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Session Outline

To learn about:

– the background of Coventry’s EAL learners;

– the different types of language that EAL learners need to develop;

– how long it takes an EAL learner to become proficient in English;

– the importance of inclusion for EAL learners

To learn how to:

-    use in-class strategies to make the curriculum more understandable;

- use speaking and writing scaffolds in the classroom to support language 

development of EAL learners.
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Coventry Data
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EAL Diversity

"A pupil is recorded as having English as an additional language if 

she/he is exposed to a language at home that is known or believed to 

be other than English. It is not a measure of English language 

proficiency or a good proxy for recent immigration."

(DfE- English proficiency of pupils with English as an additional 
language September 2020)

The term ‘new arrivals’ is used to describe children who are 

international migrants, including refugees, asylum seekers, children of 

people working or studying in England and economic migrants from 

overseas. This definition implies that they are newly arrived from 

outside the United Kingdom rather than new to a school from another 

area of Britain.

Bell Foundation

Ofsted

‘Advanced bilingual learners are defined as pupils 

who have had all or most of their school education in 

the UK and whose oral proficiency in English is usually 

indistinguishable from that of pupils with English as a 

first language but whose writing may still show 

distinctive features related to their language 

background.’
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Current Policy - Equal Access to the National Curriculum

Don’t lose the 

opportunity for 

subject matter 

learning

Benefit from a 

range of different 

language models

Can bond with 

their first 

language/ 

English peers 

more quickly

So that EAL learners…

Academic 

inclusion

Linguistic 

inclusion

Social inclusion

Inclusion occurs: when EAL learners are taught alongside their 

same aged peers but with appropriate adjustments to the 

environment, curriculum, pedagogy and assessment particularly 

for EAL learners working at DfE levels A, B and C
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Working with parents of EAL learners so they know how they can 
support learning

• Ensure that they have an interpreter at initial meeting
• Share information on workshops (home reading, 

maths)
• Show them the school website and how to access 

newsletters, online learning platforms
• Share important dates on school calendar(non-

uniform day, applications for secondary, parent 
meetings

• Ask them how they would like to be contacted
• Ensure they are kept informed on topics covered in 

class and encourage them to discuss these with their 
children in home language
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Bell Foundation Guidance for Parents

Prepare-translated information on UK Education 
system

Bell%20Foundation%20Guidance%20for%20Parents
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Young Interpreter 
Scheme/New Arrival 

Ambassador Scheme-
Hampshire EMTAS

Hampshire EMTAS: Young 
Interpreter Scheme

Hampshire%20EMTAS:%20Young%20Interpreter%20Scheme
Hampshire%20EMTAS:%20Young%20Interpreter%20Scheme
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Why is there an increase in demand for advice on supporting EAL learners?

41% of teachers now work in English schools in multilingual settings (OECD 
Teaching and Learning survey)

School closures have had a greater negative impact on learning for pupils 
using EAL (NFER survey 2021)

Homes for Ukraine, UKRS, ARAP, Operation Warm Welcome programmes 
have increased the amount of EAL learners in schools recently

Nationally and Locally:

There is no direct reference to EAL in the Induction for ECT Framework and 
experience at ITT is inconsistent. However, ECTs are assessed by the Teacher 
Standards which directly reference EAL.

Recent references to learners using EAL in the new Ofsted Framework
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Proficiency in English

A ECB
D

Diversity of our newly arrived EAL learners

Have they 

received prior 

education?

Is their English 

proficiency 

similar in all 

skill areas?
What is 

home life 

like?

When did 

they start 

school?
Can they 

communicate 

their basic 

needs?

New to 

English
Early 

Acquisition

Need to know 

background: 
https://www.coventry.gov.uk/ethnic-

minority-achievement-service-

emas/new-arrivals
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Fluency in social language can be mistaken for fluency in 

academic language and therefore a pupil’s needs can be 

overlooked

CUMMINCUMMIN’’S ICEBERG MODELS ICEBERG MODEL

BICS

Basic Interpersonal 
Communicative Skills

CALP

Cognitive & Academic 
Proficiency

Social/ 
everyday 
language

Spoken, face to 
face, well 

contextualised

Academic 
use of 

language

More formal, 
abstract and 

written

Mask their need 
for continued 

focussed 
language 

development

Development in the use of  
language

BICS
• Responding with one word 

or short phrase

• Using informal vocabulary

• Asking simple questions

• Asking for help

• Making a brief comment

• Using standard phrases

• Giving a simple opinion

• Making a simple choice

CALP
• Making longer statements

• Using correct technical 
vocabulary

• Asking more complex 
questions

• Providing help

• Giving reasons or 
explanations

• Suggesting questions or 
explanations

• Justifying a point of view

• Negotiating and 
persuadingBICS – Basic Interpersonal Communication Skills

CALP – Cognitive Academic Language Proficiency 

How do EAL learners develop full English proficiency?
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Consider time taken to acquire English Language proficiency: BICS & 

CALP

2-3 months

1-2 years

5-7 years

Challenge of C pupils 

BICS DfE A & B

BICS

CALP

DfE levels A & B

DfE levels D & E

Receptive 

language skill 

development Up to 3 years of 

financial support after 

they join school

Policy

research

BICS – Basic Interpersonal Communication Skills

DfE level C
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The Importance of creating a welcoming, 

inclusive environment

2 Promote good progress and outcomes by pupils 

be aware of pupils’ capabilities and their prior 

knowledge, and plan teaching to build on these 

• Include use of home 

language in the classroom

• Find out about language 

and education background 

to plan teaching and build 

on prior knowledge

• Ensure the learning 

environment reflects multi-

lingual, multi-cultural visual 

displays

https://www.newburyparkschool.net/lotm/index.html
Hindi Day

1. Set high expectations which inspire, motivate 

and challenge pupils 

establish a safe and stimulating environment for 

pupils, rooted in mutual respect

https://www.newburyparkschool.net/lotm/index.html


Is the pupil 
literate in home 
language? Are 

they educated?

Audio Materials
• Talking Pen
• Google Translate audio
• Story Books UK
• Mama Lisa

Literacy Materials
• Dual Language reading books
• Bilingual dictionaries
• Google translate
• Online dictionaries
• Microsoft Lens
• Copies of texts
• PowerPoint and word 

translation
• Worldstories.org.uk

YES (typically older children i.e. 
KS2)NO

Technology support to enable use of home language in the classroom

Heather Aird's Quick 

Guides to Microsoft 

Education products

Heather%20Aird's%20Quick%20Guides%20to%20MS%20Education%20Products
Heather%20Aird's%20Quick%20Guides%20to%20MS%20Education%20Products
Heather%20Aird's%20Quick%20Guides%20to%20MS%20Education%20Products


Access to the curriculum: 

making contexts supportive for children 

learning EAL

Building on 

previous experience Scaffolding language 

and learning

Activating 

prior 

knowledge

Using first 

language

Creating  

shared 

experiences

Ensuring contexts are 

culturally familiar

Modelling 

and 

recasting

Frames 

and 

prompts

Planned opportunities for 

language development 

include

Talk partners

Communicative 

activities such as 

barrier games and 

experiential 

learning

Extended talk 

between adults 

and children

Collaborative 

activities

Graphic organisers 

and other visuals

Use of ICT

The print 

environment

Contact 

with 

parents

Ways to ensure that EAL Learners  have access to the curriculum
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Planning for Language Development: key vocabulary related to curriculum 

content

• Vocabulary should be considered 

from all three tiers:

• Tier 1: rain, raindrop, puddle, 

wind, snow, hot, cold, fog

• Tier 2: forecast, report, conduct, 

investigate, analyse, 

• Tier 3: precipitation, evaporate, 

humidity, drought, pressure, 

moisture

Pupils may know these words in home language or they may not…

1. Identify, Introduce and rehearse (pre-teach)

2. Link with first language- build bilingual glossaries

3. Memorise with games such as snap/bingo- opportunities to 

match written word and visual.

4. Teach vocabulary in chunks/phrases

5. Scaffold by placing in context of short sentence

6. Provide picture dictionaries for vocabulary development
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Planning for Language Development: Focus on Language structures as 

well as Vocabulary

It’s a…

They are…

He is wearing …

She is wearing…

They are 

wearing…

I am wearing…

It’s his coat

It’s her coat

It’s your coat

It’s my coat

The hat is on 

The hat is under

The hat is next to

The hat is behind 



A few strategies to 
help make the 
academic language 
of the mainstream 
classroom 
understandable for 
EAL learners
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1.Multilingualism as an asset

2. High Expectations with 

Appropriate Support

3. An integrated focus on 

language and content

5. Social inclusion

4.Effective and holistic 

assessment

Five evidence-informed key 
principles for effective EAL practice

Meeting the needs of EAL Learners in School

Bell Foundation: Classroom guidance and strategies to support 

EAL learners

https://www.bell-foundation.org.uk/resources/detail/classroom-guidance-and-strategies-to-support-eal-learners/
https://www.bell-foundation.org.uk/resources/detail/classroom-guidance-and-strategies-to-support-eal-learners/


Understanding Spoken Language - Classroom instructions

• New Arrivals

Instructions need to be graded

Avoid sentence headers/colloquial terms

Decide on and use consistently short repetitive language 
structures for classroom instructions

Slow down and repeat instructions 

Consider position of EAL learner 

Support with key visuals/body language

Ask closed, either/or questions to provide model language in 
question

I want you to open your books and spend the next 
quarter of an hour doing Exercise 3 on page 62 in 

silence. 

4. Questioning is an essential tool for teachers; questions can be used for many purposes, including to 
check pupils’ prior knowledge, assess understanding and break down problems.
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Supporting understanding of spoken English

• Access to home language technology

• pre-teach and send home key vocabulary with visuals before the 

topic is tackled in class; home-school communication book.

• use key visuals to make the lesson’s content and language clear;

• highlight/display key language (Working walls);

• use graphic organisers to present curriculum content with reduced 

language input;

• demonstrate good behaviour and classroom rules, through visual 

picture cards/posters;

• Use equipment such as concrete resources in maths to demonstrate 

meaning

• model key language structures and vocabulary in context;

• encourage learners to listen out for language in class and 

circle/highlight;

5 Adapt teaching to respond to the strengths and needs of all pupils

•  know when and how to differentiate appropriately, using 

approaches which enable pupils to be taught effectively 



• Story props/sacks
• Concrete objects
• Flashcards
• Media (video clips)
• Visual word mats
• Bilingual glossaries

Introduce language in chunks rather than isolated 
vocabulary

Build up bilingual glossaries



Year 8 History Causes of WW1- graphic organisers 
and visuals to support new concepts and language

Causes Consequences

caused

led to

brought about

resulted in



Making Dense Texts Accessible

• Use Graphic novel versions of 
English Literature Texts: Graphic 
novel versions of GCSE English 
literature texts

• Pre-visit material with videos (You 
Tube Videos can have subtitles in 
different languages added)

• Consider difference in Cultural 
Capital

• Share Texts which can be translated 
using Microsoft Lens or PowerPoint 
slides translated/with 
visuals/simplified language

• Supply focus questions

https://schoolreadinglist.co.uk/reading-lists-for-ks4-school-pupils/graphic-novel-versions-of-gcse-english-texts/
https://schoolreadinglist.co.uk/reading-lists-for-ks4-school-pupils/graphic-novel-versions-of-gcse-english-texts/
https://schoolreadinglist.co.uk/reading-lists-for-ks4-school-pupils/graphic-novel-versions-of-gcse-english-texts/


Cultural Capital – pre-visiting task: Identifying Gaps

AB

C

D

F

prosecution  gallery  judge  defence     jury



Choral reading-Class Text

My name is Imelda Galdonic. I have 
been a pilot for over 25 years with Etna 
Skies on the Mediterranean island of 
Sicily.  Many people describe me as 
having the dream job by seeing the 
sights of our magnificent, volatile 
world from the safety of my twin plane. 
I lived the dream until one nearly fatal 
day two years ago. The day she erupted.  
The day I prepared to take my last 
breath.

Give pupils a 
section of the 

text

Pupils listen to the text 
read aloud, with 

appropriate pauses and 
expression. 

Then pupils have chance to 
repeat it (copying 

pronunciation, stress and 
intonation patterns.)

During Reading 



PowerPoint Translation tool in-class

Inclusion 

Conference -

Warwick 

University

Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University


Vanishing Cloze



Vanishing Cloze - language focus



Vanishing Cloze- language Focus



DART Activities: Ordering whole 
text/Jigsaw reading

• Cut a text into 
paragraphs or 
sentences

• Students must 
put the text 
into the 
correct order

• Match to 
pictures

Use Directed Activities 
Relating to Text (DARTs), for 
example:
o Sorting/matching/ 
spotting/sequencing 
activities – using graphic 
organisers
o Labelling – 
choosing/matching/writing
o Activities with missing 
words, phrases or sentences
o Cut up text/pictures for 
learner to re-sequence 



Gap-fill activity-supported with key 
visuals

To make a closed circuit, you need to connect the 
______________ to the ____________ . You need to do 
this by using two________ . If you want to you can also 
include a __________ .

wires battery bulb switch

Focus on nouns for 
visuals for newly 

arrived EAL learners
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• Provide key language structures and vocabulary for learners 

to pre-visit for up-coming texts

• Support with visuals 

• Provide multiple opportunities to match written word with 

visuals (bingo, snap, pairs)

• Translation of text into L1 (Microsoft/Google Lens)

• Make a recording of text for them to follow and listen to 

independently. – jigsaw read with cut-up sentences

• Active listening -  EAL learner listens for key words/sounds - 

tick list provided

• Choral reading

• DARTs activities

– Matching sentences to key visual/s

– Sequence sentences (Jigsaw read)

– Gap-fill sentences (key words given- focus on particular 

language structure e.g. nouns)

Enabling newly arrived EAL learners to access whole-class texts



Controlled Speaking and  Listening practice: Whole class and pair work 
activities

I think it is ________ which is a 
sedimentary/igneous/metamorphic rock.
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Speaking activities help develop vocabulary

• Loop activities

• Os and Xs

• Bingo

• Odd one out

• Pairs

• Tasks developing 

idioms/Clines/

• Synonyms/antonyms



Rehearsing and consolidating key sentence structures 
and vocabulary: Barrier Games

• Where does food start?
• Where is the food 

passed next?

• First of all it starts in the…
• Then it is passed into the…

• After that it is passed into the…
• Finally it is passed into…

Provide speaking frames for new arrivals to 
rehearse language structures as well as 

vocabulary



Importance of talk as a Process - Exploratory Talk

What kind of 
factory is boy 
working in?

How old do 
you think he 

is?

What kinds 
of dangers 

can you see?

Speaking Scaffolds

• I think it is a _____ factory.

• The boys are 

probably_____ years old.

• The dangers I can see 

are…

Should children be allowed to work in factories like they did in 

19th century Britain? - Year 7 History - Exploratory Talk



Writing support - A sequence for teaching writing

1. Develop the topic
Becoming familiar with the 

genre/text type

Oral rehearsal

2. Model and deconstruct 

the genre

3. Joint construction
Writing together

Teacher scribing, guided 
writing

4. Independent writing

Identify and celebrate success

EAL support

Talk opportunities, including first language; visual prompts. 

Draw on first-hand experience and Consider different Cultural 

Capital. Build up vocabulary and language structures of the 

genre. 

Read together: Read examples of similar genres and talk 

about how they are structured and examine their language 

features. Collaborative activities with a language focus. Oral 

rehearsal

Teacher demonstration of writing process considering 

content and language. Co-construct writing through 

contributions, making mistakes and experimenting with 

language structures and using vocabulary banks.

Scaffold through writing frames, sentence starters, 

substitution tables: refer to the writing models in Stages 2 and 

3. Peer review.

Steps     

1-4

Teach 

through 

Dialogic

Talk



Developing the Topic: Opportunities to write in 

home language



Step 2-Modelling and 
Deconstruction activity - 
Dictogloss

 The teacher reads a short text on a familiar topic at normal speed.

 The learners listen and take notes.

 The teacher repeats the reading, after writing new subject 
vocabulary on the board to help newer EAL learners.

 The learners form pairs and share their notes.

 The teacher reads the text a final time at normal speed.

 The learner pairs form fours to produce a final written version of 
the text. The aim is to get as close to the original as possible.

Provides models 

of academic 

language
Provides a 

context for 

talking with 

pupils 

about 

language. Combines 

speaking, 

listening 

reading 

and writing



Modelling the writing process

•  Teacher models writing process 
including thought process

•  Allows for contributions and 
discussion about language

• Refers back to checklist of 
language features of written 
genre (persuasive text)

• Imitates recasting of language 
through dialogic talk

Ensuring the Attainment of advanced learners of English - National Strategies – Secondary 

https://webarchive.nationalarchives.gov.uk/20110202101215/http

s://nationalstrategies.standards.dcsf.gov.uk/node/187758

https://webarchive.nationalarchives.gov.uk/20110202101215/https:/nationalstrategies.standards.dcsf.gov.uk/node/187758
https://webarchive.nationalarchives.gov.uk/20110202101215/https:/nationalstrategies.standards.dcsf.gov.uk/node/187758
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Speaking and Writing scaffolds- Substitution Tables

2. Image-based scaffolds- 

low language demands

4.Text with complex 

language choices-verb focus 

(with/ without wordlist)

3.Text with language choices

Focus on 

grammar 

through 

language of the 

curriculum- 

good EAL 

practice
1.Tightly controlled-

supported with visuals



Great Ideas– BELL Foundation

BELL 

FOUNDATION: 

Great Ideas

Coventry EMAS 

CPD programme 

2026

https://www.bell-foundation.org.uk/eal-programme/guidance/effective-teaching-of-eal-learners/great-ideas
https://www.bell-foundation.org.uk/eal-programme/guidance/effective-teaching-of-eal-learners/great-ideas
https://www.bell-foundation.org.uk/eal-programme/guidance/effective-teaching-of-eal-learners/great-ideas
https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd
https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd
https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd


Primary 
Points to consider as you return to schools

• Who oversees EAL in your school?

• What is the whole-school approach?

• What assessment takes place for EAL Learners?

• SATs – Are there alternative arrangements for new arrivals 
in the early stages of learning English? What are they?

• What resources are in the school library? Dictionaries? Dual 
language texts?

• How does the school support parents for events such as 
Parents’ Evenings or Information Evenings?

• Who deals with the Admission and Induction process for 
newly arrived pupils? Is it effective?



SECONDARY 
Points to consider as you return to schools
• Who oversees EAL in your school?

• What is the whole-school approach?

• What assessment takes place for EAL Learners?

• GCSEs – Are there alternative arrangements? What are 
they? Can pupils sit GCSEs in 1st language?

• What resources are in the school library? Dictionaries? Dual 
language texts?

• How does the school support parents for events such as 
Parents’ Evenings or Information Evenings?

• Who deals with the Admission and Induction process for 
newly arrived pupils? Is it effective?



Want to find out more…
• New Arrivals Excellence Programme

• Ensuring the attainment of advanced learners of English

• The Bell Foundation: Great Ideas and lesson plans and resources: 

• Sharples, R 2021 Teaching EAL Evidence-based strategies for the 
Classroom and School

• Gibbons, P. 1991 Learning to Learn in a Second Language. 
Newtown, Australia.

• Gibbons, P. 2002 Scaffolding language Scaffolding Learning. 
Teaching Second language Learners in the Mainstream classroom.

• Gaunt,A & Stott, A. 2019 Transform Teaching and Learning through 
Talk. The Oracy Imperative 

• Honingsfeld, A. 2019. Growing language & Literacy Strategies for 
English Learners.

• Conteh, J. 2015 The EAL Teaching Book Promoting Success for 
Multilingual Learners in Primary and Secondary Schools.

• Bifield, J EAL in the Daylight

https://webarchive.nationalarchives.gov.uk/20110202132047/https:/nationalstrategies.standards.dcsf.gov.uk/node/113690
https://webarchive.nationalarchives.gov.uk/20110202132047/https:/nationalstrategies.standards.dcsf.gov.uk/node/113690
https://webarchive.nationalarchives.gov.uk/20110202101215/https:/nationalstrategies.standards.dcsf.gov.uk/node/187758
https://webarchive.nationalarchives.gov.uk/20110202101215/https:/nationalstrategies.standards.dcsf.gov.uk/node/187758
https://www.bell-foundation.org.uk/eal-programme/guidance/effective-teaching-of-eal-learners/great-ideas/
https://www.bell-foundation.org.uk/teaching-resources/
https://ealdaylight.com/
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Any Questions? 

Coventry EMAS - CPD 
programme 2026

Inclusion Conference 

- Warwick University

https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd
https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd
https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd
https://www.coventry.gov.uk/ethnic-minority-achievement-service-emas/continued-professional-development-cpd
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
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Jeanna Weller
Coventry Ethnic Minority Achievement Service 

Tel: 024 7697 5491

Mobile: 07903 803574

admin.emas@coventry.gov.uk

emasteachers@coventry.gov.uk

Inclusion 
Conference -

Warwick 
University

mailto:admin.emas@coventry.gov.uk
mailto:emasteachers@coventry.gov.uk
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University
Inclusion%20Conference%20-%20Warwick%20University


Leanne Cameron

Senior teacher

Ethnic Minority Achievement Service 

leanne.cameron@coventry.gov.uk

Tel: 024 7697 6547

Mobile: 07950 443 859

admin.emas@coventry.gov.uk

mailto:leanne.cameron@coventry.gov.uk
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