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FoCill= Featwure WHO'S WHO IN SELF-ACTESS

in the last |esye, Pearson Browm expressed an |ntersst (n melf access --an (nterest which sany oi
you seemed L0 share, and which we felt was very mich in line vith our “grass roots® theme.

E-E-i.P,E.L.. an Interpatlonaliy-recognized authority on the sublect, provided thiz month®a focus
gature,

Running & self-access system in en institutional setting tends 1o
be & complex matter. This is true even when the system jtself, in terms
ef the guantities of materiols and egquipment or the numbers of Learners
irvolved, 45 8 small one, occupying little physical or social space.
There are two main reasons for this:

i. Self-access systems usually overlap with other people’s terri-
tories = other departeents and subject areas, other members of
staff, other timerables, other academic, financial and administra-

tive priorities,

2. When they are set up, self-access szystems bring with them a wel-
ter of nes Jideas and attitudes, materials and reguirements which

present a challenge to the institutional status guo, since they call
into guestion fundamental issues such az the objectives of the lear-
ning programme, the relationship between teaching and learning,

methodology or even the very nature of language itself.

Indeed, for some people, the catalytic nature of self-access systems
is one of the major justificationz for introducing them: by obliging lear-—
ners and teachers alike to rethink and redistribute their responsibili=
ties, to reconsider just what it 4= they are trying to do and why and how,
the presence of the self-accesc system has a beneficial, rafresghing ef-
fect on Language learning/teaching within the system 85 a whole, To take
just one example: by making it possible far learners to work on [say)
their Listening comprehension independently, the =elf-access system en-
courages Llearners and teachers to think about the differences between
spoken and written Llanguage and between expreszion and oomprehension,
about what should best be done n the classroom and outsige 1, about Se-—
lection of materials, aims and so on. This leads 1o & heightendd aware-
ness of what 75 Anvolved in the Language-learning process.

True, all this may happen; but, there again, it may not, For overy
flourishing self-access system-by which I mean, basically, one that 1s
USED - there iz almost cértainly an empty, neglected ong somewhere (and,
as likely as not, the door 95 locked.? After the first fine flush of en-
thusiasm, there i5 a =zlackening of interest all round. The system, be it
“"médiatheque” ar “sound Llibrary” or "resource centre” is foumd to be Tip-
relevant to the students® real needs", or "it just doesn*t work™ aor “they
wen't work". It becomes progressively less “open™ in every sense and the
institution, far from re-exemining arnd revising its practice, sectles
back with a sigh of relief (and the occcasional muttered "] told you so0.")
into the comfort and security of the old routine.

In this article, 1 would Like = well, 1'd Like to give definite
answers 35 to why this should be =0, 8s to why some self-access systems
are successful and others not. But given the cemplexity af the problem,

1 will have to settle for, at best, a clarification of some of the issues
“involwed. A wseful way of doing this, it seems to me, s to examine the
riles of the main participants, since this is an approach which has
proved to be insightful in examining other forms of social behaviour. To
the abjection that this 3z an approach which produces descriptions rather
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than solutiens ! can only reply yes = but any approach which did throw
up a single solution to o tosplew problem is highly suspect. Self-access

systems succeed or fail for 8 variety of reaszcns, some of which Lie well

beyond the field of Llanguage didactics, however genercusly defined.

More positively, though, a description based on a grid analysis of
roles can help us :

1. To identify aspects of 2 situation about which we can do something
practical. It helps us identify the weak spots, if you Llike.

2. To clarify and organise our own thoughts about self-access and related
concepts such as self-direction. This can be personally satisfying,
of course, but it can also be crucial to the successful fumetioning
of the system: as things stand, people involved with self-access spend
much of their time justifying and explaining the system to colleagues
and learners. Anything which helps us do this in a consistent and co—
herent wWay 1% mare than a rhetorical or theoretical exercise, since
it has direct repercussions on the way the system is perceived and
used. This is why, in the last section f(p. 3 I have drawn up a brief
glossary of "language learning schemes™.

Before proceeding to an analysis and discussion of the various réle
jnvolved in melf-access schemes, 1 would Like to make three gemeral points

1. Roles are nat physical people, individuals. They are bundles of rights,
duties and competencies which confer the capacity tofform setsof social per-
Ly related scts. . This 4s not sociological hair=splitting, but
an attempt to help us concentrate on learners as learners, teachers
as teachers, and so on. In real life, people play a multiplicity of
roles: for example, the distinction I have made between Helper and
Librarian/Secretary is at the level of role: in human terms these two
roles are usually embodied in one and the same enthusiastic bur over-—
vorked lLanguage teacher. Similarly, a teacher who installs a piece of
squipment "becomes™ a technician and a technician who helps a learner
find an elusive document in the catalogue “becomes” a Helper. The
roles examined in this article have been Limited to four: Technician,
Helper, Secretary-Librarian ("Documentalist™) and Learper. Clearly
this list could be considerably extended to imclude heads of depart-
ment, other Learners amd zo on, but there has to be a cut—aff pein:
somewhere.

Z. There 4t no "best™ se|f-access 5|::l'||rn'rz.|:1:I By this I mean that there

is no one, ideal self-access system suitable for each and every situa-
tion. Learners wary, both as individuals and in groups, in their objec—
tives, needs, motivations and Llearning styles. Institutions wvary in
their requirements and resocurces. Practical :and pedagegical constraints
vary (the volrage, the examination syllabus). Every educational situaz-
tion 45 a unique combination of thﬁ%f factars and therefore every self-
access system should be "one-off'““This does not mean that teachers
involued in self-access cannot learn from one another, nor that alt
equipment s equally good; but it does mean that the “‘pre-packaged"
general=purpose self-access system is a contradiction in terms.

3. “Self-access” is not the same as “self-direction"*”’
Calling & system “self-access™ no more guarantees the freedom of the
individual than does calling a Republic "“democratic”., It is the po-
Litical reslity which counts - who does what to whom and who takes
the decisions. In a learning programme, the decisions concern

objectives and needs

materials

study technigues

organisation (rhythm and duration; times and places)
ronitering and evaluation
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bepending on the situation (in particular, on practical snd insti-
tutional constraints and on the distribution of roles) each of these
decisions may be taken either by the teacher, or by the learner or
by Learner and teacher in collaboration. In other words, seli=direc-
tiegn and learmer centeredness are matters of degres which are direc-
tly related to who takes which decisdons.

Personally, I agree with those who say that a self-access systen
where none of these decisions are taken by the learner is "self-
access” in name only - but it ic & name we are stuck with and the
only realistic attitude is to take that situastion as a baseline,
a “degree-zero', even if the meaning of self-access is pedagogi-
cally trivial in such cases ("physical contact between Llearnmer and
materjals').

] - THE ROLES OF TECHNICIAN, HELPER, LIBRARIAN-SECRETARY AND LEARNER
IN A SELF-ACCESS SYSTEM.

1. THE ROLE OF TECHNICIAN

The main tasks of & technictian responsible for a sélf-sccess
system are usually: the nstallation, development and maintenance of
equipment: the ordering and stocking of spare parts; siocking of mate-
rials and portable eguipment; copying and reproduction.

i} Installation

The technician's role in the installation of new eguipment goes
well bevond screwing things to walls and plugging them in. He/she
is also actively involved in the selection and purchase of eguip=-
ment. This process involves 5 dialecticsl discussion Detween Tech-
nical and pedagogical criteria in which it s the technician's task
to advyise on the suitability of new eguipment from the point of
view of price, robustness, campatibility and proposed use. In instal-
ling a new item of eguipment, the technician will always aim at
the freest degree of learmer access that is compatible with security.

(i1} Development =

A techniciarn in an open-access system is continucusly involved
in actien-research in educational technology i.e. in using her exper-—
tise to devise appropriate solutions to the problems experienced
by Learners and by other members of staff. For example, in 2 sound
‘Library where the Helper needed statistics about Learper's use
of the system, the techmictans developed a computer programme for
handling the information on request-slips which saved the Helper
tun full days' vork per month.

(1%41) Maintenance

Self-access systems tend to be the victims of their own suc-
cess: the more they are used, the more the pieces of egquipment arse
likely te break down or wear out. The technician's traditiomal so-
Lution te the problem of wear—-and-tear i= to see that equipment
is used as Llittle as possible and then only by qualified personnel
ti.e. herself). In an cpen-access system, this is, by definition,

- impossible; the technician therefore accepts wear-and-tear as a
necessary evil which does not reflect on her expertise. At the same
time, she will do everything possible to minimise these problems
by providing training, help and advice in the proper use and manipu-
lation of eguipment. Thiz may well include equipment which has neyver
been regularly entrusted to Learners before, such as video cameras,
micro-computers, or fast copiers, though {1t iz worth notinmg that
these are becomina cheaper, easir® to use and are aftan the subjects
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of service tontracts with the manufacturers, all of which lightens
the technician's load. To & Large extent, the technician's role
:hanges_from that of guardian of the crown jewels to that of inst-
ructor n the use of audio-visual equioment.

{iv) Enpzﬁng

The copying and reproduction of materials is & vewsd guestion.
In some institutions, this is regarded as the technician's preroga-
tive, whilst in others it is regarded as below his dignity: which
of these attitudes reigns seems to depend on tradition and persona-
Lities rather than on any logical grinfcples. Whilst both attitudes
lead to bottlenecks in the supply of copies, the latter does at
Least lLeave open the possibility of providing teachers and learners
with some sert of de-it-vourself copyinmg facilities. This is espe-
cially true now that the new generation of fast copiers for cas-
settes is available, as well as radic-cassette-cassette recorders
which can be used on @ smaller scale for the same purpose. The best
arrangement 1 have come across personally is one where the techni=
cian dnstalle and maintains copying facilities which are placed
at the disposal of adegustely prepared teachers and learners. This
set—up 1= faster and more convenient for all concerned.

An open-access technician 2 well-versed in the copyright laws
and his position of responsibility as a professional is respected
by hic colleagues and by the learmers wsing the system. However,
it is not his job to snoop on individuals; apart from anything else
the Law covering: copying by individuals for personal use js diffe~
rent .

Finally, and to ge: thines into perspective, it is worth remem-
bering that certain items of eguipment which some technicians insist
can anly be used by technicians or with & technician present because
they are complicated and expensive

al! have been greatly zimplified aver recent years {(photocopiers,

videa recorders, fast copiers, cameras,etc.)and

b) are only relatively expensive. For example, the secretary

who is kindly typing this for me e using a machine which
costs twice as much as a standard fast copier - yet I can't
imagine what her reaction would be if a technician insisted
on being present every time she had a letter to type!

2. THE ROLE OFHELPERN

Some people object to the use of the term "Helper” and it has
to be admitted that it is not a particularly pretty one. But it is useful,
since it underlines the nature of a pedagogic role which does mot involve
teaching., The essence of the Helper's role ig that §t consists aof per-
ferming acts which facilitate learning. Other terms which have been sug-
gested in the last two decades or so include "Knower'', "Facilitstor"
and "Counsellor": common to them is an attempt to distinguish teathing
from learning. If you accept that teaching does not automatically make
learning happen,that the two activities are not in a causal relation=
ship, that learning is something done BY learners, not TO or FOR them
= then you need a new Label for someone whose role is helping~to-learn
rather than teaching. Such a person will be willing = indeed, it will
be their main aim - to hand over to the Learner the responsibility for
hisfher Learning; where the Learmer is not yet competetnt to exgrcise
that responsibility, the role of this person will be to help him acquire
the necessary skills and knowledge so that he canm take the constitutive
decisions of his learning programme and participate efficiently in the
learning actiwities.

The tasks of a Helper in a self-access system are, therefore, didac-
tic in nature. They will include Learner-training; the selection, proces-
5ing and production of materials; research and development and (probably)
Liaising with the learmers® main subject departments or employer.
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(i) Llearner-traipning (4)

Learner=training means hetping learners to learn how to learn:
more specifically this means:

helping Learners to identify their needs

" . to define their objectives
to select appropriate materials
to choose appropriate study technigues
" = to organise themselves (when, where, how
often, how Long?)

to evaluate and manitor progress

This work may be carried out through face-to—face counselling,
but it may alse be donme through demonstrations, guestionnaires and
information handouts, peer—-group exchanges. The role of Helper de-
mands the Llinguistic and pedagogic skills necessary to carry out
these tasks efficiently, but it also requires patience, tolerance
and empathy. The Helper is above all zble to distinguish between
helping and interfering. If the rdle is maieutic, Socratic, it is
s0 in the sense that the Helper helps the learnmer find his own ans-
wers, not in the sense that he helps the learner '"to see the Llight".

(i) Selection, processing and production of materials.

The Helper will select materials of use and dinterest to the
Learners who use the self-access system in question: the criterig@
for selection, therefore, will be directly related to the learners'
needs and objectives as well as to their learning technigues and
styles Cideally - this is a major area for. research). Bragessinag
and productior of materials will be necessary when completely sui-
table materials are not otherwise available; however, as this work
(transcription, questions, keys, suggested exercises, etc.) is very
time-consuming, the Helper will alse try to provide such thinaos
as Llists of suggested activities which can be applied to almost
any authentic document: Learners will be helped to select, process
and produce documents themselves.

Materials may consist of sound and video recordings, written
documents, slides, games, posters, realia. Whatever the physical
system employed for stocking these materials, the Helper tries to
ensure that in terms of accessibility, presentation and classifica-
tion, it is as "learner friendly" as possible. Thiz means that the
material should be 3= openly and easily available as is practical;
it also means that a professjonal Llibrarian's methed of classifying
material will probably not be at all suitable, since such systems
rank precision and rapidity for the specialist above clarity and
simplicity for the user. If Llearners cannot find what they want
in the system without appealing to a specialist for help, we can
hardly talk about self-access.

One possible system of classification where the Helper takes
the “pedagegic role” of materials as a starting peint, 5 the fol-
lowing: materials are first classified into back-up documents, peda—
gogical documents and authentic documents. 1

(a} Back up documents are an essential part of Learmer-training.

They provide information on how to use the open—access sys-
tem in question; questionnaires for helping learners analyse
their needs and objectives,suggestions and advice om study-
techniques, self-assessment sheets and works of reference
such as dictionaries and grammars. The provision of these
documents will be given priarity by the Helper, not Lleast
becsuse they take the heat off her to some extent, allowing
her to get on with other dspects of her work.
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{b) Pedagogical documents consist of commercially-published

courses, materials produced on the spot, exercises and texts
set by teachers, etc. The Helper will make sure that she
is on publishers' mailing-lists. She will also make a peint
of regularly encouraging individual teachers to contribute
their own productions, no matter how modest, to the collec-
tion.

(e) Authentic daocuments are documents of any kind which were
not originally produced for the purpose of teaching a lan-
guage.

The Helper's next  task will be to see that the existence and con-
tents of these three major categories will be "expressed"” 4in the
catalogue in such a way as to be conceptually accessible fto the
learner. This is a major point and one that can orly be dealt with
very briefly here. It comes down to saying that the categories and
sub-categories of the cataloguing system, the descriptions it con-
tains, should correspond to the learners' metalinguistic categories
and to their representations of the language-learning processz. This
is not guite such a tall order as it may seem to be at first glance,
since many of these categories are quite wide-spread; nonetheless,
jt is at this point that the Helper will have to focus all her ef-
forts at learner-training.

The catalogue then will help the Llearner chocse and retrieve
the right document. The Helper will try to provide the necessary
jnformation, which can be dealt with under three broad headings:
“comtents", "linguistic features” and "technical”,

Contents

- {for pedagogical documents: the aims of the producers of the
materials; Llevel of difficulty; skills dealt with; meodels;
areas of language concentrated on, such as grammar, vocabu-
lary, functions, intonation, style, etc., "

- for authentic documents: a description of the communicative
event ( conversation - Lecture”, “radioc drama") together with
a summary of the plot, the themes, etc.

Linguistic features

- the Helper will indicate what these are for all materials,
but they are usually more relevant to authentic materials:
for recorded sound or video materials, they will dnclude indi-
cations as to whether the discourse s spontangous or not;
accents and speeds of delivery; the number of participants
and type of interaction; any relevant background infaormation;
the length and date of the recording; guality of recording.

Technical information mesns the information necessary for re-
trieving that document, which is intermal to the system. The
most important technical information is the code number of
the document sought and details of any accompanying material,
such as transcriptions, textbooks, newspaper articles, etc.

(i91) fWesearchf and development

It would not be possible to List all the topics for research
within the general fields of self-access and self-direction. Indeed,
almost everything the MHelper does is research in a real and imme=
diate sense: even the most “practical" of actiwvities, such as pro-
ducing a back-up document to help learners who want to ask guestions
at the end of a lecture, will go shooting off into motivation, dis-
couree analysis, Llearning style and so on. Some of the topics we
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in the C.R.A.P.E.L. are looking at are:Jilearner-helper discourse}’
“self=direction in institutiomal settings and for largse numbers

o1

Learners; ﬁrd:s-cultur-l variation in learning style and atti-

ftudes; Learner=training; materials development, including CAL, needs
snalysis, helper-training, as well as projects on the acquisitien

of specific areas of commuricative competence such 5% written ex-

pression or listening comprehension. Even so, we are awvare that

there are whole areas that we are still neglecting.

3. THE ROLE OF THE LIBRARIAN-SECRETARY

(whar a pity the word "documentalist™ does not exist in Englich.)

The tasks of the Llibrarjan include: the acquisition, exchange and
accession of materials; cataloguing; transcribing; administration and

fimance.

(i} Acguisition, exchange snd sccession,

Materials can be bought, begged or borrowed. Where money is
short, the Llibrarian is obviously obliged to concentrate on
the two latter methods, which can be surprizingly fruitful:
apart from other educatienal institutions, it §& worth contac—
ting multi-national corporations, internstional crasnisaticns,
embassies and cultural ergenisations (British Coumcil, Goethe
Institut, Alliance Francaises, etc.) advertising agencies, tou-
rist boards, etc. This ecan involve & considerable amount of
work for the Librarian, since such requests need to be constanti—
ly renewed and new contacts found. The Librarian will try,
therefare, to set up exchanges where possible: this has the
added advantage of making it possible to reguest particular
kinds of materials. The comimg of the =atellite era promises
profound changes: [ know of one self-access system which already
has Russian, Italifan and English "on tap” and the eguipment
will probably become relatively cheap in the next 3 - 5 years.

{iiiﬂataLnguinu

There are any number of cataloguing systems available. In
choosing and implementing a system the Librarian will work in
close collaboration with the Helper (for the reasons indicated
in 2 (ii), abawveld.

The nitty=gritty of cataloguing=typing the cards, sticking
on Labels, etc, is not wildly exciting - but if the system iz
to function it must be done regularly arnd metdiculously. Since
ne-gne wants to do the same work twice, it really iz worth get-
ting things right the first time and the Librarian will not
try to economise unnecessarily on such things as the guality
of Tiling cards, plastic covers, Llettering, etc. His golden
rule, though, will always be to keep & duplicate copy of every-
thing = cards and transcriptions above ALl - and ke will cheer-
fully and without the slightest twinge of bad conscierice keep
these copies wunder lock and key to replace losses which may
accur.

Tha Librariam Will make <ure that the clearest poesible indi-
cations are available to the learners as tn how the cataloguing
system works (diagrams on the wall, magn1f1ed versions of filing
cards, Listz of categories, etcl. It §5 also essential to ensure
that 1t is easy for learners to replace materials exacily whare
they came from.
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{173} Transcriptions

A coefficient of B x 1 15 guite common for transcription
work; that is, oné hour's recording takes B hours to transcribe.
This mean: that transcriptions represent a major investment
in terms of the Librarian's time. Whenever possible, the Libra—
rian will, therefore, find materials which already have trans—
eriptions - or ge! someone else to do them, such as the Learners
themselves or a friendly Llecteur. C(opies should be kept of
all transcriptions and the Librarian will regularly check the
stock for gaps and to see that materials have been correctly
replaced.

Finally, it 1z important for the Librarian's colleagues to wum—
derstand that accessioning takes time: 9t s simply net realistieg
te give the Librarian a document todey and expect everything to
be available te the learners tomorrow. On his side, the Librarian
will regularly contaer collesgues in the wvarious language depart-
ments to see it they have any orders or suggestions: he will also
carefully follew any changes in the syllabus Llikely to have reper-
cussions an the learners' requests.

L. THE ROLE DF THE LEARNER

The role of the Learner in & self-access system 5 to learn
to . learn and to apsly that skill te the learning of & language. Since
i1 iz wnrealistic to dmesine & sttustion where Llearners Would spend,
say, three monthas "learning to learn” before they got down to studying
the Lsnguage, these two learning activities will be zarried out simulta-
neows Ly,

The self-access system is only one of the resources potentially
available to the seli-directed Llearner: athers include meetings with
native speakers, radie and TV programmes, courses of various kinds, ths
learner's own materialts, etc. Nometheless, for most Learmers in an insti-
tutianal setting, the self-access system will be a major resource. The
learner will look on it as his ar her Llaboratory, where learming esperi-
ments are carried out and the results applied.

This approach will invelve a certain amount of trial-and-errar.
Far frem regardipg this as g waste of time, the learner sees it as an
investment for the future, 3 way of discoverinag his or her own learning
style. (Classrooms alse involve trial=and-error as far as the individuat
Learner is concerned, but since he or she ha: no say in plamning future
work, no adventage is drawn from thisd.

The tasks of the learner include: defining needs and objectives,
selecting materials and work technigues, organising and implementing
the programme and evaluating and monitoring progress. Ideally, help will
be dvailable 49m all these areas, either through direct comtact with the
Heiper, through back-up documents -and materizls or throuah discussion
and collaboration with other learners. FProgressively, the Learner will
take over responsibility for atl the choices and decisions which make
ug the learning programme.

(i) pefining needs and obiectives

The Learner will think about the situatian in which he or she
Wwill wuse the foreign lanauage and the uses to which it will be put.
With the help ot the Helper, simulations, authentic documents efc,
it is possible to draw up a Llist of linguistic objectives and to
decide on priericies.
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{i1) Selecting materials and work technigques

Once a (set ofl Llinguistic objective(s) has been defined, the
tearner will go about selecting aporooriate materials. Ideally.
the self=3ccess system will catalogue materials under headings which
correspond to the learner's criteria for the description of hisfher
ohjectives. For example "Listening comprehension", "Medical English"
"With &n Américan accent". Very often, though, thesze categories
and criteria will have to be teased out in conversation with the
Helper, through the use of back-up doguments or threush "trial-and-
errar',

The Learmer will call on imagination or previous eXperience
when 9t comes to selecting appropriate work technigues. He or she
will alse try ocut technigues sugaested by the Helper or other lear-
ners. The Learner's approach to the selection of both materials
and technigues will be eclectic, so that personal repsrtoires can
be compiled and enriched.

(111) Orpanising and implementing the programme

The Learner will take uwpon Rismself the responsibility for deci-
ding when, where, how often and how Long he will work; obwously,
though, he will have to take into scoount practizal constraints -

such as the opening hours of the sound Library or his own time-

table - when taking these decisions. In particuelar, he will take
the fullest possible advantage of the fact that he iz able te learn
outside the classrocom and without the presence of a teachsr. Any
decision taken can be reviewed or changed as and uwhen the Learner
thinks 3t necessary to do sSO.

{iv) Evaluating and menitering progress

The learner will establish criteria and technigues for evalua-
ting his progress. These will wvary according to his personal needs,
obiectives, motivation, ete; they wWwill not be based on eriteria
eaternal to his learning programme and aims.

The Learper will respect the salf-access facilities and will help
ather Llearners. When possible, he will alspo contribute ideas and mate-
rials to the collection.

: 5]
11 wes- AND WHAT"s WHAT IN LANGUAGE LEARNING SCHEMES b

Mere iz a glossary of terms which crop up fregquently in discussion
on Language=Learning schemps where some kind of eftort is made to "focus
on the Learner’. Ezch term has been given a briesf explanation, but thess
are not meant to be hard-and-fast definitions, since they often overlap
or are used with 2 number of different meanings.

1. Teacher—centered/learner-centered

The establishment and running of any programmeé of learning involves
a2 considerable number of decisigns - what, when, where and how to study,
selection of materials and work technigues, evsluation, etc. When the
majority of these decisions are taken by the teacher (or institution)
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we talk about a "teacher-centered” approach, When Learners are free to .

i vigarner=centered”. An
=t decisions themselves, the approach 15 ]
it W is not necessarily 100% teacher or learner centered: here is

approach J = %
a simple grid for assessing the degree of learner-centeredness
f
Wature ,1‘|T¢ l“_n] |ﬂhf1:hll 1 IEI.ui]l 1 l' !h.nn':tu-l
| $<i31on [fnal it where | When [ ho Igthtiilﬂ,{mﬁltltlh ‘I.rrdh Iﬁé:ﬁ rirlT E--IE'LE;I_'I
[I:-r-r {met | laften] | | PR | Pvaland (how
"lecisian ""“” | | ] | | | [tzen  Jlengh)
Teacher [ar | | | | | | | | I
lingtitutien | | | | | | |
| t I T i I I
L;;l—ngr t 1 | ‘ | I
| | | |
Teacher and | E I I I
Lez
| ERTRET l l I J_ | I

In cases where teachers and learmers take 8 decision together, we talk about
HEGOTIATION [which may involve compromisez), When & teacher tries to identify
apd take dnte account the Learper'= opimfons (meeds, motivationsz, etc.) hut
nonetheless conserves the right to take deciszions, we may ute the term
YCONSULTATION for "learner—centered teaching”).

£. Individualisation ("individualised learnipg', "individualised instruc—
tion™) 45, histerically at least, Llinked with prograemed learning and based
on a thorpughly behaviouristic psycholoegy. As it iz generally practised,
it Lleaves very little freedar of choige to the individual learpner. Rather,
it iy the teacher who tries to adapt his mathodology and materials to the
Learner, Like a doctor writimg out a prescription. That s, the majority
of the relevant decisions are made for .he learner, pot by him. 1t s in
fact indiwidualised TEACHING: 4t aims at the most efficient use of the tea—
cher and at the most effective results, butl in terms of what the teacher
wants the learner to achieve.

"Tadividugli sation can be pussued within o thosoughly foialitopian
Lromewoan".
[ Goha TRIM, 1976)

Hany observers now prefer to aveid this term altoget her because of itz in-
ereasing vaguenz<s,. In their UNESCO report "Etude critigue dec modalites
d'spprent issage autonome {sutodidaxie et semi—autonomis™) (1976}, Chaix zAd
O'Neill found it to be wused so varieusly as to be almost meaningless, an
spinien shared by Dbickinzen (19321, Hplec (1980} and many athers. On the
gther harnd, some writers such as Geddes ad Sturtridge (19520 prefer to con-
tinue to use “indivigualization” as an umbrella term for all those spprosches
which aim to take ntc account the specific nature of each learner, whather
teacher=centered or learner=-centered.

I. Autonomy i3 the capacity to intitiate and successfully manage ene's own
Learming programme. To do this, one needs to be both competent ta take and
fully responsible for all the deicisons invelved in the planning and imple—
mentation af that pragramme. This means that recourse to external or institu-

tional aid must be the result of a deliberate and informed choice. An auto-
momois bearner f4 som=one who has learnt how to lsarn. He 5 capable of iden—

tifying his needs, defining his own aims and objectives, obtaining his own
materials and selecting his own work-technigues.
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Since relatively few language |earmers are auvtonomous, they uwsually™
have to go through a peried of SEMI-AUTONOMY during which they receive a
certain arount of institutional or exiernal help. But, by defipition, this
help must take the form of helping the lzsrner to lesrn how to Learn. Whils
learning the language, he s also learning how te identify his needs and
€0 mn. That 1g, he will be learning to direct his own lESrning programse.
This process may take many different forms, just as physical fitness may
be acguired by playing one af & large mumber of different sports.

pne of the most common forms of acquiring autonomy s through a process
of self-directed Learning.

h, Self—directed Learning 15 the process by which learners gonstruct and
implement their own Learning programme in gases where they reject prefabri-
cated and institutional materiasle and courses.

Self-direction is only one of the options available to Tthe autcnompus
learner. ALL fully self-directed Learners are autonomous, but not all autono-
mous learners are self-directed: if, after consideration, an autonomous lear=-
mer decides that @ particular course orf text—book doess correspond to her
needs, aims, etc. then her decision to follow that course or work through
that bsak s a real choice and she ic expreising her autonomy. Autonomy ic
a CAPACITY, being able to do thimgs such as to evaluate a8 course offered
by an institution and to decide whether or not 3t 98 what you are logsking
for. Seli-dirzcted learning s a PROCESS, one of the ways in which am auto=
nomouws Learner might go 3bout meeting her cbiectives,

.
Self=directed learrning msy take place within =n institutionzal framework.
tuch "self=directed learning schemas" vary greatly 3s regards material orga-
nisation and degree of learner fresdom, but they all involve Learrer asccess
to the institution's materials end eouipment and some kind of counselling
SEFVICE.

The dscision to undertske a programme of self-directed learning can
prly be made &snd successfully dmplemented by a learmer whe possesses the
necessary kpowledge and skills, or &t least krows where and how To acouire
them. This means that there will be periods of LEARNER TRAINING or prepara-
tion during which a Llearner may willingly suspend contrel ever a decision
in order to incraase her ranoe of Learnimg choices, skills, etc. for example,
she may try out at new study technigues which have been suggested by & friend
ar teacher. Even when Wwe dre concentrating on LEARNING TO LEARK, we have
to Learn to learn SOMETHING, we cannot da it im the abstract.

There may well be institutional Limits on the degree of self-directicn
which may be practised in a given situstion (see pJD). Again, it s quite
pagsisle that an autonompus Learner might chpese to follow an objectively
unsuitable study programme such as an institutionally-defined syllabus,. 19n
order to attain some "higher goed' such as an academic or prefessional guali-
ficatian.

5. Independent study and distance-teaching

Basically, these expressions provide geographical rather than pedagogi-
cal Information. They tell us simply that the [earner and the teacher are
not physically in the same place when the werk 15 being dane. But they tell
ut nathing further about the relationships between them, nor about the nature
of the work. In practice, such learning programmes tend o be very rigidly
controlted™by the teaching institution. Whether we are talking about tradi-
tional school homework, or correspondence courses or TV and radip educatianal

hrnad:l!:&.'lhtllEﬁrnfr tends to have [ittle say in the planning of the oro-
gramme; he iz one of 3@ large number of peaple who are set didemtical tasks,

The physical absence of the teacher is
: wsual | ET iPta
e g e M Mo R ¥ ﬁmql sated for by detailed

33



Confusingly, such schemezs are often described as “highly individualised™,
arnd in the sense that =ach learner may be attended to indvidually and may
receive individual instructions and evaluation, this claim 3s true. Nonethe-
less, they still remain completely teacher-centered, since it 15 the teatker
who takes all the relevant decisions.

#. Burodidaxy.

The emphasis here 45 on the fact that the learner i3 self-taught, that
no teacher or fnstitution intervenes. He becomes his owm teacher, but this
may mean that he simply forces himself to Wwork as a teacher would have done,
without sdapting his programme in a0y way to meet his personal chjectives
gtc. j.8. without learning te learn. Autodidacts are not necessarily autono—
mous or self-directed,

7. Self-access schemes are characterised by the fact that study—materials
are made directly available to learners, the teacher no Llonger acting as
an intermediary ar filter:

Written materials
Recourded materials
AV eourses > (Teacher) ————) Learner
Language Laboratory
Library
ete

Although self-access is probably 2 necesszary condition for most forms of
" self-directed and learner-centered work, it is by no means a sufficient one.
“de|f-access schemes can be highly directive a3s a result af the selection

angl nature of the materfals in guestions. Moreover, all the other decisions
involved fn the learning programme {(gee 1 abowve) may still ke takem by the
teacher or institution,. Some form of Llearner-training has tae be built ingo
ary self-access system which aims at increasing the degree of self-directien
ar sutonomy of 1% uvszers.

Philip Rilew, C.R.A.P.E.L. (Centre de
Rerharches at d'hpplicatinnl Fédlgngxquenﬂ
Languss ), Universite de Nancy 11

1. See the Introduction and Section 11 of RILEY, P, (ed) 1985, Discourse
and Learning. London, Longmen

&= Descriptions of particular self-access systems will be found 4n
Z0PP1S, C. and RILEY, P, "The sound and wvideo-Library” (RILEY, ibid)
and n SUTER, B. (1%85]) “Le centre de ressources multi-média et Lle dé-
veloppement de l'autonomie chez L'apprenant'. Strasbourg, £.0.C.0. Cour
cil of Europe.

3. For a pore detajled discussion of this point see RILEY, P. (forthcoming)
“From self-access to self-direction”. In TOWELL, R. f(ed] The Advanced
Language Learner, Acts of the 1984 (onference of the Association for
French Language Studies and the Edelhoff-Riley-Widdowson discussion
an “negotiation” in SIXT, 0. led) Communication across cultures: com-
prehension  #d negotiation of seaning. Amsteérdam, Goethe Institut.

9¢3. This section is a modified version of a passage inJMOULOEN, H. and
RILEY P, (forthcoming)Slearner Training, C.U.P. This book also includes
detailed exemplification as to how Helpers and Learners will actually
ao about the various tasks such as “defining nesds”™ er “monitaring”
which ‘are mentioned here.
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