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Dear Colleagues,

Almost a year has passed since the memorable and successful 10th annual EALTA conference in Istanbul,
focusing on issues of impact of language testing and assessment.

As always, we owe our conference organisers and their teams a great many thanks for all their hard work, Peter
Holt last year and Claudia Harsch in 2014. We are also very grateful for generous contributions from our
Sponsors.

We are now about to hold ptilth conference, at the University of Warwick in the UK, this time with the
theme of AThe CEFR and Lannhweaaege aTes twien qr oavriPd MASS des
large number of proposals that were anonymously evaluated by three revdaaterBue to careful planning

of the programme, we have been able to accommodate roughly forty of them, in the form of papers, work in
progress presentations and posters. In addition, there will be two keynotes and to conclude the conference, for
the firsttime, a Round Table Discussion related to the conference theme.

For this yearo6s conference, -comferemcz dakshaps é&na thisprdvedito P r c
be very successful in terms of the number and variety of workshops we are aftiée.tFor the first time, four
workshops will be held, like before with themes that have been suggested in previous conference feedback
questionnaires. In addition, there will be meetingghafeof our Special Interest Groups on Thursday

afternoon orMay 29, preceding the opening ceremony.

The past yeair like previous years has been very active for EALTA, with a constantly growing membership
and a number of positive activities. We will report more on all this during the Annual General Meetirig, whic
we hope that many of you will attend on Saturday afternoon May 31. Let me just highlight three things:

- Three new Special Interest Groups have been formed, focusing on Signed Language Assessment, Assessing
Speaking, and the CEFR;

- A section on linkagéo the CEFR has been added to The EALTA Guidelines for Good Practice. Due to
generous contributions from many colleagues, translations of the full document are now available in almost
all of the 35 existing language versions, and the rest are in preparatio

- Athird EALTA Summer School will be held during the last week of July, this time in Siena, ltaly.

EALTA has developed into a very large association with a uniquely wide membership and a constant expansion
of activities. Like in all organizationstractures and routines need to be analysed and gradually updated. For

this reason, the Executive Committee has initiated a discussion of a possible modification to the rules for the
Presidency, introducing a new position of Upcoming President. We hawkfaskeput on this issue ahead of

the conference, and we also want to discuss it during the AGM. Another question that we will bring up

concerns the rules for voting. We will suggest a special group looking into practical as well as legal aspects of
thisissue. Last but not least, during the AGM we will also elect the new Chair of the Membership Committee.

When | was elected EALTAOG6s fourth President at the
fantastic association, with its wide meanbhip, its goals and collegial philosophy. If possible, this feeling is

even stronger now after my first year in office, with positive communication and cooperation both with a large
number of members, and with the Executive Committee.

| look forward b seeing many of you during the conference and to staying in touch with even more of you
during the year to come.

Very best wishes,
Gudrun Erickson
President of EALTA
April 30, 2014
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Conference Programme

Tuesday, 27 May ¢ Thursday, 28 May

Pre-Conference Workshops
Ramphal Building

Workshop 1 Workshop 2 Workshop 3 Workshop 4

R0.14 R1.15 R1.13 R1.03
Tues 14.00 | Using automated Test Item Analysis fo| Assessment of GoodPractice in
Thu 12.15 programmes & Teachers: Applying | Intercultural Assessing Speaking

approaches for test | Classical Test Theory Communicative

development or using Excel Competencies

assessing productive|

skills

Chihiro Inoue, Carol Spoettl,
Scott Crossley, Sathena Chan, Claudia Borghetti, Nivja De Jong,
Danielle McNamara | Carolyn Westbrook | Jan Van Maele Jayanti Banerjee

Thursday, 28 May

12.301.30 Early registratiorScarmarf-oyer

SIG meetings
Ramphal building

13.3017.30 | Ramphal R0.14 Ramphal R1.15 Ramphal R1.03
Classroorrbased Assessing Speaking Academic Purposesksessing
Assessment Writing
Carol Spoettl, Nivja De Jong,
Dina Tsagari Jayanti Banerjee Peter Holt, Claudia Harsch

17.0020.00 | RegistrationScarman Foyer
19.0021.00 | Social Event: Opening ReceptiorSaarman

Friday, 30 May
8.00-8.45 RegistrationScarman Foyer
8.459.00 WelcomeArts Centre, WoodsScaven Room
9.00-10.00 Plenary 1David LittleLearning, teaching, assessment: an exploration of their
interdependence in the CEFR

Papers
(Presentation: 2@ninutes, Questions: 10 minutes)
10.0010.30 | The CEFR illustrative descriptors: past, present and future
Brian North
10.3011.00 | Standard setting in Europe and Asia: Linking listening tests to the CEFR
Tineke Brunfaut & Luke Harding
11.0011.30 | CoffeeBreak
11.3012.00 | Local needs vs global standards: Incommensurable demands?
Emma Bruce, Liz Haryyons & Roxanne Wong
12.0012.30 | Using the CEFR in diagnosing writing in a second or foreign language
Ari Huhta
12.3013.00 | Poster MiniPresentations (zB minutes each)
13.0014.30 | Lunch Break
Poster Presentatiofroyer at Arts Centre
RegistrationrScarmarConference Centre
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Parallel Papers

(Presentation: 20 minutes, Questions: 5 minutes)
Scarman Conference Centre

Room 8 Room 9 Room 10
14.3014.55 | Empirical evidence on effect| Setting multiple CEFR cut | How useful is the CEFRR?
of peer feedback on second| scores for assessments Assessing the learning
language oral performance | intended for young learners | outcomes of tha=innish 9th
graders
RongXuan Chu Patricia Baron Marita Harmala,
Raili Hildén
15.0015.25 | Target language descriptors| Use of the CEFR in the Linking Examinations to the
for language teachers development of an academiq CEFR: Implicatiorigr English
speaking test Language Assessments
Alexey Korenev Daniel Joyce Craig Davies
15.3015.55 | Academic Writing in English] The challenge of relating CEFR and Language Testin
a corpusbased inquiry into | national grading in Recommendations from the
the linguistic characteristics | examinations to the EFR field
of levels BiC2
Rebecca Preseflthomas Taina Juurakk®aavola Mathea Simons
15.5516.30 | Coffee Break
Parallel Workin-Progress Sessions
(Presentation: 15 minutes, Questions: 5 minutes)
Room 8 Room 9 Room 10
16.3016.50 | MERLIN A multifunctional | Assessing Writing at the CEJ} Is my B2 your B2? Standard
trilingual learner corpus Al Level setting in broad European
related to the CEFR context
Katrin Wisniewski Gulay Yigit Margreet van Aken, Evelyn
Reichard, Rob Verheijen,
Alma van Til
16.5517.15 | Arabic Profile: CEFR for Looking beyond scoresA Implementing CEFR in an
Arabia a learner corpus study of raters and ratings of Intensive English Program a
approach Speaking an American University
Bjorn Norrbom Linda Borger Eddy White
17.2017.40 | Intercultural competence: to| Common European The washback effect of
what extent is this integral to Framework impact on Englisi CambridgeEnglish
test validity language speaking test rater] examinations in German
standardization secondary school contexts
Kathryn Brennan Vita Kalnberzina Gillian HortonKrueger
22630' OPEN | Social Event: Dinner at Scarman Restaurant (please book in advance)

www.warwick.ac.uk/ealta2014

Page/




Saturday, 31 May

Arts Centre, WoodScaven Room
9.00-10.00 Plenary 2DorryKenyoriFrom Test Development to Test Use Consequences: What Roles
the CEFR Play in a Validity Argument?
Papers
(Presentation: 20 minutes, Questions: 10 minutes)
10.0010.30 | Complementing the CEFR: Developing objective criteria to assess intertimggliation
competence
Maria Stathopoulou
10.3011.00 | Extending and complementing the CEFR
John de Jong & Veronica Benigno
11.0011.30 | Coffee Break
11.3012.00 | Reading Comprehension Text Complexity & the CEFR: implications for text selection
TrisevgenLiontou
12.0012.30 | Language descriptors for mathematics and history/civics
Eli Moe, Marita Harmala, Jose Pascoal
12.3013.00 | How not to use the CEFR: Forced alignment is not equation
Lukacsi Zoltan
13.0014.30 | Lunch Break
Poster Presentation &oyer Ats Centre
Parallel Papers and Weoik-Progress Presentations
(Paper Presentation: 20 mites, Questions: 5 minute®IP Presentation: 15 minutes, Questions: 5 minuts
Scarman Conference Centre

Room 8 Room 9 Room 10
14.3014.55 | UsingCEFRcales for CEFR as a framework for Research Dating; Finding You
Paper FadasSaaAay3a &2 d combining classroom and EALTA Studjartners
interactional Fiskills in external assessment data
different settings Neil Jones, Jonathan Rees
Astrid Jurecka Angeliki Salamoura This sessionimsto facilitate
15.0015.20 | The CEFR and testing CEFHinked test finding research partners
WIP OKAf RNBY Q& NUX development in academic | with similar research
Oz2y G SEGY G S q interests, with a special focu
perspective on the projects and works in
progress presented at the
Angela Hasselgreen, Blanka Pojslova EALTA conference. We will
Hildegunn Helness introduce the session and its
format at the beginning of
the conference.
15.2015.45 | Coffee Break
15.4517.00 | Annual General Meetings€arman, Room)8
18.00-23.30 | Social Event: Conference Dinner at the Coventry St Mary's Guildhall (please bdworioe,
pick-up at 18.00rom Scarmanreturn pickup at 23.® in town
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Sunday, 1 June

Papers
(Presentation: 20 minutes, Questions: 10 minutes)
Arts Centre, WoodScawen Room
9.30-10.00 Balancing statistical evidence with expert judgement when aligning tests to the CEFR
Anthony Green
10.0010.30 | Investigating the relationship between empirit¢ask difficulty, textual features, and CEFR
levels
Jamie Dunlea
10.3011.00 | Influence from afar: The CEFR and a New Zealand telgiaey qualification
John Read
11.0011.30 | Coffee Break
11.3013.00 | Round Table Discussion: The CEFR and Langestijgg and AssessmentWhere are we
now?

Chair:Neus Figueras

DiscussantBrian North, David Little, Dorry Kenyon, Claudia Harsch
Conference Close

14.3017.30 | Social Event: Trip to Stratford (please book in advance)

Posters

Friday and Saturdajuring coffee and lunch breakiSoyer Arts Centre
Assessing functional competence in writing: a cofpased approach
Franz Holzknecht, Michael Maurer and Antonia Bechtold
Assessment literacy of natial examination interviewers /aters- Experiencevith the CEFR
Ene Alas and Suliko Liiv
| St L LQY [2adHY al LILAY3 9!t RSAONRLII2NER G2 Of
Lucy Davies and Jon Lishman
Implgmenting CEFRIna tertia'ryvcont’ext: comprgmises’and balance . )
wlkRYAf I 52dz2l)2002@0t FyR 90l {f20Af 20t
Item exposure control in FFLrd@ scale assessment
Sebastien Georges
Linking EFL textbooks to the CEFR
Dina Tsagari

The PTE Academic score profile, proficiency descriptors and Student Performance at University
Roy Wilson

www.warwick.ac.uk/ealta2014 Paged



EALTA 2014 The CEFR and Lraguage Testing and Assessmient
Where are we now?

08:0071 08:45

08:451 09:00

09:0071 10:00

Arts Centre,
Woods
Scawven
Room

Friday, 30" May

REGISTRATION
(Scarman Foyer)

OPENING REMARKS
(Arts Centre, WoodScawen Room)

PLENARY 1

Learning, teaching, assessment: an exploration of dfir interdependence in the CEFR
David Little

The order of the three nouns in the sec
the Council of Europeds involvement in
were implemented under the aegis of the Committee folo@8thoolEducation, which was
strongly committed to the autonomy of adult learners, in favour chsedéssment, and
opposed to formal tests (a specimen testTfoeshold LeveEnglish was developed but neve
published). When the work was taken over by the cotamitesponsible for the school sect
the focus shifted to teaching and language teacher development. Assessment was add

Council 6s explicit agenda only in 1991,
the development of the CEFR.
Todatehe CEFROs greatest i mpact by far ha

refer to one or more of its reference levels as a way of indicating the proficiency learner
expected to achieve, but its descriptive apparatus has rarely been apipleedédtail of
curriculum development. The European Language Portfolio was conceived as a means
medi at i ng t h-erientf &pRrdash todanduage learners, but after a few yeai
enthusiastic development it has failed to establish itself st @ouncil of Europe member
states. I n some national education syst
CEFRO in their classrooms, but it i s ur
My presentation will start from the assumption that tB#R will bring the greatest benefit t
L2 education if it is wused as an instrit
interdependence of learning, teaching and assessment. | shall beginpyl or i ng
view of language learningasavarig of | anguage use in wh
essential role. In doing so | shall pay particular attention to the role of monitoring, which
CEFR identifies as the engine that drives learning, and its implications for teaching and
assessment shall then turn to a consideration ofsels s es s ment based

cano descriptors, one of the defining f
some of the problems it presents and its relation to other forms of asse$smaly, | shall
di scuss the trajectory of Il earning desc

the challenges that it poses for teaching and assessment.

David Little retired in 2008 as Associate Professor of Applied Linguistics and bfahe
School of Linguistic, Speech and Communication Sciences at Trinity College DHiglin.
principal research interests are the theory and practice of learner autonomy in second |
education, the exploitation of linguistic diversity in schoald alassrooms, and the use of t
Common European Framework of Reference for Languagasgpport the design of second
language curricula, teaching and assessment. Starting in 1998, he played a leading rol
development and implementation of the Eagan Language Portfolio, and he remains a
member of several Council of Europe expert groups.

Pagel0
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PAPERS
Arts Centre, WoodScawen Room

The CEFR illustrative descriptors: past, present and future
Brian North, EAQUALS/Eurocentres

The CEFR descriptor scales set a new standard for the development of language profic
descriptors by taking account of strategies and of qualitative aspects in performance as
ACan Dod tasks, by provi di ng litate prafiling amdy s i
above all, because the vast majority had been validated across languages and educati
sectors. Several followp projects since have-oalibrated CEFR descriptoos used a

10.00i 10.30 selectionofthemasnc hor s 0 t o c a ksjabhiedny eorratlagows ofibetween
0.92 to 0.97 to the scale values origir
Unit has therefore decided to supplement the 2001 publication with a 2015 Extended S
lllustrative Descriptors. The aimm firstly to plug gaps on the existing scales, define (pre) /
and the C levels in more detail and then secondly to make another attempt to tackle are
proved difficult to scale in the original research because they entailed aspects other tha
language proficiency itself (e.g. socmltural competence, mediation, reading literature), |
suggest versions for younger learners. The presentation will give an overview of plans
methods, a report on progress so far and an opportunity for discussion.

Standard setting in Europe and Asia: Linking listening tests to the CEFR
Tineke Brunfautl.uke Harding, Lancaster University

This presentation will look into methodological aspects of standard setting of English se
language listening tests. More specifically, it will report on a study relating a listening ex
suite developed in an Asian context to the CEFR. The reseaiigh @l@bowed the fourstage
design which has been recommended in the Council of Europe manual for relating lang
examinations to the CEFR (2009). It also relied on experiences of earlier linking studies
e.g. Martyniuk, 2010).
A key featureofthet udy is that it involved a f#fit:»
took part in the familiarization and standardization stages. One panel was based at the
10.301 11.00 i nvestigatorsd institution in Europe dar
linguists with prior experience of CEFR linking projects. The other panel was based at t
development centre, located in Asia. This panel consisted of judges who have intimate
knowledge of the exam suite, as test developers, researchers or teHuserasured that the
overall judgment panel comprised a broad range of expertise, and that the decisions of
individual panel could be crosslidated.
The remote Aconsensus seekingodo approact
area0f standard setting for |l anguage test
internatpameael 0o Aidpvpmoach will contribute
setting and inform standard setting practice. The presenters witlliatsess their experience
with different linking procedures for standard setting of listening tests.

11.007 11.30 Coffee Break
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11.307 12.00

12.007 12.30

12.301 13.00

13.007 14.30

Local needs vsglobal standards: Incommensurable demands?
Emma BruceCity Universityof Hong Kong Liz HampLyons, University of Bedfordshire
Roxanne Wong, City University of Hong Kong

This presentation explores fibroader <cor
responsibly in testing and as sfleenceeeCERR
has exerted in Europe and beyondod in tt
scoring instrument for EAP writing assessment at a Hong Kong university

The project had two goals and two audiences: upward reporting/accountalsknior
university management; and the provision of valid diagnostic information for class teact
and programme leaders to use in counselling students and shaping curriculum. An ext
detailed rubric was developed through constant interactibonhwi t eacher s an
texts, and through several phases of piloting. Responding to the umparting mandate,
attempts were made to align the instrument with IELTS and the CEFR, external measul
which are much touted in Hong Kong. At leastthe short term, it proved impossible to
meet both goals. The development team ultimately decided to focus on the diagnostic
function, and transformed the instrument into a simpler, more tef&aadly rubric,
postponing attempts at alignment to @&tattage.

This presentation focusses on: (1) the opposing tensions of local (HKDSE) and internat
(CEFR and IELTS) standards; (2) the impact of alignment on the reported performance
students; (3) the effects of delinking the scale. We will dishesbénefits of a specific,
locally-designed, fifor-purpose tool over one aligned with universal standards, in partict
the positive impact on validity and reliability when the scale is based on real samples of
takersdé6 performance (Kim: 2006) .

Using the CEFR in diagnosing writing in a second or foreign language
Ari Huhta, Riikka Ullakonoja,Lea NieminenUniversity of Jyvéaskylal. Charles Alderson
Lancaster University

This presentation reports on how the CEFR has been utilizedesearch project on
diagnosing writing in a second or foreign language (SFL). The project was an internatio
year (20162013) study into the diagnosis of SFL writing (and reading). It sought to deef
our understanding of SFL development ancheffactors that affect it by identifying
cognitive, affective and |l inguistic fec
those areas by studying several hundred learnerssectisnally and longitudinally. The
project brought together salars from different theoretical orientations: language testing,
applied linguistics, and L1 learning problems.

We first describe how the CEFR influenced the design of the study and how€EkkRI
scales were used for rating writing performances. We fireus on the key findings of the
studies, namely a range of regression models obtained via structural equadiglingthat
show how the results from the cognitive, linguistic and motivational tasks predicted writi
a foreign language (three agegps) and in a second language context (two age groups).
discuss the content and predictive power of the models, whether the same (or similar) r
could be identified for the different language and age groups, and whether the models «
withleaeamer s6 age and proficiency |l evel. Fi
for a theory of the diagnosis of SFL writing and for efforts to link CEFR levels with not o
l inguistic features of perf or mi@avaiocnal but
characteristics.

Poster MiniPresentations
Lunch Break

Poster Pesentatiorat FoyerArts Centre
Registration aBcarman Conference Centre

Pagel?2
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Parallel Paper Sessions
Scarman Conference Centre

14:30- 14:55

Empirical evidence on effects of peer feedback on second language oral performance
RongXuanChu,National Taipei University of Education

The study examined the applicability of the CEFR for developing Engfiehking tests and
selfevaluationchecklists. In addition, the study explored the value of peer feedback as ¢
suppl ement to teacher feedback as weN=l
69) speaking performance. A mixetethods quasexperiment was conducted in two
secondey level classrooms for 12 weeks. Based on CEFR level A1 descriptoanur@ost
Englishspeaking tests as well as pamd postself-evaluation checklists, were designed to
i nvestigate any changes relatinhgequas t he
Room 8 experiment. Folloau p i nt ervi ews with the | earner:
peer feedback and their perception of the applicability of theamiek postmeasures.
Results showed t hspeakirigperforrmaace impredsigndicarilyimgthei
posttest Task One (an interactive task) but not in the-fas$tTask Two (a descriptive
picturebased task). Interestingly, theposh e c k1 i st s h o we d-evaluation
of their own interactive Englisepeaking skis remained unchanged but that of their own
descriptive Englistspeaking skills increased significantly. The interview data revealed th
l earnersd6 mixed opinions on their exper
as on the practical appétion of the CEFR for designing tests. The findings yield a deepe
understanding of impacts of peer feedback on L2 development and allow us to explore
implications of the CEFR for developing tests and-asfessment devices in the EFL conte

Setting multiple CEFR cut scores for assessments intended for young learners
Patricia Baron Spiros PapageorgiguEducational Testing Service

Mapping language test scores to the Common European Framework of Reference (CE
typically aims to help score users inte
the CEFR has been found to have some limitations when it comes to devedmgugde
tests (Weir, 2005), in particular tests for young learners (Hasselgreen, 2005). Given the
considerations, this paper focuses on the mapping of test scores on the CEFR for an E
a Foreign Language (EFL) assessment intended for youngrieatreo different levels. The
current study approached the mapping process using two unique components: the first
component included modified CEFR descriptors, developed and confirmed by two tean
Room 9 subject matter experts, to better reflectthe youaglener s context . T
included the creation of a pool of items representative of the range of difficulty and
complexity across the two tests to allow for their simultaneous alignment to the CEFR I
rather than mapping each test sepyaEighteen educators from 15 countries participatec
the study.
The paper describes the mapping process:cs
judgments (SEJ), a comparison of these SEJs to other CEFR mapping studies where n
modified CEFR descriptors were developed, and analysis of the recorded discussions
panelists during use of the modified CEFR descriptors. The results of the wigegisthat
use of the item pool across two tests, and the application of the modified CEFR descrip
have utility when multiple performance levels are reported for young learner tests.

www.warwick.ac.uk/ealta2014 Pagel3



Room 10

Room 8

How useful is the CEFR® Assessing the learningutcomes of the Finnish 9th graders
Marita Harmala ,Raili Hildén, The Finnish National Board of Education

In 2013, the Finnish National Board of Education conducted a nationwide assessment (
learning outcomes in foreign languages at the final phasasif bducation. In total 10 900
learners from 580 schools participated in the sathaked tests, which included both
receptive and productive skills in English, Swedish, French, German and Russian. The
levels set by the Finnish application of thERR scales range from Al.1 in short syllabuse
B1.1 in long syllabus English. The same scales were to be used both in designing the t:
and in reporting the final results.

In our paper, the principal research question to be addressed is to ingdstightit extent
the item writerso6 initial perceptions ¢
taker data. For receptive skills, in particular, predicting the difficulty level of the items is
acknowledged to be challenging (e.g CEFR M&r2009). To define the cstores between
proficiency levels, the Bookmark method was applied. In addition, a range of other proc
options to place individual test takers on proficiency levels are discussed to evaluate th
reliability and validity @ the decisions. Examples from different languages serve to illustr
the choices made.

The study has implications both for promoting the use of the CEFR in the national langt
education systems as well as for further applications of the CEFR in $&gt dad result
reporting.

15:007 15:25

Target language descriptors for language teachers
AlexeyKoreney Faculty of Foreign Languages and Area Studies, Limyaov Moscow State
University

The CEFR defines key functions of language use for all learners of English, including fu
university and school language teachers. It is still widely discussed what the target leve
university graduate in ELT should be: B2+, C1, C1+, some curraugda aim at C2. In order
to understand and prove what CEFR level is needed, it is necessary to define the functi
the | anguage teacherés ESP, compare the
The rationale for carrying out this researchjgeolies in the fact that there is limited eviden
of empirical data analysis to support claims for the importance of different functions in tl
specific context of language teaching. Without such analysis, it is difficult to define the
minimal sufficier proficiency level of a potential language teacher according to the CEF
Our needs analysis includes videorecording and transcribing lessons at all levels of the
from Al to C1+ in different settings (school, university, vocational education centre),
qguantitative and qualitative analysis
frequency and importance of the elicited functions, questionnaires and interviews with
teachers, analysis of assessments for teachers (TKT, CELTA etc.) to detryg thactions
in terms of writing and reading,

The aim is to specify the descriptors of the teachers language use at differente@&BER
which may allow to define the test construct of a te&ngflish for English language teachel

Pagel4d
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Use of the CEFR in the development of an academic speaking test
Daniel JoyceEiken Foundation of Japafrumiyo Nakatsuhara, University of Bedfordshire

This paper will describe the role played by the CEFR in the development of the speakin
component ofin innovative test intended for univigysentrance purposes in Japan.
One intention of the new test is to make a positive contribution to Efgligiuage learning
and teaching in Japan by providing useful feedback to test takers beyond the usudl pas
decisions associated with Japanese university entrance exams. It was felt that use of tf
woul d facilitate stakehol dersodé under st e
scores that indicate t es tawelkioenrestérnalarmepan.c
Consequently, the different levels targeted by the speaking test tasks were designed to
Room 9 operationalize key concepts in the criterial features of each CEFR ability level, and CEF
descriptors from the most relevant scalesenesed as the criterion benchmarks from whicl
the ratingscale descriptors were developed.
To inform test design and validation, twgpdori validation studies were carried out that dr
on Wei r-adgnitive mameéwork (Weir, 2005; Taylor, 2011)u8y 1 was a smahcale
trial test to examine how well draft test materials and rating scales operationalised the t
construct in terms of certain aspects of context and scoring validity, and the information
obtained guided modifications to test speaifions. Study 2 was a largeale pilot test
focusing on scoring validity to confirm that changes made after Study 1 were functionin
intended.
The process described here demonstrates one way in which the CEFR can become a
tool in test developmén

Linking Examinations to the CEFR: Implications for English Language Assessments
Craig Davies Kaplan International Colleges

Through the process of linking language assessments and curricula to the Common Eu
Framework it is hoped that outcomes from exams will be both more meaningful and
comparable. However, as the validity of the linking claim is gauged, in the maithpaugh
the quality of the | inking-lprndkceeedsds icsa ror
questionable.
This paper sets out to highlight the implications of the linking process advocated in the
Counci | oManualwmr aorgnge dfsEnglish languagroficiency exams developed
for a pathway course provider in the United Arab Emirates, and for building a strong val
claim for the link between the exams and the CEFR. The paper illustrates how the sug
Room 10 linking methodology was put into practiand evaluates its impact on the outcomes of the
process.
The author(s) find(s) that the linking process brought undisputable benefits to the set of
examinations in question, in particular in terms of their validity, reliability and
meaningfulness; therocess is therefore recommended. However, numerous challenges
presented themselves along the way which threatened to compromise validity of the lin
claim. These included certain shortcomings of the CEFR framework itself, as well as
practical challages in the implementation of the linking methodology.
It is hoped that by sharing our experiences language teaching, assessment professione
departments will have the confidence to link their own examinations and publish their re
In turn thiswill lead to a more standardised, valid and reliable process of linking examini
to the CEFR.
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Room 8

Room 9

15:3071 15:55

Academic Writing in English: a corpus-based inquiry into the linguistic characteristics
of levels B1C2
Rebecca PresetithomasVu University, Amsterdam

This study aims to propose specific linguistic (lexical, syntactic, and cohesion/coherenc
features characteristic of written academic English text at the higher CEF levels.

A corpus of essays written by bachelor students ofiEmflom a Dutch university was
collected over a period of 3 years; each essay being rated on the CEF by a trained rate
corpus being split accordingly into sabrpora representing levels B1, B2, and C1. In orde
better represent the highestédtof the CEF, a supplemental corpus of published academi
texts (assumed | evel C2) was coorpguaioftreed f
ICAME written corpora. For each of the four CEF lelaked (suf)corpora, the lexical
makeup, syntactic comhexity, and coherence/cohesion are being investigated, and the
findings compared to existing functional, langudgependent reference level descriptors.
Initial findings suggest that more proficient writers rely less on the most frequently used
Englishwords and more on words from the Academic Word List (Coxhead, 2000). The)
use longer clauses, more coordination, and more complex nominals. The published tex
an even further developmental stage. They are clearly distinct from the learndvdgxts
confirming these patterns, and highlighting previously insignificant trends in the student
longer sentences, fewer clauses per sentence, and less subordination being characteri:
more proficient texts.

A brief overview of the analysesmducted and their results will be presented followed by
discussion of the relevance of these findings to academic English writing proficiency
assessment

The challenge of relating national grading in examinations to the CEFR
TainaJuurakkePaavolg HAMK University of Applied Sciences

The presentation reports on a study in which a standard setting method, developed anc
successfully used by Kaftandjieva (2010), was used to set cut scores on Finnish Matric
Exam language tests &ddition, the CEFfRevels were compared to the indigenous gradir
system. The presentation will cover only Englishihe research questions were: 1) What i<
the level of the tasks in the test?@hich levels do the students achieve?\Bhat
implications do the results have for the development of the test?

Procedures recommended in the Gd&nual (2009) were applied. Nine experienced pane
(raters and item writers) took part in the standard setting. Evidence collected indicated f
internal and procedural validity were good and thus enhance the validity claim concerni
cut scoresExamineecentred external validation provided further validity evidence.

The results indicate that (1) the English test was estimated to be somewhat easier than
target level (B2.1). (2) About 60% reached the level B2.1 and about 10% performed bei
Comparison between the CEf@els and indigenous grading (based on the normal curve
suggested that the grading was too strict at the lower end and too lenient at the upper ¢
Failure in the test corresponds to A2 or below. (3) More attention musidéhe test
construction phase that the tasks cover levels B1.2 and B2.2 better. It is envisaged thal
further validity evidence is forthcoming, the Matriculation Certificate may soon start rep«
the results using both the indigenous grade amddhresponding CEFRvel.

Pagel6
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CEFR and Language Testing: Recommendations from the field
Mathea Simonslozef ColpaertMargret OberhoferUUniversity of Antwerp

This presentation will answer the following research questions:

- How and when ishe CEFR being used for language testing? (RQ1)

- How practical, applicable and operational is the CEFR in concrete language testing
situations? (RQ2)

- Which aspects of the CEFR are amenable to improvement? (RQ3)

In order to come up with an answer to tinst two research questions a survey was
administered online.

A first group of respondents consisted
Europe. Time for a new framework?6 at t
conference braght together 188 researchers, practitioners and policy makers from more
26 countries. A second surveyith the same conteiitwas launched on line. 235 people
filled in the survey by this means.

The third research question was exclusively answeyetebconference participants (n= 18t
After attending the keynote presentations and parallel sessions, they took part in group
discussions in order to establish which aspects of the CEFR are amenable to improven
should be modified. This pestflection led to more than 150 statements, which were
summarized into 10 recommendations for the future European policy on language teacl
and testing. These recommendations from the field include suggestions regarding the ¢
awareness of stakeholdetise clarity of the descriptors, a platform for exchanging good
practices and the need for more examples for course designers and teachers.

Room 10

15:557 16:30 Coffee Break

Parallel Work -in-Progress Sessions
Scarman Conference Centre

16:307 16:50

MERLIN & A multifunctional trilingual learner corpus related to the CEFR
Katrin Wisniewski, Technical University in Dresden

In spite of the success of the CEFR, very little evidence in support of the empirical valid
its scales has been collec{gtulstijn 2007), and not much authentic learner data to illustre
rated CEFR levels is available for languages other than English.
This workin-progress contribution presents the MERLIN projéttifilingual Platform for
the European Reference LevielExploring Interlanguage in Contexftinded by the Europea
Union 20122014 which compiles a trilingual learner corpus for Czech, German, and lItal
MERLIN contains 2.500 written learner texts from standardized language tests. The tex
were rerated by tained raters who directly linked them to CEFR levels with the help of a
Room 8 analytic rating grid. Reliability was controlled in a MuftacetRasch analysis.
The complex irdepth annotations of the transcribed texts are based on multiple perspec
that indude user needs, inductive text analyses, SLA and language testing research, an
operationalized CEFR scales. MERLIN involves innovative computational linguistic ana
for automatic annotation and state of the art information retrieval. The resoutcels &
created in the projeatill be freely available under an open source license, and all MERL
data will be freely available online.
MERLIN will offer sophisticated search opportunities and be of help to practitioners in n
of empirically based illusation of the CEFR levels. Furthermore, as it includes
operationalized level descriptions of chapter 5 scales (grammar, vocabulary, orthograpl
sociolinguistic appropriateness, coherence/cohesion), MERLIN contributes to validity
research regarding the pirical basis of CEFR scales.
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Assessing Writing at the CEFR Al Level
Gulay Yigit, Bilkent University

This study aims to provide insight into the question how writing tasks and rating scales
relation toThe Common European FrameworkR#ference (CEFR; Council of Europe,
2001)A1 level expectations can be designed and developed. Much work has been done
assessing writing via tasks spanning most levels of proficiency and using different ratin
scales. Nevertheless, designing writingges Al level remains a challenge as the CEFR
writing descriptors at Al level are not specified enough to be used for the development
writing tasks and rating scales. This has also been a challeagmiaersity English languag
school in a private drkish institution wher@ew university entrants placed at the Elementz
level are required to be at the CEFR Al level after 100 hours of instruction. These stud:
assessed through high stakes, institutional tests whose purpose is to sampléstudents
performance in four skills with a view to determining whether their average performance
corresponds to the CEFR Al. In these tests, a variety of writing tasks are used and the
responses of students are assessed usingsigeeific rating instrumnts. This presentation
will first describe how tests of writing and rating criteria in relation to Al level expectatio
have been developed and then examine the specific limitations of the CEFR in the proc
test design and development. Finally, lohse the impacts observed so far, ideas for furthe
development of writing descriptors, tasks and rating scales in relation to the CEFR Al I
will be touched upon.

Is my B2 your B2? Standard setting in broad European context
Margreetvan Aken, Evelyn Reichard, Rob Verheijen, Alma van Til, Cito Netherlands

In September 2013 Cito (tlizutch National Institute of Educational Measurement) organi
an international conferencepmmissioned by the Dutch Ministry of Educatianth the aim
to standard set the English, French and German national final exams of Dutch seconda
education in bth reading and listening comprehension. Th#ay event followed the first
standard setting conference held in 2006, which was attended by Dutchpterss.ex

This time a group of around 60 European test experts gathered in The Hague. The part
represented 20 differeBuropean countriesTheir backgrounds ranged from test or
curriculum developers, tassessment methodologists, university lectuaed educational
advisors with a thorough knowledge of CEFR . Together they standard set exams of thi
different levels within the Dutch education system, ranging from vocational-4anprersity
level.

The testcentered method used was specificdigignedbyCi t 0 6s p sy c home
using elements of the Bookmark, Angoff and Direct Consensus methods.

Experts were sent the materials before the start of the conference in order to familiarise
themselves with the contents. Prior to every sesasiCEFRbased performance standard wi
set for a particular exam. Experts then individually rated clusters of items to determine
number of items students needed to answer correctly in order to demonstrate the chose
performance standard. Thisggedure was carried out twice, with discussions among expt
between rounds one and two.

We would like to share our findings and demonstrate the significance for standard settit
conferences of this nature for the assessment of CEFR levels in secahg=atjon
throughout Europe.

Pagel8
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Arabic Profile: CEFR for Arabic d a learner corpus approach
Bjorn Norrbom, National Center for Assessment in Higher Education, Saudi Arabia

The CEFR has reached beyond Europe and European languages. The Arabic translatic
CEFR was published in 2008 and the Framework is now gaining ground in the Arab wao
particularly in the Gulf countries.

The present paper describes the developofemnt/alidated learnébased corpus tool for
relating L2 Arabic vocabulary, grammar, and functions to CEFR levelBZA Eimilar to
English Profilewhere criterial, differentiating features are given priority over
comprehensiveness. It will be used to mfcArabic language testing and learning. There i
strong element of diglossia in the Arab world and the profiles aim at covering Modern
Standard Arabic (MSA), colloquial forms, as well as Quranic Arabic.

The learner profiles are developed by: (1) creppirovisional, intuitively based Reference
Level Descriptors (RLDs); (2) constructing CEFR related tests for all three levels coveri
four communicative skills and the Use of Arabic, utilizing the provisional RLDs; and (3)
forming a corpus with val@ted learner profiles set to levels-B2 using learner data from
the tests. Participants in the study willdhedents of L2 Arabic with a host of different first
languages. The study adds value as L2 Arabic is typically tredearched, especially in
relation to the CEFR.

The study is believed unigue in that it combines three different versions of the same lar
and that no major study on CERRd Arabic has been conducté&tie paper is likely to
provoke discussions about the universal nature oCHIER, and CEFR and diglossia.

Room 8

Looking beyond scoredg A study of raters and ratings of Speaking
Linda Borger, University of Gothenburg

A challenge with the paired speaking test format is scoring reliability. In order to intel
test scores from this kind of performance assessment, it is important to explore how rat
reach their decisions. The present study aims to examine the ratired proficiency in a
paired speaking test, part of a Swedish national test of Enghshfirst group of raters are
Swedish teachexs English(n = 17), who made individual ratings of six audézorded
paired conversations in relation to nationahgtrds. In addition, two groups of external
European raters (n = 1dgtedthe same conversations in relation to corresponding CEFR
scales from the Manual, the latter with the additional aim of making a-sozd and

Room 9 tentative comparison between Swedighnformance standards and the CEFR levels.

The data consist of rater notes, summary comments and scores. Notes and summat
comments are analysed to possibly identify features of the performances salient to the
Furthermore, scores are analysedxanaine rater profiles and issues of consistency. Final
the relationship between comments and scores is focused upon. Initial analyses of scoi
that the rank ordering of performances as well as the degree of variability of ratings are
similar between the Swedish and CEFR raters. The presentation will briefly discuss the
of the study. It will then present findings from analyses of rater comments and scores.
Moreover, some attention will be paid to the comparison between the Swedisklnation
standards and the CEFR scales.
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Implementing CEFR in an Intensive English Program at an American University
Eddy White, University of Arizona

A key theme of the EALTA 2014 conference will focus on the implementation of CEFR
different educational settings. The presentation proposed here focuses on such an
implementation in a higher education conteat an English center in a state research
uni versity in the USA. The presenter, A
center, is responsible for implementing CEFR and aligning the Intensive Englgsiairo
(IEP) with the framework.
This is a current and ongoing project, scheduledulbimplementation in 2014. As such, thi
may be considered a woik-progress presentation that will focus primarily on the challen
of implementation, related to such things as: the alignment process, teacher training, ef
student assessmentdaadvancement, and other consequences encountered during this
process. Some of the related issues this presentation will focus on include:
T linking procedures and instruments used for aligning the IEP proficiency levels v
CEFR
9 the impact of this CEFR inhpe me nt ati on on the Engl.
teachers and 400 international students
1 the effectiveness of teachieaining sessions intended to make instructors more
ACE#Rterat eo

T the consequences of CEFR i mprdassessmena -
practices
T instructoros views of CEFR and its

9 the current state of play of CEFR implementation, and remaining challenges
This workin-progress presentation will report on the challenges, choices, and conseque
faced by an Assessment Coordinator in anchoring an intensive English program on an
American university campus to CEFR.

17:207 17:40
Intercultural competence: to what extent is this integral to test validity
Kathryn BrennanKaplan InternationalColleges
The Common European Framework for Reference (CEFR) has been informing and gui

language learning, teaching and assessment for over a decade. With an original objecti
promoting language acquisition across Europe, it aimed to encouragaynpturilingualism

but also pluriculturalism in an attempt
transforming cul tur al di versity betweer
and understandingd(Counci l of Europe, =

With regard to the benchmarking of language learning and teaching across Europe, the
and objectives have met with a high level of recognition. More recently, educational sy:
beyond the socipolitical context of Europe have begun to look towards edirgy the use of
English as a language of instruction and have sought to communicate more clearly the
their education programmes to stakeholders, other educational institutions and, in a brc
context, to the international language education conity. For this purpose, the CEFR ha:
been considered as a means to set accurate, transparent and comparable stamelands be
English language curriculnd assessments in both European aneBuwapean cultural

settings.
This presentation will examirte what extent the CEFR is suitable and adaptable for a
6globallyé recognisable proficiency sce

remaining true to its pioneering objective of promoting intercultural awareness. The que
will be posed of whe#r a test can truly be considered innovative, valid and authentic if it
does not enable the full interaction of learners with other world cultures and encourage
intercultural competence.
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Common European Framework impact on English languagepeaking test rater
standardization
Vita Kalnberzina, Latvia University, Valda Cepurite Berzina, Stradins University

The popularity of the Common European Framewtwiands ut produce comparable
measurement systems. To answer such a demand multipdeatesictivities have been takir
place at the Ministry of Education of Latvia examination centre. Here we want to report
events taking place in standardisation of English language speaking test which operate
the Year 12 examination and idrainistered by the Curriculum and Examination centre of
Latvia.

Room 9 The main focus will be the investigation of the process of standardisation of English spc

language performance samples for the relation to the CEFR. This includes rater training
analysisof both training and standardisatigsults. In addition, waim at identifying the
extent to which a sample population of language test raters differ when rating the same
performance samples. Finally, the most severely rated qualitative asppokef language
performance is to be identified and discussed.
In order to ensure triangulation of the research several data collection instruments have
employed: @scriptive statistics of the quantitative approach is used to present the data i
their analysis obtained with the use of FACETS software Minifac (Linacre, 2011). Qualit
approachisusedtoanalyseat er s comments provided ol
question.

The washback effect of Cambridge English examinations iGerman secondary school
contexts
Gillian Horton-Krueger, University of Bedfordshire

The CEFR is increasingly prominent in the articulation of English curricula in the Germe
school systenin recent years, there has also been increased uptake in secondary scho
external language certificates which are explicitly linked to the CEFR, one example beir
Cambridge English certificates. These are an optional addition to the standaidd schoo
gualificatonsandmag | ay a medi ating role in deve
The project for presentation is a washt
sixteen states. It exploré®e decisiormaking cycle as schools engagghwCambridge

Room 10 English examinationandt he t eacher sé situation as p
with the constructs and demands of both a local curriculum and an external examinatiol
system.
This is a mixedmethods study with a sequential desighe first phase comprises a bread
based survey of teachewho have prepared candidates for Cambridge English eixetne
states, administered via an online questionnaire, and a comparative document study of
respective local curriculum and the Caidge English First Certificatd.he later phase will
use qualitative approaches for case studies of selected typical respondents: interviews,
classroom observation and document anal
The aimignvestigatda he nature of t-het washdbaick ol s
particular point of intersection between two assessment systesigng tdake into account
aspects of complexity indicated in recent washback literature.

19:30 Social Event: Dinner atScarman Restaurant
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From Test Development to Test Use Consequences: What Roles does th&RPlay in a
Validity Argument?
Dorry M. Kenyon, Centedior Applied Linguistics, Washington, DC

The development and validation of larggale language tests is a complicated endeavor,
consisting of multiple layers of activity and involving multidisciplinary teams. Within eac
layer of activity, precedence muge given to the claims that will be made about the
defensible interpretations of test scores, appropriate uses of test scores, and evaluatior
consequences of those uses.

Extending theAssessment Use Argume(RUA) of Bachman and Palmer (2010) atine
Interpretation/Use ArgumentlUA) of Kane (2013) and integrating it with the tenets of
EvidenceCentered Design (ECD) by Mislevy and colleagues (for example, Mislevy,
Steinberg and Almond, 2002; Mislevy and Yin, 2012), language testing expen<aities
for Applied Linguistics are developing an integrated validation argument framework. Th
of this framework is to help language testers and their colleagues across disciplines gai
complete picture of the interaction of all aspects of the laggtesting endeavor.

In this talk | will outline the layers of this integrated framework, illustrating in particular h
it helps test developers clarify the role of proficiency level descriptions, such as embodi
the CEFR and other descriptions of developing languageiemdy. For example, while
standareketting procedures such as described itMaerual for Relating Examinations to the
CEFRmay be useful to provide evidence to link claims about the interpretation of
performances on test to the CEFR, the integratedefnaork clarifies how linkages can and
should be related to many other layers of a test validation argument, beginning with
foundational layers of domain analyses and description. In doing so | will illustrate the
usefulness of an integrated validation argabframework in conceptualizing test
development projects, communicating internally to multidisciplinary teams involved in a
language test development project, and in communicesiternally to all stakeholders.

Bachman, L. F., & Palmer, A. S. (201Qanguage assessment in practi©xford: Oxford
University Press.

Kane, M. (2013). Validating the interpretation and uses of test sdouamal of Educational
Measurements0 (1), 173.

Mislevy, R.J., Steinberg, L.S. & Almond, R.G. (2002). Design andysisan taskbased
language assessmebanguage Testindl9 (4), 477496.

Mislevy, R. J., & Yin, C. (2012). Evidenamentered design in language testing. In G. Fulct
& F. Davidson (Eds.)The routledge handbook of language tes{pm 208222). Abinglon,
United Kingdom: Routledge.

Dorry M. Kenyoni s CALOGs Vice President for Pro
preK-12 English language learner assessment and research. Active in research on lanc
testing, Dr. Kenyon is particularly interestedhe application of new technology to languai
assessment probl ems. Dr. Kenyonds uniggt
linguistics, language teaching, language testing, and psychometrics. At CAL, Dr. Kenyc
had considerable experieniceall aspects of designing, developing, validating, and
operationalizing both English and foreign language assessments for language learners
ages, preschool through adult. Dr. Kenyon also serves as senior advisor on a variety of
assessment and reseh projects at CAL
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Complementing the CEFR: Developing objective criteria to assess interlingual mediatio
competence
Maria StathopoulopyNational and Kapodistrian University of Athens

This paper is based on findings of a research project which explored the complex natur
interlinguistic mediation, i.e., translanguaging practice which entails relaying in one lan¢
messages purposefully extracted from a source text in another d@ngoaas to restore
communication gaps between interlocutors. Despite the fact that the CEFR has conside
medi ation as an i mportant aspect of | ar
illustrative descriptors relevant to mediation. Thisaite mainly due to lack of data has be
a significant incentive for the particular research, which has used data from the Greek f
language national exams (known as KPG), the only examination system in Europe whic
assesses tetkers' mediation dlity. The research has identified (through an inductive
approach to data analysis) successful mediation strategiestiakest' scripts of different
proficiency levels from different KPG writing test papers over a period of six years. This
investigation has led to the development of an Inventory of Written Mediation Strategies
levelled mediation task typology, outcomes which can be creatively exploited for the
construction of levelled mediation strategy descriptors, thus complementing the CES-R.
paper provides an empirically based definition of interlinguistic mediation and suggests
framework for the construction of mediation specific-danstatements. These descriptors
may make reliable assessment of the mediation competence possibldl atehwontribute
to consistent development of syllabi and materials aiming at the development of learnel
mediation skills. The paper concludes by critically discussing thenmudusion of mediation
descriptors in the CEFR.

10.001 10.30

Extending and complementing the CEFR
John de Jongyeronica BenignoVU University Amsterdam

Available descriptors in the CEFR are limited in number and unevenly distributed over t
levels. Also the width of the CEFR levels is unpractical in many educational contexts. T
paper presents a longitudinal research project to complement the CEFtstrexperiment
89 new descriptors were pooled with 19 original CEFR descriptors with known logit valt
from North (2000) as anchors. In an online survey the descriptors were rated on the CE
levels by 316 teachers from 91 countries claiming to hataldd knowledge of the CEFR. ,
second rating was obtained from 89 professional courseware developers and editors fr

10.3071 11.00 countries who provided ratings on a numerical scale ranging from 10 to 90. Within eact
raters with significant deviance from ather raters and descriptors with large errors were
removed. Teacher ratings were located within the CEFR levels based on the probability
their distance from any two adjacent level-otfs. The ratings obtained from the teachers ¢
those obtained @m courseware developers and editors correlated at 0.961, indicating th
two sets had 92% of common variance. By removing misfitting descriptors this correlati
increased to 0.981. In addition the anchors correlated 0.93 with their originabiéed
estimates, thereby corroborating their validity outside of the context in which they were
calibrated. This study represents an original contribution and a novel approach to the re
on CEFR linking procedures and presents the opportunity tteareme granular
measurement of language proficiency than offered in the original CEFR.

11.007 11.30 Coffee Break
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Reading Comprehension Text Complexity & the CEFR: implications for text selection
TrisevgeniLiontou, Greek Ministry oEducation

This presentation reports on an exploratory study that aimed at delineating a range of
linguistic features present at the B2 and C1 reading comprehension texts of the Greek |
exams in English for the State Certificate of Language Prafigi€KPG), in order to better
define text complexity per level of competence. By making use of advanced Computatic
Linguistics and Machine Learning systems an attempt has been made to find the relatic
if any, between a set of 135 text variabled tre readability level of texts used in the speci
exam battery. The rationale of this study is closely linked to Weir (2005' 28@)Alderson
etak (2004: 11) words of caution that fia
proficiency through a group of scales composed of ascending level descriptors, it does
contain any guidance, even at a general level, of what might be simple irofestmsctures,
lexis or any other linguistic level". One of the most important outcomes of the present si
has, thus, been the description of a wide range of text features that has led to the creat
rough Text Classification Profile per level afmpetence. The profile could provide practic.
guidance to testiesigners and EFL material developers as to what kind of lexicogramme
features a learner of an expected level of language ability might be able to handle for a
successful exam performance

! In fact, according to Weir, the argument that the CEFR is intended to be applicable to
range of different languages "offers little comfort to the test writer, who has to select tex
activities uncertain as to the lexical breadth of knowdedmgjuired at a particular level withir
the CEFR" (ibid: 293).

Language descriptors for mathematics and history/civics
Eli Moe, University of BergenMarita Harmal&, Finnish National Board of Educatiodose
Pascoa] University ofLisbon

Success in the educational system is closely linked to having a good command of the
of schooling in the country of residenc
on their success in all school subjects: languages asasvether subjects. Therefore, having
migrant or minority background may affect young learners” school performance.
This paper reports on a twear European project attempting to identify language level
requirements for the language of schooling, moeeigigally for mathematics and
history/civics. The main aim of the paper is to discuss the challenges of developing CEI
language descriptors for ndenguage subjectdpproximately 160 language descriptors we
developed for various skills with two agegps in mind: 12/13 and 15/16 year olds.
Researchers as well as teachers at an international workshop provided feedback on the
descriptors. Subsequently, two online questionnaires were launched and
1) 78 international language experts assigned gesecs to CEFR levels;
2) more than 100 teachers of mathematics and history/civics assessed whether pu
the relevant age groups needed the competence indicated in the descriptors in
succeed in mathematics and history/civics.

The results are darse. On the one hand, specific CEFR language level requirements se
emerge for the two subjects and age groups. On the other hand, the data yield no defir
conclusions. These results may be due to the diverse language requirements inherent i
sulject and competency goalsand/orfiomhnguage teachersdé i ne
of language requirements.

Page24

www.ealta.eu.org



12.301 13.00

13.001 14.30

Room 8

How not to use the CEFR: Forced alignment is not equation
Lukéacsi Zoltan

The Common European Framework of Referei@eFR) plays a central role in language
testing in Hungary. Examination of foreign language attainment is regulated by Governi
Decree 137/2008 (V. 16.), which states that certified language exam providers have to
their achievement levels with thesf the CEFR. Such an alignment is viewed by the
Hungarian Accreditation Board for Foreign Language Examinations (HABFLE) as evide
that different exams measure the same levels. The requirement éé2eBanguage
certificate f qtlydanonsteated theinflusncedre CEFRR exerts on
educational policy.

The two empirical studies conducted thus far to compare test form difficulty and candidi
performance in various examinations have yieldeatradictory results (Kiszely &zabo,
2009;2010). However, if dissimilarities do exist, higtakes decisions will prove to be
biased.

The objective of this quantitative anal
language examinations. In a comrvitgm nonrequivalent groups desgi, the three test forms
were linked through common tasks to facilitate direct comparison after calibration. In a |
test setting, a sample of 368 university students took the objectively scored pariewoéiB2
business English exams: listening, reagliand use of English. The item responses were
described with the OPLNMhodel (Verhelst, Glas, & Verstralen, 1995). Estimated ability
measures were transformed into reported scores following the operational standards. T
results from pairedampleg-tess comparing the reported scores showed highly significar
differences in every case. Consequently, indirect comparability through alignment to the
CEFR is insufficient to guarantee similar requirements.

Lunch Break
Poster Presentatiat Fo/er Arts Centre

Parallel Paper andWork -in-Progress Sessions
Scarman Conference Centre

14:307 14:55 (Papers)

UsingCEFRs cal es f or assessing Yy ounshllsindiferent e
settings
Astrid JureckaJudith BindgnsKosten llonca Hardy GoetheUniversity Frankfurt

In Germany, foreign language instruction is compulsory frrgrade on and corresponding
educational standards are based on the CEFR (A1/A2). However, regarding the assess
y oung | peoductiveeral Flaskills,t wo f act s mi ght cause
(e.g. EVENING/Kelfler, 2009) construct validity: Firstal interactionis part of the oral
languageskills constret (CEFR; ACTFL, 2012), but is often nassessed separatebecond,
oral skills areusuallyassessed withiexpertnovicesettingsand only few of them include
peerto-peersettings. To enhance test validipypbably moreassessments of oral
interactional skills and pe¢o-peer settings should be developedlided, with the CEFR as
theoretical basis. However, since CEBRlinteractionscales provide only few descriptors
for | ower | evel s, dddlsessnad & asuiwthed hfear
interactional skills. Questions are: Cawung leare r ara interactional FL-skills be
described/assessed based on GEE&tes? Are pedo-peersettings suited for young
learners? How do they differ from noviegpert/questiormnswer settingshbw much
happens: amount L1/L2/interactionghathappens: tye of interactions)?
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To compare different types of settings within the same task (cordpaged Englist
storybook MuViT/Elsner, 2011), "gradestudents (n=36; working in pairs) were vide
recorded. Describing ¢ h isdaldsr revdsd several miotdem:
(unambiguous assignment to CEBEales); however, qualitative description of interacti
becomes possible by developing a descriptather than scaldsased coding systet
(discussion during presentation). Preliminary results (n=idigate that children used mo
German than English language, but pepeersettings are betteyuited to activate
interaction and language use (Wilcoxbest;p=.028/p=.018), that different types
interactions take place during the different settingd different parts of the construct ¢
being measured (enhancement of test validity).

CEFR as a framework for combining classroom and external assessment data
Neil JonesAngeliki SalamouraCambridge English Language Assessment

External assessment emphasizes the measurement goals of reliability and validity, whil
classroom assessment prioritises the provision of information for teaching and learning.
will present a model of Learning Oriented Assessment with strongly compkemyeoles for
classroom teachers and assessment experts, each providing different sources of evide
learning. We will then argue that the Common European Framework (CEFR) can provic
shared methodology for aligning these different kinds of eviglenc

Alignment implies good agreement as to the goals of learning. If the goal is to develop
communicative language skills, then both assessments must share the same frame of

reference. Language skills must r esklmsee
approach allows us to base the validity of both classroom and external assessment on-
notion of interactional authentice ngagi ng | earnersd cogni
But there are obvious di f f equeemenefer a degree,of
measurement reliability and standardi zce

individualized forms of interaction. Comparisons of performance must also take scaffolc
into account. Scaffolding is evident in alvfds of assessment, but its nature and purpose
classroom interaction is different to that in formal testiAgother issue is that formal
assessment focuses on learning outcomes, while teachers tend to see learning in term:
teaching process. Thuhe treatment of competence and performance may differ. A mode
learning emphasizing acquisition may facilitate the alignment of these perspectives in t
with the CEFR

Research Dating; Finding Your EALTA Study Partners
Jonathan Rees

This session aim® facilitate finding research partners with similar research interests, wi
special focus on the projects and works in progress presented at the EALTA conferenc
session facilitates networking and cooperation within EALTA. We plan to give déremte
participants the chance to appeal for partners in research, briefly explaining their ongoil
planned projects. The audience can then circle the room and exchange with all who set
partners. At the end of the session, those seeking partnety tefeirt whether they have
found potential partners or perhaps even refined their research plans in light of discussi
with audience members.

We will introduce the session and its format in more detail at the beginning of the confe
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Room 8

Room 9

15.2071 15.45

15.45i 17.00

18.0071 23.30

15:0071 15:20 (Work-in-progress)

The CEFR and testing childrenbés reading
Angela Hasselgreen, Bergen University College, Hildegunn Helness, University of Berg

This paper presents the preliminary findings of a project the aim of which is to identify w
young |l earners with different competenc
the test results for approximately 50,000®year olds on comperized National Tests of
English (reading). Standard setting will be carried out to link these results to the CEFR .
thecuto f f score for | evel A2. Next, readir
by children at levels Al and A2nd in the transition zone. These items will be studied
qualitatively in order to characterize, in terms of both text and task, what the children ar
to 6dod at these | evels of the CEFR.

This research will provide information to a varietystdkeholders. Tesakers can benefit
from feedback enriched by reference to the Framework and the ELP. This feedback is
particularly important for childrersimilarly, teachers can benefit from this linkage not onl
in giving feedback, butalsoindoin@ s sr oom assessment . Fr
study will increase our understanding of CEFR levels A1l and A2 with reference to youn
learners. In addition, item writing can be facilitated by implicitly linking reading items to .
CEFR level. Todd hi s, we need to know what a ch
framework originally designed for adults. Ultimately, all of the stakeholders can benefit 1
more detailed lowelevel CEFR descriptors of reading, specifically associated with childr

CEFR-l i nked test development in academic
Blanka Pojslova, Masaryk University

Linking of atest to the CEFR ia very challengingrocess whicltan be completed through
five inter-related sets of proceduressggcified in the Manual for Relating Language
Examinations to the CEFERhe linkage to the CEFR itsgifesupposes that the test being
linked to the CEFR denmstrates validity in its own right.

Thus, a decision to relate all paghievement tests developatdour Language Centre, whict
provides LSP and LAP courses to all students at our University, entailed a shift from an
intuitive test development to the test development following standards for good practice
described in the Manual for Language Tesvé&epment and Examining.

Promoting language assessment literacy among our teachers, who are also test devela
series of interactive seminars was enhanced by immediate implementation chaevely
expertise in a real test development, which sigservised by trained test developers.
Following the first test development cycle, a qualitative and quantitative survey was
conducted to find out how effective this strategy is and how the teachers can adopt ass
fundamentals while developing théasts.

Its results show that teachers generally welcome this process which among other thing:
them to apply CEFR descriptors more consistently, contributes to their professional gro
and brings them more reliable and practical assessment toolse@ther hand, they claim
their concerns about potential washback and-teng sustainability as they find the test
development organizationally demanding and tguasuming.

Coffee Break

Annual General Meeting
Scarman Conference CentreRoom 8

Social Event Conference Dinner at St Mary's Guildh&bventry
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09:3071 10:00

10.001 10.30

Sunday, ' June

PAPERS
Arts Centre, WoodScawen Room

Balancing statistical evidence with expert judgement whealigning tests to the CEFR
Anthony Green, CRELLA, University of Bedfordshi€olin Finnerty, Oxford University
Press

The Council of Europe manual (Council of Europe 2009) provides a range of methods f
aligning language tests to the framework, but ispmescriptive concerning which methods
carry greater weight in determining cut scores. So how can we best ensure the quality ¢
alignment achieved and the fairness of the decisions made? This paper outlines the ac
that underpinned the alignntenf the Oxford Test of English B (OTFB) to the CEFR and
explores the process of triangulating objective test data with subjective expert judgeme
Expert judgement is an inexact science, but it allows us to make the essential connectic
between test adent and framework descriptors. Statistics provide objective information
the relative difficulty of each test item, but require interpretation. The two rarely match
perfectly, but must be reconciled in the interests of quality and fairness in samtengep
OTE:B is a general proficiency test targeting CEFR levels B1 and B2 that is taken entire
online. The test was written with the CEFR levels in mind and each item was intended t
target a CEFR leveh series of benchmarking activities have beedentaken to ensure that
test scores appropriately align to CEFR bands. Pretesting statistics were mapped agair
expert ratings of tasks and pilot data provided a comparison of test scores with teacher
estimates. This presentation will explore the findiofjthese different alignment methods a
the approach adopted to reconciling them.

Investigating the relationship between empirical task difficulty, textual features, and
CEFR levels
Jamie Dunlea, British Council

This paper investigates the relationship between the linguistic features of input texts us
test tasks and empirical task difficulty. Recently developed language tests are able to u
growing body of literature on vocabulary coverage and oth¢ual features such as
readability in order to generate test specifications which incorporate explicit description:
these criterial features. At the same time, the CEFR has provided a broad, common fra
for the discussion of proficiency levelslanguage test development. However, because o
original intention to provide a common framework across languages, the CEFR is quite
in terms of vocabulary levels. A number of tests have now been developed which explic
incorporate CEFR levelasignations into test specification, along with vocabulary and ott
textual information. This paper uses input texts from the item bank of one such recently
developed test, a test of English for general proficiency which aims to measure across f
CEFR levels of ALB2. The study uses regression analysis to investigate the relationshiy
between the textual features of the input texts in the item bank and the empirical difficul
the test tasks which utilize those texts. By investigating the relationstvigén empirical
difficulty, textual features of input texts, and CEFR levels, the paper aims to add to our
understanding of the CEFR, in particular adding greater specificity to our understanding
appropriate vocabulary levels and readability indiceslifferent levels of the CEFR.
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Influence from afar: The CEFR and a New Zealand tertiarylevel qualification
John ReagdUniversity of Auckland, New Zealand

These days few countries around the world are immune to the influenceGEifg
although its relevance and applicability outside Europe is a matter of ongoing debate. N
Zealand is certainly geographically remote from Europe, although socially, culturally an
educationally rather less so. Knowledge of the CEFR among langdagatienalists in New
Zealand has been somewhat limited until now, except indirectly through the Cambridge
English examinations and other CEBRyned European language tests. This situation is
changing with the introduction from 2014 by the national djeations authority of the New
10.3071 11.00 Zealand Certificates of English Language (NZCEL), a-fexeel sequence of awards for
learners of English as an additional language which will replace the current array of 27
qualifications offered by individual public aqpdivate tertiary providers. The NZCEL levels
have been defined in terms of CEFR levels, although not formally linked to them at this
This paper will investigate the issues involved in referencing the new qualification to the
CEFR. It is based on iatviews with programme directors and senior teachers responsibl
designing and implementing courses leading to the award of the NZCEL, in order to prc
their understanding of the CEFR and the challenges involved in operationalising the lev
given he fact that the NZCEL must fit the existing National Qualifications Framework as
well. The discussion will also draw on an earlier project by the author to explore the
possibility of a homeayrown system of English proficiency levels for international estiisl

11.007 11.30 Coffee Break
Round Table Discussion
11.307 13.00 The CEFR and Language Testing and AssessméeniWhere are we now?

Chair:Neus Figueras
DiscussantsBrian North, David Little, Dorry Kenyon, Claudia Harsch

Conference Close

www.warwick.ac.uk/ealta2014 Page29



POSTER PRESENTATIONS
Friday, 30" May & Saturday, 31 May

13:007 14:30 Arts Centre Foyer

Assessing functional competence writing: A corpus-based approach
Franz Holzknecht, Michael Maurer and Antonia Bechtéehsbruck University

Theassessment of | ear n éassdscrifedliotheQEFR(m 826 ff.)c
poses certain challenges to | anguage te€
use of spoken discourse and written texts in communication for particulaiohaict
purposeso (CEFR, p . 125). For the asses:s
i mportant. These are defined as fAcategc
consisting of a (someti mes ext &).Hoveede), the ¢
framework does not include an extended enumeration of macrofunctions, but only an
unfinished list. In addition to the lack of specificity when it comes to translating function:
competence into levels on the illustrative scales, this selavguage testers somewhat in th
dark regarding th assessment of these features.

Our research addresses these issues by analyzing learner cog®a &f st t aker
samples of two languages (ltalian and English) and two CEFR levels (B1 arAlIB2).
samples are based on standardized writing tasks developed for a natiorsihkéghexam.
The tasks specifically target the macrofunctions listed in the CEFR. The corpora are an
with analytical software tools such Astconcto answer the following research questions:
Does the inclusion of macrofunctions in writing prompts mean that test takers actually
perform these functions? Which macrofunctions are test takers capable of performing a
different CEFR levels and in differelainguages? The results of the study should be of
interest for developers of writing tests at CEFR levels B1 and B2.

Assessment literacy of natinal examination interviewers / raters - Experience with the
CEFR
Ene Alas and Suliko Lijvallinn University

The presentation will investigate the training needs for the English language national
examination interviewer and raters in light of a new nation&\J@| examination that is set t
measure studentso6 pr of i cineonEuyppehneFramdworladf
Reference for Languages (henceforth the CEFR) scale. A questionnaire study conducte
among the national examination novice and experienced interviewers and raters was d
to study CEFRrelated assessment literade extehto which the target population
employed the CEFR in their daily professional life, how accessible they felt the CEFR w
their professional needs and if they thought they could accurately place their own stude
the CEFR levels. Additionally, thespondents assigned a set of-darstatements derived
from the CEFR to the levels deemed appropriate. The analysis of the results revealed
ambiguity about CEFR levels among the respondents in both groups, which lead the at
to propose a-$tep traimg sequencefamiliarisation, illustration, practice, individual
assessmentdesigned to empower the interviewers and raters to function more efficientl
within the new framewaork of the national examination speaking test.
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Hel p, I 6 m L d&EAR descriptbtatp the QEER
Lucy Daviesand Jon LishmanSwansea University

We are currently using the CEFR "can do" statements to create an autonomous feedba
as part of our recently introduced assessment as learning system. Previously, weoaliec
one summative, endf-term test. It was felt, however, we could prepare students more
effectively for university with a portfolio system including tasks reflecting authentic acad
situations. Matrices were then introduced, which were intendeatiderfeedback and
assessment and clearly outline learning outcomes for all stakeholders.

Each matrix is divided into four areas of assessment, for example, 'use of source mater
‘critical thinking and organisation’, 'linguistic competence' and 'pignevaluation,
reflection’. Each section has descriptors, graded A to E. A 'B' grade average is required
progression; however, there is a strong focus on using feedback for improvement. Tuto
assessments using correction code and written fekgdbefore highlighting the appropriate
descriptors on the matrix. Later, during tutorials, students analyse their strengths and
weaknesses, using all this feedback, to inform future tasks. However, in practice, matric
increasingly used more as assaent than feedback; therefore a wiki is being created for
students where they can access matrices and click on descriptors for 'can do' statemen
advice. This gave us an opportunity to retrofit the evolved assessment as learning syste
the CEFR; bwever, we have been unable to uncover EAP specific literature, and with a
of the CEFR being inappropriate for our purposes, an element of guesswork is necesse
propose, therefore, to present a SWOT analysis of this project.

Implementing CEFR in a tertiary context: compromises and balance
Radmi |l a DoupovcoyNasaykUdnivdtsiya Sl ogi | ov §

Developing standardized language tests at university language centres is a highly dem:
process full of compromises aimed at seeking balaittéwmulti-faceted contexts of tertiar
level language teaching. The proper ratio of proficiency and achievement, reasonable
proportion between language for specific and language for academic purposes reflectin
curricula and syllabi, appropriate weiglgiof language skills and subskills dominated by
CEFR level descriptors represent just the tip of the iceberg.

The first part of the poster will present primary achievements and obstacles within a lan
test standardization process of a central Europaamrsity language centre with regard to
implementing CEFR. It will also contextualize the ambitious project encompassing nine
faculties and four foreign languages and provide basic background information necess:
closer look at the situation in erof the faculties.

The second part of the poster presentation follows up on the topic by submitting an exa
of the development of new final tests in legal English. The reasons that have led to repl
the current tests with the new ones lie in tfiereto make the tests more corresponding to
criteria of CEFR and especially to the real needs of prospective lawyers. The poster wil
on the process of designing the new final tests, its challenges, and also the consequen:
impact the testwill have on future language education at the faculty of law of the univer:

Item exposure control in FFL large scale assessment
Sebastien Georgeg€ent re i nternati on@IEP)d6®t udes ¢

TheCentre internati on@IEP)offer® bnbehealfof the ®dnahg o g
ministries of education and higher education numerous tests and diplofraach as a
foreign languag€FFL). This range of certificatiorisvhich all are aligned on the Common
European Framework of Reference for gaage (CEFRL)is distributed approximately to
half a million of test takers through a network of more th@Qcentresn about 175
countries. By linking its examinations to the international standards for language asses:
the CIEP wants to maximizalidity, reliability, sensitivity, and fairness. In this context, thi
poster aims at presenting the work that has already been initiated to improve exposure
of items used in th&éest de connaissance du franc@i€F) which is administered to ner
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than1000 00 test taker s ever yileghythe psychiomdtrisiang of
the CIER targets the definition of a set of indicators. These indicators will be easy to obi
and to interpret for completing the status of items alreadydshrikhese indicators will
inform spatial and temporal dimensions of item exposition. In the light of these possibilit
we will examine the condition that should strengthen the reliability of gzgeed as well as
computerbased versions of the test dse large scale assessment. We expect to be@ble
measure the exposition of test versions in combining the exposition degree of each iten
compose them.

Linking EFL textbooks to the CEFR
Dina Tsagarj University of Cyprus

Ever since thepublication of the CEFR (Council of Europe, 2001), various educati
providers such as examination designers, textbook publishers, and curriculum developt
made various claims about the relationship between their products to the CEFR. Suct
have led to the production of enormous amounts of exams, books and curricula in -
educational contexts around Europe and beyond. However, there is still little em
evidence to support claims of linkage to the CEFR.

The present research examind@ claims of textbook publishers of a series of new |
books recently introduced in the Greek State school system for Levels Al to B1. Anal
the textbook materials was undertaken using a series of checklists examining the na
use of texts,asks and other textbook features and linking its contents to the targeted
levels. The checklists were mainly informed by the CEFR Content Analysis Grids (Mani
Relating Language Examinations to the CEFR, 20091123 and other checklists used
textbook evaluation (Tomlinson, 2012). The results of the study revealed interesting fi
about the nature of the textbooks and the ways in which writers chose and desig
textbook materials in their attempt to conceptualize the desired CEFR.|@¥& postel
presentation makes suggestions about the ways material writers need to approach th
designing textbooks linked to the CEFR.

The PTE Academic score profile, proficiency descriptors and Student Performance at
University
RoyWilson University of Warwick

My study investigates the predictive validity of a relatively new English tbst Pearson
Test of English Academic (PTE Academic or PTEA) which was launched in 2009. The ¢
aims at carrying out qualitative researchdweaal how students are linguistically prepared f
university study in their first year; contributing to knowledge of the implications of PTEA
scores for international student performance and EAP support at university; and sheddi
on the usefuless of score profiles for admissions.

| take a case study approach and look at four cases (2 UG and 2 PG students) in four ¢
UK HE institutions, conducting student tutorials over three terms during the academic y
20132014 as well as surveyirige perspectives of subject and EAP tutors and accessing
documentary evidence for assessment of student proficiency and performance.
Using CEF descriptors for o6describing |

assessment of proficiency wthh e st udent sé ori ginal PTE
score ranges are aligned with the CEF). | use these descriptors as a tool to follow the s
concept of o6rating own | anguage behavic

CEFintendedwess of Ostudent self assessment6
The objectives of my paper are to present an overview of my study and taking into accc
conference theme, to present and promote discussion of the rationale, beddifitétatmons
of using these CEF descriptors to describe learner proficiency in my study.
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Social Programme

Thursday, 29" May
Opening reception &carmanConference Centre between 19i0R1:00

Friday, 30" May
Dinner atScarmanConference Centre at 19:00 (please book in advance)

Saturday, 31" May
Conference Dinner at the Coven8t Ma r y 0 s (pl€seibboll in adl/ahce)
(pick up at 18:00 from Scarman, return pick up at 23:30 in town)

Sunday, £'June
Trip to Stratford -upon-Avon after the conference. This includes a guided tour and visiting

Shakespeare's Birthplace.

for details, please visitttp://www.warwick.ac.uk/ealta2014/social/

List of food outlets available on campus

(Lunch)
4 e A
® e ST I TSP
}

Le Gusta Oven & Bar (RestaurantArts Centre &? J
&

Cafe Bar (Café,Arts Centrg v S— 4

Xananas(RestaurantStuders Union, Floor 1) P

Bar Fusion (RestaurantkRootesBuilding, Floor J) ~..

&
G

-

L

’
G

Costa(Café,Rootes Buildiny

Dirty Duck (Puh Studens Union) 2
Costautter (SupermarketStuders Union) '_ #_lTEFIE
Rootes Students : E i
Building Union i: g
; o
. e 8'5-!
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NOTES

TRINITY

COLLEGE LONDON

Trinity College London exams assess English
language proficiency for use in the real world
D Graded Examinations in Spoken English (GESE)

D Integrated Skills in English (ISE)

D Spoken English for Work (SEW)

Discover the benefits for learners

D Motivational exams that build confidence and help learners to progress

» Communicative skills assessed for use in the real world

D Qualifications recognised by universities in the UK and internationally

D Aligned within the Common European Framework of Reference for Languages (CEFR)

.
e

Assessing English language proficiency since 1938
www.trinitycollege.co.uk
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TestDaFuu

EEEN Institut

perr tifen

3 -

Erfolgreich studieren in Deutschland

TestDaFuum

B B W W Test Deutsch als Fremdsprache

www.testdaf.de

L ] | * T
Do Testi
DUO fir Auslandische Studierende U L S '1 F G'Tld ache
NNNNNNNNNNNNNNNNN cademic S!udle‘s
www.deutsch-uni.com www.testas.de www.ondaf.de
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