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Session Aims:

To remind you of the impact you can have as a

Professional Mentor

- To consolidate understanding of the instructional
coaching model and how this applies to trainees at

the ‘early’ stage of their PGCE

- To remind you of the Core Content Framework

- To update you on the Warwick documentation
changes that will support you to develop an

iInstructional coaching relationship with your

frainee(s)

- To provide an opportunity for Q&A and support




WARWICK MENTOR
CONFERENCE

MUV RB T SEpien be

To book your place:

Conference Aims:

- Have a shared understanding of what it means to be
a Warwick Mentor.
- Be able to explain your mentoring role within the

]
[
Warwick ITT curriculum, S O rI I I S O I ‘ e ‘ O
- Have evaluated your own mentoring skills and attributes L u u

and identified professional development needs within

the mentoring role. -
- Have explored how the Professional Practice Units m e X3 W I 6 5 F 8 | |
are used to support trainee development.

- Be able to explain how the mentoring documentation

supports the trainee in their teaching practice.

Conference Agenda:

12:00pm - 1:00pm - Lunch, networking, and completion
of self-evaluation (if not already undertaken)

1:00pm - 2.30pm - Exploring mentoring skills, attributes
and Warwick's Model of Mentoring

2.30pm - 2.45pm - Master’s in Professional Education
2. 45pm - 3.00pm - Refreshments

3.00pm - 5:00pm - Move into phase / subject groups to

explore Warwick's Mentoring model in practice.

Click here to book your place:
https://forms.office.com/e/X3kWié65F8U



https://forms.office.com/e/X3kWi65F8U
https://forms.office.com/e/X3kWi65F8U

Core Content Framework (CCF)

>

The CCF details the minimum
entitlement of all trainee
teachers

Not a curriculum but
supports trainee
development in 5 Core areas
— behaviour management,
pedagogy, curriculum,
assessment and professional
behaviours

Embedded in the University
Curriculum which is shared
with schools

>

Curriculum Maps x 3 in
Placement Handbook*

Week-by-week section in
Autumn Guide*

PPUs and IPPUs
Subject Bookmarks*

PPU 6. Adaptive Teaching in Subject
Spring Term

srtrcaductbon
and
Objectives
{Learn Why|

==k { Frofessional Fractice Undt} are on-plcement experiences designed to inkegrate provider-led and in schoaol-esperiences.

PRU Objectives

To ceepen your understanding of adaptive teaching in the classroom

et of high expectabions

Trainee brief Mentor notes

Part Ona | Trainee and Mentar):

s

Saaching.

and chalunge ind aporosches 1o sdast e
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Fart Twa (stsctured around the -stages of the ELF Farm|-

Fart Two (stsctured around the 3-stages of the ELF Form|-

(1] Observing an expert colleague: chenitify an “expert collieague’ with wham the traines can discuss and
Arrange to cbserve a member of staff, with a focus an adagtive teaching. You might obserse good practioe in adaptive beaching. Use tihe ELF prafonma o

chocse ba da this in @ sebject where you Teel more confidet.
n particular, look out far ko the teacher:
Seix a kask that stretches pupils, But which is achizvable, within a challerging

iU lum.

cezonstnact oheerved practice, co-coratruct tangets and obsene the
trainea's developing practice.

Suggested coaching questions:

What is o understanding of ‘adoptive teaching

ks an apen mind abaut which pupils might struggle or grasp the leaming How does adophive traching fink with assessment for kearning #
rapicly. What oo pow wrdersfiond ebout fe ferm high expecialions ' ihal
uses ik strategies to chad pupils’ understanding during the keszon and adapts does this mean to pou

beaching In resporse.
adapts the lesson, whilst maintaining high expectations for all, so that all pupils
harve the cpporiunity to mest expectations.

How s wshat pow bove read infleenced pour wens on high
expectations?

What coes the ferm challemge " mean o pow, wiihin the confied of
‘Tigh expechations far ol ?




Priorities for this placement (p.5)

* Promote pupils’ progress across the three core subjects

* Manage children’s behaviour positively, promote positive learning
behaviours and attitudes and a climate for learning

* Develop skills of planning, teaching and evaluatingthrOUﬁh planning and
teaching a series of lessons and evaluating impact of teaching on pupil
progress

* Promote progress in Systematic Synthetic Phonics (SSP) and Early Reading

* Develop Assessment for Learning practice, including assessing and
recoquding evidence of pupils’ progress and using to adapt planning and
teaching

e Build up to responsibility for around 50-60% of the timetable
* Demonstrate excellent professional behaviours



Instructional
Coaching Model

O




Instructional Coaching Principle Continuum

End of Course

Start of course
Should be a

50/50
collaboration

)

Mentoring Coaching

Might be more
directive

Equality Choice Voice Dialogue Reflection Praxis Reciprocity
Social Justice




Live Coaching

|

- 'Live coaching is where a mentor or
class teacher in the role of ‘coach’, works
alongside a less experienced teacher
while they are delivering a lesson.

- The coach provides the teacher with
live feedback about their teaching so that
the feedback is immediate and acted
upon rather than being given after the
lesson when it is essentially too late.

\

Guided Observations

- Guided observations are where the
mentor observes an expert colleague
with the trainee. This is particularly useful
if the trainee is trying to develop a
particular aspect of their practice (as part
of the ELF process) and the mentor can
support the trainee in knowing what to
look for and unpicking the strategies the
colleague is using in their classroom



Training Plan
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Warwick Educational Philosophy Framework

Individual Positionality

History

Culture

Experiences

Attitudes

Assumptions

Beliefs

Religion

Family

Peers

Protected Characteristics
Professional frameworks

Warwick Teacher Values

Social Justice embeds ambition to make a significant
difference to the lives of all children and young
people, but particularly those who experience some
form of educational disadvantage.

developing strong curriculum knowledge and a deep
understanding of the complexity of learning and
teaching in different circumstances; it emphasises the
professional value of engagement with research
evidence and transformation of evidence into
practice.

| | Intellectual Curiosity asserts the importance of

Creativity develops career-resilient teachers who are
adaptive and creative in their approaches to learning;
drawing on intellectual curiosity, it enables teachers to
create unique solutions to specific local and classroom
challenges thus meeting the challenges of a dynamic
profession.

=

Character Values
Intellectual Values: Character traits
necessary for discernment, right
action and the pursuit of knowledge,
truth and understanding.

Moral Values: Character traits that
enable us to act well in situations
that require an ethical response.

Civic Values: Character traits that are
necessary for engaged responsible
citizenship, contributing to the
common good.

Performance Values: Character traits
related to professional
accomplishment that have an
instrumental value in enabling the
intellectual, moral and civic values.

Practical wisdom (phronesis): is the integrative virtue, developed through experience and critical reflection, which enables us to perceive,
know, desire and act with good sense. This includes discerning, deliberative action in situations where values are in conflict and we may

encounter professional unease.

Flourishing teachers, pupils, schools and communities

The whole first
chapter of the training
plan...let's have a look.

Educational Philosophy
Framework

Warwick Teacher Values Exemplification
The Warwick Teacher Values below are supplemented with examples of areas against which you might
reflect.
Social Justice: embeds ambition to make a significant difference to the lives of all children and young people, but
particularly those who experience some form of educationzl disadvantage
* Race and/or culture (2 race, ethnicity, nationality, military families, religious communities, Gypsy, Roma
znd Traveller communities, EAL}
* Socio-economic andjor class {pupil premium, cultural capital, privilege, spoken language signifiers)
® Gender {boys’ achievement, girls’ acheivement, gender (mis)representation in subjects, gender identity inc.
non-binary, ‘invisible’ children)
®  Sexuzlity (Heteronormativity, LGBTUIA+ inclusive practice)
* Neurodiversity and disability (SEN, attzinment, reasonable adjustments, adaptive teaching)
*  Health and wellbeing (physical health, mental heaith, emotional health, hygiene, hobbies and interests,
mindfulness, greativity and spirituality)
*  Welfare (E& LAC, safeguarding concerns, social care, bereavement, persistent absentses, vulnerable
families).

Intellectual curiosity: asserts the importance of developing strong curriculum knowledge znd a deep understanding
of the complexity of learning and teaching in different circumstances; it emphasises the professional value of
engagement with research evidence and transformation of evidence into practice.

* Learning Theories and implications for practice {e_g. social constructivism, mindset theory, Pygmalion Effect,

behaviourism, constructivism, motivation theory, cognitive science,

* Models of Reflection

®  Reflexivity — the impact of s2lf in any scenario

* ‘Learn why’ and Criticality - willingness to question (theory z2nd practice)

* Developing subject knowledge

® Approaches to pedagogy (eg adaptive teaching)

* Applying academic thinking to practice (subject specific coaching prompts, assignments).

Creativity: develops career-resilient teachers who are adaptive and creative in their approaches to learning; drawing
on intellectual curiosity, it enables teachers to create unigue solutions to specific local and classroom challenges thus
meeting the challenges of 2 dynamic profession.
® Problem solving in the classroom/educational environment to find solutions which enable ALL children to
make progress and learn
® Approaches to planning {using school long, megdiym and short-term plans, adapting existing planning,
openness and criticality when adapting schemes, working with class teachers/mentors to develop lessons
that meet the needs of zll learners)
® Engaging ALL children in learning (hooks, resources, subject knowledge, environment)
® Open mindedness (trying new things, making mistakes, growth mindset, coaching conversations)
* Leading own development in school, university and beyond (CPD, subject associztions, MA)
* Recognising things you find difficult/uncomfortable and actively seeking opportunities in these areas to find
resolutions to complex professional challenges.
* Demonstrating professional resilience, especially in the face of set-hacks.
* Reflection and reflexivity.
* Developing knowledge and critique of seminal 2nd current thinkers in the field.
® Developing and current subject specific pedagogy.
* Being your authentic self.



\
The whole

first chapter
of the
training plan

My Educational Philosophy

We place great emphasis on helping you chart the milestones that contribute to your increased
confidence as a teacher as well as aiding your reflection on the experiences which help shape your
education philosophy. Capturing your thoughts at key points in the year will be a powerful means
by which you can not only convey your understanding of the role of the teacher beyond that of
simply delivering the curriculum but, in addition, help you to articulate the values which underpin
your personal philosophy of education. You will find this especially useful when you are writing your
personal statement for job applications.

We aspire to foster values in all teachers who engage with learning at The University of Warwick. As
part of your development as a teacher, we ask you to reflect on how you have built upon,
embkedded and connected with the values in our Education Philosophy Framework in your own
practice.

Refer to the ‘Warwick Educational Philosophy Framework’ to support your reflective entries

Mile-
Your Evolving Educational Philosophy
Prompts to support reflection {word count guide - up to 150 words)
» What has contributed to your current position in the field of education?
+  How might this influence your behaviour, your attitudes, your responses, your language etc?
«  How might this inform the kind of t2acher you aspire to be?
» Which values do you hope to embody as a teacher? Why?
®  Why are thess values especially important to you?
(=
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Reflection at the end of Autumn Term

Prompts to support reflection (word count guide - up to 150 words)

Which values do you feel you embody as a teacher and how do you demonstrate these in your practice?
Has your pasition in the education field changed in any way? (Think about your behaviour, attitude,
[£30905%5 and language?)

How has your university learning changed this?

How has your school experience changed this?

Has your educational philosophy developed? In what way/why?

Reflection at the end of Spring Term

Prompts to support reflection (word count guide - up to 150 words)

Which values do you feel you embody as a teacher and how do you demonstrate these in your practice?
Has your position in the education field changed in any way? (Think about your behaviour, attitude,
[£3000585 and language?)

What do you think the children would say about you as 3 teacher?

Has your education philosophy developed? In what way/why?

Reflection at the end of Summer Term

Prompts to support reflection (word count guide - up to 150 words)

Which values do you feel you embody as a teacher and how do you demonstrate these in your practice?
Has your position in the education field changed in any way? (Think about your behaviour, attitude,
[£35090565 and language?)

How has your education philosophy changed since the start of the academic year?

How might it change further in your ECT year(s)?

How would you like to be remembered at the end of your teaching career by the children you have taught
and the colleagues you have worked with?




Coaching Contract

This Coaching Contract betwesn the Professional Mentor {Coach] and the trainee will define your working
interactions and expectations far the “Instructional Cosching” process in order to cantribute to a posities,
callsharaties relatiorship. Professional Mentors passess the ability ta inspire trainees, affect change,
support traines growth and move thinking forward. &% an instructional coach, the Professional Mentor
will listen, guestion, support, guide and work with the trainee to set goals, put actions inte place and

reflect an practice ta develop and enrich professional growth.

7

The Professional Mentor (Coasch) will:
Provide a space and time for the coaching
cormersations to taks place. [comfortable,
na distractions, regular, weskly)

Ba an active listener-listen to the trainee
process their awn thinking and learning.
IListen, paraphrase, check|

Stay Focused an the traines -Facus an the
strengths, emerging skills and individ ual
target

Ak apen guestians- Prabe the trainee to
think deeply, oritically and reflectively
without being judgmental of responses,
{Use guestion sbems to suppart-
Instructional Cosching Support for
Prafessional Mentars)

Callaborate with the traines to help
deepen that thinking. Use expeartize and
ExpETiEne.

Ofter guidance and support to address the
idantified target, Use the professional
netwark in the setting.

Ohserve the trainee over a range of
lessans and daily rautines.

Caollect data to share and inform future
casching conversations. Use the ELFY
ICON.

b

-

M

The traines will:

Ba prepared far the weskly coaching
camersation. Attend an time.

Pravide the Professional BMentar (Ceach)
with dacuments pertinent to the coaching
carmeersiation. [ Cone Content Framewark,
Discussion dacuments, Collaborative
Review Dacument, ELFICON, Teaching File,
Training Plan)

Le=ad the discussion-ldentify amerging skills,
priaritise targets.

B ppen to suggestions to positively and
sutcessfully implement changes in pracice.
Ask questions- Raguest suppart.

Ba pbserved ower & range of lessons and
daily routines.

Cantinuously raflesct an practics,

Share thoughts, perspective and reflections
ta inform future coaching conversations.

vd

will-

Bath the Professional Mentor and traines

Ba ppen and respectiul.
Cammunicate fluidly.
kaintain conhidentialiby.

Coaching Coniract

Share and discuss the
coaching contract early in
the placement - this can
help establish clear
expectations for both
mentor and frainee and will
help to promote a posifive
and professional
relationship.



Supporting

\(Documentation
\




he coaching contract
ITT Core Content Framework document

entor’s Guide to the ITT Core Content
ramework

Placement Guides

he initial meeting/subsequent meetings
guidance’documents

\ e Collaborative Review Document (trainee will
have an online copy of this shortly)

eekly Instructional Coaching Notes (ICON)
Expériential Learning Form (ELF)

The Warwick Toolkit

To support the implementation of the
Instructional coaching model

Analyse
current

— reality T~

Analyse new Set goals
reality e
\ o /
Proyide support Identify and
until goals are explain teaching
met strategies



Placement Handbook

Where do | find it? SharePoint > folder #2 ‘Placement Docs’

When will | use it? For answers to any queries or questions on any placement

SCHOOL PLACEMENT HANDBOOK

Warwick TULOr M OOeration VISITS ....c.occeesusrerssssssersrmsssressssssnmnsssnansssressnsnrasssnns 18
Contents COACRING GUIANCE. ... cvreerereceeeeseceesesseeesssseesssssessssessssassesesesesesesssasesessasassenas 19
1. KEY INFORMATION . ...comtueiermirerssessasassersssssesesnsrassssssssssssssssnsnssesnssssssnsssssssesssssssss S Instructional [:,nath[ng (1% e s [ =] 19
Absence from SChOO! PIaCeMEeNt........oo.uuimimivimimmriisisssisissnissssssisssssisesese > COBCRING CONEFACE ...ceiieirrartrimerrrsmrmansnrsssnnnsesasssssnsssassssansssanssranssansss sansasesesssnsn 20
2. PROFES-SION'AL U D AN G it s i R B B e e e s 7 Instructional Coaching Support: guidance for first mentor-trainee meeting. 21
Professnoqahsm ................................................................................................ 7 Instructional Coaching Support: guidance for subsequent coaching
SRTOIUIRNTIING s v v o o o 5 55 a3 5 i e o B S48 9 .
Managing Workioad on SChoo! PIaCEMENE ......o.oooooooooeosoooeosesssesessee 10 oo = | o L, 23
Warwick Educational Phil hv F K 1 Instructional Coaching Observation Notes [ICON) FOrm.....coccociriiiiinecrennenes 24
arwick Educational Philosophy Framework..........ccceeiireresssnssesnesasssssssenase o .
Glossary OF ENAracter ValUES ..o siuiysimisumivs sasnireinasisnuusssesinsmse 12 Experiential Learning FOM (ELF)..... v 26
3. GUIDANCE FOR PROFESSIONAL MENTORS & CLASS TEACHERS .......ccrcrne 13 4. ASSESSMENT OF THE PLACEMENT and the COLLABORATIVE REVIEW
Supporting Planning and TeAChING........ccevuriimirreissrsimsrsasssssrssssassssssssrarassan 14 DOCUMENT ettt 0 28
The Role Of the C1ass TEACKET .....ccueueresreresreresesserssssesessasessessssssessssessssssesenss 15 Maximising the progress of traines :
The Role Of the MOderation TULOT ........cveureresssassssasasssssssasassesssssnsssssesssess 16 Expectations of progress ap
The Role of the Professional Mentor .........ccccccveeireeraneresneresssecssseesssasssssssnase 17 Formative Assessment 3 As a trainee you should familiarise
IV TTEON T OOMMCEE oo o e i i e 544 o o S oG i o B B KA B e om0 17 The Core Content Fra . ! ]
Supporting all trainees: Core Content Framework training entitlement ....... 17 Placement Guide: Wed yourself with this —skim a.nd e
Observing expert colleagues and the ‘ELF’ form...........ccvuerreererssnerssaresasene 17 Summative Assessment before placement begins.
Weekly Lesson Observation and the ICON FOImM ......cooviereeiereiinirnererasrerannns 17 5. PGCE PRIMARY INTERVEN
Professional Practice Units (PPUS) ......c.cceicirinineinisesisnsisnssssnisossssessssssasacsans 18
Weekly Trainee-Mentor Meeting...... ..o ieiiiiciimieiieiesraiesnsssenssesssnsnsssssssssnns 18




Early Years & Primary PGCE

Autumn Placement Guide 2324

AUTUMN PLACEMENT GUIDE
For Trainees, Class Teachers

Where dO | flnd |t? and Professional Mentors

SharePoint > folder #2 ‘Placement Docs’
When can my trainee and | use it?

Every week, throughout the Autumn Placement

Contents

‘/Ca |enda r for the term 1. CHECKLIST FOR MENTORS .....ccttrrierenasicenrssenssnsene 4 in every c/assroom
. . 22 KEY: INFORMATION cccsosssormmssrarsssacassssasosnssasspinsaes 5 at teacher every day.'
\/Weekly expectat|ons and Checkhsts 3. AUTUMN PLACEMENT CALENDAR.......ccumcrsssseens 6
4. CHECKLIST FOR TRAINEE’S TEACHING FILE........... 7
/ « . S. WEEKLY GUIDANCE......ccoccrmmmmnmsrmnnnsssessasnssnsasassse 8
EXpI IC It g u Id a n Ce Autumn Term: 1st Half Term Guidance (Weeks 1-7) ........9
Autumn Term: 2nd Half Term Guidance (Weeks 1-7) ... 11 WARWICK
Autumn Term: 2*° Half Term Weekly Checklist............... 13
6. PROFESIONAL PRACTICE UNITS (PPUS)..cccervunenes 14
7. Guidance for supporting Wider Practice: WEEKS: 1,2 &
0 100040000900 4005005 8008400090000 600509500004P0RERORSLTIEITCOREIRES 15
8. Guidance for supporting Wider Practice: WEEKS 4. 5,6 F
)7 505 e AR U P ARSI R PSRN AP A IS AP EA TSR ROR O RIS 16

9. GUIDANCE FOR PLANNING, ASSESSMENT, EVALUATION AND
RECORD KEEPING: THE TEACHING FILE ....ccviirsrnnninne 17



Planning
Expectations

No changes from last year!

Just remember:
- Individual planning is crucial this term
- Can move on to weekly IF you both agree that they are ready to do so
- Planning should be guided and supported — planning needs to be modelled
- Joint PPA is a minimum expectation
- EY are in KS1 in first placement
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rainees based in EY will have a differentset of plans to use to support frainees
to respond ‘in the moment’ and plan for their learning environment, their
additional adults and their confinuous provision — some trainees based in KS1
and SEND settings may also be adopting a continuous provision approach in
eir settings and would benefit from using these proformas as opposed to the
ndard primary ones.



The Autumn Term Calendar (p.6)

Autumn 1:
‘Serial
Days’

Autumn 2:
‘Block
Placement’

Autumn 1: ‘Serial Days’

~

3. AUTUMN PLACEMENT CALENDAR

> =

[3.AUTUMN PLACEMENT CALENDAR wib Mon Tue Wed Thurs Fri // Notes
n ue urs T Hotes - - . -
K‘:f,_ MuulTu ' rm IR :L, F| T T KE}" = University day = School-based day // Conference/Alliance/Uniday
11923 Unkersky | University | Univarsiy
— — 11.9.23 University | University | University | Observati Observation
18923 dary dary ’ dary ' Hiisg in - - - -
VWank 2 . _ Week 1 day day day & se in | & settling in
mem || i e
21023 | Ui | U | ety | ; 18.9.23 University | University | Univers Observation | Observation
T e da da & sefiling in | & settling in
91028 | Dt Week 2 Y ¥
Wetk 5 %ﬂ:;—' |I- |I- -
— —— University Univers Behaviour Behaviour University
e || . S | EE IR 25.9.23 day: _ to Leamn to Learn day:
P T— R Week 3 B2L focus y L focus | IPPUfocus | PPU focus B2L focus
30.10.23 HALF TERM fail suthorities sxcept Leicester) E’gﬁ%ﬂ;ﬁfﬂ:f W University | University Behaviour Behaviour
it ey sty 2.10.23 da da da to Leamn to Leamn
ﬁ.\uﬁ ung;:str Weel{ 4 y y y IPPU focus IPPU focus
e Alliance/ University Prep f Prep f ‘Prep f
) =R = 9.10.23 Uni Day. day: et e et
Prep for_ Prep for Learnnjg & Learnmg & Learmn_g &
7Mn Week 5 p 1oL Pl Teaching' Teaching' Teaching’
L Leaming | Leaming | oo IPPU f IPPU f
peree focus focus ocus ocus ocus
o p— _ ) University 55P and 55P and 55F and Leicester schools
Weaks | Smopi=ny e 16.10.23 University day: SSP Early Early Early half-term - trainees to attend
181233 — T e Week 6 day and Early Reading Reading Reading university days x2 as identified in
ek - Reading | IPPU focus | IPPU focus | IPPU focus | this week
23.10.23 University | University E;ECF;I Ifr? gr tz::ﬁl Tr?é Inclusion
Week day dﬂ}" day da}r day




Weekly Guidance (p.8)

. ‘Guidance for the first half term where trainees are becoming
accustomed to and familiar with their new school, the policies and
practices, and in getting to know the pupils they will be working
with. This section is structured as a detailed checklist to support
trainees in finding out about important information and in
identifying supportive activity for the initial days in school. You will
also find reference to the IPPUs and activities to engage with during
the ‘Prep Days’ at the end of the first half term to prepare trainees
as they move to the second half term.



Weekly Guidance (p.8)

e Guidance for the second half term where trainees will be planning,
teaching, evaluating and assessing whole lessons for the whole
class, is structured with a grid outlining the expected teaching
percentage build up along with suggested foci. A separate ‘weekly’
checklist to help trainees stay on track and to support them in

meeting expectations in the role as class teacher can also be found
this section. ’



Observation and Settling in Activities (p.9)

e Autum Term: 15t Half Term Guidance (Weeks 1&2)

* Trainees have 15 activities including e.g. meeting with
mentor, reading key policies and getting to know pupil’s
names

* Designed to help trainees know what they need to know
* Requires trainees to be professional and proactive

* Have a good understanding of what they need to be doing
and be brave — they may be just outside their comfort zone



Autumn Term: 1st Half Term Guidance (Weeks 1 &2)

Traines tazks:

| Complete

Weeks 1 and 2 aim to:

1. Meet with vour Mentor,

Shara the link ta your SharePoint space with your Mentor and @nsure that your mentor has “sritefedit’
access; you should look thraugh the structure together in arder ta:

- Discuss your Training Plan

- Discuss and understand the IPPUs and PPUs (Professional Practice Units] and assocated expectations

2. Share expectations for shared PPA, guided supported planning and the focused time ta complete IPPLS
{and later PPUs| with vour class teacher

5. Enswure yau have sccessed and taken sooount of relevant school policies — aspecially Beahaviowr, SRE,
English, §aphs Science and Marking.

4. Ask your schaool ta brief you an their safe aperating procedures and any health and safety guidance.

%)

Clarify safeguarding/child protection procedures and persannel; and ask the schoal to share their
‘Emergency Plan’ with yau

. Find aut about your school's approach to promating SM5C development in pupils in order to address
“British values” and prepare pupils for life in modern Britain,

ed

Far your class, snsure you are gware af:

- detaiks far pupils with specific needs eg., SEND, CAL, physical and mental health, and practicss to
awercame barriers to learning.

- pupils wha are eligible for pupil premium funding and associated targeted interventions.

- asspssment data on pupils {e.g., age-related achisvemeants)

2. Gather relevant classraam information eg.: classfschool timetables; class lists and how children are

grouped, any commercial schemes used by the schaal and any access information you need in order ta
use the materials in readiness far the 2™ half term

9. Learn pupils’ names quickly.

10. Work with groups of pupils, getting to know the class as this will help to inform your planning

11. Undertake actwities which help to establish you as an authority figure @ g., reading a story to the class,
taking the register etc.

12, Observe the range of leson structures, teaching approaches and resources that the class teacher uses

ta engage pupils and promate learning (and apigipisedeiapioaporoblems). Look carefully at haow the
teacher models learning and asks questions ta establish pupils” understanding and confidence.

13, Identify how the teacher creates a good and safe environment and promates a climate for learning.

14, Wappropriate, ensure that appropriate steps/rsk asessmant have baen undartaken to your medical

needs andfor you have shared your 15P and agresed ‘reasonable sdjustments.

15. Loak far evidence of learning thearies in practice. When ohserving can you identify examples of each
learning theory in practice? Why do you think this particular approach to learning was chasen. Make some

nates, These will support your trainee-led presentation on learning thearies,




Autumn Term: 1st Half Term Guidance (Weeks 3-7)

Trainee Tasks:

Complete

Weeks 3-6: complete IPPUs as per the calendar:

16. Complete activities as set out in each of the three IPPUs: Wk. 3 and 4: Behaviour to Learn; Wk. 5:
Preparation for Learning and Teaching; Wk. 6: Systematic Synthetic Phonics (55P) & Early Reading - see
individual IPPUs on SharePoint

17. Upload ‘Outputs’ for the three IPPUs to the relevant SharePoint file as you go

18. Continue to get to know the school; the colleagues you will be working with; the pupils in your class
including their needs as learners and them as individuals (their interests, behavipurs etc.); the classroom
expectations and how the class teacher manages these; complete any outstanding points from wk. 1&2.

19. Access the School’s Curriculum Map and any medium-term Plans for the Core subjects. If the school

timetable allows, attend PPA meetings with your class teacher to see how this time supports learning,

planning and teaching.

Week 7 ‘Prep Day’ guidance. In preparation for Autumn term - 2" half:

19. Agree timetables for your teaching, PPA and non-contact time for at least the first two weeks after half
term (weeks 8 and 9). Add these to your Teaching file.

20. Undertake GUIDED SUPPORTED PLANNING WITH YOUR CLASS TEACHER (e.g., during PPA time) to
support you in producing your own lesson plans and associated resources for week 8. Share the plans and
resources with your class teacher preferably at least one day before you are due to teach the individual
lessons.

21.Be mindful of the trainee-led presentations on learning theories (after half term). Ensure you have
looked for evidence of learning theories in practice. When observing can you identify examples of each
learning theory in practice? Why do you think this particular approach to learning was chosen. Make some
notes.




Professional Practice Units (PPUs)

Where do | find them?
SharePoint > folder #5 ‘Professional Practice Units’ > Autum Term

Mame

PPU Outputs

S5P and Early Reading PPU RESOURCES

0= IPPU 1 Behaviour to Learn.docx

IPPUS for @= IPPU 2 - Preparation for Learning and Teach... RESOU rc
this half @< [IPPU 3 SSP and Early Reading.docx es
term
[ @ PPU 4 Talk for Learning 2324.docx
PPUS for 4 .o PPU 4 resource - Dialogic Talk article NATE....
after half | @ PPU 5 Maths Misconception.docx

term



Professional Practice Units (PPUs)

Trainees must complete

When will | complete them? (see the calendar - p.6) all 5 IPPU/PPUs.

They will write and submit

reflections for B2L and one

PPU %'E“Ed_f?' other of their choice. All others
PPU Reflective Writing will be assessed in the Summer
AUTUMN TERM PPUs completed Assessment Term via professional discussion
(select 1in
addition to B2L)
PPU focus Suggested time allocation v v
Behaviour to Learn (IPPU) Timetabled for w/b: 25/9 v
Preparation for Learning and Timetabled for w/b: 9/10 Intensive Professional Practice Units -
Teaching (IPPU) PPUs for the serial days/first half term

Timetabled for w/b: 16/10

or 30/10 for trainees on
placement in Leicester schools

Systematic Synthetic Phonics
and Early Reading (IPPU)

Mo reflective writing

option due to the
Subject Studies PPUs for the block placement/second

assignment focus. half term

Talk for Learning Suggested time: w/b: 13/11

Maths misconceptions Suggested time: w/b: 27/11

https://warwick.ac.uk/fac/soc/cte/pintra/mentors/primtool



https://warwick.ac.uk/fac/soc/cte/pintra/mentors/primtool

Intensive Professional Practice Units (IPPUs)

* Designed to integrate trainees' University-based training with their
school-based training and development — ensuring a coherent and
effectively sequenced curriculum

* Enables trainees to receive minimum entitlement to learning as set
out in the Core Content Framework (CCF) Particularly the ‘Learn How

To’ statements
e Supports parity of experience across the Partnership

 Scaffolds trainee practice and progress towards successfully meeting
the Teachers’ Standards by the end of the course



Intensive Professional Practice Units (IPPUs)

IPPU 1 Intensive Professional Practice Unit: Behaviour to Learn

Mentor Notes

Curriculum Facus — Primary Trainses

This IPPU links ta the following ITE curriculum training:

The Behaviour ta Learn Build Day and Devalop Days 1&2 {Autumn Term)

Professional Enquiry ‘Behaviour to Learn 827 lecture and workshop [Spring Term)

Seience: ‘Behaviour Management and crganisation for science” [Autumn Term|

blaths: ‘Mathamatical Mindsats” [Autumn Term)

English: throughout the pragramme (angoing}

‘Whole Curriculum Studies: throughaut the secand subject sessions (Spring/Summer Terms|
Safapuarding in schoeks is coverad in Tarme 1,2 and 3 at Unissreing

Intraduction

Learning can be hard and there can be many distractions. Establshing routines and expectations
can suppart learners bo resist dstractions, key into learing and be more successful for the
teacher and the pupils. During the Build Dey we explore pupils” ability to self-regulste and how
teachars are key rode models.

Key Learning

Teschers are kay rale models, who can influence the attitudes, values and behaviaurs of their

S

Teachers have the ahility to affect and improve the wellbeing, matiation and behaviour of their

The ability to sel-regulate one’s emotions affects pupils’ ability to learn, success in school and
futwre lives
& predictable and secure environment benefits all pugils, but is particularky valusble far pupils
with spacial educational pesds
& culture of mutual trust and respect supports effective pelatinnchips
Cstasblishing and reinfordng routines, including through positive reinforcement, can help create an
affertios learning endernnment
‘With your mentar you will have the appartunity ta set high expectations for behaviour by
= Appling rules, sanctions and rewards in line with school palicy, escalating bebaviour
incidents & apprapriate
= [Establishing a supportive and inclusive envirenment with a predictable system of reward
and sanctian in the classraom.
= Using consistent language and non-verbal signaks for common classraoom directions
= Rigorowsly maintaining clear behavioural expectatiang

In this unit you will make connections betwaen the induction sesgions and the practices in your
school. You will have the appartunity ta:
Discuss and anakise:
= wha to contact with any safeguarding concerns and having a clear understanding of what
sorts of behaviaur, disclosures and incidents to report.
= how routines are established at the beginning of the schoal year, both in classrooms and
arsund the schaal.
Recaive guidance, practise, and receive feedback in coaching mestings to improve at:
= ‘Warking alongside colleagues as part of & wider system of behaviour management (2g
recognising responsibilities and understanding the right to assistance and training from
senior colleagues).
= Giving manageable, specific and sequential instructions.
= Acknowledging and praising pugil effort and emphasising progress being made.

Faedback on the effectiveness of approaches employed by the trainee in interactions with pupils
priar to taking respansibility for teaching graups can pravide a focus for sarly mentor mestings.
The activities are designed to be completed before taking an the teaching of sequences of full
leizons.

Suggested prompts for coaching comeercations an deeper keaming:

Whet are you noticing in your oheernaation of teochers” astablisfement of oloss routines ? What iz
the impoct of these routines on estebiishing o safe chassroom environment ang promating o focus
an learning 7

What hehmiowr are you noticing from pupis that teechers hove to deal with?

Honw daes the tancier minimise the chonces af mishefunviour acourring 7

Wht do pou motice ghout how puails respong Bo the teocher’s instructions?

What do youw notice about the ratio of pasitive to negative interoctions between teocher and pupils
in efe classroam?

Horw didl yow respand to the ciilaven’s positive behmaows 7 Wiat did you soy ar go?

Howe witl wou piion pour lessans to take orcount of thase foctars?

Suggestions for modelling, practising and embedding strategies to promate behawiour for l=arming
are integral to the training in this [RELL -they include;

Focus 1: Effective routines; entry, exit, Eoancitinng

Focus 2: Effective responses; including positive reframing, clarity of language and consstency
with axpactations.
Focus 3: Effective. ships; building & sense of belanging by know
ics and promating positive interartinng

\ith reference to your IPPL experiences AND key reading in this IPPU, reflect on: \

=  The principles of clazzroom management and behaviour to leam in your subject/phaze. with a
cpecific focws on rules and routines, induding how to start 2 lescon

#  The potential challanges for traines teachers in implemending routines and expectationz

The impact of planning for transitions and for giving manageshle, specific and sequsntial

instructions which maintain a learming environment.

Select & particular aspect of behaviour onowhich o focus.

Refer to your ‘checklist for reflective wridting’ to enoure you are reflecting rather than describing.

Reflect upon how the Warwick Teacher Values relate to your behaviows to learn practics.

\ Llze Harvard referencing to cite source:

Key reading

ALL IPPUs
startwith this same structure

Sandura, A {1986) Social foundations of thought and action: a soclal cognitive theary Englewaeg Ol New
lersey: Prentice Hall

dandura, A {1957 Self-eficacy: the eseroise of conbrol New Xock - Freeman

OdE (202 12) Development Matters Non-statutory curriculum guidance for the eorly years foundation stoge
avaibble online

ak:hitps:fascets publishing servies. gow.uky gosenrm e nk fuploads fsystem fepbosdsfattachment data Tile100
T486/6.7534 D Development Matters Report and Bustations web ¥ pdf accessed 11871

odE The trainee teacher behaviour toalkdt summary.

Iittps:fweewgov.uky government;publications finitial-teach er-training: itt-core-content-frameswork fthe
trainee-teachier-behavioural toclkit-a-summanry

odE (202 1b| Statutory framewark far the earty years foundation stage Setting the standards for keaming,
development and care for children from birth to five available online at

Irttpe i assats. publishing sendce gou.ulFove mmentuploa dssystemyuplioad sfattachment datagfile /97490
T/EWES framework - March 2021.pod accessed 11.8.21

odE. {2022 Behaviour in Schocls. fvallable

Fvere: Inttpesffassets. pulblishing sendce gov.ulgouemmentfupload s'systemyup loadsfattachment dataffile!
1083687 Behaviowr in Schocls guidance Muly 2002 pdf

Dicau, D.and Rose, M. [2016] Wit every teocher needs o krow obowt peychology Sinodbridgs « John Catt
Educatianal Lkd.

Education Encowment Foundatian [EEF) (2018} improwng Bshaviow in Schools Guidence Bepart avalable
at: hitps:ffedu @ tonendowmentfoundation. org. uktools Ruidance-repa risim proving-beha our-in
schools) acoessed £-8-20

Educatian Engorsment Foundatian [2018] Sutton Trust-Education Endowment Foundation Teadhing and
Learming Toaolkie: Accessibde from ’ i

Ellis, 5. and Tod, L (2018} Behavour for keaming: promoting positive relationships in the dassroom
Abingoon: Routlecge

DES [1953| The Eltor Repart Disopline in Schools Report of the Committer of Enguiry chalred by Lord Eifan
Lonoan: HRSD

yriaccu (1958) Essential teaching skills (7' ed.| Cheltenham - Stanbey Thormes

LeFrancols, G [1997) Psychology for Teaching (8 edition) London: Wadsworth

Barter, L (3014} Bshawowr in Schoods: Theony and Practice for Teackers Makdenhead: MoSravs-Hill
Educakian

Pawel, 5. and Tadd, J. {2004) A systematic review af how theor es explain learning behaviour in schoal
coniexis. In: Besparch Ewdence i Edwcation Library. Londomn: EPPl-Centre, Socal Scence Sesearch Unit,
mstitiste of Education available anline at

Irttpey feppl. ioe.ac wlc/emey LinkClick aspe ileti chot =) NEKF rgnEE%a 0 accessed ZT 008

Early Ecucation. [3012] Development Motters in the Eanly Years Foundabion Stage. Avaibble online at:
Irttpecwniwr. g rhy=edu cati onoong ulk'develogm ent-matters=sary-years-foundationestage-ryfs -0 ownload
Ragers. L. [1959] & Theory af Therapy, Personabiy and Inferpersonal Relshonshios o5 Dewelnped in the
Chend-Contred Fromework, Psychalogy: & Biucly of a Sdence. Study 1, Valume 3 pages 1B4-256

Fyan, R. and Decl, ). (2017} sclf determination theory: basic psyehological needs in mokhatian,
development, and weliness London: The Guildord Press

BUILD — DEVELOP - EMBED




Intensive Professional Practice Units (IPPUs)

Overview of Activities

Activity

Suggested Days for Complefion

Embed Day
lor2

Embed Day
Jord

Discussion with expert colleague about the
school’s behaviour palicy

Focus 1 - Routines:

14: Trainee observation of within lesson
transition routine - focus on expert colleague

1B: Trainee cbservation of within lesson
transition routine - focus on pupils

1C: Observation of trainee’s transition routine
by expert colleague followed by discussion

Focus 2 - Responses:

24 Trainee observation of pupils - focus on
encouraging engagement

2B: Trainee's observation of expert colleague
- focus on encouraging engagement

Focus 1 1 .
E— Embedding your practice
1A: Trainee’s observation of teacher
Area: Within Classroom Transitions
Examples may include: moving from the carpet area to the tables/moving from an
experiment to d fchange in activity e.g. individual work to group work
In Focus 1A you will focus on the class teacher (in 1B you will focus on the pupils)
Step Guidance MNotes
Observing an How does the expert colleague: Trainee to record notes during chservation:
expert
colleague

£.g. class teacher/
subject lead/
mentor,

external specialist/
subject specialist/
phase lead.

Manage pupil movement

Lise and encourage good list

Write or type your own notes
during the observation

2C: Observation of trainee’s responses to
pupils by expert colleague followed by
discussion

Focus 3 - Relationships

Analyse

Reflectafter the observation

34 Trainee’s observation of expert colleague -
focus on demoenstrating belonging

Reflect and

discuss

Record questions after the
observation




Intensive Professional Practice Units (IPPUs)

Overview of Activities

Focus 1
Routines

Embedding your practice

1C: Observation of trainee’s practice by expert colleague

Part €. focuses upon observation of the,

Inee’s practice, with reference o clossroom transitions and rowtines, with subsequent reflection,

feedback/coaching ond torget-setting.

Activity

Suggested Days for W

Embed Day
lor2

(

Embed Day
Jord

During this transition/routine I intend to....

)

Discussion with expert colleague about the
school’s behaviour palicy

Focus 1 - Routines:

14: Trainee observation of within lesson
transition routine - focus on expert colleague

1B: Trainee cbservation of within lesson
transition routine - focus on pupils

1C: Observation of trainee’s transition routine
by expert colleague followed by discussion

Focus 2 - Responses:

.
.

[

Taking The expert colleague Observer’s notes and guestions.
opportunities to obserl\.'estramees

practise, pradiice

receive Observer collects

feedback/ evidence in relation to

coaching and the trainee’s intentions.

improve

Observer’'s questions.

t
o
5
u
1
ar

Mentor makes notes during
the observation

24 Trainee observation of pupils - focus on
encouraging engagement

2B: Trainee's observation of expert colleague
- focus on encouraging engagement

2C: Observation of trainee’s responses to
pupils by expert colleague followed by
discussion

Focus 3 - Relationships

34 Trainee’s observation of expert colleague -
focus on demoenstrating belonging

Mentor/trainee
discussion

Observer to note these reflections ond guestions.

Future target
for managing in
class routines

Reflect afterthe observation
with the mentor — they
record

Mentor records co-
constructed target during

the reflection




Intensive Professional Practice Units (IPPUs)

Embed activities | Tick when
OUEI"U"IE-W Of Activities All resources/proforma needed can be found in your SharePoint file completed

Familizrize yourself with the school's S5P scheme and the ranges of phonically decodable
hat are used to teach and sy ment S5P.
[ ¢ the expert colleague w e for leading early reading — use the ‘Whole

school Approach to 55P and Early Reading’ n fo record their responses.

.ﬁc‘tl\flt\j sugge“Ed Davs for Completlon Ohserve expert collezgue tezching 55P [Uz= 55P Observation Form)
FOcCI he reading perceptions survey for a group of pupils in your class.
Embed Day 1 Embed Day 2 Embed Day 3 sl 2roup 15 or & pupils) w wis)
sh to conduct this with
A . : . th ndependently)
1A: Discussion with expert =E v
, s P Talk to a person in school with overall responsibility for Bfp. How do these match with the

1. SCHOOL'S colleague the school’s RfP principles in the research and what you hawe seen in your own ¢ om and across the
CURICULUM curriculum and approaches I PPU 2 sccbs:‘:n'-:fx;ites s & Part A of the ELF} In preparation for the

to p|anhiﬂg obzervation, choose and the focus for the ohservation to support application of this

Preparatlon for within your o 2" appropriate pace, spe of language, pupil engagement,

2A: Trainee ochservation of afL, impactful u urces to promote repid prog etc.

expert colleague"s Learnlng and ﬁa' an 55F sessi:—:ﬂf:\r.'.."ef:-ll:u-.-.-'gda'_.- _.singzhz c":\c_sc"ernz and incorparating what

modelling (English or TeaChing art & o the ELF)

resour

d online, if school has this
maths)

Find out about book banded boo

they banded - does this
ooks? Make notes if you

2 2B: Trainee's planning for

ich whole texts (not just books; consider short films, online texts, websites etc) are
in school as part of th zlish, math: i urriculum planning? Find ou

MODELLING | own modelling session

2C: Dbservation O‘f they have be zlected aut v they are y. & discussion with the
. y . English lead may support you wit . Make not

trainee’s mOde”mg b\j Look in school spaces where books are freely availzble (dassrooms, scheol library, book

expert l:olleague and bioxes etc.) Consider the balance of texts and form soms opinions 2 ne quality and

balance of fiction / non- on and postry texts. Makes notes if you

discussion

3. TRACKING IPPU 3: SSP and i  noticad from your observatio

3A: Trainee's observation collzag v should use Part B of the ELF)

t feedback from your expert

THE {)f tegcher and pupils Early Readlng EngEge in a.'i's:'ucti:-nzlcca:hi'gc:-n'.'ersatic' using [Part & of ELF) linked to the 55P

LEARNING 0 i , ) session delivered
llearning journey| Look at the home school r hat de you notice about parental f carer
JOURNEY EMNgaEeEms g7 How might you mowve this forward? Make
4A: Trainee's observation notes if you wish. . : . —
. alk to your mentor about what you will do this term to actively promote R4P and get
4. of E'X[CIEI"IZ COHE‘HgUE'S . . feedforward on your plans. You may wish to share your impact at the end of year during the
QUESTIONING | Questioning IPPUs will be introduced ECT cont
. - H nn tdentify and timetable with your mentor and class teacher when you will t2ach a series of
4B: Analyms of expert Ind IVId ua"y and more fu”y S5P lessons during the second half of the Autumn term:
colleague’s guestionin 0 g g . - Ifyou are in K51 you will nesd to teach 15 sessions of SSP;
g q g d urlng Unlve rSIty dayS In the - Ifyou are in K52, you will need to teach 5 sessions (this may be a small group or
5. USE OF intervention, or you may wish to go into K51 or Rec)
5A: Trainee's observation Same Week. MNE: You should be supported to plan these 55P lessons. You should receive feedback on
PRIOR your planning and teaching of 55P. ¥ou should be observed at least once if you are in K52

of the use of prior learning

e if you are in K51

LEARNING




ObservatiOﬂ aﬂd the FLF HANDBOOK p.17

Ideal for your CT to use with trainee

B: Observation of trainee’s practice by expert colleague

Experiential Learning Form — — - — - : -
_ _ V¥ BT B focumer op ool sathad of B IToveed i procTicd. st efemace 1o Lhelr ddereiPed ferger. ek adusquel rfention. fescbocks coaching sod
&: Trainee"s Observation of expert colleague i
Fort A, focuey upee the m‘rul':.'dau‘fhﬂ-m ofa uw nlubt:'mm of BT ERANT CoMROgU moW gD ATCHTE I DS a Tﬂtil'lg 'l’wwparl -:nll-h*u.& AT S nalin and LS L
S Croiers A, Atk faow-ue cicuuokarn, a riumtilas mmwﬂ|u
Step Guidance Notes mw;ra:tisa, Oteserver colkects cvidence
- T — T I relatian ta the imines's -
T N T receive | tarpe Take opportunities to
' feedback! | qncarvers questions. .
O coaching | Duwing v teschig istisde the pra ctise...
W n and elbuimaes Aereifies gusnizn | |
improve ' expert colleague
target/focus im P g
observes and notes
Observing miﬁ:::.:,l.:::u-. Trakuss reconds bey Jocel polot for chuenaton of S cokeagie
an erpert | el in . . . : S | The Trainee shares their Ot 20 hess iy ast gus .
colleague | adeanceol the esien. Discussion of target with E‘::::':d i :
il PR expert colleague and agree Cxpart | b e ol 2 vt e : fl
i by i oal for . P
msdeey 2 e gy key points to look out for colleague | 00 0. Trainee reflects on
anlama :"_' L __ e - Ju MY Ui aring .
'-u:l.l..llu.u' Trakwsa's maies avd tra i iswnted coding olreraaton p ra Ctl Ce a n d S h a res
agrinctal by

phse et Observation of expert reflections — mentor
colleague — add notes adds notes

Observer's Tooamsnas moli SOwT Riy SOIES Of cUCLIGEn
Discuse Talk bo yeur expart Trakuss s ma ien &f dEnLUEen wih epe aliespes feedback/coaching using
'!Irnur :::::::.dml. wihat you quasticn prompts abowe
abservations

— Deconstruction, Quetonsaring. Coaching — discuss,
late pramat e evper? colaagon

discussion and analysis o raince ta consider receive feedback and
with expert colleagues - further

{Loak at the OOF tobelp
e |dentify specific actions

e improve

Future Trane and aspssit Frra’s malis
eriwmgal‘nmkn?htat you haee learned From the abservation abaue, - = gn:numanw
in ar Eain edback a Er IMprose: . . |EEt M
Towara will b & Foceried afnanvatios; in asperl ool ague heg class baischs) -IlL'lJHI!I‘IIIfl.'LII.:II.I‘uE:IFIL;:EIIh | d entlfy h OW yo u Wl || ta ke " | m p rOVe - a reVl Sed ta rget
ol th ELF Farm
Py i rong mil Be chearead by eope r colkagoblanter o par of & me by absirvat iBn anisg T IC0H Farm thls |ea rnlng fo rwa rd
g i i v el | B s eurisd with aspert collinag ol ester o i B e kly M mlor Mesting :

31



Managing Workload

HANDBOOKp.10

* The government has committed to tackle unnecessary workload for
teachers

* CTE tackles unnecessary workload for trainee teachers
* Avoid duplication

* Shared PPA/supported/guided planning

* What is a reasonable workload?

* Pupil progress...

* Talk to CTs about their workload tips.



Autumn Block Placement — second half term

Autumn Term: 2™ Half Term Weekly Checklist

Au

tumn Term: 2nd Half Term Guidance (Weeks 1-7)

FINDIYIDUAL NEEDS
AD R
™

i nce g 13 6

FLANRING:

Suggested build-up of teaching timetable

1, Ut thir g

. AL rairiass will rsquirs Upniticent sugpart with

Eick wi
weehly Tasks WEEK 1 | WEEK 2 | WEEK | WEEK & | WEEK 5 | WEERE | WEEE 7
PPA time with class teacher (CT)
for supported, guided planning

e, L s hosube s @

gubwisdi ) oot of cliss 1o supoe:

g parcanLage Lmi i bisid en the nambir of sdhealbaiad divi per vk

e, Donasbant mith this ased bavad on

‘With CT andfor mentor agres
and oreate a weekly timetable
including teaching, PRA and
non-ontact time sctivities - sdd
to your tesching file

and professiona

o
0 uari g Men-C,

Lesson plars written, annotated
and added to teaching file

Daily marking and record-
keeping completed and added
to teaching file

# cbsirn

Prepare for and attend Traines-
Mentor Meeting

Update weekly log in the
Training Plan je.g., during
Trairee-hentor meeting|

Uplowd completed 1008 and ELF
observation forms to
SharePoint

1. Guidance far supporting Wider Practioe: WEEKS: 1,2 & 3

Review poteatial octions bolow - Righlgis those wiich would be o wseful focus for your prafessional development.

[The fallcwing prompts can fe: discussed and analysed with axpert colleagues, form the basis of observationsdec af enpart coll and be aspects which
wioi practise, reflect upon, recehi coaching and mprove at
Curmialum Bicbavinor managemismt Padegengy Besarnt Probeas ol
T TS147 TSL,445 TS2RE Bishaviniirs TS §

Complete PPUs and upload
relevant ‘outputs’ to SharePoint

Review "Guidance for Wider
Practice’ to identify personal
development priorities

Engage with the CRD
{Independently and with mentor)
raview Tarm 1 Tab to iceniify
whre meeting expectakions and
areas to target for developmend:
AF1L [wk. 3] and APZ jwik. T

TN
i
Teaching
! planning
F% nan: 3 s
contact
Plan ased weach a seres of whele das lessom for English O mathe=atics atersatisg with subjec
Eed B i .
Teaching| b
H ESSENTIAL=10% apprco. ¥ day PPA Bime wihy class teacher for supportecyguided planning
2% nan:|  In additional 168 nom-centact ime: Alm e mork os snd comalete the Talk fer Leerning PR
COntact | 10 e af 8 b son-conic Bme s Bom aopnop e Sctvitie Fbid stoa
L)
R | plan and sach sehines (o
= ESSENTIAL 10 SQpaci.
2% 0ot in sdditions:
contact | . v mith Mentor to complete BFT
in bt timw select riate setivities Fited st
Plan el teach i wenak's Disicimns Bor it OR Esqgis b, lto mating with subject iy st wak.
-l Pl el 10
Taaching | For pies o afning tim, taseh Esirdtior sebrers s b of grasser eonTdiscs.
4
0 ESSENTIAL-10M% apprcod. M day PPA Bime with ol ass teacher for supporten,/guided planning
c::nxlm In adeitional 1% nen-cenbact time: Alm 1o wick o3 and cemelite the Maths Micencoeptions W
in remaindar of the sen-comec Bme sedec fom apprepiete scoiti e bted atsee

ANERN

AR

Guidance for Teaching percentages and subjects

Weekly Checklists to keep trainees up to date with
expectations and workload
Guidance for supporting trainee wider practice

Trainee progress is reviewed collaboratively at two formal

points (mid point and end of 7 weeks)

All explainedto trainees in a Uni session on Tues 24"

Oct




Linking University Learning with School Learning

vw

WARWICK

Primary Updates and Support for Professional
Check your inbox — we Mentors and Trainees

know only 50% of schools From Warwick. Anywhere.
take time to look at this. |

We have designed it to be
brief and helpful.

It contains:
Instructional Coaching support
Bite-sized, relevantresearch
snippets /videos
Wider Curriculum support to
enrich subject-specific

pedagogy and practise.




Expectations of University Moderation Tutor

All Trainees

Seftling in visit-  Visit with Visit One visit which

online observation with observation willbe an
observation and
online viva
(Assessment

dialogue)




Centre for Teacher Education
University of Warwick
Prompts to supp sbject specific feedback in
English

Thcommmmmmmmmm«mmmw:mmo{mmcmrfammm

support the cooching conversation post-‘esson. Signp

g O rei university ond/or suggested
m«m:mwmmmamn

How do you create an effective | g which and irrvobves all pupils in their
Englsh learning? (For example: surtuning s open mind set by aing the language of poisity in explorstion of
|ran'n.vana edtng changes When compoung visual O wrten teats by sbing prauie guestions to meadloh deep

(758 aad 7)

g of 3 pupi's penonal retpoase or reflection toganding 3 character, teat of event)

nwdoummdh@wmmww challenge and aspiration? |seaceacs and
exploration of Tier 2 and 3 language; accurate and requent use of Termisology for Pupils i Prienary Engiah)

(152, dand
5

How did you deconstruct, model, explain, scaffold, discuss and analyse the Engish leming todsy? (For
examplo: metacognition in planning, deafting and editing in writing, reading thought processes, synthotic phons
itratagiey speling srategied uie of writing framet or memary Joggert)

Explain the impact of peoviding sufficient opportunity for pupis to consolidate and practise applying new
inowledge 30d skills. (For example: enough time to wiite / read aftee Being taught the shill or aspect of the Engiuh

owrresdum )

Explain the impact of your flexadle grouping and talk for learning decsions: group werk, collaborative
Work, paired talk — how ¢id you scaffold it? How eMective was 87 How i & halp you adaps your practice
byh ing 3 better und ding of their learning? (For example: Did you give escugh time for thinking
when facditating a mix, pawr, sthare coladorative leaming stracture for chidren 80 resgond to a reading guestion?)

Explain the impact of your planning for SEND in this English session. (Tor example: did you select  text that
Al Chdiren condd accees? Did your adaptive teaching 30p00ach have the desired impact? i you provided 8 word map
for esample, wis this accessed and ased 7 Wivy? Why not? Might anothes spproach Rave beea more suitable 1)

Carriculurn
msy

mmmhmucmwmcmmww?ﬂumww Terminology

it ] 0 the f
nmyouuudanalopu Mustrations, ples, explanations and atons to support learning
foe all pupils? (For example: teats sccesuble 10 2 dn they Inspire writing, are you & teaches wiiter, 40 you plan

enough time for a systematic ad@ing procest)

How did you use the school’s English curriculum plans and resources to prepare today’s lesson so that
finks between content and skills ace made? (Fer example: 4 this the first time that they have sttempted 1o write
2bout this text Type or nat? How are you extending the nuance of thew concegtual framewort about the quaiities of
this text type )

How did you take into account the pupds’ prior knowledge?
(For examgle: how 0 these siils in phonies, prammar, wriing, reasing Nuescy, itening, wpesidng, dramas sad

moving image. it 120 & seavence?)

HOw Sid YOu identify and address mi PUCAS TAIT OCCUTRd in the JeSICA? [For example I phanics, are
mngronuncistions dealt with eMnctively. ace gramear minconception uapicked 3nd explored?)

Analyse the Afl strategies used in the lesson. (For example: questioning understanding of the impact of usng
one word wstead of snother for a partioular effect, or effectively ‘wrestling the question’ In reading to enderstand
what e anreer -m e b nclude)

Assesumnent
(TS 6) cont

How did your Al link to the school’s marking policy? (Fer example: how has aral of written marking
eontributed ta the editing Drocess Over Be in this pece of writing? If peer msesiment b used 10 Inprove writisg,
Mow impacthud has this been? Was sufficient time planned for pupds to engage in High Quality Sscusvion? Did the
Erouping/partaer arangements faciitate thin ? 08 you provide scaMolding and gamdits for this Tyle of talk and model
& suffciently wing seccess ontenal

How id yOu Strangihen your Engiish pecagopical and subject | dge POOr 10 this 18330n7 (Think sbowt

| abonic, prasma writing, feading, iatening, spoaking, drama sod moving image a0d teacher Ingwicdge of tetsl |
Discuss and analyse how you prepared additional aduits prior to the lesson? (For example: have you checked

they grammar understanding? Do they know the tewt featares? Are they clear about Row thls kearning fits into »
wider seguence of iearning? Do they inow the text )

How do you pupil ing t0 pa 3 (Bock bagy/changing beoin/notrs home Ented to
soceessful weting/peamoting Dagliah learing by tending copies home//using newetter o whool 4 peclic sociel
media/phone calts home)

Centre for Teacher Education
University of Warwick
Prompts to support subject specific feedback in
English

Overview of Topics Covered in University Sessions

U‘m"'v Lectures m‘:
o Phonics Subpect Knowledge — Pre-recorded
Reanst over year
o Grammar Sudject xnowledge — Sedf Study. Reveat

— - ore:
X T (50 and Core)
2. Teaching Reading Pedagogies (SO and Core}
3 Teaching Phomics (SO and Core)
4

Owie your 'ouhm‘ wvmr; Dmtcgm' (50 and Core)

1 Ietroduction to English (50 and Core) . " (Core only, but materials made

2. Multimodality and Affordance (Core only, but eailadie)
materials mace avaladie) £ Te ; nmas (S0 and Core)

3. Spelling and Mandwriting (Core only, but 7 - " (Coce only, but materials
maerials made avadadie) made avadable)

a and Miscue Analysis (Core only, but | & Creative Pedagogies « Non-Ficton (5D and Core)
materials mace avadadie) 9. Creative Pedagogies - Poetry (SO and Core)

5. Spaken Language (SO and Core) 10 Creative Pedagogies ~ fiction (Core only, But materisls

made available)

*£Y and Primary Tadored Versons

AR Primary Traaneas have all of the above sessions,
tadlored 1o Primary

S Litlerature

W

Updated from your feedforward —
we will use these during our
Mentor Conference.



Linking theory and practice

When you are having these
conversations, are you Iinitiating
discussions that like key university
curriculum reading and theorye

/

Use the ‘Subject Guidance’ and the
Protessional Practice Units to help you link
IN with key reading and theory — this Is
very useful for your own professional
development too!



Collaborative Review document
(CRD)

No change!




Teaching Expectations

Outlined in placement guides

30% approximately by Assessment Point 1
50%-60% by Assessment Point 2

60% by Assessment Point 3

0% by Assessment Point 4

/0% by Assessment Point 5 (If Trainees are able to, they can aim
for 80% in this term.)

2l 80% by Assessment Point 6

Profiles will be completed on the Collaborative Review
Document ready for submission at each assessment point and
the grades verified at the end of each Term on a very brief
Qualtrics form.



Whilst not timetabled to teach, frainees might:

Observe learning and teaching — class teacher and other expert colleagues
using the ELF form

Meet with expert colleagues to learn from their area of expertise; discuss
lessons they have observed;receive feedback

Have theirweekly mentor-trainee meeting (although this may need to take
placeafter school or af lunchtime depending on mentor’sresponsibilities)

Fport the class teacher — before, after and during the school day
Pevelop relationships with the children by working with groups/individuals

Review and monitor progress and prepare for mentor-trainee meetings, | A2 it e
including updating training plan and collaborativereview document hRAvINomeontack

time

Time for planning, preparation and assessment

Complete university tasks/conduct research for assignments e.g. documenting
children’s dialogue for Autumn Term ‘talk’ assignment




Further
Development

Opportunities




WARWICK MENTOR
CONFERENCE

MUV RB T SEpien be

To book your place:

Conference Aims:

- Have a shared understanding of what it means to be
a Warwick Mentor.
- Be able to explain your mentoring role within the

]
[
Warwick ITT curriculum, S O rI I I S O I ‘ e ‘ O
- Have evaluated your own mentoring skills and attributes L u u

and identified professional development needs within

the mentoring role. -
- Have explored how the Professional Practice Units m e X3 W I 6 5 F 8 | |
are used to support trainee development.

- Be able to explain how the mentoring documentation

supports the trainee in their teaching practice.

Conference Agenda:

12:00pm - 1:00pm - Lunch, networking, and completion
of self-evaluation (if not already undertaken)

1:00pm - 2.30pm - Exploring mentoring skills, attributes
and Warwick's Model of Mentoring

2.30pm - 2.45pm - Master’s in Professional Education
2. 45pm - 3.00pm - Refreshments

3.00pm - 5:00pm - Move into phase / subject groups to

explore Warwick's Mentoring model in practice.

Click here to book your place:
https://forms.office.com/e/X3kWié65F8U



https://forms.office.com/e/X3kWi65F8U
https://forms.office.com/e/X3kWi65F8U

Adobe Creative Educator
Level 1 - Intro to Adobe
Express

Text Design § Affordance in the Primary English
Curriculum

Wednesday 27th September from 4:00 - 5:30

In order to access the session, please click on the
link below:

¥ teams. mi crosoft comd/lUmeetup- jon/ 4\»-|C:)1 30CY M| TPT MLKX
'T O k340t d‘,zn‘(!::uv(rﬂ'.-\.?:ﬂ;k;‘fﬂfi..'.’.ui:n ..... a7blbSa t.w )d;c d2cl 1¢VN- \22
f..-'c"c.‘k".\d)lﬁi'%:‘cﬁ'\‘.-‘i-‘n‘/:"f-’:!.'-l,‘&-‘.‘.nb -‘.::{.5 b1f2-b30 :;.a.?z.--.:_zzﬂx 74d
Meeting ID: 298 051 186 672
Passcode: VKeTom.

Al'-"““';;(“'.r.";» . 48 B T e
o wo AR TS «),v(ﬂ‘ o &\' :
el -'jiw- 58]
For a flavour of what the session might be like, take a look at the k
videos on this websité: - ot m:

https: fexpress.adobe com/pageluCWZEvRulz4DB/ S

ou |nsp|rat|onal creatl e — .:" A
Ry £ AL ‘]', “
ﬂ.Ygu,vmll get an official certificate cﬁ’ ?’eQOgmtioh for your empioqua

W portfolio upon completion
g R i o ek

Whilst this seuaonn ‘optional, it is a fantastic opponunuy 1o lnm
might go about planning. drafting and editing weiting using ¢
 thereas. muundm and to célebrate your auendance <
-bhybodloiurngmhatyounnmhou gL
bl.tlll !!ielr la

E e i i S NES :

,ﬂ.

In order to access the session, please click on the link
below:

https:/teams.microsoft.com/l/meetup-
join/19%3ameeting_ ODQzM2I130GYtYTIKYIOOMjIILTgx
NTgtMzUOODYYy
YTQ30DIk%40thread.v2/0?context=%7b%22Tid%22%
3a%22fa7blb5a-7b34-4387-94ae-d2c178deceel%22
%2c%220i1d%22%3a%22d453f208-41bb-4b65-b 112-
b502ffa97b76%22%7d

Meeting ID: 298 051 186 672 Passcode: VKeTom.

For a flavour of what the session might be like, take a
look at the videos on this website:

https://express.adobe.com/page/uCWZEvRu1z4D8/



What are your next
steps to develop your
mentoring practice?

Opportunity for Q&A

’ : )
;
. - d
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