of definition slould We undarstood and esrried
out by the learner as well as the teagher; this takes place in sevaral sioges,
eny of which may be repested several times:

{i} An in-depth interview on arrival
{ii} A discussion with the temcher and the sroup
{‘1"11] The study of suthentic materizsisz, useelly provided
by the leermer himself.

During this time, the learner is encoursged to think abrut his owm attitudes
to langusge and to lsarming, hias priorities in fterms of lanjuage sikdlls, the
aituations in which he wishes to use his Hpplish ete., the oim bein: to -rovida
him with criterie for directing end ordering his owm study outside class hours.
Although needs must be defined for and by toe individuzl, 1% is by no wesna
a waste of time %o do this in the group. Qoeasionclly teers nay e individunis
heving the seme needs of course: or, through their questions and cements,
the group may help en individuel oember Yo define '.1:|-..'5 neeis more glearly: they
mey 8lsc make suggestions or offer help of differont ldnds, Apzin, nt 2
vory basic level, tida kind of group discussion demonstreaies clearly fie
practical impossibility of dealing with a wids variety of specielised needs
within the ssme course. A typical group lest vyear inecluded the follewins
learnara:

kir. C., a stock-market analyst ang finance manzger of a laree IMra

Mme A,, s phormacist

. M., & matel-wire salesman

M. B., a lecturer in scciclogy

Pme, D., a secretary in a travel sgency

B, J., g lgwyer soeciclising in intermneticnal lew
These people all brought examples of their suthentic materials to twe class

on tho sspe day: it took no prompting froo the teacher for them to reach the



eonclusion that, scmehow, they would have to dezl with their specialised

neads putside the olass.

Psyohological prevaration for sutonomy

In creporing adults for autoncmy it is useful to distinguish between

Peycholugical =nd pethodolegical preparation, It should be clearly borne
in wind, however, that thess are twin comcepts, rather like the literary
eritie's "Telling" and "Showing”. I "Telling” seems to indicate & more
cognitive appromch, that would certainly be fair comment on the way the ides
of sutonomy is presented on C.H.A.P.E.L. oourses. The logical arguments
fevouring autonomy are discussed - the fresdom of time and place, ability to
work &t the individual learnar's pace and rhythm, the impessibility of dealing
with speciclised interests in a generzl courss, the failure of previous
ettempts &t lanpuege, the fact that tha very preasnce of a teacher falsifies
the disecurae networks, that the teacher can't laarn it for you.... 51:::!1
an approcen is obviously not always peasible, bout is well-adapted te the
lzarners in question.

Persuading learners that sutonomy is féaaih}.e. that they are capable of
looming ecmething without attonding clasases and without the presence of a
teacher is rarely easy, since it poea ageinat the whols of their learning
gxperience, sspecially as far as langunges are concermsd, Tact is at a
premium here, since learmers are always apt fo put the wery lowest of inter-
pretations on the teacher's motives. "You just want to get rid of us, you
don't want to see us any mors", szid lme. P.  "Don't you like our classes?”
i% oM@, ime. P's husband, Frofessor of Fediatrics asked mournfully,
"Don't you lixe us"?

sany learners reluse to face up te the fact that they are soting on
the ridiculous zasumption that mersly attending a course, their physieal
presence in & classroom with a teacher, is ensugh to guarantes the acquisition
of toe longuage, as if this alone cempletely abaglved them from any further
pedapgnsical responsinility whatspever.

Such resctions are not unusual, nor are they extreme: omly frisndly



discussion end demonstreticn can help, and it neads to be done disoreetly.
The slightect whiff of propegends or of idecle;y snd uost lesrners of tais
typs will reject tie idea of sutonomy out of' hasul. Tet it is difrioult for

the teacher/helper not to seem rorti pris: partly bDecause he too is o humen

being with his own belisis and enthusiasss, pertly beeouse putonowy inverishly
invalwes & challenge to sociel roles. ahot Join doberts {(1978) ‘wms called
Mpavelutionary Bpistemics” are revolutiousr;, smd tie attitudes of ihe lesamer,
or of the Peraonnel (fTicer, ueasured in terms such 25 paternclisa,
authoriterianisn, ¢ rectivity and their opposites, cre crueial,

The fundament: | iuportznes of attitude can be ililustretec by contrasii.g
two coursas, ona or worzers in a botile f‘actor_:(z}, the otier in a Govarmment
Heagerch Centre. In toz {irst case, with the active co-oyeration of toe
Peragnnel Officer, a coursze iavolving & consider:ble amount of rutonomous work
was run successfully. In the second case, liosever, the lecruers - mll off
whom possess high academic qualifiections - nove refused every albter t Lo iwtrs-
duce tim ivez of' cutuncmous work. It is mat thnot autonouy Bes £riloa 4 tiwir
case: they nre apgressively oppeosad to the wi:le conceyt ann refuse even to
try it. Indesd, even discussiez it proves 1 JUicuil, joLhis moomid be so
is not easy to say. It is true thct timse -gonie nre not Liéa Lo taldng
responsibility in their work, that they are pecsive in thelr abtitude to re
iaformation, wou provide it, they process it Yer" often they are intellec-
tually fatigued ur the neture of their om work; neturelly smough, they would

like their learning of English mede sasier, and this they see as being the

teacher's main job. dul

, Bbove ail, they ore suosied by Tie teacier's re-
jection of the role of "expert": in discas:ion they hove chnrrcterise. Lois
neatedly o= laszinesz, lsell of interest or of  rolessicanl weapons=lLility end

inefficiency: they are =11 exrarts tueuseive. end reconise Loe tots edje of ¢

wedge MMen tiey Sev ooe. gduztaver Log ressons, though, teose Loag emonciles

{2} for a pere deioiled deseription of bhis enpopinsut zos
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reavide a elear lemonstraticon that a positive ettitude towards autonaomy

does not seem to be linked with cultural or intellectual level of atterinmont.

tethodologicel preperation {or sulonomy

"Showing” mes opressd to "Uelling", Leasrnars who are not convineed by
abatrast arguoents in favour of autonomy may nonetheless saon see the point
and eonerete valusg of a porticuler mebivity. i. H., for sxample, pestered
his teacher with requests to translate letters, refusing even to try writing
ther in English himself,  The teacher asked K. ®. to bring his English
correapendence file to the class, and together thay made & functional anclysis
of the lebters, in terms of “references to sarlier correspondence”, ®epologies
for delay in replying”, "requesting an eppoilntment™, etc.  This functional
analysis could then be used as the basis of a collage. This collegs technigue
is, we find, effective in reletively limited altuations, but it 1s not
restrictsd to the written form.  Professor F. prepared much of his address
to a highly speciclised scomgress by malking authentic recordings, using them
to prepere a eellage. There practleabls, this technique is Immedistely re-
warding and we find that little further argument is necessary.

any proup-teaghing mctivity in class oan be a valusble preparation for
autonomy, ¢1tihough the effectivensss of tie different pctivilies will wary
grestly. This is beceuse group tenching includes two essential fesatures:

{1) it allows the teachar to withdraw Prom the olaas, poasibly aven
from the classrcom;

{ii} it shows tiw lesrners that they can learn from end with ome
enother. Group-tesching activities can include work with e tape-recorior,
drills, gswes and simulations: it is best, though, to start with an extrecely
simple exervcise e.g., with en intermedicte group the teacher might project a
cartein mimber of slides, asking the learners to meke, sey, three stztsients
about eaoh -ioture. The lscrnars split up inte groups of twe ond three, ond
tie tescher lasvesz them to get on with it. Ol eourse, when finnlly producad,
the thres stntements represent only & fraction of thes work which hos been done:

the intermediste and eorrected wersiona alse ccontribute to the learning process -
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Boaal

and they have been rejected by the lecrmers lheoselves. li1las D, Tra gy
gollsaguee in & school for the deaf and dumb, heve adopted this tecimiwe,

ingluding other simple activities, sueh if jwlrs-fiseties, oubtsiue the class-

roon end state that they thenselves nove Leen surprised by its effectiveness.

This kind of group work iz zn axemple of o general rule: any aetivity
which can be done inside e classroom wiia a tsacher, can be done cuiside
without one. lany teachers find tais eloim shocgking end unacceptenle, but
exparience shows that small groups of adults - or individuals - are ouite
capehle of taldng over the teaecling role: Yo o very lerge extent, tois womns
simply taking responsibility for menageocnt tasks such as deciding when ond
where to meat, whet waterials to study, how long to work fer, vhet teehnigues
to employ ebe. Every week in eclass we try to dinvelve the studenis in at
leant one sxercism or activity without the tezcier, as part of their methodo-
logical training for eutonomy: as we have seen, it i3 not nossible to forece
autonomy on people who do not desire it, so many leammers will gonbimue to
follow courses of various xinda, BPut at least they will hzve made o cholece to
do 30, the first and possibly the most important step in eny instructional
proocesa,

The teacher, then, tries t3 sel in motion acbivities {rom w.ich he con
subsequently withdraw, But he 2lso trics %o hund over the teacher's role, ilo
pedagopical responsibility, to the learnetrs tienselves. e wey of courss

choose to do this gredually, he

]

girming with seemin;ly trivicl etcdls: tleo look
of sheer terror on wae Toece of o learter cio 3as just been as.ed te oper=te tna
group's tepe-rscorder Cer the Tirst time is wot sinely to: result of o paobis
abont roonines. If it ie 2 toiviel Susiz, toemmm, we ie dedag it onog rot e
tezcher; f£rom there, it is a shorter step o coimg it Jithoot t.e texcher,
Indeed, the most valuabie cingle technique wilch orn ve Lovroduced to
learners = znd one of the simplest, aftsr all,

iz ran use of Lie {nre-reconier,

The t[;pa-mnnrw:ler nok .-:nl:l.r my;-lru-}s B SELT il b T otes, wil eon alsg I‘_\:'li.l.':ﬂ'

him as shimulus: and so in owr evening classes zll Fsrmmers, whether beginners

or advanced, are shomm hov to ao the varleous tyues of exerclse - repetition,
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transfommation, situsation, ete., - a3 well as listening comprehension work.
It ia true that the first step ia teken hy the teacher, who distributes
cassattes for home-study; but onoe the learner has ﬂ.cuﬂp‘ha& the idea of
working at lhone on & caszetis chosen by the teachar, it is again a shorter
stap to working on A cassette he has chosen himself.

If the lesmer teetering oo the edge of sutonomy cannot find sultatle
matsrisls, theugh, he may well easily bécomdé disccureged, This is where the
congapt of the "Sound Library™ fits into autonomous learning schemes, (RILEY :
& ZOPFIS 1978). The existence of a wide selection of materials, ineluding
both didactic end authentic recordings, is both resssuring and useful to the
lanrmar.

It is not possible to go into every tyme of activity in deteil: below
iz a brief list of scme of the techniques used:

(i} Games in which the tescher does not participate and which

he dees not direct, e.g. OUne learmer secretely puts a
mimber of geometric shapes on & table and covers them;

his "opponent” tries to reproduce en ldentical sarrangement
by noking quostions.

(i1} Group discuasions without the tescher, which may or may
not be recorded (see WEANE K., 1976, for an interesting
discussion),

{1id) Dlot-guta: using the cleoze technigue, a student can produce
his evm drills, tests and erercises and can coneentrate
on those aspapts of the language which ke finds moat
didficult, It is helpful if two coviss con be wmade of
&2 newapeper artiele; on one, all the prepositions, say,
are blotted out, The learner tries to find them,
using the second copy to check his performance.

(iv) Giruietiona: e,g., a learner wio knows he will hewve to

takm a viaitor sipht-seeing might simply practiece with

enother learnar first,
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(v) Home-mcde dydils: .o vest number of drilla cen be
gonstructed mechenicelly #®.g., 4 leemer might turn
every sentence in a newspaper erticls iunto the
negetive or interrogotive.

(vi} Description oxercises: the lesrmer takes a cartoon

or & ploture from & magezioa and tries Lo descrilbe it.
If he is working with encther learnesr, there wmignt
be gquestions, discussion ete.
{vii) Peer-metching and tesk~matching: lesmers are introduced
to people at the same lawel, or haoving the sems probleans
a3 therzelves.

{vidl) Introduction te nctive speshkers: groups of non-teccher

naetive 5paakef'a are invited inta tus clasaoroom, Learmors
are shotm that they do not aeve to vait until they reach
sona ebsiract leval of perfection before they oon
gotrmunicute in Bmgliah aud that tiey cen benet'it {rom

such sncounters.

#ieally, wvery brief reference sust be nade fo twe incortant problem erees:

1. Probleps with the teachers,

The average teacher rejects the ides of sutonony a3 an attzck on his
status and livelikood. Gven teachers who are intellsckiplly sonvineced of the
vilue of autonomous losming fiad thet tie, e not erulppet psyehologlesily
or methodolegicelly. lHere, cs in so wny ofther matters, tvescher-trvining is
erveiel, end ss long ea ma sllow the tes oer's role Lo Ge co.slierel o& 0 AL,
sourcs of iufortcoiicu, em'orevr of & dilliocult cod wnplessont tosk 2ae so:aly

responeivle for ell pedngogical decisiona, the introduction of sutonomo:ns

learning schenes will remsin oo uphill tesk.

2. rroblems with institusions.

A teacharts wrork oy e of poor -uaalily or lneffeetive, but o metter,

he iz pold for physiewl presemce in a vlassroon, In pn oarionoreus loeradag
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achoewa, the teacherfhslpar ray do vast anounta of work and the learners may
achieve good results: nonetheless, the institution wmay be wnwilling or unable
o reopgnise this as "work™ or es "teaching”, It is by no means rere for the
adminiatretion of an inatitution te reject an automomous leerning ascheme simply
baceuss it cannot be assimilated by the accounts department. The suspiclons
that the learmers are doilng the teacher's work, and tiat lecrning can only

ooour in a olsasroom, are manifestations of ingrained prejudices that will

romodin with ua for o long time.
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