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In Harding-Esch, E. (1977) Self-directed learning and autonomy. Proceedings
of a seminar held at Cambridge University, 13-15 December, 1976.

Tols paper presents semé preliminery findings from tw ressarch mjlu;h
being carried out in the language ressaweis units of Brighten Folyteskalo sl
tha University of Yerk em the EBO's twe smltiemslia language sourss: 'Kontakts'
(n beginners' redic sad televizion Gersan scaurss) and "Ensesbls’ (beginmers'
French). |

Both ocourses oconodmtratsd on the feur skills of listendng comprebsnsiom,
apeaking, reading and writing, with s sarked emphasis on the first twe, The
somponénts of both courses were 50 bromdessts oonsisting of 25 television
programess and 2% somplemsutary ralis progrussss; easential stodsats' scarse
books; practios meterisl om L.P, recaris er sudise-sssseties; Tuitors' Notes
for use in linked olazaes, and in the cass of "Nemtakbe' thres cclour fils-
strips sach containing 33 frames, effering weaful pictorisl msterial allisd
to progranms content. This last slement mus designed essentially for olass
uns. Thesa two resesrch projects, partly funded by the Geveroments of Vesi
E-nln:r and Frunos respectively snd each lastling some twe ysars, are the first
attampts at in-depth svaloation of BED llﬂ.!ﬂ'l oourass, &3 BBC liocencs
revenue, in the terms of the present Charter, mst be used exclusively for the
preparation apnd production of progremess and their support materisls. Halp
in the past from BBC iudience Hesesrch has therefore beer peripheral.

The Brighton project, under the direectiem of Dr, Erian Hill, looked at
the ues of 'Kontakte' first with home learners and second in a classroom
scntext. The purposs was $o find out how thess oourses were being used and
to obtain some indication of their sucoeas ip achleving their stated aims.

At this atege a full asssasment of the implilcations of the investigations ia
not posaible, sincs a comslderable amcunt of cerrcborative and interpewigtive
work still remsins to be dops. Neverthelsss 4 substavtial body of faformmtion
has besn genersted, which should bs of valus when plamsing future broadoasting

poliay in this ares.
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In each of the two projects s dual approach was sdopted, one strand of
the investigation being ;uhﬂmld with establishing the national acntext of
the Learning/tesching situstion, using questionnaires and ongoing report
oards, tpn other with & series of in-depth case studies of selected (not
r!prillﬁtttiri} individuals or olasses using batteries of testa. In this
way dats wus genersted on general fesatures of use togsther with some aasess-
ment of foreign langusge acquiaition,

In the first project (the use of "Kontakte' with the home learner) several
interssting snd indicative factors emerged, It appearsd that the sudience had
a relatively high standard of education, that they had already demonatrated
considerable interest in German and Germany and that the majerity had far more
sxperisnce of gramser/translation than of sudio-lingual/visusl methods.

From the report cards returned at five-weskly intervels, informstion on
how the programmes werse used and assessed was obtainad, The reasarch lent
genersl support to the multi-media concept of m joint radio and telewision
oourss, though as the courss progressed the strains of following beth redio
and 2.V, inoreased and learners showed scme tendenoy towards following a single
mediue, Little reliable information was genersted on the relstive sffsctive-
ness of the two medls, but lesrners tended to rate the radlo element of
'Eontakte' more highly than the televiaion, Thers seemed to be relatively
few of the target audience who oould dewots more than two to threes hours psr
weak to learning the language, snd the atrain of learning over a long periocd
of time was further emphasised by the fact that approximately two thirds of
the sudienos droppad out before the end. An interesting featurs here was
that drop-out was not caused primarily by deficlenciss in the courss itaslf
but by personal ressons; indeed a large percentage of those dropplng out
exprossed a desire to follow ancther brosdcast course.

The sffectivensss of the course with the small nusber of learnars teated
at frequent intervals appeared high. Although the tests sdministered were
oonsidered hard by some observers, ths scores obtsinsd in the thres areas of

listening, speaking and reading were higher than expected.
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The ressarch inte the olassroom exploitation of 'Kontakte' genersted

information on how the courss wad uddéd by tedchérs and for what purposes.

Hers again considerabls support for the mlti-media approach was evident,

though the uses made of radio amd T.V. differed. Proadly speaking telsrision
wea exploited more for its potential im “"widening the language learning
sxparience”, rather than for the apecifio reinforocement of linguistic structures.
Here again radio ssemsd o be reted somewhat more highly than televisliom, at
least in terms of overall use in the classroom.

Teanhers also i:pnuid some broadly consistent wiews om what programmes
should contain and the methodologies that should be adopted to schisve their
aims. The problems of using brosdoasts in the elassroom were alsc analysed.

Groups of studenta tested at regular intervals showed the sams sort of
palatively high achievemant soores ap homs learsers, but many problems were
sxperienced in ruoning this part of the research due to intermal features of
the Polytschnic structurs and the tests are being re-run with different groupe
of studentse.

DESIGN CONSIDERATIONS AND METHODS OF ENQUIRY

Several limitations had to be taken into ascount in designing the research
projects and in soms cases these nesd to ba ponsidersd when evaluating the
pignificance of the data obtained. The main probleas were as follows:-

1} Sinos Dr, Hill's team wers ressarching programsss that were
belng recordsd only shortly bafore transmission, 1t was
diffioult to essixilate ths charmoteristies of individual
programmes into plamning. Nor was it possible to bulld into
the programmes elements which might have generated information
in a controllad way.

i1) On the individusl oircumstances in which programmes wars used,
a nusher of uncontrollable wariahbles sxisted. The variety of
ussr gharacteristics mads any attempt at detailsd comparisons
betwssn learner performances very dangsrous (both with the

homs learusr and the olassrcom situation).
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1i1) :The ressarch was linked to s specific oourss and
. ooasidersble care had to be exercised in making unsupported
- gensralisations,
iv) It was difficult in many circumstances to make the
' 'distinotion between medis-based and sudience-based
: information.
v) : No attempt could be made at this stage to test the
sffectiveness of radio and television vis-i-vis other
¢ teaching methods.
With thass faotors in mind, & research strategy was developed which
attempted to generate information in two waya:
a) A broad-based national snquiry to establish the context of the
learning situation and to generate data on such aspects as who
was using the ocourss, for what purposes, in what way, plus data
ea mubjective assessment of sucoess.
b} An in-depth series of case studies which looked in mors objective
; ?_hhﬂ at learning success as defined by such factors as attainment
of aurel perforsanse, attainment of oral performance, attainment
of resding performance and improvement of kmowledgs about the countiry.
The specific methods used and & brief summary of the results obtalned for
sach seotion are as follows:-
4) = 1 with ' akts'
i) Pollowing a pilot rum on known users of previous courses, a detailed
quegtionnaire was designed to establish a profile of the 'Eontakte'
audience. A serious learnsr was definad as someons who purchased a
courss boock and a reply-paid post card was inserted inteo Book 1.
(The BEC production team's view is that the pre-paid reply card system
satablishes a profils of & self-selecting "Fontakte' audlence, who are
'serious, confident learners' as opposed to 'sericus learners' (see
Appatdix i). Of those expressing willingness to co-cperate in & research

project by returning the postcard, a random sample was eatablished,
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woighted slightly in favour of begluners, rather than thozes with
pravious kmowledgs of German. Gompleted guostionnaires wers reoelived
from 601 respendents out of 750 imitially sent out.

Results

The questionnaire produced information on the blographical background
of respondents anu on factors which might affect language learning
behaviour. 32.1% of the audisnos were aged betwsen L1-65, 51.6%
betwaen 22-40. 56.7% were male with the majority, both mals and
femals, smployed full time (64.6%). The overall standard of educatien
wes ralatively high. Approximately 5qi had exparisnced some form of
higher education and a further 2&% listad their last establishment of
full time sducation as grammar or technical school.

As might be expectad, an overwhelming 96.5% had English as their native
language, but somewhat more surprising was the pumber of respondents
(79.2%) who had slready spent time learning a fu.ruigl langunge. The
principal language previcusly lesarnt was French with some (50f%f) having
formal academic qualificationa ranging from '0' lavel to a degree, It
was also of significance that a relatively large sectiom of the initial
respondents had previously followed & course in Garman and were not
therefore 'pure' beginners. A surprising 23.5% of the random lu;pli
had followed m pravious B,B.C. intermsdiate couras "Reportags'.

The msjority of reapondents had learned their language at school and very
few had experience of audio-visual or audio-lingusl methods. On the
other hand, approximately 80% had experienced grammar-transistion
methoda,

In attempting to gain some indicatlon of respondents' reassons for learming
8 forelgn language, possible slternatives wera provided to reflect
vocational and industrial mobivation as well as reasons of general
interest i.e., short holidays abrosd. Overwhelmingly learnsras were

wanting to learn for relatively low priority reasons: first for holidays

abroad, sescondly for general interest and thirdly aa a hobly.



=122 =

4 slightly different balsnce was reflected in a question as to why
respondents bad chosen Germany. Holidays in Germany agsin came first
(58.2%). though "benefit for business and professional remsons” came
seoond (37%). Third equal were "Cerman-speaking friends and relations"
and "interest in Cerman culture”. (Respondents were asked to tlck three
of six possible statements in this section).

Considershls interest in Cermany as & country was svident in that 73.7%
stated that they had already visited Germany, though the majority of this
“ total was made up of pecpls spending less than four weeks on holiday (as
oppossd to more than four weeks on business).

{1) 4 progress card was sent to sach of the respondents every five wesks,
This asked for ianformstion on how the programms had been used (viewing and
listening hours), whathsr he/she attsnded classes sud how he/shs rated the
Gcurss oomponents on a four or five point scals. Heturns of progress
charts were programmes 1 - 5, 596 (79.5%); € - 10, 472, (62.4%); 11 - 15,
372 (83.68)g 16 - 20, 316 (h2.1%); 21 - 25, 287, (38.3%). It can be
sedn therefore, that 38.3% of the initial sample are known to have som-
plated the oourss. It is not knowm ﬁiui.nl;r how many r-:ﬁnndnwt-
oontinned to follow .thl course, but declined to ssnd basck progress charts.
However, the returna from a "drop out™ questionnaire indicate that the
musber of respondents in this catsgory is relatively small.

Results
An important featurs of the investigation was to establish the listening

and viewing patterns for this first sulti-medis oourse. Information
prooessed to date indicates that most respondents followsd both redic and
television. Throughout the firat twenty weeks, for instancs, most
reaspondents followsd one television and one redic programms a week, magond

most popular learning pattern was one television prograsms per week, third
was two television with one radio snd fourth twe television, Othsr

petterns much as one radio sesaion, or three teslevision and one redio showsd
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very low scorss. An lmportant point ia that the nusbar of lesarners

using Jjust ru;di.n or ;-hut. television tended to increase as the courss
progresssd indicating thet the demands of following both slements at the
same time were considerable.

The most popular brosdcast was the T.V, programms on Bun!.q' mornings
(38.3%:), followed by the Sunday radio programse (22,9%), the Saturdsy T.V.
prograame (16.9%), the Wednesday radio progremms (15.6%) and the Wednesday
T.V. programse (6.6%). The sudience for the Sunday T.V. programms was
mh ponstant throughout the course, but the Bunday radio audisnos in-
creassd 1te peroontage towards the end.

It beoame clear that the majority of learnars were only willing to spemd an
average of one to two hours per week on their German, inciuding following
the programmes and further work by themselves. The next largest omtegery
of learners devoted two to three hours per week. An insignificant musbher
were willing to spend five hours or more. This may seem somewhat surpris-
ing &5 & lerge nusmber of the sanple (Lh¥) cver the course as & whole were
attending evening olasses whers 'Eontakis' was being used.

Learnars l’ll;t asked to rats the courss eompomsnts on & five point seale.
The number of people FOT using televiasion htmund as the gourss progresssd
(from 9.5% in the first five programmes to 16, 7% in tha last five). Of
those who used 1%, very few thought it was of no use at all (1%). 10.7%
thought it wae not wery ussful though thies figure tended to decline towmards
the end, The majority thought it was quite useful (36.3%) or wery

useful (39.7%).

With redic the evidence suggests that, although fewer people overall '

were uaing it, it was rated wore highly, 50% stating redio wes very MI
as opposad to 19% guite useful.

Az the initial sample was talen from people using the book, the national
lesrner reaction cannot be statisticallly expreased, It is interesting

to nots that a considersble mumber of learners (16.7%) wers mot using the
cgurse book during the last five programmes, Generslly however, the bock
wae rated highly with 66% "very useful” and 21¥ "qite useful overmll®.
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The most cbvious point to make about the record/cessstte element is that
most pmpil 414 pot use it (708). The wajority of those who did gawe it

the rating "not very useful”,

111) A drop-out guesticnnaire was administered to most respondents who
did not return their progress charts. Juest over 200 were sent oubt and

a relatively high retum of 170 completed questionnaires cbtalped.
Quastions wers asked sz to why learnsrs had given up the courss, how they
rated the gourse overall and whether they would follow ansther radioc or

T.¥. gourse.

Besults

It appears thet most people whe stopped studying 'Eontakte' 2id so for
personsl ressons, rather than the fact that they were dlazatiafied with
4he courss., B8.87% 3zaid that they would use a brosdoast language
oourse sgain.

When respondents were saked to indicate their reascns for discontlmoulng
by tiocking any of twelve different ocstegoriss, the highest scores wwre:
difficulty in finding time for preparatiocn and follow up (hB.43%);
pressurs of work (L5.91%); inability to follow 'Eontakte' on a resgular
basis (32.7%). The mosat frequently given "pure” course-based reascn -~
irritation with T.V. studio scenes = was only ranked fifth. There mas
some gupport for the mized-media oconcept. 49.07% of "drop outs” said
they would prefer a combined radio and T.V. course, 3%6,55% a T.V. only

course and 14,297 & radio only course.

iv} A local sample of 29 learnera was established and tests administered
evory five progremmes to obtain information on their progress in sural/oral
and reading skllis. To de this, batteries of apecial teats wers con-
structed, based on the stated aims for the five preceding programmes.
Complete tast results were obtmined for 14 learners, the others having

stopped ulﬁ; ‘Kontakte' at various stages,
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Remults

The single mowt intarssting polmt %o smerge from thesse figarea at this
stage is that all soores wers relatively high, even though st the time
oartain isdspesdent cbservers considersd the tests rather diffieals. Ne
scores fell below &0K apd in the vealding tast 5 a ssore of 95K was
schiered. In terws of the balanocs between the skills of listening,
speaking and reaiding, the omly elsar trend to smerge 1s that reading
scored a comsistently higher mark than the other twe, This is iwbteresting
since the courss presemtation devoted virteally ac time to the speeifis
practics of resdinmg. It is alsc worth notling that In the mjority of the
testa, thoss whe were swveotually to cowplets tha ecourse, i.4., to takd all
five tests scorsd dgnificantly bigher saris than thoss whe wers subss-
quently to drop out.

The clsssrcos exploitation of 'Koptaite'

i) A geptipmmaire was sent to uﬁrpl kiiows to be users of bresdosst
coursss. Of A17 sent out, 179 were returmed (42.93%). Informstion ws
obtained on nusbers using "Eontakts', on methods of exploitation amd on
squipment. Swbjestive opinions were solisited from teashers on the rols
of language brosdessts in formal further education teaching.

Rasults

in pyarwhelming B4% of imstitutions were usiog the course in oomnmection
with evening olasses, for am average of 2,18 hours par wesk. Other uses
wors relatively minor, with servics work (15%), examination olasses (14%)
and optional language olasses (10%) pnﬁu.iunt. Ouly 7% of institutioms
wers using the sourss for bupinessmen's elawses.

Wean asked shather they wers ueing the ooursss s core materlial or ms s
resource to be used with other sourses, SE{ of institutions said that

they wers using the course in the former mode, 1% in the latter, and 20%
of colleges were using Kontakte for both parposss,
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Az far as nllluwurt_nll congarned, 72% of institutions using the course
wers ualng the broadoasts in oclass. Of these, 23% were using juat T.V,
39% juat radio and 3% both radio and tslewision. Most colleges were
using the broadcast in recorded form (B6%), very few live,

When asked to indicate how they used the broadcasts in clasa, interesting
differences emerged betwoen redio and television, presumebly as & result
of hardesre availability, familiarity ete. The most pojular uses of the
radio programaoe in olazs woere the use of parts of these to act aaa
atimius to oral (52% of colleges) and sural (50%) work, The radio
prograome wis uaed in ite entirety to present new mmterial by 30% of
onllages and was the fourth most popular uae, In the cass of talevlasilon,
howaver, the playing of the TV progremze whole to present material wes

the most popular use {35% of solleges), Followed by ztimulua for orel (277)
and aursl {23%) work.

Upers ware acsked to rute the sffectiveness as claseroom tesching aids of
cartaln parta of the radio and TV prograsmea using the categories

‘vary useful’ 'quite useful' and 'not wery useful'. Most users rated the
IV atudic sequences as "quite usaful', filwed actuality dialogues as

'vory useful', TV sxeroiaes ax 'not very useful’ and the gist comprehension
passages ag 'quite uaeful'. In the cass of redio, moat colleges deemed
the studio ssquancas 'quits useful', the actuality dialoguss 'very uaeful’,
the radio exercises "wery uwasful', and the 'Hoeren and Verstehsn' pansages
‘vary uaeful®,

Collegss were also askad to rate the other course components on the same
aoale, Host uassrs considered the books to be "very useful', the
Fllmatrips "quite usafuel', the records/casssttes 'quite useful’ and the
Teachara' Notes "quite uasful’,

The figures asesm to indicate that, overall, the Kontakite radio programmes
wars regarded as being more useful ss a clasarcom teaching aid than the
T.V, programmes, except in the cass of actuslity dialogues, where both

radic and TV were given the rating 'very useful' by moat users. Of the
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other gourse slements, the books were conaidered mores ueseful than tha

other package componante,

Baspondenta ware alsc asked to indicats whether they conaldersd the multi-
nedia approach to be better, no better or less effective than courses using
Just one broadcast medium. {%t considered this approach to be better,

29% no batter and 1% leas sffactive.

Teachers wers then aaked to glve their opinions on the wider Lzsues of

tha usze of broadesst langoage saterials, This ssction of the questionnaire
wai anawered both by those teachers who used Kontakie and thoas whe d4id not.
Tho following io a summary of tholir wiaws.

Kost respondents were willing to indicate their views on the strengths

of brosdcast material at the first level of langusge tesching; 5.68 and
10% of respondests did not give their views oo radio and television
reaspeotively. Of those reaponding for radlo, the three most popular
categorias were the provislon of e wide range of natlive woiosa {78.2%)

and the opportunity of using saterials outside the eolassroom (52.91),

and the atrengthening of the teacher's position by the provision of a

wide variety of source oeaterial ([52.L%). For telsvision the top four

were the bringlng alive of the target country (92%), the convenient

proviszion of experlences not obtainable with other media (£8.5%), and the

'
strangthening of the teacher's posltien through the provision af s widae
variety of scurce materlsl, together with the opportunity of using
matorials outside the classrcom [both at 43, 8¥).

Tha figures seem to Indicate that, in a multi-mwedin language serisa,
teachars in the post-achool sector would prefar televislon to be uased to
bring the country alive and provide the sducational expsrisncss it is well
aquipped te do, whereas the rols of radic is 2cen more as & source of
materials the teacher can readily uss, Although both medis scored about
the amme for the introduction of lingulstic structures {radic 21.2%) T.Y.

{19.1%£), thers was & clear prefarsasce for radlo (L0.6%) comparsd to T.V.

(48.5%) as a means of reinforeing linguistic structures, It say alse
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be of significance that, when asked whether radic snd TV progranmes are
good student motivators, teachers did mot soore this point partioularly
bighly (redio 24.1%, T.V. 32.1%).

The 'ﬁlul of using broadeast materials attracted lesa attantion;

21,78 of respondents made no indication for redic and 24.4% for television.
Of those who 4id glve ioformation, thers was muoh more similarity betwasn
the views expressed for radio and T.V. than was the case in the previous
section. More found the styls of presentation unsuitable h;r television
than for radio, but this may have been influenced by EDNTAKTE. Pawer
teachers found that keeping s group's attention was a problem with -
televieion (5.2€) then with redio (10.6%). Otherwise, views for both
medis are broadly comparable, the maln wealmessep being seen as inconvenient
transaissiom times and lack of recording facilities (radio 53,2%), -
T.V. 61.88), the diffioulties in integrating programses into courss work
(36.9% and 35.3%) and the problems of copyright restrioctions (28.4% snd

2. 3%).

When asked what they thought the broadcasting authoritiss should be providing
for their use, teachers expressed a olear desire {n.ﬂ] of respondenta) for
contimiity in programms plaaning with a range of series at differsnt levela.
Possibilitiss for previewing material (56.1%) and mors flexibility in
copyright arrangsments (42.78) wers the next strongest views sxpressed,
More temchers sssmed to want integrated T.V. and radio series (41.5%) than
series using just one broadcast medium (9.4%). Only 5% of respondents did
not provide informationz for this section.

Aa for content, teacher prefersnce for the provision of materdsls for the
four langusge skills was listening coaprehension (70.9%) apeaking (55.2%),
reading (33.7%) and writing (19.2%). There was a demand for grammar
support satarial from 47.1% of teschers. When asked whether they wanted
dramatized or documsntary series, 45,9% indicated dramatised material and
58,1% dooumentary material. The anawer rate was again high - only L.k4%
of HIMI did not reply to this seotiocn.
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1i) The same tests wers administered to five olasses of ussrs a» were
sdministered to the home sample, but dwe to yaricus teshnisal and
organisstional factors very faw completed all sections of hl tants,

The tests are being re-run this year with different classes in an attespt

to achlevé moré Eatlafactory results.

Bosults

A mmber of gensral points can be mads abpout the teat results cbtained.
The first ia that, as with the group of home learners, the ywoarel level
of proficiency sohieved in the three skilis as measured by the Erighion
testa is very high - acores of over 30% were achisved and at Bo point 814
soores fall below 508, To this sxtent one can say that Kontakts was
successful in achieving its stated aim. The second point iz that thome
gtudsnts oampleting all tests always perforsel bsiter than those who 4ld
not, hinting at the rather obvious point that attendance on a regular
basis will result in good tast scorss. Although thare is no direct link
batwesn high attendance and completion of all tests, an analysis of
-lttmmu overall irdicates thet nean teat soores go up a3 aversge attsm-
danpe inoresssa, thusa reinforoing the poink.

The Brighton team points cut that s fuller appreciation of the significance
of the 'Eontakte' ressarch muat await the results of & mores scphistioatsd
svaluation at present in progress. When this is completed it ia hoped to
achieve some indliostion of the importance of such faotors as pravious
language leaming exparience, sducetional background and reasons for
starting tho oourse. It should also them be possikle to cansider the
body of data ohtalned in a broader perapective and to distloguish lnter-
supportive catsgories,

The French multi-medis courss "Ensexble’ (ses Appendix B) has only jJust
anded and the evaluation project going on at the language Teaching Centre
of the University of Tork, under Profsssor Eric Hawkins has come up with
its prelisminary findings, a selection of which are sst out below. As the
data is already extensive, I bave selected those sections of the greatest
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interest to the BBEC's Further Education departments when formalating
their forward poliey. This project has besn mnu.antnti_n! on the
individual sdult student at homs, which is the prime target audisnce for
both *Ensembls' and 'Kontakte'.

The followlng information is taken from the replies to the questions on
the pre-paid postcard inserted into 20,000 coples of the studeats?

Book 1. 168, cards had been received by Novesber 1975 when this summary
wae gompdled. .

s Grovp Nusber Percent

Undar 25 303 17.93
25-30 252 14.96
=40 33 19.83
=50 260, 16.86
5160 247 4. 67
61-70 156 09.26
Qver 70 52 03.0%
Ho reply 57 03,38
wle rei sgeo

Prepch

Good B2 0. 87
Some 1103 65. 50
Hone L9395 29,63
Gersan

Good 57 03.38
Soen 338 20.07
Hone 1289 76. 5k
Italisn

Good 19 01.13
Jom 125 07.42

Nona 1540 9%.45
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4ge Croup Busber Parcent
Spanish

Goed 23 ol .37

Some 155 09.20

None 1506 89.83

Stodents vith o kaowledee @ g 11,05

{gus PRC Fremch 8

Yes M3 18.59
No BN b3 ¢ 79. 04
Ho reply Lo 02,38
Tuooday  G.b0 1052 £2.47
Wednesday 12.05 390 23.16
Sundey 10,10 1225 T2. T

Fadio listening tims

Wednesday 7.00 B2, k8.93
Sunday 3.00 629 37.35
Attend L1 _

Tes L82 28.62
Ko 1173 69.66
Ha reply 29 | 01.72

The following results are taksn from the Initlsl Questionnaire,
1500 were sent out of which 1183 {nearly 79%) were returned by
Degesber 3tat 1975,

SECTION A Learning Eavirenment
1. When followi.g Cnsemble do you normally uss the items below?:
Husber Porcentage
8, Blaok anl white TV 586 5354



2,

b.
o,
d,
..
: g
£
h.

-'1_j‘-

Colour TV

VHF radie

Othear radis

Heoord pleying equipment
Cassptte taps recorder
Reel-to-reel tape recorder

Text-book

Humber

632

T2t

260

35
1

982

Are you ettending a French clesz at a looal

‘-l
b,

s

Plasss indicate the pumber of people in your home, lneluding yourself.

A
b.
o
d.
L

f.

‘I
“i‘

"

Yas
Ho

Mo reply

=

Ons child not yet at school
(ma child at achool

{ne adult at work

Ops adult &% homé all day

Two children not yet at achool
Two ohildren at school

Two adults at work

Two ldultﬁ et home all day
Three children not yet at school
Three children &t achool

Thres adults at work

Three adults at howe all day
Four children not yet &t school
Four children at school

Four adults al work

Four adults at home ell day

502
(23]
15

98
159
463
490

1
148
392
154

[

JO
108

16

Kane

17

29

centra?

Percentaga

53.h2
60,595
37.36
21,98
29.16
06, 85

B3.00

b2.h3
90,04
;.52

08,28
13,44
39.1%
41 .42
03.47
12,51
33.14
12.76
00 51
05.92
0B.79
01.35

01,44
02,45

00, 25
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§. MNore tham four shiliren

not yet st schoel | 0Q, 08
r. lore than four children
at school 6 00, 51
#: MNore than four adults at work 5 00. 42
t. Nore than four adults at hose
. all day - & 00, S

k. Below wa have Ilsted some faotors which might affect the way
you lewrn fros Ensemble, by preventing yeu from watching and
listening to the brosdpasts, or intarfering with your priwvate
otudy, Indisate these which you thimk may spply in your ocams.
&, Famlly commditmsntas AT9 §O.49
b, Sgelal, sperting cor volontary

adtivities outalde the femlly

airale 20 35.50
&. Prossured of a foll-tise Job LEt 18,47
4, Pressurss of part-tiss work 127 10.7%
¢, Couress of ztuly spart from

Ensewble 100 15.22
f. Ill-health &9 Oy 1h

SECTION B Previous lenguaze iearning

1. What is your pative language? ; .
a. English 1155 97.563
b, Any ather 28 02.37

2. Have you ever spent tlme in the pest studying & foreign language

seriously?
a, TYes 5] 6932
b. No 35T 28.49

g, No reply 26 02,20
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Huznber Fercentage

Where did you learn your foreign languages?

a, At hone 211 17.84
b. At school &8 52,24
8. At college or unliversity &7 05,66
4. Residenco abroed 97 08, 20
e. Bvening clasa 2H 2.7
f. Other ssans 2h 02,02

Which methods have you used for learning lenguages?

s. Classroom tultion in scheel 0% 54 .48
b. Bveping clasa ME 26, L6
g, Hsdlo course 169 1429
d. TV couras 255 21.56
e, Self-tuition from books ete, 3 25,44
f. Private tultion L9 . 1k
&. Correspondence course W7 03,97

If you ticked classrocom tuitlon ir G4, please indicate which

typea of tuition you have experienced.

Audio-visoal 72 06, 0%
Audie lingual il 0541
Grammar tranalation 623 52.66

Flesss indicate whether you possess sny of the following

qualifications in French.

. OC3E 28 02. 37
b. GGE 'Q" or SCE 'O 237 20,03
6. GCE 'A' or 3CE Higher 32 02.70
d. College leaving oert. cr dip. 13 M, 10
#. Degree 8 00, B

f. Other qualification or coursa
which d4id not lead to a
mm ] if‘!-.nlt"lnn 127 16, 7%
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7. BEszacns for wanting to lsarn French.
., General intersst in Franoe, ita

langungs, peopls and culturs T2 60,95
b. Frenoch will be of benefit %o me

in =y Job Fity ] 17.67
8. I hops to go to Franes in

tha belldays ' £49 52.32

d. I heve Franch-apeaking
friends or relstives . 243 20. 5%

®, HNow that we are in the Comson

Market, lncreassd mowledge

of and oomtact with cur Buropsan

neighbours is very important 425 35.93
£, langoage lsarning is an

interesting hobby which

halpas to kmap the mind alert 551 55.03

8. If o sipilar ocurss to Ensesble had been swatlable in another

language, would you have prefarred to study a langusgs other
than Frenoh?

a. TYos i1 08, 5
b. Mo 1029 Hb.98
Q. Na "ﬂ! .5} ﬂ.u

4. If your answsr was 'ysa', say which language(s) you would
bhave preferrsd to study,

Carmaw L7 Latin 1
Spanish 22 Datch 1
ITtalian 22 _Welmn 1
Bussian & Groak 1
Hindi 2 Gwadish 1
Persian 1 Jupansss 4
Chingas 1 Portuguese 1

Gaslio £
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Fumbar Porcentage

9. Hawve you sver besn to a French-apealing country?

a. Yas 908 76.42
b. Fo 227 19.19
¢, Ho answar 52 Qle 40

SEGTION © Geaperpl Information

1, 3ex:
a, Male 560 b7 3
b. Female b0z 50. 8%
6. Ko reply 24 01.78
2s dga:
2. 24 yesers end under T 06, 51
b. 22 %o &0 Laz2 40. T4
c. Li-85 L95 bt Bl
d., Over &% 113 09,55
4. Mo reply 1 01.35

3. Age at whieh full-tims education mas completed

&: 14 yoars 173 14.62
b. 15 194 16.40
e, 16 255 21.56
d. 7 137 11.56
. 18 100 D8 45
. 19 2 02,03
B 20 33 az. 79
b, 2t 62 05,24
i, 22 62 05. 24
4. Ovar 23 H 06,00
k., Heot yet completed Ldy 03.72

1. HNo reply 28 02,37
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Munber [Parcentage

k. Type of educational sstablishment laat attended on & full-time
banis

s. Elemonkary school 17 [
b, Secemiary medsra school 189 15.98
o, Grammar/Technlcal school 259 25.27
4, Comprehensive sohool 35 02,96
. ?-;%;ld:ﬁh" °r colios® 108 09.13
f. Teacher training college 8o 06. 76
g. Unlvursity or polytechnisc i h.k5
k., Other 148 12.%
i, Ho reply 36 03.04

5. Profezzlonal catagory

a. Employed full-time 605 51,14
b. Raployed part-time 100 08.45
0. Housewifs ' 242 20,46
d., Student 58 Oly., 90
e. Betired 121 10,23
f. Teachsr 78 06.59

6, If you makes satisfactory progress with Bosesble, would you hoape
to continme your Freoch studies next yoar?
a, Yes 996 8.19

Tha following results are taken from the Progress Questionnsirs sent to
1500 students of the course, 87t replies were received by the end of
March 1976. A1l totals are sxpressed as a percentage of 87,
SECTION &
1. Whieh TV brosdeast do you uesupslly find iz most convemient for you
to watch?
s, TV prograome on Tussday at 7,05pm 343 39.38
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Nuxhgy
TV programse oo Wednssday
st 12,05 a2
TV programme on Sunday
it 10,1Cas L25

06. 77

LB Gh

Whieh redio broade-st is wsuslly mest convenisnt for you to

Radio on %edneaday at 7,00pm .56

Radio on Sunday at 3.00pa 30

often do you watch the TV programme?

Hawor 25
Onoe sach wealk K23
Twice mach week Y
Three times sach weak 55
focasionelly ¥l

often do you listen to the radic programma?

Hevar 152
Onos sach weak L28
Twioe saanh weak 113
Oecasionelly 172

50.06

35.48

02.87
48,58
.90
06.43
05.97

19.75

Poycentage

haar?

How such time do you usually spend working on Fronch each week,

axaliuding the hroadcasta?

.hi

(-

'al

B,

0 - % bour 183
3 = 1 hour 200
1 - 13 houra 139
1% - 2 hours 8o
2 = 2§ hours 7%
2% - 3 hours 2
More then 3 hours 95

2.
22,96
15.96
09.18
0d. ¢
69,07

10, 3
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Busber Fexoentage

Whioh slemants of the courss do you
naually use sach weak?

#. Textbook and TV and Radlo snd

Records/Casaatien 20k 23,42
b, Textbook and TV and Hadio 363 39.38
o, Textbook and TV programss 204 2342
d. Texthook and Hadio programse L3 O . 9%
@, TV apd Radis prograsmes 2 02,76
f. Textbook and records/oassettes 36 0. 13
g. IV prograsme only 0 02.30
h., Fadio programme only [y 0048
i, Textbook omly 19 0z.18

Do you prepars the lesson befors watching the television or
listening to the radlo prograoss?

a, Always h 05,67
. Somatisss kB3 5316
o: HAever 272 M.25

Flaase rank the four akills below in thedir importsnos for you,
using & nuxher-soals 1 to & where 1 = most impertast and L » lsast

important.
&, Underatsmding spoken Franch

1 . &27 h5.02
2 Bk 39.49
3 28 o321
b 17 01.95%

b. Expressing yourself im apoken French

1 m &2.59
2 mn h2.59
3 75 04, &4
b FL] oz, 87
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Rusber Pergantage

6. BReading Prench

5 o 56 06,43
2 67 07.69
3 573 65.79
. _ 132 15.15

& Writing in Freoch

1 1 0,26
2 3 03. 56
3 137 15.73
. 613 70,38

‘Iiat the four skills in the order in which you find the Enaemble
comurpss is soooeasful at teaching. The most succeseful will be
ousber 1 on yeur list,

&. Understanding apoken French

1 395 &5.35
2 | 296 33.98
3 128 14 70
b 8 00, %2
. Exprassing yourself in spoksn French
1 261 29.97
2 283 33.07
3 . 213 . A5
b 63 07.23
8. HReading French
i ’ 12 12,86
167 19,17
19 L8. 11

£ w m

139 15,96



d.

T TR .

¥riting in French

b
TH
1]
628

Peroentepk

06
08, 34
OF. 81
.10

SECTION B Answersd by students followihg televlelon programmes

1.

regularly.

Fleass rank the different parts of the TV prograsse in their order

of uasfulness to you by mobering them 1 to 5.

5 = least usafal.

bl‘

: M

frnomar pressnteticn
1

2

3

1

5

Opening situatlion
1

2

5

L

Raoard

368
209
103

&l

L1}

288
n7

201

28
109
179
S
12,

1 = most usafol, !

L. 25
2, 00
A
07.35
Dk.25

3307
291
23.08
05,77
02 .44

03.21
12,54
20,585
39.61
1.2,



Husber Percentage
d. 1'imcur ds la vie
1 35 03.79
2 &4 L
3 33 10.68
L 157 15.73
5 LB3 55.45
e. Exsrclaea
1 0 a3.18
2 211 .25
3 203 23.3
h 175 20.55
5 11 12. 7%

2. Do you find that the naw langnage cnnternt of aach talaviaton is

as Too great? 145 16,65

b. Just right? 587 E7.39

8. Too 1ittle¥ 71 0B.1%
SECTI(N C Answered by students using the textbook regularly

{. BEate the ussafulness of the different parts of each lesson 1n the
1|:I|.t'h.nm by mumbering them ! te 6. (1 = most useful, & = lesst uasful),

s, Opening situatlon

1 205 23.54
2 131 15.27
3 105 12,06
& 141 16.19
5 142 12, 86
6 A3 .9
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Fusber Pergentags
Renard

1 h 00.46
2 6l 07.35%
3 107 12.28
i 143 16,42
5 175 20.09
6 243 27.90
Radio dialogues

1 20y 23.h2
2 127 14.58
3 120 13.78
h 95 10,94
5 ay 03.99
6 93 10.68
Grammar #xplanation

1 263 30.20
p 20 21.08
3 135 15.50
4 n 08.15
5 51 05, 86
b 23 02, bl
Eenornl background notes

% 20 02. 3
2 B 09, 30
3 103 11.83
L 159 18.25
5 73 19.86
6 204, 2342
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Busber Poroentage
f. Exercises
1 4] 0.0
| z 1hh 16,53
3 17 19.63
. 157 15.73
5 127 14 .58
o - 101 1M.60

2, Are you ussally able teo underatend aod learn the sssentinl parts
of' sach leseon before you hawve to wove on te the next one?
a, TYaa Ak, 76.23
b Ko 115 13,20

¥+ Do you think that thers is sufficient opportunity to reviess what
you have besn learning?
. Yes 539 61,66

b. TWo 259 ' 28,59

i, When you are doing exercises inm tle book, do you ususlly
&, Write out your answera? 39 3662

. Just aay the answers yoursalf? bl 52,81

SECTION D Answered by students listening regularly to the redic programce,

1. How easily can you understand the dialogues?

& Veary easily 185 21. 2k
Q. "With soms difficulty 381 LY. 7L
o, dith great 2ifficulty L0 o, 50
d., HNet st all 3 00, 3

2, Do you find thet the nsw langusge content of esch proprame is
2. Too greald ' 93 10,91

b. Just ripht? 537 E1.65

a. Tan 11ttTa? SR n% 24
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fuak &r Parcepntaze
3. Do you feel that there is snough opportunity providsd to repsat

ar say things in French in the redis programms?

a, Im=a Y- 53. 27
b. Ho 166 19,29
SECTION B

Bslow are A numbar of commbnte about the scurss mede by different students,
fay whether you agree or disagres with them.
&, I would prefar to ses apd hear "ordinery' situstions in ¥rench

homes rather than the sarial story ‘l'Ascur ds 1a vis®'.

Agres 527 &0, 51

Disagrea ing 35,36

b. I find the background noise (traffia, ete.) too distrasting, (1" Amcur

de la via)
Agran % )] 3g.92
Disagres 492 56.49

¢. The characters in "1'Amcur ds la vis' spsek too quickly and not
glearly eoough.
Agras 597 6. 5
Dlsagree 22 25,72

d. Renard i3 muoh too ehildish for adult lsarmers.
AgTaee 237 27.1
Disngres 583 E7.62

¢, There iz too much photography apd not encugh conversatiocn. {1"Amour

de ia via)
hgran 335 8. 45
Dissgres by 55.57

T, Sinca I find it helpful to ses the spaaker's face and lips, I do
not feel that Renard iz very helpful,
Agtee 276 .69
T am wvmm 555 b3.T2
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Husber Perceutage

The senee of fun ip the TV prograsses helps me to learn and remenber,

o, . for i

Agrom £95 79.79

Disagree 139 15.96

I ml.d prefer to ase much lesa explenation in English in the propremees,
l.lr; 101 11.60

Dlaagres i 85.07

There should be more szplanation in sAnglish.

Agree 296 33,98

Disagree 513 59.53

All the dialogues, including ")'Amcur de la vie', should be in the book.
Agree 63 T2.45

Disagres 177 20,32

1000 final gesticonnaires wers aent out and 5%2 returned by the

Jst May 1976.

If you sttended an svening or daytime class as well as following

' Ensemble, did your tescher uae the Ensemble waterials with you?

a. Each leason L0 2632
b, In most leascoe 20 05.76
g. Docasiomelly iz 02,26
4, HNever 1 13.91

Dld you lind that the progremmes you wetched or listened to wers

Telerision

&, Toc long? Z 00, 38
b, About the right length? 360 5?.!&?
9. Too ashort? 150 26,20
Bedie

d._, Too long? 22 O .14
». about the rignt length? ¥l T1.05

f. Tooc short? & 11,28
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Humbar Pargenteas

It Enssmbles Badio programses wers lu‘bl re=run, would you reccamand
tham to sbsolute beaginners?

a, Yas 336 63,16

b. No 138 25.%

If Ensembles telavision programsss were to be re-run, would you
recommend them to abaoluta baglnears?

a. Yas 3. F0. 30
». Ho Thh £7.07

Preferrad timea of broadeasta For adult learners of langouegea at home.

#. MNonday morning 52 06,02
b. Nondaey afterncon 80 15,04
. MHonday svéning Mz 58.65
4. Tuesday morning 30 05,64
s, Tussdey afternoon fL ! 13.9
f. Tuesday evening 356 66,32
g. Wednesday morning LA 08,27
h., Waineaday aftarncon 82 15.4%
i. Wedneaday evening 352 B2.51
j. Thursday moming 28 05,26
k. Thuradsy afternoon 82 1541
1. Thursday avening 320 a0.15
. Friday morning 22 L Y
n. PFPridaey afterncoon S0 o L0
o, Priday svening ) 210 9.7
P. daturday morming LY 27.82
q. Snturday afternoon 58 1¢.90
r. Saturday svening ' R 12.03
%, Sunday morning bl 59.77
;t. Sunday afterncon 132 2. 84

u., BSunday avening Bs 16,17
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Musber = Feroentage

Do you agrea with the suggestion that every fourth progra=zms
should ba & revision lesscn on l_hli_hll basn tl.ught in pravious

lansona?
a, Tea LG B0, 08
b, No 96 18.05
Do you fesl that the Firat faw minuted of dmch programme ahould
be devoted to revising the prevlous wesk's lesson?
s Inm L2d 80.45
b, No 98 18,52
Lidicate whether you sgres or .n.ut with thess cossanta from
Eassmble students,
1., The aotors tended to speask too faat.
a, Agres 258 LA. 50
b: Disagres 250 46,99
2. I learnt more Frenoh thias year than in years at achool.
&, Agrea 328 61.65

b. Disagres 124 23, 3

3 I fesal that the pace of leascns was much tos fast — 4t would
' be better to have more instruction and less matarisl in esch

l.. 300,
a. dgree 228 L2.8a
b. Disugrss 274 51.88

b, Instesd of L'Amour ds la wis, it would have been batter to
bavs had an English porson trying to use and lomrn French
in France - one could hawe identified with their miataokes
and learned with them.

a, Agree im 69.92
b. Dlsagree 1318 25,594

_5. The oourss does not give the impression that the authora

really know whet 1t is like to be mn sbsclute beglnner in Freonch.

A, Agres ] 202 31.97
b, Disagree JoB 57.89
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6, In aplte of soms minor oriticisms, I fesl that this was an
pxesllant ecourse and I nave lesrnt & grest deal of French

from it,
&, Agres LHY .1
h, DMangrea 38 07. 1%

I'o you imtend to follow the eontinuation course next year?

. Taa L5 gE. 11
b. Ho 3 05. 64

Although it ia ton sarly to ssy in precisely shat ways the Brighton and

¥York findings will influence Faturs BBL forelgn lengnagé bourséd, thé Tollswing

points are alresdy baing discussed by the Executive Producers in the Further

Bducation television and radio departments.

1,

Uy

Adult students followlng broadeast language courass are
on the wholo nob prepared {or nat able) to devete more
than 1 to £ houras each week Lo tha astudy of that langusge,
ineluding the broadcasta.

Thara gppears to have besn an age and asx shifi in the
andisnca, which looks a2 though it mow includes alsost s
many =6n a8 women (and slightly more for 'Kontakte'),

The sudisnce appears on tha whole to ba somewhat younger
than the sudlenca for lengusge brosdoasts of 3 to k. years
ggo. This may be dus to the changed atyle and format of
the programess.

Hending ssems to be mors popular swong students of
broadeast sourass than hitharts,

The howms student®s need for face-to-face sonsultation and
counselling indicates thet the broadeasters should develop

aven closer links with evening classes and try to inocresse



theé paw provialon of residentisal Suammer 3chools on
p regular basis, in addition to the oany long-
asteblished "weakend oourses’',

9. Eore halp &nd encouragement ahouwld be glven to the
etudent throughout the couras to help him to vse the
gourse componwntas effectively. Attractive preseatation
In the book, at regular imtervals, would be better than
in tha Introduction, which is not on the whale read.
Salf-assasspent tests should become & regular featars of
tos books, Mera book space (and posaibly airtime) should
ba devoted tc the techmiques of lexrning,

&, Goms progroome time should be dewoted to student Fesdback,

Te +11 spoken texts, whether actuslity or drumatised, should
be printed in the bocks.

8, The future role of sndio-eagssttsas amd long-playing discs
nasda to ba thoroughly eyamined.

3. Thq tranaition to the 2econd-level courss on radlo naeds
to be moro gurefully signalled amd prepared for. Croszs-
refarencing between the two broadcast medis could be
increased,

10, The uze of recorded and fileed "asctunlity* dialogues is
a pnn&rful motivator which makea the lamguage Llive for

tudenta.

Ir. Brian H11, Brighton Polytechnio.
Er, Brisn Howson, University of York.
Hiss Shella Innes, BBC Further Education. Hoveuwber, 1976.
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BBGC PUBLICITY DEFARTMENT 12 CAVENDISH PLACE,
LOWDOM, WA 1AR * 04, 580.M468

TELEVISION CENTHE, LONDON. Wi2 7AF™ O, 75 6000

RELEASED SIMULTANEGUSLY BY THE BEC AND THE EMBASSY OF THE FEDERAL REPUBLIC

OF CESMANY IN LONDON

SUCCEASFUL BAC JTUDENTS &0 TO C(GEEMINY

A plg-hreeder's wife with responalbility for LOO plgs as well as four
ahildren, & young man recently made redusdant and a 62 year old retired matron
are among the six BBC langusges atudents who have won a trip to Gerssay. Ther
achlsved most theough the BEC's first sombinad radis and TV languags soarss
for beginnars in German, "Eontakte'. Out of tha 2,500 people who sat an
Achiewemont Teat five women and cne =an have been swarded travel bursaries by
the Government of the Federal BEspublie of Germany for a two wesk trip to
Grarmany,

The 'Eontakts® course was devised by the BBC Further Bdusation Deparimsnts
to provids sbselute beginnera with a "survival” kit in the German language.
The couras combined weekly radio and TV programmes with books and records,
Linksd svening classss ware ayailable in many areas, 3ir travel bursariss
warn of fered by the Government of the Federsl Republic of Cermany for thes most
outstanding atudents.

The Univeraity of Casbridge Local Examinations Syndicats devimed amd
processsd the Achlevement Test which wea taken by 2,500 candidates. The top
5 were inwvited to write letters about themsalves and from thesa, 17 wears
interviewsd by & panel in London., The sucomssful six wars chosen on the basls
of their interview. -

Frau Lohmayer, Cultural Counssllor of the Esbassy of the Federsl .P]!.'I.buﬂ
of Germeny in London was 4 =dékbér of the LACEFFIEWLNE phnél. Shé talked to
the students Ln German. "I wans delighted by the high standard that sveryone

raached,” ghe aaid. "It is resarkzble to think that s year mgo nons of thess
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peopls ocald spesk German. - Now they will have no difficulty in usderstanding
or making themselves understood when they take thelr bursaries and risit
Carmany.” TFrau Lohseyer was 3¢ impressed by all ths students she met that
she 13 arranging for sach cne to recelve & consolation prize - if they did

not sake the tap six.

The Govarmment of the Federal Hapublic of Cermany heve already offered
gir aisllar travel btursarisa for the moat outatending atudente who follow
*Wegwelsor' (3ignpost) the secomd stage radic course which starts on Radio 3
this sutum.

The BRC Ewemtive Produsars responsibla for "Eontakis', Shails Tnnes {TV)
" and Biith Baer {Hadic) cmnnct ba sure axactly how many thousands of students
followwd *EKgotaite'. "Put one thing is certain,™ says Bheila Innes, "the
first course book was l.“l;thl top ten im the paper-back best ssller list om
thres occasions last sutumn,®

Biith Baer 1a confidect that thers will be an sathwsiastic audiasnes for
THsgmlser'.

SOCCESIFUL XONTAKTE STUDENTS
The alxr sacceasful atodents were:

NISE AGMES DICKIE £2, retired am Matron of the Nilitary Matermity Hospital
‘Wooiwich séwean years age. Beith, Ayrahire.

I:Il.m GARIWER- ¥, recently sade redundent from the mality cemtrol

departasent of a FIC mamufacturing company.
Married with three chiidren. Bast Bergholt, Colchester,

m.m HAKRISON 32, forwer school teachear, Married with two
young children, Involved in local stiempts to arrange
& "twinning' with & Gorman village, DBardsay, Leeda,

MRS, EATHALEEN LARKIN 4L, acts as farm secretary and record kesper for the
family pig fare, which haa LOO piga,
Married with four ohildrem. Eaat Otford, Xenmt,

MISS JANICE FOWELL 27, Teacher, Haad of Modern languege Department,
Shaftesbury Girl's High Sechoel.
Her own langueges ars Pranch and Ruasian,
‘ Shaftesbury, Dorset.
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KIS3 MAHY STOCKTON 38, works in a special sohool for ssriously handlcapped
ehildren. Maidenhead,

The first thres buresry winrmers attandesd linked classsa,. The seemmd thras

lsarnod thele German at howe uweimg only the books, rocordo and broadoasts,

30 July 1975
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2,

Iptroducticn
The BRC's Purther Eiuecation Departments in Hedie and Televisien are

working together to produce in 1975 the first mlti-media Franch

language course to be bromdcast im Britain,

ENSEMBELE i a non-vooational course, dssigned primardly for adult
beginners studying at home. However, studentz will be encournged to

gnral in local elasses where possible.

As with previous lasmguage coursea, the BEC is hoping to intereat
oolleges of further educationm and aduit education centres in providing
oourses im parellsl with tols new Frepch series; a leaflet glwing
detaile of such licked clssaea will be available to interested students
on reguest.

The sisa of ENSENRLS

The aims of the course are three=fold: First, to teach studenta to
speak bazic Prench applisable tu & whde range of everyday aituetions;
second, but of equal lwportance, to help students M what
Franch pscple say in return; and third, to present & picturs of econ-
temporary ¥ranca, The course, pltched at a modest lewel, wili provide
s sound linguistic fremewerk for those wishing to continue studying
Frepch with second and third level oourses, while providing a lively
and conteoperary new start for ikose whose sorool Fremch never reachad

the point of enabling then to speak up with confidence.

Lo the ot
This major project hes been developed for a nunher of reasona; bisae are:

{e) the price iocortance of srench aa a world lengusge;
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{b} thuuiml for » working imbwledge of the major
Furopesn lenguages &8 g result of closer tiss with
Bureps '

{¢) the better underatanding of France and the French,
wideh comes from beling sble to speak the langusge;

{&) the opportunity for those sho simply want to lanrn
French for the pleasurs of mastering a new sldlil teo
4o so by the varied and attractive means which the.

BEC can offer.

h. The courss
ENSEMELE will oonsist of a nusber of components whioh make up a flexible

gyaten. Theza are;

2, television programmes of 25 mioutes sach. These will
contaln dramatised sketches, an anissted oartoon and e
weekly drame story sbout a young Freochman who breaks
eff his studies in Faris and travels through Fraoos,
dolng & wariety of Joba and mseeting varicus people. The
story will be filmed on loostiom in, Provence, Bowches-du-Hhbne,
Burgundy and Paris, |

24 radlo programres of 30 minutas sach. These ere centred
en unsoripted interviews and real-life sonversationa
recordad on location in France, and wlll alss eontain
saplanations, practios and exercises. The programmes
will be presented mainly in Fronech, but English will be
used wherever it is fealt it would be helpful to stvdents.
There will be additional holiday programmez providing
extra listening practice and reviaion.

2 gourse books, containing ths scripted and unsoripted
dialoguss, the text of the animated cartoon, e rdsued of

the telaviaion ﬂrm story, explamatory notes,szsrclsen
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and a glossary. Every alxth chapter will ccotain
ravislon materiel, & grammer susmary and a self-
AREBEEMATT TaRl. The books will bé 1L1IUETFRTAS with

drawings and photographa,

2 long-playing records {also available as cassette tapaa),
eontaining selected dialoguea from the midlo and TV

prograzses,

2 seta of teachers' notes - containing suggestlons for
exploiting the course materisls in glazs, and the full
soripts of the television drama story. The drema atery

will be designed %o increase understapding of spoken
Pranch, and will thus be pitched at a slightly higher

linguistic level than the other parts of the course,

It is Felt that to publish drama seripts in the course

books might disgoursge or miaslsad aocome atudenta,

Howsver, preavious sxpariense has shown that toece 18 a

depand for coeplete moripts, partlioularly among teachers,
(N.B. Thara will pet Aow ba ARy dccodpanying colour filmstrips, aa

was stated in Informntion Sheet Ho.i.)

Tha ssgbinatlon of redise and talevision will not mean an lnaresss in
Iingulatic content; both media will cover the same structures each

woek and reinforcs rether than duplieate each other. However, the
differing treatments (#.g. real life conversations, drama) and varisty

of sltustions will inevitably entail aore additionsl vooabulary,

Heither radlo pnor televlsion will leave a particuler teaching item to

the other medium: their contributions have been conceived as complemnentary,
and slthough 1t will mnot be abaclutely essentinl to follow both radio and
tii:luilim, sach will reinforce the other. The keynota of ENSEMRLE is
flexibility, and the student can =zeet his Individual oeeds by selecting

from the range of materials awailable.
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The everage weekly atudy requlrement for atudenta will be
approalmately 5 hours:
' Half an hour Television {and if possible the repeat),
Half an hour Radlo (and if posalble the repeat),
Pwo hours classwork (whers relevant),

Two hours hombwork.

The team

The linguiatic donsultant for the project is Dr. John Hose of the
Univeraity of Essex. Dr. loss works im The lapguage Centre at Essex.
He was actively enpgeged in the "Orleans FProject", a study of modern
spoken French, and has previous experience working for radic es
co-author of the second-year course Bendes-vous & Chaviray.

The author of the television drame atory is Antolpe Tudsl; a
pmfa“imnl writer living and working in France. His many works
inolude the novel "Tenpo®, several "feuilletone® for Prench tolevision,
including "Les Cheweliers du Ciel", and s&n Oscar-winning scenario for
the £ile "Lea Dimanches 4o Ville d'Avrey” ([shown in this country as

"Sundaye with Cybele").
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The achisvement tost could serve as a stepping atone in any

future ogurse of study and m particular for a second-year radio
pcuras the BEC is plannlng as & follow-up to this milti-pedia
venture in 1976-7.

It is boped that the French Government will offer a mumber of
tursariss, oo s regional basis, to selected studsnts who have
followsd the ENSEMELE couras and taker the assesasent test, The
Frengh Government will alao provide funds for an evaluation of the

teaching materials to be carrled cut by the University of Tork.

Linisd Riag

The BEC walues highly tha collaboration of teachera who uss ita
language series, and hopss that as many collagez and cantres as
posaible will be able to make an sarly decision about using EdSFNDILE.
Samples talsvision and redio programmes are being prepared, and
teaghers wishing to sttend pravisw mestings are invited to ccmplete

and maturn the form enolosed with this bulletin.

Further details of the projeet, including the priga of books and

recorda, will be avallable later,

Transslsslon detalla

Partly to help evening classes, but alse in response to widespread
mublic demand, thers will be a carafully programeed sequence of
transwission tlmes,
Tha aourss starts in Avtomn 1975, and the transmission dates ars:
24 television program=ea starting 30th Septesber 1975 on
Tuaasdays at B.40 p.m. on BHG-Z; repeated on Wedneadmya
at 12.05 p.m. on HEC-1 and Sundaya at 10.00 a.=m. on BBC-1.
gl radlo programpes atarting 1st CDetober 1975 on sednesdeya
~at 7.00 p.s. cn Radio } {medive weve); repeated on

Suindays at 3.00 p.2. on Hadis L (VHF),
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This tranizaission patiern glves toachers the gpportunity to preaview

the programmes and snoourage students to sabch and listen st the weeksnd,

Earch 1975

Educational Broadoasting Informstion ({30/BG)
BRC Brosdcaating House

London #1A 144



