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CCF

CRD

AP

IPPU

PPU

ISP

CcT

MT

Centre for Teacher Education

Core Content Framework

Collaborative Review Document

Assessment Points

Intensive Professional Practice
Units
Professional Practice Units

Individual support plan

Class Teacher

Moderation Tutor

This department! Part of the Social Sciences Faculty at Warwick

The DfE document which sets out the minimum training entitlement in Initial Teacher
Training

The online document which sets out the statements you are assessed against each
term. You and your mentor will record all of your formal assessments across the year on
this document.

6 points in the year (at the end of each half term) when you are formally assessed using
the CRD. The final AP: AP6 captures your practice against the Teachers’ Standards and you
must meet all of these in order to be recommend for Qualified Teacher Status (QTS)

Designed to integrate trainees' University-based training with their school-based training
and development — ensuring a coherent and effectively sequenced curriculum

Compulsory, directed, placement experiences designed to integrate provider-led and in-
school training. There are 12 of these, spread out across the year.

A document shared with schools which outlines where individual trainees are recognised
as needing specific reasonable adjustments due to health reasons or a disability in order to
engage successfully with school placements

Usually referring to the teacher whose class you will be working with during each
placement. Think of them as a critical, supportive friend and role model.

University tutor who will be your link and point of contact regarding placements



Core Content Framework (CCF)

>

The CCF details the minimum
entitlement of all trainee
teachers

Not a curriculum but
supports trainee
development in 5 Core areas
— behaviour management,
pedagogy, curriculum,
assessment and professional
behaviours

Embedded in the University
Curriculum which is shared
with schools

»  Curriculum Maps x 3 in
Placement Handbook*

Autumn Guide*
» PPUs and IPPUs
» Subject Bookmarks*

» Week-by-week section in

PPU 6. Adaptive Teaching in Subject
Spring Term

srtrcaductbon
and

Objectives
{Learn Why|

Trainee brief

Part Ona | Trainee and Mentar):

Tha AL Oymini vidiss gin e Send hars hitpssfeu bbealbab. com frecar

* These will be introduced before you start your Autumn Block Placement

Part Two [strsctured arounsd the 8-stages of the ELF Form|:
(1]
Arrange to cbserve a member of staff, with a focus an adagtive teaching. You might
chocse ba da this in @ sebject where you Teel more confidet.

n particular, look out far ko the teacher:

Ohserving an expert colleague:

Seix a kask that stretches pupils, But which is achizvable, within a challerging
:::: lum.

kg an apes mnd about which pupdls might strugghe or grasp the leaming
ragicly.

uses ffkstrategies to chedk pupils’ understanding during the leszon and adapts
beaching In resporse.

adapts the lesson, whilst maintaining high expectations for all, so that all pupils
harve the cpporiunity to mest expectations.




Core Content Framework (CCF)

» Outlines ‘learn
that” and ‘learn
how to’
statements

» Learn ‘how to’
entitlement to
specific types of
support:

Observing expert colleagues ...
and deconstructingthis
approach

Discussing and analysing with
expert colleagues

Following expert input - by
taking opportunities to practise,
receive feedback and improve
at...

Receiving clear consistentand
effective mentoring




Mentor’s Guide to the ITT Core Content Framework

I . cionisuoor

MENTOR’S GUIDE TO THE document for mentors in

TT CORE CONTENT FRAMEWORK nhavigating the Core
Content Framework and

providing practical
strategies and advice for

Through the Instructional Coaching model:-

e o P each of the 5 core areas.

Draming canchusions about wihak pupils hawve leamed from performance cver a number of

Soat ssemament s s | 155 STy bt s o | ST i - Should be used to feed

summative assessments wheen
because it provides appropriate Lsing i o check for miscont

el el B ———— INnfo frainee targets and

understanding and needs | Lo uiedpe paps and misconceptions “What do pou ! the Romans...*
*Bulding i bakplanaries fo guestion puels to identify misconceptions withio lessons

e i discussion points in weekly

Assessment

To be of value teachers must | s formative azsessment tasks linked Frompling pupik: to elaborate when responding bo guestions tocheck that a comect
use the information from o lesson ohjectives answer sterms from seoure knowledge e.g. ‘How oo oo Boow?™, How can wou proee IF fo L3
assessment to inform Facamn] usefil data for ass et g can yow gaply it in o oferent example I I I e e .I-I n g S
decisions they make about improving pupll cutcames *Keping simpke recards af achlevement checkiists fo show progress ower o senes af
pupil next steps in leaming fessa
‘Witten or verbal high quality Using verbal feedback
accurate and clear feedback | 5,4, gophack to be helpful and specific | Marning effidently and appropriataly to guide (saming.
should encourage further wihen peer and self-assessing onitoring pupil wark during kessons
effort through spedific
guidance on how to m 5 Fanning far and praviding time for pupils to respend to focwsed and spedific feedback.
= Shaving FEceh oy U MadeDed wirk i T RNy FenaTy 50 Ehal fugls Co Qs5ees
Oer time feedback should | <o poig cod assesement by sharing themseioes ogainst this benchmark = =
support pupils to monitor and | ©ode ) waork *iising success critenn grids (pee st ecoasaant] in mini plemries/ikenary
regulate their own learning

\\ WARWICK



Classroom Practice (Standard 4 - ‘Plan and teach well structured lessons’)

Learn that... Leamn how to...

1 Effective teaching can transform pupds’ Plan effective lessons, by:
knowledge, capabilities and belefs about o Observing how expert colleagues break tasks down info consttuent
lbamng. components when first selting up independect practice (e.9. using
fasks that scaffold pupds through meta-cognitive and procedural
2 Effectve teachers introduce new matenal in processes) and deconstructing this approach.
stopa, oxphatly inking new idoas 1o what has Py
been And - following expert input - by taking opportunities to practise,
proviously shudind and leamed receive feedback and improve at:
31 Modeliing helps pupds undorstand now o Using modeling. explanations and scaffolds, acknowlodging that
processes and deas; good models make novices need more structure earfy in @ domain.

( oot | S B SRR tente Early Career Framework

help pupils apply new ideas. but should be « Remowving scaffolding only when pupds are achveving a high degree of
gradually removed as pupd expertse ncreases success in applying previously taught matenal,

5 Explicitly teaching pupls metacognitive o Providing sufficient opportursty for pupils io consobdate and practse
stratogios kinked to subjoct knowledge applying new knowledge and skils

erMbpbn.MmdMo.
WWMMM“S .“.gMuuo{ﬁmhj

& QuesSoning is an essential tool for teachers: represontadion of abstract i

Quesons can be used for many purposes. metaphors. exampies and: | l@Ssroom Practice (Standard 4 — Plan and teach well structured lessons)
inchuding 1o chock pupls’ pricr knowsedge, 5
assess understanding and break down And - following expert input - by
probieems. receive feedback and improve 8 || o that Lean howin.
o Stating expositions at the |
1. [Effective teaching can transform pupils' Plan effective lessons, by:
knowledge, capabiiies and beliefs about »  Using modeling, explanations and scaifolds, acknowledging that
17 l=aming. novices need more structure early in & domain
— ) A _ .
s Effective teachers introduce new matzsisl in + Enabling critics! thinking and problem soiving by first teaching the
steps, explicitly linking new ideas to what has necessary foundstional content knowledge.

CoreContent S e o e ety ot e seing i e o

success in applying previcusly faught materal
3. Modelling helps pupils understand new = prE ¥

processes and ideas; good models maks + Providing sufficient eoporiunity for pupils to consolidate and praciise
Frq ework ahstract ideas concrete and accessible. applying new knowledge and skills.
. « Breaking tasks down info consffuenf components when first setiing

4. Guides, scafiolds and worked examples can up independent practice (e.q. using tasks that scaffold pupils through

help pupils apply new ideas, but should be meiz-cognitive and procedural processes)

gradually as pupil expertise increases. )
5. Explicitly teaching pupils metacagnitive Make good use of expositions, by:

strategies linked to subject knowisdgs, = Sfarting expositions af the point of cumeant pupll undersfanding.

mcluding how to plan, monitor and evaluate, e i . .
supports independence and acadenic success. + Combining a verbal explanafion with & relevant graphical

representafion of the same concepf or process, where appropriale.
& ‘Questioning iBI:I;I E;sgﬂfﬂ_dtmlfmteaﬁers; + Uising concrete representafion of abstract ideas (e.g. making use of
quESHonS can be w many purpases, analogies, metaphors, examples and non-cxamples).
mcluding o check pupils’ prior knowledge, ' !

Model effectively, by:

assess understanding and break down
problems.

= Narrating thowght processes when modeding fo make explicit how
experts think (e.q. asking quesbons aloud thaf pupils should consider

WARWICIK
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‘Classroom Practice (Standard 4 - ‘Plan and teach well structured lessons’)

Learn that... Learn how to...
1. Effective teaching can transform pupils’ Plan effective lessons, by:
knowledge, capabilities and beliefs about o Observing how expert colleagues break tasks down into constituent
learning. components when first setting up independent practice (e.g. using
tasks that scaffold pupils through meta-cognitive and procedural
2. Effective teachers introduce new material in processes) and deconstructing this approach.

steps, explicitly linking new ideas to what has

been previously studied and learned. And - following expert input - by taking opportunities to practise,

receive feedback and improve at:

3. Modelling helps pupils understand new e Using modelling, explanations and scaffolds, acknowledging that
processes and ideas; good models make novices need more structure early in a domain.

abstract ideas concrete and accessible. e Enabling critical thinking and problem solving by first teaching the

4. Guides, scaffolds and worked examples can necessary foundational content knowledge.
help pupils apply new ideas, but should be e Removing scaffolding only when pupils are achieving a high degree of
gradually removed as pupil expertise increases. success in applying previously taught material.
strategies linked to subject knowledge, applying new knowledge and skills.

including how to plan, monitor and evaluate,

supports independence and academic success. | Make good use of expositions, by:

e Discussing and analysing with expert colleagues how to use concrete
representation of abstract ideas (e.g. making use of analogies,
metaphors, examples and non-examples).

6. Questioning is an essential tool for teachers;
questions can be used for many purposes,
including to check pupils’ prior knowledge,

assess understanding and break down And - following expert input - by taking opportunities to practise, ’
problems. receive feedback and improve at:

e Starting expositions at the point of current pupil understanding.

A\ vwAaRvvIiwlK




10.

11.

High-quality classroom talk can support pupils
to articulate key ideas, consolidate
understanding and extend their vocabulary.

Practice is an integral part of effective teaching;
ensuring pupils have repeated opportunities to
practise, with appropriate guidance and
support, increases success.

Paired and group activities can increase pupil
success, but to work together effectively pupils
need guidance, support and practice.

How pupils are grouped is also important; care
should be taken to monitor the impact of
groupings on pupil attainment, behaviour and
motivation.

Homework can improve pupil outcomes,
particularly for older pupils, but it is likely that
the quality of homework and its relevance to
main class teaching is more important than the
amount set.

« Combining a verbal explanation with a relevant graphical
representation of the same concept or process, where appropriate.

Model effectively, by:
« Discussing and analysing with expert colleagues how to make the
steps in a process memorable and ensuring pupils can recall them
(e.g. naming them, developing mnemonics, or linking to memorable
stories).

And - following expert input - by taking opportunities to practise,
receive feedback and improve at:

o Narrating thought processes when modelling to make explicit how
experts think (e.g. asking questions aloud that pupils should consider
when working independently and drawing pupils’ attention to links with
prior knowledge).

o Exposing potential pitfalls and explaining how to avoid them.

Stimulate pupil thinking and check for understanding, by:

o Discussing and analysing with expert colleagues how to consider the
factors that will support effective collaborative or paired work (e.g.
familiarity with routines, whether pupils have the necessary prior
knowledge and how pupils are grouped).

« Receiving clear, consistent and effective mentoring in how to provide
scaffolds for pupil talk to increase the focus and rigour of dialogue.

And - following expert input - by taking opportunities to practise,
receive feedback and improve at:

* Planning activities around what you want pupils to think hard about.
¢ Including a range of types of questions in class discussions to extend

and challenge pupils (e.g. by modelling new vocabulary or asking
pupils to justify answers).

I
e Providing appropriate wait time between question and response

where more developed responses are required.

CARWICK



Roles and Responsibilities

HANDBOOKp. 13-17

CLASS TEACHER

critical, supportive friend

share specific class info
Shared PPA, guided planning

on-going, informal support and feedback
may participate in assessment

PROFESSIONAL
MENTOR

manages training/assessment

Oversees/facilitates training

Weekly mentor meeting

Manages weekly observation of teaching
Collaborative Review of progress

Liaises with Moderation Tutor

MODERATION
TUTOR

QA role

Support role for school and trainee
Joint observation of teaching
Review your CRD (progress)
Review your Training Plan




Priorities for this placement (p.5)

* Promote pupils’ progress across the three core subjects

* Manage children’s behaviour positively, promote positive learning
behaviours and attitudes and a climate for learning

* Develop skills of planning, teaching and evaluatingthrOUﬁh planning and
teaching a series of lessons and evaluating impact of teaching on pupil
progress

* Promote progress in Systematic Synthetic Phonics (SSP) and Early Reading

* Develop Assessment for Learning practice, including assessing and
recoquding evidence of pupils’ progress and using to adapt planning and
teaching

e Build up to responsibility for around 50-60% of the timetable
* Demonstrate excellent professional behaviours



Instructional
Coaching Model

O




CITE
Principles
of good
coaching/
entoring




Warwick Educational Philosophy Framework

Individual Positionality

History

Culture

Experiences

Attitudes

Assumptions

Beliefs

Religion

Family

Peers

Protected Characteristics
Professional frameworks

=

Warwick Teacher Values

Social Justice embeds ambition to make a significant
difference to the lives of all children and young
people, but particularly those who experience some
form of educational disadvantage.

Intellectual Curiosity asserts the importance of
developing strong curriculum knowledge and a deep
understanding of the complexity of learning and
teaching in different circumstances; it emphasises the
professional value of engagement with research
evidence and transformation of evidence into
practice.

Creativity develops career-resilient teachers who are
adaptive and creative in their approaches to learning;
drawing on intellectual curiosity, it enables teachers to
create unique solutions to specific local and classroom
challenges thus meeting the challenges of a dynamic
profession.

=

Character Values
Intellectual Values: Character traits
necessary for discernment, right
action and the pursuit of knowledge,
truth and understanding.

Moral Values: Character traits that
enable us to act well in situations
that require an ethical response.

Civic Values: Character traits that are
necessary for engaged responsible
citizenship, contributing to the
common good.

Performance Values: Character traits
related to professional
accomplishment that have an
instrumental value in enabling the
intellectual, moral and civic values.

Practical wisdom (phronesis): is the integrative virtue, developed through experience and critical reflection, which enables us to perceive,
know, desire and act with good sense. This includes discerning, deliberative action in situations where values are in conflict and we may

encounter professional unease.

Flourishing teachers, pupils, schools and communities

The whole first
chapter of the training

plan

Educational Philosophy
Framework

Warwick Teacher Values Exemplification
The Warwick Teacher Values below are supplemented with examples of areas against which you might
reflect.
Social Justice: embeds ambition to make a significant difference to the lives of all children and young people, but
particularly those who experience some form of educationzl disadvantage
* Race and/or culture (2 race, ethnicity, nationality, military families, religious communities, Gypsy, Roma
znd Traveller communities, EAL}
* Socio-economic andjor class {pupil premium, cultural capital, privilege, spoken language signifiers)
® Gender {boys’ achievement, girls’ acheivement, gender (mis)representation in subjects, gender identity inc.
non-binary, ‘invisible’ children)
®  Sexuzlity (Heteronormativity, LGBTUIA+ inclusive practice)
* Neurodiversity and disability (SEN, attzinment, reasonable adjustments, adaptive teaching)
*  Health and wellbeing (physical health, mental heaith, emotional health, hygiene, hobbies and interests,
mindfulness, greativity and spirituality)
*  Welfare (EE: LAC, safeguarding concerns, social care, bereavement, persistent absentses, vulnerable
families).

Intellectual curiosity: asserts the importance of developing strong curriculum knowledge znd a deep understanding
of the complexity of learning and teaching in different circumstances; it emphasises the professional value of
engagement with research evidence and transformation of evidence into practice.

* Learning Theories and implications for practice {e_g. social constructivism, mindset theory, Pygmalion Effect,

behaviourism, constructivism, motivation theory, cognitive science,

* Models of Reflection

®  Reflexivity — the impact of s2lf in any scenario

* ‘Learn why’ and Criticality - willingness to question (theory z2nd practice)

* Developing subject knowledge

* Approaches to pedagogy (eg. adaptive teaching)

* Applying academic thinking to practice (subject specific coaching prompts, assignments).

Creativity: develops career-resilient teachers who are adaptive and creative in their approaches to learning; drawing
on intellectual curiosity, it enables teachers to create unigue solutions to specific local and classroom challenges thus
meeting the challenges of 2 dynamic profession.
® Problem solving in the classroom/educational environment to find solutions which enable ALL children to
make progress and learn
* Approaches to planning {using school long, mediym and short-term plans, adapting existing planning,
openness and criticality when adapting schemes, working with class teachers/mentors to develop lessons
that meet the needs of zll learners)
* Engaging ALL children in learning (hooks, resources, subject knowledge, environment)
® Open mindedness (trying new things, making mistakes, growth mindset, coaching conversations)
* Leading own development in school, university and beyond (CPD, subject associztions, MA)
* Recognising things you find difficult/uncomfortable and actively seeking opportunities in these areas to find
resolutions to complex professional challenges.
* Demonstrating professional resilience, especially in the face of set-hacks.
* Reflection and reflexivity.
* Developing knowledge and critique of seminal 2nd current thinkers in the field.
® Developing and current subject specific pedagogy.
* Being your authentic self.



\
The whole

first chapter
of the
training plan

My Educational Philosophy

We place great emphasis on helping you chart the milestones that contribute to your increased
confidence as a teacher as well as aiding your reflection on the experiences which help shape your
education philosophy. Capturing your thoughts at key points in the year will be a powerful means
by which you can not only convey your understanding of the role of the teacher beyond that of
simply delivering the curriculum but, in addition, help you to articulate the values which underpin
your personal philosophy of education. You will find this especially useful when you are writing your
personal statement for job applications.

We aspire to foster values in all teachers who engage with learning at The University of Warwick. As
part of your development as a teacher, we ask you to reflect on how you have built upon,
embkedded and connected with the values in our Education Philosophy Framework in your own
practice.

Refer to the ‘Warwick Educational Philosophy Framework’ to support your reflective entries

Mile-
Your Evolving Educational Philosophy
Prompts to support reflection {word count guide - up to 150 words)
» What has contributed to your current position in the field of education?
+  How might this influence your behaviour, your attitudes, your responses, your language etc?
«  How might this inform the kind of t2acher you aspire to be?
» Which values do you hope to embody as a teacher? Why?
®  Why are thess values especially important to you?
(=
2
v}
3
o
L=
e
o
o
c

=

Reflection at the end of Autumn Term

Prompts to support reflection (word count guide - up to 150 words)

Which values do you feel you embody as a teacher and how do you demonstrate these in your practice?
Has your pasition in the education field changed in any way? (Think about your behaviour, attitude,
[£30905%5 and language?)

How has your university learning changed this?

How has your school experience changed this?

Has your educational philosophy developed? In what way/why?

Reflection at the end of Spring Term

Prompts to support reflection (word count guide - up to 150 words)

Which values do you feel you embody as a teacher and how do you demonstrate these in your practice?
Has your position in the education field changed in any way? (Think about your behaviour, attitude,
[£3000585 and language?)

What do you think the children would say about you as 3 teacher?

Has your education philosophy developed? In what way/why?

Reflection at the end of Summer Term

Prompts to support reflection (word count guide - up to 150 words)

Which values do you feel you embody as a teacher and how do you demonstrate these in your practice?
Has your position in the education field changed in any way? (Think about your behaviour, attitude,
[£35090565 and language?)

How has your education philosophy changed since the start of the academic year?

How might it change further in your ECT year(s)?

How would you like to be remembered at the end of your teaching career by the children you have taught
and the colleagues you have worked with?




Phronesis is the
virtue that Aristotle
called pracftical
wisdom — this Is the
oral will fo do the
‘right thing' and
the moral skill fo
figure out what the
‘right thing' Is

Phronesis
“Good sense” or professional/practical wisdom

Practical Wisdom is the
Infegrative virtue, developed
through experience and crifical
reflection, which enables us 1o
perceive, know, desire and act

with *good sense”. This includes
discerning, deliberative action
INn situations where virtues
collide.




Traditional Hierarchical
Mentor/Mentee Relationship

1. Compliance-orientated

The mentor dictates what the
student needs for their
development

One-size fits all

Directive feedback
Mentor does most of the thinking

Judgemental — ‘gatekeepers of
the profession’

Trainee has a lower status to the
mentor

Instructional Coaching
Relationship

Commitment to the trainee’s
personal and professional
development

The trainee’s views about their
own developmental needs are
encouraged and
acknowledged

Training is personalised for the
individual

Professional dialogue

Trainee is allowed the autonomy to
do most of the thinking

Non-judgemental — frainees
encouraged fo try things out in @
safe environment — mistakes seen
as a part of the learning process

Mentor/trainee relationship — more
reciprocal

Why an
instructional
coaching
model?

Reflect: For those of
you who have
already welcomed
trainees to school,
how have you
attempted to
establish a positive
mentor-mentee
relationship?



Instructional Al How will you go about

Coqching Model current establishing the current reality?
/

reality \
How will you help the frainee /

establish the NEW reality?

IDENTIFY Set goa| S
Analyse new
reality What type of strategies can
you utilise to support
trainees to set targets?

( IMPROVE

I\n e aeanay How will you ensure the trainee
: : . understands how to achieve

SUENLE(D BU2{PIo Provide Identify and the goal and have ownership?
until goals are met? Su_[?portl explain teaching '

until goals -

are met strategies

Jim Knight
(2018)




‘Early’ Stages:

- Still a need for mentoring approaches - providing clear direction for
trainees e.g. sharing suggestions and advice or explaining a strategy to
help develop a trainee’s practice.

- However, to help shift from mentoring to coaching, the use of coaching
questions can help increase ownership and commitment to follow-
through even at this early stage.

E.g. “How will that look for you?” could help the trainee adapt what you
have shared and begin to make it their own.

- Precision-seeking (tactics) questions like “what will be your first small
steps?”, “how will you do that?”, “when will you take each of those
steps?” and “who else needs to be involved?”, help to facilitate good
intentions, build autonomy and increase the likelihood of action.

\\



Instructional Coaching Principle Continuum

End of Course

Start of course
Should be a

50/50
collaboration

)

Mentoring Coaching

Might be more
directive

Equality Choice Voice Dialogue Reflection Praxis Reciprocity
Social Justice




Live Coaching

|

- 'Live coaching is where a mentor or
class teacher in the role of ‘coach’, works
alongside a less experienced teacher
while they are delivering a lesson.

- The coach provides the teacher with
live feedback about their teaching so that
the feedback is immediate and acted
upon rather than being given after the
lesson when it is essentially too late.

\

Guided Observations

- Guided observations are where the
mentor observes an expert colleague
with the trainee. This is particularly useful
if the trainee is trying to develop a
particular aspect of their practice (as part
of the ELF process) and the mentor can
support the trainee in knowing what to
look for and unpicking the strategies the
colleague is using in their classroom



Coaching Contract

This Coaching Contract betwesn the Professional Mentor {Coach] and the trainee will define your working
interactions and expectations far the “Instructional Cosching” process in order to cantribute to a posities,
callsharaties relatiorship. Professional Mentors passess the ability ta inspire trainees, affect change,
support traines growth and move thinking forward. &% an instructional coach, the Professional Mentor
will listen, guestion, support, guide and work with the trainee to set goals, put actions inte place and

reflect an practice ta develop and enrich professional growth.

7

The Professional Mentor (Coasch) will:
Provide a space and time for the coaching
cormersations to taks place. [comfortable,
na distractions, regular, weskly)

Ba an active listener-listen to the trainee
process their awn thinking and learning.
IListen, paraphrase, check|

Stay Focused an the traines -Facus an the
strengths, emerging skills and individ ual
target

Ak apen guestians- Prabe the trainee to
think deeply, oritically and reflectively
without being judgmental of responses,
{Use guestion sbems to suppart-
Instructional Cosching Support for
Prafessional Mentars)

Callaborate with the traines to help
deepen that thinking. Use expeartize and
ExpETiEne.

Ofter guidance and support to address the
idantified target, Use the professional
netwark in the setting.

Ohserve the trainee over a range of
lessans and daily rautines.

Caollect data to share and inform future
casching conversations. Use the ELFY
ICON.

b

-

M

The traines will:

Ba prepared far the weskly coaching
camersation. Attend an time.

Pravide the Professional BMentar (Ceach)
with dacuments pertinent to the coaching
carmeersiation. [ Cone Content Framewark,
Discussion dacuments, Collaborative
Review Dacument, ELFICON, Teaching File,
Training Plan)

Le=ad the discussion-ldentify amerging skills,
priaritise targets.

B ppen to suggestions to positively and
sutcessfully implement changes in pracice.
Ask questions- Raguest suppart.

Ba pbserved ower & range of lessons and
daily routines.

Cantinuously raflesct an practics,

Share thoughts, perspective and reflections
ta inform future coaching conversations.

vd

will-

Bath the Professional Mentor and traines

Ba ppen and respectiul.
Cammunicate fluidly.
kaintain conhidentialiby.

Coaching Coniract

Share and discuss the
coaching contract early in
the placement - this can
help establish clear
expectations for both
mentor and frainee and will
help to promote a posifive
and professional
relationship.



Supporting

\(Documentation
\




he coaching contract
ITT Core Content Framework document

entor’s Guide to the ITT Core Content
ramework

Placement Guides

he initial meeting/subsequent meetings
guidance’documents

\ e Collaborative Review Document (trainee will
have an online copy of this shortly)

eekly Instructional Coaching Notes (ICON)
Expériential Learning Form (ELF)

The Warwick Toolkit

To support the implementation of the
Instructional coaching model

Analyse
current

— reality T~

Analyse new Set goals
reality e
\ o /
Proyide support Identify and
until goals are explain teaching
met strategies



Placement Handbook

Where do | find it? SharePoint > folder #2 ‘Placement Docs’

When will | use it? For answers to any queries or questions on any placement

SCHOOL PLACEMENT HANDBOOK

Warwick TULOr M OOeration VISITS ....c.occeesusrerssssssersrmsssressssssnmnsssnansssressnsnrasssnns 18
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1. KEY INFORMATION . ...comtueiermirerssessasassersssssesesnsrassssssssssssssssnsnssesnssssssnsssssssesssssssss S Instructional [:,nath[ng (1% e s [ =] 19
Absence from SChOO! PIaCeMEeNt........oo.uuimimivimimmriisisssisissnissssssisssssisesese > COBCRING CONEFACE ...ceiieirrartrimerrrsmrmansnrsssnnnsesasssssnsssassssansssanssranssansss sansasesesssnsn 20
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\( Expectations
\




Guided and Supporting Planning

At this early stage, irrespective of prior experience,
frainees are expected o use the Warwick individual
esson learning plan to support them in developing
their understanding of the planning process

Year group colleagues need to support and model
the planning process for the frainee and provide
relevant resources/schemes that may help them.

Trainees must be involved in weekly PPA with year
group colleagues and should not be used for

\ cover.



Individual Learning Plan Proforma - Primary

Stage 1

Primary and Early Years Linear Learming Plan: with prompts fo innce

Date: Subject: Year Traénge
Sroup:

There are 2 versions of the plan — one
with prompts and one blank

Earfier in placements, this poge shouid be completed jointly with the closs teecher (guided supporfed plonnimgl.

Prior Learning Outeome of Series of
Pt fcwvw chien clomade feror abawt ihir fopls 7 Mo sl pas bl supis ook ok with arior fesroing of | | essmna:
i Sagiorsing of fhe emsae?

F thir bemron Js aart of a mevear oy fmoons
.4 /00 Rkl or mediam teon glan, B
chvor abzet what T i ring o thi ko
Euukd fowvdr. Haw con you Amle chidine
e awore o AT

The first page of the plan is space for
the frainee to write notes about the
lesson they are going to teach.

Learning Objective: Success Criteria

i i Baar, ke mol e pupll wdd
rooaen ceratonad) ke alie 1o da by the end 2f i feomon,

i i frima ;. paiben kngaag e

kB frievad’p, patk e Jen guoge.

Koy Concepts and Vocabuslary (T53): Amticipated Misconosgtions
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T Aa ek fo be obde iz fooss o, Ploa sl Do ond e o dhe | Ao overiegy Aaw aas’
TR Lkl R A e nbained.

for e covoRal VDI E FOOR.

1T is fine for trainees to work from
existing resources, previous plans,

Eariler in plocements, the cells below should be discussed' with the oloss teochier and completed v notesform, for
more defailed expansion .:n-'.:n'u:'u.'lf

Later ko plocements, trokeees moy feed confident enough to sk this stage and go strakght fo p. 2 of e plan.

Teaching: Modeling Leaming
i e Bar, siTveorier boss paa Y iseniy o) i o
A TR L LR e L

e e macrmmr crifenia i Al your isachingimedeifog.

Carider 1 ot peL A ErA U T Do et ke, BT
nacibe, Mrotegk mick ar paner sk, nadeisg, s,
devrona i ton, puetizeing: st Meseiing e wueaf mrouncer
et cun T, gy, g, wi rom, arigfacn?
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b beoraing i1 ncheoce s gaded
ghik

ansdfar Independent Leamning

In thin b, summer e upeoiung s forthe pugh o
pracths whist you hivie meded bed, dther indigesdently, in
e o prusps

Canrkder strotegim techuue ruch on iteract e, e
oacte, strotgke mick ar e isk, nadning, apsstion,
e
roms, arinfacis?

itiniing

fudaptive Teaching to Enable
Larndng:

Mo (3 fneching adapted 1o et

th parehi af al pugih aond e

bal ol pupll covt aeersd the
curriedivm P e g adeitional
rsources, el dugpart.
Heww ane pap grousnd® (. &
et ekttt disior-
affaktmmedt grougiag ofe.|

Covslies the newythalimain
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wil pugils B sugpartod 1o
aueesa/amalimafand s
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o Jou upen Ao i mlevewy, 8.0

Ao = p'ux kv Smen bond o smknihon iz
s rcmL i

SurpreeTy - the bey sk (b isarsing
gk gk
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imarmi oot tEruEkEr ar ks (Ksk
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Canssciiuiny - eniiig bow orming b
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PR ET N
imarniog.
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i noss'ee’ow £.0. Aow oigA |

Checking Children's Learning: AfL
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Behaviowr 1o LEarm: i tkis kex, F oot aart of ffe o o
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e g R
F babawounsd Ratrpots’ - o

i, e A horiing B chilgme mi e
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orcher 8 bw el .. g
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schemes of work efc. as a starting
point but they willneed to personalise
It for their class

Please ensure trainees are supported in
identifying the learning
objective/intention and success
criteria for the lesson so they are clear
about the learning.



Stage 2

Stage 2 is for the tfrainee to turn their notes into a lesson plan
They will need to consider:
How they will introduce the lesson and build on prior learning

What they will need to demonstrate and model and which
resources they will use to prepare children for their independent
learning

What the chjldren are going to do independently orin guided
groups to snow what they have learnt

ldren have understood the concepts you have taught

ninees have been asked to share plans in advance with their
ss teacher so they can have feedback and make any
endments before they deliver the lesson

Primary and Early Years Linear Leaming Plan: with prom pts sor

Trivimes to complete this poge in greater detai and independentiy, bosed an agreed notes on o.1

INTRODUCTION:

ASSELSMENT FOR

INTRODUCTION ROLE OF TA
T LEARMING STRATEGIES
Fapend o pwaier deizl ihe cooleet of sdwaont boser ohove. Fow idmntlly boss the TA] ideeily sindager Yror e K
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apay 1he shililysiniagey e e sraradw nondisg (' paa bowe Pl o
roodeileg!
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PLENARY
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Primary and Early Years Linear Leaming Plan: with prompts fo

SELF-EVALUATION of the LESSOM

HAssesument of pupils’ progress

GUIDAKCE ON LESSON EVALUATION

miorder to evaluate your teaching, you must Hirst assess puplk keaming and progness.

1. Cross reference with yaur record-keeping sheet, identifying:
*  Pupils gacesding the learning cbjective
#*  Fupils not attaining the learning objective

2. Analyse why these pupils exceeded or did nat attain the learning objectiee oy pe might s o sspecs
senth i agp ooratarran of ol jectreas, ren ko sl of obfeclive, o prop i lesens o oot erls ria, i el st cribaria, Bming
panE, aspeosi ibareis of reounoa ind Yeadhisg Wratapies, qualty ol pasching stratigge, quality of sdasehes e . DSaraar
rrasagga e e, o crgan salion asal clawireos managerment s,

3. Use this analysis to inform the section below: Evaluation of impact of teaching on pupils’ learning
and progress

{ Wehere relevant, moke sure pour record-kegping sheet identifies the Taterventions’ necessary to suppoit the
lemrning of the pupils identified.

[ tdaike sure these inferventions are covried forward to the rext feovming plan in the sequence of lessors/achivities
e Anngtale pour glan fo node any changes

[ Were any puplls absent ? I o, plaw bow you will make we for this absence (n the next lesson?

Evaliation of impact of beaching on pupils’ learning and progress

Successful aspects of my teaching which promoted Azpects of my teaching which reguire

learning: improvement in order to promote learning:

Pricrity Personal Target identified to improve teaching and promote learning, as a result of this lesson
avaluation:

igerily | ar I vy e reo peer mveliaieo o) thie mse iod poa ik voa ool folv fo mproee peer feoching e’ puain Jearing.

Stage 3

After each lessontrainees must reflect
and evaluate their teaching to
demonstrate their ability to analyse
lessons and draw conclusions about their
impact

They are also asked to identify a potential
target which can feed into your weekly
discussion

Early Years trainees should use this plan
for theirKS1 placement but would be
advisedto use the Early Years learning
opportunities plan/weekly continuous
provision plan available in Essential
Documents on the partners’ infranet to
help them to plan for theirlearning
environment-they willhave support with
planning as part of their EY input



Record Keeping Sheet

Trainees have been asked fo
keep arecord keeping sheet for
each core subject to begin with
(they can do the same for wider
curriculum subjects/topic lessons
if you find it helpful)

Thigwillenable them to consider
thie progress of the children and
ncourage them fto plan
Interventions that will address
Individual needs

FEC-DHD—I{EEPING: MONITORING PROGRESS OVER TIME

t.

JE
IDENTIFIED GROLUPS
e.5. SN, EAL




Weekly Planning Proforma

If the trainee’s planningis consistently having a positive impact on pupil learning, the
mentorand moderation tutor can decide to move the trainee onto weekly planning.

Trainees can use school proformas at this stage, however, please ensure the proforma
has similarinformationto the Warwick version.

/
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rainees based in EY will have a differentset of plans to use to support frainees
to respond ‘in the moment’ and plan for their learning environment, their
additional adults and their confinuous provision — some trainees based in KS1
and SEND settings may also be adopting a continuous provision approach in
eir settings and would benefit from using these proformas as opposed to the
ndard primary ones.



The Autumn Term Calendar (p.6)

Autumn 1:
‘Serial
Days’

Autumn 2:
‘Block
Placement’

Autumn 1: ‘Serial Days’

~

3. AUTUMN PLACEMENT CALENDAR

> =
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The Autumn Term Calendar (p.6)

Autumn 1:
‘Serial
Days’

Autumn 2:
‘Block
Placement’

Autumn 1: ‘Serial Days’

3. AUTUMN PLACEMENT CALENDAR
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Weekly Guidance (p.8)

. ‘Guidance for the first half term where trainees are becoming
accustomed to and familiar with their new school, the policies and
practices, and in getting to know the pupils they will be working
with. This section is structured as a detailed checklist to support
trainees in finding out about important information and in
identifying supportive activity for the initial days in school. You will
also find reference to the IPPUs and activities to engage with during
the ‘Prep Days’ at the end of the first half term to prepare trainees
as they move to the second half term.



Weekly Guidance (p.8)

e Guidance for the second half term where trainees will be planning,
teaching, evaluating and assessing whole lessons for the whole
class, is structured with a grid outlining the expected teaching
percentage build up along with suggested foci. A separate ‘weekly’
checklist to help trainees stay on track and to support them in

meeting expectations in the role as class teacher can also be found
this section. ’



Observation and Settling in Activities (p.9)

e Autum Term: 15t Half Term Guidance (Weeks 1&2)

* Trainees have 15 activities including e.g. meeting with
mentor, reading key policies and getting to know pupil’s
names

* Designed to help trainees know what they need to know
* Requires trainees to be professional and proactive

* Have a good understanding of what they need to be doing
and be brave — they may be just outside their comfort zone



Autumn Term: 1st Half Term Guidance (Weeks 1 &2)

Traines tazks:

| Complete

Weeks 1 and 2 aim to:

1. Meet with vour Mentor,

Shara the link ta your SharePoint space with your Mentor and @nsure that your mentor has “sritefedit’
access; you should look thraugh the structure together in arder ta:

- Discuss your Training Plan

- Discuss and understand the IPPUs and PPUs (Professional Practice Units] and assocated expectations

2. Share expectations for shared PPA, guided supported planning and the focused time ta complete IPPLS
{and later PPUs| with vour class teacher

5. Enswure yau have sccessed and taken sooount of relevant school policies — aspecially Beahaviowr, SRE,
English, §aphs Science and Marking.

4. Ask your schaool ta brief you an their safe aperating procedures and any health and safety guidance.

%)

Clarify safeguarding/child protection procedures and persannel; and ask the schoal to share their
‘Emergency Plan’ with yau

. Find aut about your school's approach to promating SM5C development in pupils in order to address
“British values” and prepare pupils for life in modern Britain,

ed

Far your class, snsure you are gware af:

- detaiks far pupils with specific needs eg., SEND, CAL, physical and mental health, and practicss to
awercame barriers to learning.

- pupils wha are eligible for pupil premium funding and associated targeted interventions.

- asspssment data on pupils {e.g., age-related achisvemeants)

2. Gather relevant classraam information eg.: classfschool timetables; class lists and how children are

grouped, any commercial schemes used by the schaal and any access information you need in order ta
use the materials in readiness far the 2™ half term

9. Learn pupils’ names quickly.

10. Work with groups of pupils, getting to know the class as this will help to inform your planning

11. Undertake actwities which help to establish you as an authority figure @ g., reading a story to the class,
taking the register etc.

12, Observe the range of leson structures, teaching approaches and resources that the class teacher uses

ta engage pupils and promate learning (and apigipisedeiapioaporoblems). Look carefully at haow the
teacher models learning and asks questions ta establish pupils” understanding and confidence.

13, Identify how the teacher creates a good and safe environment and promates a climate for learning.

14, Wappropriate, ensure that appropriate steps/rsk asessmant have baen undartaken to your medical

needs andfor you have shared your 15P and agresed ‘reasonable sdjustments.

15. Loak far evidence of learning thearies in practice. When ohserving can you identify examples of each
learning theory in practice? Why do you think this particular approach to learning was chasen. Make some

nates, These will support your trainee-led presentation on learning thearies,




Autumn Term: 1st Half Term Guidance (Weeks 3-7)

Trainee Tasks:

Complete

Weeks 3-6: complete IPPUs as per the calendar:

16. Complete activities as set out in each of the three IPPUs: Wk. 3 and 4: Behaviour to Learn; Wk. 5:
Preparation for Learning and Teaching; Wk. 6: Systematic Synthetic Phonics (55P) & Early Reading - see
individual IPPUs on SharePoint

17. Upload ‘Outputs’ for the three IPPUs to the relevant SharePoint file as you go

18. Continue to get to know the school; the colleagues you will be working with; the pupils in your class
including their needs as learners and them as individuals (their interests, behavipurs etc.); the classroom
expectations and how the class teacher manages these; complete any outstanding points from wk. 1&2.

19. Access the School’s Curriculum Map and any medium-term Plans for the Core subjects. If the school

timetable allows, attend PPA meetings with your class teacher to see how this time supports learning,

planning and teaching.

Week 7 ‘Prep Day’ guidance. In preparation for Autumn term - 2" half:

19. Agree timetables for your teaching, PPA and non-contact time for at least the first two weeks after half
term (weeks 8 and 9). Add these to your Teaching file.

20. Undertake GUIDED SUPPORTED PLANNING WITH YOUR CLASS TEACHER (e.g., during PPA time) to
support you in producing your own lesson plans and associated resources for week 8. Share the plans and
resources with your class teacher preferably at least one day before you are due to teach the individual
lessons.

21.Be mindful of the trainee-led presentations on learning theories (after half term). Ensure you have
looked for evidence of learning theories in practice. When observing can you identify examples of each
learning theory in practice? Why do you think this particular approach to learning was chosen. Make some
notes.




Professional Practice Units (PPUs)

Where do | find them?
SharePoint > folder #5 ‘Professional Practice Units’ > Autum Term

Mame

PPU Outputs

S5P and Early Reading PPU RESOURCES

0= IPPU 1 Behaviour to Learn.docx

IPPUS for @= IPPU 2 - Preparation for Learning and Teach... RESOU rc
this half @< [IPPU 3 SSP and Early Reading.docx es
term
[ @ PPU 4 Talk for Learning 2324.docx
PPUS for 4 .o PPU 4 resource - Dialogic Talk article NATE....
after half | @ PPU 5 Maths Misconception.docx

term



Professional Practice Units (PPUs)

Trainees must complete

When will | complete them? (see the calendar - p.6) all 5 IPPU/PPUs.

They will write and submit

reflections for B2L and one

PPU %'E“Ed_f?' other of their choice. All others
PPU Reflective Writing will be assessed in the Summer
AUTUMN TERM PPUs completed Assessment Term via professional discussion
(select 1in
addition to B2L)
PPU focus Suggested time allocation v v
Behaviour to Learn (IPPU) Timetabled for w/b: 25/9 v
Preparation for Learning and Timetabled for w/b: 9/10 Intensive Professional Practice Units -
Teaching (IPPU) PPUs for the serial days/first half term

Timetabled for w/b: 16/10

or 30/10 for trainees on
placement in Leicester schools

Systematic Synthetic Phonics
and Early Reading (IPPU)

Mo reflective writing

option due to the
Subject Studies PPUs for the block placement/second

assignment focus. half term

Talk for Learning Suggested time: w/b: 13/11

Maths misconceptions Suggested time: w/b: 27/11




Intensive Professional Practice Units (IPPUs)

* Designed to integrate trainees' University-based training with their
school-based training and development — ensuring a coherent and
effectively sequenced curriculum

* Enables trainees to receive minimum entitlement to learning as set
out in the Core Content Framework (CCF) Particularly the ‘Learn How

To’ statements
e Supports parity of experience across the Partnership

 Scaffolds trainee practice and progress towards successfully meeting
the Teachers’ Standards by the end of the course



Intensive Professional Practice Units (IPPUs)

IPPU 1 Intensive Professional Practice Unit: Behaviour to Learn

Curriculum Facus — Primary Trainses

This IPPU links ta the following ITE curriculum training:

The Behaviour ta Learn Build Day and Devalop Days 1&2 {Autumn Term)

Professional Enquiry ‘Behaviour to Learn 827 lecture and workshop [Spring Term)

Seience: ‘Behaviour Management and crganisation for science” [Autumn Term|

blaths: ‘Mathamatical Mindsats” [Autumn Term)

English: throughout the pragramme (angoing}

‘Whole Curriculum Studies: throughaut the secand subject sessions (Spring/Summer Terms|
Safapuarding in schoeks is coverad in Tarme 1,2 and 3 at Unissreing

Intraduction

Learning can be hard and there can be many distractions. Establshing routines and expectations
can suppart learners bo resist dstractions, key into learing and be more successful for the
teacher and the pupils. During the Build Dey we explore pupils” ability to self-regulste and how
teachars are key rode models.

Key Learning

Teschers are kay rale models, who can influence the attitudes, values and behaviaurs of their

S

Teachers have the ahility to affect and improve the wellbeing, matiation and behaviour of their

The ability to sel-regulate one’s emotions affects pupils’ ability to learn, success in school and
futwre lives
& predictable and secure environment benefits all pugils, but is particularky valusble far pupils
with spacial educational pesds
& culture of mutual trust and respect supports effective pelatinnchips
Cstasblishing and reinfordng routines, including through positive reinforcement, can help create an
affertios learning endernnment
‘With your mentar you will have the appartunity ta set high expectations for behaviour by
= Appling rules, sanctions and rewards in line with school palicy, escalating bebaviour
incidents & apprapriate
= [Establishing a supportive and inclusive envirenment with a predictable system of reward
and sanctian in the classraom.
= Using consistent language and non-verbal signaks for common classraoom directions
= Rigorowsly maintaining clear behavioural expectatiang

In this unit you will make connections betwaen the induction sesgions and the practices in your
school. You will have the appartunity ta:
Discuss and anakise:
= wha to contact with any safeguarding concerns and having a clear understanding of what
sorts of behaviaur, disclosures and incidents to report.
= how routines are established at the beginning of the schoal year, both in classrooms and
arsund the schaal.
Recaive guidance, practise, and receive feedback in coaching mestings to improve at:
= ‘Warking alongside colleagues as part of & wider system of behaviour management (2g
recognising responsibilities and understanding the right to assistance and training from
senior colleagues).
= Giving manageable, specific and sequential instructions.
= Acknowledging and praising pugil effort and emphasising progress being made.

Mentor Notes

Faedback on the effectiveness of approaches employed by the trainee in interactions with pupils
priar to taking respansibility for teaching graups can pravide a focus for sarly mentor mestings.
The activities are designed to be completed before taking an the teaching of sequences of full
leizons.

Suggested prompts for coaching comeercations an deeper keaming:

Whet are you noticing in your oheernaation of teochers” astablisfement of oloss routines ? What iz
the impoct of these routines on estebiishing o safe chassroom environment ang promating o focus
an learning 7

What hehmiowr are you noticing from pupis that teechers hove to deal with?

Honw daes the tancier minimise the chonces af mishefunviour acourring 7

Wht do pou motice ghout how puails respong Bo the teocher’s instructions?

What do youw notice about the ratio of pasitive to negative interoctions between teocher and pupils
in efe classroam?

Horw didl yow respand to the ciilaven’s positive behmaows 7 Wiat did you soy ar go?

Howe witl wou piion pour lessans to take orcount of thase foctars?

Suggestions for modelling, practising and embedding strategies to promate behawiour for l=arming
are integral to the training in this [RELL -they include;

Focus 1: Effective routines; entry, exit, Eoancitinng

Focus 2: Effective responses; including positive reframing, clarity of language and consstency
with axpactations.
Focus 3: Effective. ships; building & sense of belanging by know
ics and promating positive interartinng

Key raading

\ith reference to your IPPL experiences AND key reading in this IPPU, reflect on: \

=  The principles of clazzroom management and behaviour to leam in your subject/phaze. with a
cpecific focws on rules and routines, induding how to start 2 lescon

#  The potential challanges for traines teachers in implemending routines and expectationz

The impact of planning for transitions and for giving manageshle, specific and sequsntial

instructions which maintain a learming environment.

Select & particular aspect of behaviour onowhich o focus.

Refer to your ‘checklist for reflective wridting’ to enoure you are reflecting rather than describing.

Reflect upon how the Warwick Teacher Values relate to your behaviows to learn practics.

\ Llze Harvard referencing to cite source:

ALL IPPUs
startwith this same structure

Sandura, & {1986) Sooial foundations of thought and action: a social cognitive theary Englesaeg CiE New
lersey: Prentice Hall

Sandura, & {19497 Self-efficacy: the exeroise of control Mew York - Freeman

0dE |2021a) Develapment Matters Non-statubory curniculum gdonce for the ey wears fowndation shoge
available online

ab: hitps:fazsets publishing service. gov.uby/govemmment fuploads system fuploads fattachment data file/100
7446/6.7534 DM Dewelopment Matters Report and lustrations web 2 pdf accessed 11.5.71

0dE The trainee beacher behaviour toalkit summarg.

hittps: ! weew gov.uk) governime nk f peblicaticnsfinital-teacher-traning- itt-core-content-framesock  the
trainee-teacher-behavioural-toolk it-a-summary

0dE {202 1b| Statutary framewark far the early years foundation stage Setting the standards for leaming,
dewelopment and care for children from birth to five awilable online at

Iittpe ! assets. pulblishing serdoe gov.ulgovemment;/uploads fsystemup load sfaktachment datayfile /97290
T/EVES framewcrk - March 3021.pdf accessed 11.8.21

oE. |2022) Behaviour in Schools. Bvailable

Ivesre: ey assets. pullishing serdoe gov.uk/Rosemmentfuplkoa dsfsystemiupload sfattachment datayile’
10E3EBTBshaviowr in Schools guidance by 3002 pdf

Dicaw, Ouand Rase, M. 2016} What every feacher needs fo kvow about pepohalogy Bondbeidge - lohin Catt
Educatianal Lid.

Educatian Endowment Foundatian [EEF) {2019} imarovimg Sehawowr in Schoo's Gudance Segart avalable
at: hitps: eyt nendowmentfou ndation.org. whtnols fgeidance-repo rstim proving-betas our-n
schools! acressed £.8-20

Education Endowment Foundatian (2018} Sutton Trest-Education Endowment Faundation Teadhing and

Leaming Toalkit: Accessible fram &

Ellis, 5. ard Tad, L (2018} Behaicur for keaming: promoting positive relationships in the dassroom
Abingdon: Routecge

DES | 1983 The Efonr Report Discpline in Schools Report of the Committes of Enquiry chalred by Lord Eitan
Longan: HESD

Cyriacou |1958) Ezsential teaching skills (7*' ed | Chelesnham - Stanbey Thomes

LeFrancols, G [1557| Psychaobogy for Tcun:hlng-js"-cdnn:r.l Liond onc: Wadsesarth

Parter, L (2014} Bshawow in Schoo's: Theory and Practice for Teackers Makdenhead: MoGraw-=ill
Educatian

=owel, 5. and Todd, J. {2004 & spsbematic review of how theories explain learning behaviour in schoal
condexts. Inc Sesearch Ewdlence & Edwcatkon Library. London: E2PLCenbre, Sochl Science Research Unit,
nstitute of Education available anline at

Iittpes feppl. ioe. ac uk/emsy LinkClick aspxffileti chet=x| NFKFrgrE=%3 0 accessed 22008

Early Educatkon. [2012] Developrant Motters in the Sany Yeors Foundabion Stage. Available online at:
Iittpe s o rhy-sd u cationoo rgulkdevelogm ent-matters -sary-ye ars-fou ndati on-stags-myfs-download
mogers. . [1959) A Theony af Therapy, Personality and Interpersonal Relshonshios os Develnped in the
Chend-Centred Fromework. Psychology: A Study of a Sdence. Study 1, Valume 3: pages 184-256

Ayan, A. and Decl, J. (2017} self detesmination theory: basic psychological needs in mothatian,
dewelopment, and weliness London: The Guilford Pross




Intensive Professional Practice Units (IPPUs)

Overview of Activities

Activity

Suggested Days for Complefion

Embed Day
lor2

Embed Day
Jord

Discussion with expert colleague about the
school’s behaviour palicy

Focus 1 - Routines:

14: Trainee observation of within lesson
transition routine - focus on expert colleague

1B: Trainee cbservation of within lesson
transition routine - focus on pupils

1C: Observation of trainee’s transition routine
by expert colleague followed by discussion

Focus 2 - Responses:

24 Trainee observation of pupils - focus on
encouraging engagement

2B: Trainee's observation of expert colleague
- focus on encouraging engagement

Focus 1 1 .
E— Embedding your practice
1A: Trainee’s observation of teacher
Area: Within Classroom Transitions
Examples may include: moving from the carpet area to the tables/moving from an
experiment to d fchange in activity e.g. individual work to group work
In Focus 1A you will focus on the class teacher (in 1B you will focus on the pupils)
Step Guidance MNotes
Observing an How does the expert colleague: Trainee to record notes during chservation:
expert
colleague

£.g. class teacher/
subject lead/
mentor,

external specialist/
subject specialist/
phase lead.

Manage pupil movement

Lise and encourage good list

Write or type your own notes
during the observation

2C: Observation of trainee’s responses to
pupils by expert colleague followed by
discussion

Focus 3 - Relationships

Analyse

Reflectafter the observation

34 Trainee’s observation of expert colleague -
focus on demoenstrating belonging

Reflect and

discuss

Record questions after the
observation




Intensive Professional Practice Units (IPPUs)

Overview of Activities

Focus 1
Routines

Embedding your practice

1C: Observation of trainee’s practice by expert colleague

Part €. focuses upon observation of the,

Inee’s practice, with reference o clossroom transitions and rowtines, with subsequent reflection,

feedback/coaching ond torget-setting.

Activity

Suggested Days for W

Embed Day
lor2

(

Embed Day
Jord

During this transition/routine I intend to....

)

Discussion with expert colleague about the
school’s behaviour palicy

Focus 1 - Routines:

14: Trainee observation of within lesson
transition routine - focus on expert colleague

1B: Trainee cbservation of within lesson
transition routine - focus on pupils

1C: Observation of trainee’s transition routine
by expert colleague followed by discussion

Focus 2 - Responses:

.
.

[

Taking The expert colleague Observer’s notes and guestions.
opportunities to obserl\.'estramees

practise, pradiice

receive Observer collects

feedback/ evidence in relation to

coaching and the trainee’s intentions.

improve

Observer’'s questions.

t
o
5
u
1
ar

Mentor makes notes during
the observation

24 Trainee observation of pupils - focus on
encouraging engagement

2B: Trainee's observation of expert colleague
- focus on encouraging engagement

2C: Observation of trainee’s responses to
pupils by expert colleague followed by
discussion

Focus 3 - Relationships

34 Trainee’s observation of expert colleague -
focus on demoenstrating belonging

Mentor/trainee
discussion

Observer to note these reflections ond guestions.

Future target
for managing in
class routines

Reflect afterthe observation
with the mentor — they
record

Mentor records co-
constructed target during

the reflection




Intensive Professional Practice Units (IPPUs)

Embed activities | Tick when
OUEI"U"IE-W Of Activities All resources/proforma needed can be found in your SharePoint file completed

Familizrize yourself with the school's S5P scheme and the ranges of phonically decodable
hat are used to teach and sy ment S5P.
[ ¢ the expert colleague w e for leading early reading — use the ‘Whole

school Approach to 55P and Early Reading’ n fo record their responses.

.ﬁc‘tl\flt\j sugge“Ed Davs for Completlon Ohserve expert collezgue tezching 55P [Uz= 55P Observation Form)
FOcCI he reading perceptions survey for a group of pupils in your class.
Embed Day 1 Embed Day 2 Embed Day 3 sl 2roup 15 or & pupils) w wis)
sh to conduct this with
A . : . th ndependently)
1A: Discussion with expert =E v
, s P Talk to a person in school with overall responsibility for Bfp. How do these match with the

1. SCHOOL'S colleague the school’s RfP principles in the research and what you hawe seen in your own ¢ om and across the
CURICULUM curriculum and approaches I PPU 2 sccbs:‘:n'-:fx;ites s & Part A of the ELF} In preparation for the

to p|anhiﬂg obzervation, choose and the focus for the ohservation to support application of this

Preparatlon for within your o 2" appropriate pace, spe of language, pupil engagement,

2A: Trainee ochservation of afL, impactful u urces to promote repid prog etc.

expert colleague"s Learnlng and ﬁa' an 55F sessi:—:ﬂf:\r.'.."ef:-ll:u-.-.-'gda'_.- _.singzhz c":\c_sc"ernz and incorparating what

modelling (English or TeaChing art & o the ELF)

resour

d online, if school has this
maths)

Find out about book banded boo

they banded - does this
ooks? Make notes if you

2 2B: Trainee's planning for

ich whole texts (not just books; consider short films, online texts, websites etc) are
in school as part of th zlish, math: i urriculum planning? Find ou

MODELLING | own modelling session

2C: Dbservation O‘f they have be zlected aut v they are y. & discussion with the
. y . English lead may support you wit . Make not

trainee’s mOde”mg b\j Look in school spaces where books are freely availzble (dassrooms, scheol library, book

expert l:olleague and bioxes etc.) Consider the balance of texts and form soms opinions 2 ne quality and

balance of fiction / non- on and postry texts. Makes notes if you

discussion

3. TRACKING IPPU 3: SSP and i  noticad from your observatio

3A: Trainee's observation collzag v should use Part B of the ELF)

t feedback from your expert

THE {)f tegcher and pupils Early Readlng EngEge in a.'i's:'ucti:-nzlcca:hi'gc:-n'.'ersatic' using [Part & of ELF) linked to the 55P

LEARNING 0 i , ) session delivered
llearning journey| Look at the home school r hat de you notice about parental f carer
JOURNEY EMNgaEeEms g7 How might you mowve this forward? Make
4A: Trainee's observation notes if you wish. . : . —
. alk to your mentor about what you will do this term to actively promote R4P and get
4. of E'X[CIEI"IZ COHE‘HgUE'S . . feedforward on your plans. You may wish to share your impact at the end of year during the
QUESTIONING | Questioning IPPUs will be introduced ECT cont
. - H nn tdentify and timetable with your mentor and class teacher when you will t2ach a series of
4B: Analyms of expert Ind IVId ua"y and more fu”y S5P lessons during the second half of the Autumn term:
colleague’s guestionin 0 g g . - Ifyou are in K51 you will nesd to teach 15 sessions of SSP;
g q g d urlng Unlve rSIty dayS In the - Ifyou are in K52, you will need to teach 5 sessions (this may be a small group or
5. USE OF intervention, or you may wish to go into K51 or Rec)
5A: Trainee's observation Same Week. MNE: You should be supported to plan these 55P lessons. You should receive feedback on
PRIOR your planning and teaching of 55P. ¥ou should be observed at least once if you are in K52

of the use of prior learning

e if you are in K51

LEARNING




Observation and the ELF

HANDBOOK p.17

Ideal for your CT to use with trainee

Experiential Learning Form

A: Trainee"s Observation of eapert colleague

B: Observation of trainee’s practice by expert colleague

Fort A fanmer vpon the rofoee’s ifesnifoat on of o ierge oos’ alomeatiar of e st calrages medeilog areoicr (o relat’on fa
iha Drmiruew's fgal et folioes-up Stacuachon
Step Guidance Notes

Maks aotes of pour dscasiion
3. Fove des B il 2o
et farga?

W geseiov ke o b
abaiel pour obsrsvotiis?
Wt gl pou Wt pous
expirt colengue fo ok aur
Jarfobaenr in pour ow
proci

Trainee's Trarwe Pﬂulﬁﬂat{m TrenTanar 4 [organd o (hoks walh CoF

g Frem Tranae's longer -l
TEllgEt .lll'[_\llbl'ullli Traning Plaser a

Ereeoin syl s, TN SN

b dhacindad is comiulation

batasaan the lranim and sapart

g Own target

i weneha s Wb pasar

angir! coNaguae te Ml pou

dinilog?

Aty pour Bargud.
Gb@eruimg Tronraear retovah ke focal peials for ofusrsefion of eager] cohigur

focus for observation with
anexpert | oo sepert colleague in . . .
colleague | advance of the lessan Discussion of target with
o Ao some ey peiors 12 luck expert colleague and agree
abject leacy [ 2400 .
mensar/ key points to look out for
extemal
specialisty TrosTaear s ralis and LouTaer s qUIrtTL e e surin g kaenvalicn
subject
spe alist) .
e Observation of

expert colleague

Discuss 'l‘alkbu-'nur eapert TrouTan 4 malis G dHCLGETS PR TN ROETE LM aY

colleague about what you
your ot
observations

Deconstruction,
discussionand
analysis with expert
colleagues -
Identify specific
actions

Pt B Jemmer [Ty ey ——p————T h,-n-;:‘::;;::—;mqna TargeT, ik Libtequeet rafreraeE. frestockicoaching sad
TEkinE ]’mﬂpﬂﬂ{ﬂ“u& a3 nolie and quesiois
opporiunities mﬂ m:;ﬂl:ﬁm
to practise, ||'.r\c\|:n|:|nl::|1h|:1;.:||n:-:-': ey
receive | e Take opportunities to
feedback/ Diteserver's ons. H
coaching Dering the Iwg::ﬂ-: wpbiody the p ra Ct |Se...
al'ld abbimars Mt glesion
improve expert colleague
observes/notes
Diiscussion: | 17 rainee shares their [ ST T e ey e e
N reflection:
trainee and = i [ aryes bt nlichh By
expeart theat B ikl 1 it Rl
colleague j",:,',':th,.,.w,_ )
fuhe s i Trainee reflects on
practice and shares
Observer's Trinraes s o i SO i SO &f Suciiaian
feadback/coaching using
question prompts abowe
s esaien | COAChINgG — receive
promat the evpert colnogue
o e o feedback and
.":‘_:I-::!u#:l.'.r:'-.'i tahelp lmprove
FutUrE' Trawrsind and @it T 3l
colle CrEate 3 nEw
target hmn‘t*“

Improve...revised target
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ObservatiOﬂ aﬂd the FLF HANDBOOK p.17

Ideal for your CT to use with trainee

B: Observation of trainee’s practice by expert colleague

Experiential Learning Form — — - — - : -
_ _ V¥ BT B focumer op ool sathad of B IToveed i procTicd. st efemace 1o Lhelr ddereiPed ferger. ek adusquel rfention. fescbocks coaching sod
&: Trainee"s Observation of expert colleague i
Fort A, focuey upee the m‘rul':.'dau‘fhﬂ-m ofa uw nlubt:'mm of BT ERANT CoMROgU moW gD ATCHTE I DS a Tﬂtil'lg 'l’wwparl -:nll-h*u.& AT S nalin and LS L
S Croiers A, Atk faow-ue cicuuokarn, a riumtilas mmwﬂ|u
Step Guidance Notes mw;ra:tisa, Oteserver colkects cvidence
- T — T I relatian ta the imines's -
T N T receive | tarpe Take opportunities to
' feedback! | qncarvers questions. .
O coaching | Duwing v teschig istisde the pra ctise...
W n and elbuimaes Aereifies gusnizn | |
improve ' expert colleague
target/focus im P g
observes and notes
Observing miﬁ:::.:,l.:::u-. Trakuss reconds bey Jocel polot for chuenaton of S cokeagie
an erpert | el in . . . : S | The Trainee shares their Ot 20 hess iy ast gus .
colleague | adeanceol the esien. Discussion of target with E‘::::':d i :
il PR expert colleague and agree Cxpart | b e ol 2 vt e : fl
i by i oal for . P
msdeey 2 e gy key points to look out for colleague | 00 0. Trainee reflects on
anlama :"_' L __ e - Ju MY Ui aring .
'-u:l.l..llu.u' Trakwsa's maies avd tra i iswnted coding olreraaton p ra Ctl Ce a n d S h a res
agrinctal by

phse et Observation of expert reflections — mentor
colleague — add notes adds notes

Observer's Tooamsnas moli SOwT Riy SOIES Of cUCLIGEn
Discuse Talk bo yeur expart Trakuss s ma ien &f dEnLUEen wih epe aliespes feedback/coaching using
'!Irnur :::::::.dml. wihat you quasticn prompts abowe
abservations

— Deconstruction, Quetonsaring. Coaching — discuss,
late pramat e evper? colaagon

discussion and analysis o raince ta consider receive feedback and
with expert colleagues - further

{Loak at the OOF tobelp
e |dentify specific actions

e improve

Future Trane and aspssit Frra’s malis
eriwmgal‘nmkn?htat you haee learned From the abservation abaue, - = gn:numanw
in ar Eain edback a Er IMprose: . . |EEt M
Towara will b & Foceried afnanvatios; in asperl ool ague heg class baischs) -IlL'lJHI!I‘IIIfl.'LII.:II.I‘uE:IFIL;:EIIh | d entlfy h OW yo u Wl || ta ke " | m p rOVe - a reVl Sed ta rget
ol th ELF Farm
Py i rong mil Be chearead by eope r colkagoblanter o par of & me by absirvat iBn anisg T IC0H Farm thls |ea rnlng fo rwa rd
g i i v el | B s eurisd with aspert collinag ol ester o i B e kly M mlor Mesting :
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Managing Workload

HANDBOOKp.10

* The government has committed to tackle unnecessary workload for
teachers

* CTE tackles unnecessary workload for trainee teachers
* Avoid duplication

* Shared PPA/supported/guided planning

* What is a reasonable workload?

* Pupil progress...

* Talk to CTs about their workload tips.



Autumn Block Placement — second half term

Autumn Term: 2™ Half Term Weekly Checklist

Au

tumn Term: 2nd Half Term Guidance (Weeks 1-7)

FINDIYIDUAL NEEDS
AD R
™

i nce g 13 6

FLANRING:

Suggested build-up of teaching timetable

1, Ut thir g

. AL rairiass will rsquirs Upniticent sugpart with

Eick wi
weehly Tasks WEEK 1 | WEEK 2 | WEEK | WEEK & | WEEK 5 | WEERE | WEEE 7
PPA time with class teacher (CT)
for supported, guided planning

e, L s hosube s @
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‘With CT andfor mentor agres
and oreate a weekly timetable
including teaching, PRA and
non-ontact time sctivities - sdd
to your tesching file
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Lesson plars written, annotated
and added to teaching file

Daily marking and record-
keeping completed and added
to teaching file

# cbsirn

Prepare for and attend Traines-
Mentor Meeting

Update weekly log in the
Training Plan je.g., during
Trairee-hentor meeting|

Uplowd completed 1008 and ELF
observation forms to
SharePoint

1. Guidance far supporting Wider Practioe: WEEKS: 1,2 & 3

Review poteatial octions bolow - Righlgis those wiich would be o wseful focus for your prafessional development.

[The fallcwing prompts can fe: discussed and analysed with axpert colleagues, form the basis of observationsdec af enpart coll and be aspects which
wioi practise, reflect upon, recehi coaching and mprove at
Curmialum Bicbavinor managemismt Padegengy Besarnt Probeas ol
T TS147 TSL,445 TS2RE Bishaviniirs TS §

Complete PPUs and upload
relevant ‘outputs’ to SharePoint

Review "Guidance for Wider
Practice’ to identify personal
development priorities

Engage with the CRD
{Independently and with mentor)
raview Tarm 1 Tab to iceniify
whre meeting expectakions and
areas to target for developmend:
AF1L [wk. 3] and APZ jwik. T

TN
i
Teaching
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Guidance for Teaching percentages and subjects

Weekly Checklists to keep trainees up to date with
expectations and workload
Guidance for supporting trainee wider practice

Trainee progress is reviewed collaboratively at two formal

points (mid point and end of 7 weeks)

All explainedto trainees in a Uni session on Tues 24"

Oct




Linking University Learning with School Learning

vw

WARWICK

Primary Updates and Support for Professional
Check your inbox — we Mentors and Trainees

know only 50% of schools From Warwick. Anywhere.
take time to look at this. |

We have designed it to be
brief and helpful.

It contains:
Instructional Coaching support
Bite-sized, relevantresearch
snippets /videos
Wider Curriculum support to
enrich subject-specific

pedagogy and practise.




Expectations of University Moderation Tutor

All Trainees

Seftling in visit-  Visit with Visit One visit which

online observation with observation willbe an
observation and
online viva
(Assessment

dialogue)




PGCE Personalised Training Plan

YOU W|” flﬂd Clﬂd use. Early Years and Primary

Initial Teacher Education
Training Plan

- Trainee's educational 2023/2024
philosophy '

- Subject knowledge scores
and action plan

- Autumn Term fargetfs

- Weekly record of meeting | -
between mentor and frainee ‘Every child in every classroom deserves a

great teacher every day.’

. Lef's have a look at onel M

Route

Personal
Tutor

\\



Lesson Observation Form 1 - Instructional Coaching
Observation Notes Form (ICON)

INSTRUCTIONAL COACHING OBSERVATION NOTES
PAGE 1:

Sanes Bred of L & Sulsect
B

— S I
e | et . Trainee’s target for observation — trainees
B I i should identify what they want specific
feedback on (this should be informed by
e CCF, CRD, previous lesson feedback,
— mentor-trainee dialogue, training plan notes)
== Evidence collected by observer: thisincludes
s data fo demonstrate your impact in relation
] = to your identified target e.g. time on task,
8 |§ [Frm number of children participating, fime of
: teacher v pupil talk; subject specific
feedback and any other key points that the
observer wants fo share
This form will be used for the majority of
lesson observations

N\
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Observer’s key questions/prompts related to the specific target that will
feed into the post-lesson dialogue

Observer's questionsrelated to wider aspects of practice

Summary of coaching discussion (fo be completed after the mentor-
trainee dialogue to summarise key points to take away -CCF can support
with this)

Co-constructed targets — based on the feedback and progress against
the chosen focus, agree together a target that the trainee willwork on the
followingweek (see PEERS goals)

Specific actions — What actions will the tfrainee need to take to be
successful with your target¢ Break the target down into achievable steps

Mentorship — What support will the trainee need to enable you to be
successful with your targete Observation of a colleague who
demonstrates good practice in this area (use the ELF to support with this);
colleague to model strategies with the trainee’s class; discussion with an
expert colleague; research/readingrelated to identified next steps

Reflect - tfrainees are asked to consider before your next meeting with
theirmentor, whatimpact they have seenin their classroom after putting
these new strategiesin place? What's gone wellg What has been
challenginge What would they like to do next to further your progresse



Centre for Teacher Education
University of Warwick
Prompts to support subject specific feedback in
English
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Centre for Teacher Education
University of Warwick
Prompts to support subject specific feedback in
English

Overview of Topics Covered in University Sessions

How do you create an effective | g which and irrvobves all pupils in their
wwnrumm~mmn¢nopcnnnamoymmwnmdmne-wnud
gramunar and edting changes When compoung visual Of wrtten tests by sbing prauie guestions to mtadlah deep

(TSt asd 7)

ag of & pupi's personal retpoass or reflection coganding 3 character, text of event)

m&ummdwwm chalk and aspé ? (zmaceaen aret
exploration of Tier 2 and 3 language; xm:urnd'nqwmedl'nm for P«-ph«Mﬁuy(W)

(152, dand
5

How did you deconstruce, model, explain, scaffold, discuss and anralyse the Engish ledming today? (for
examplo: metacognition in planning, deafting and editing in writing, reading thought processes, synthotic phons
stratagiey speling strategied uie of writing frame or memory joggert)

Explain the impact of peoviding sufficient opportunity for pupis to consolidate and practise applying new
nowledpe 30 skills. (For example: enough time to wiite / read aftee Being taught the shill or sspect of the Engluh
owrresdum )

Explain the impact of your flexadle grouping and talk for learning decsions: group werk, collaborative
Work, paired talk — how ¢id you scaffold it? How eMective was 87 How i & halp you adaps your practice
by h ing & better und ding of their learning? (For example: Did you give escugh time for thinking
when facditating @ mix, pair, thare coladorative leaming stracture for chidren tn resgond 0 a reading qeestion 7|

Explain the impact of your planning for SEND in this English se3sion. (Tor example. did you select & text that
All Chdiren condd accens? Did your adaptive teacing 3ppr0ach have the desired impact? i you provided & word map
for example, wis this accessed and ased 7 Wivy? Why not? Might anothes spproach have beea more sultable 1)

‘ v (50 and Core)
exh ing nudmg Pedngcgm (so and Core}
Teaching Phons (S0 and Core)

University Lectures explore: University Seminars exploce:
o Phomcs Suct Knowledge — Pre-recorded
Revisit over year
o Grammar Sudject xnowledge — Sedf Study. Reveat
OWer yoar

1 ietroduction to English (SO and Core)

2. Multimodality and Affordance (Core only, but
materials mace avalabie)

3. Speling and Handwriting (Core only, bt
materials made avadadie)

wohw

Yoxh.n‘ wvmrg vm:nzepﬁ (50 and Core)
Englan (Core only, but materials made
availadle)
Teaching Grammar (SO and Core)
made avadatle)

4. Assessment and Miscue Analysis (Core only, but | 2 Creative Pedagogies - Non-Fiction (5D and Core)
materials mace avadatie) 9. Creative Pedagogies - Poetry (SO and Core)

5. Spoken Language (SO and Core)

v

10 Creative Pedagogies ~ fiction (Core only, But materisls
made avallable)

*£Y and Primary Tadored Versons

AR Primary Traaneas have all of the above sessions,
tadlored 1o Primary

msy

WHhich Core knowledge in Engiah o COANRCId 1O Thit CONCEEE YOU TAUENT LOCRY? (For example: Terminology
¢ P L he 3

Have you used analogies, llustrations, ples, explanations and atons to support learning
foe all pupils? (For example: teats sccesuble 10 2 dn they Inspire writing, are you & teaches wiiter, 40 you plan
enough time for 2 systematic ading procewt)

How did you use the school’s English curriculum plans and resources to prepare today’s lesson so that
inks between content and skills ace made? (Fer exampie: 14 this the first time that they have Mtempted 1o write
2bout this text Type or nat? How are you extending the nuance of thew concegtual framewort about the quaiities of
this teut type?)

How did you take into account the pupds’ prior knowledge?
{For examgle: how 60 these siills in phonies, prammar, wriing, reating Nueacy, tening, 1pesidng, drama sad

NN INEA it 00 & seavence?)

HOW Jid YOu identify and BSCress MisCoNCepUons ThIT CCCUTed in the JeSICa? (For example i phanics, are
mngronuncistions dealt with eMnctively. ace gramear minconception uapicked 3nd explored?)

Analyse the Afl strategies used in the lesson. (For example: questioning understanding of the impact of usng
one word wstead of snother for a partioular effect, or effectively ‘wrestling the question’ In reading to enderstand
mhat oo socwyy st nasd o ciuge)

Key Bocks and Articles

A
e I/', 3 I
»
L/ *

SR - c—

Assesumnent
(TS 6) cont.

How did your AfL link to the school's marking polCy? (For example: how has aral of writtan marking
eontributed ta the editing Drocess Over Be in this pece of writing? If peer msesiment b used 10 Inprove writisg,
Bow Impacthid has 1his been? Was sufficie st time planned for pupds to engage in Migh Quality Sscusvon? Did the
Erouping/pactner arangements faciitate thin? O you provide scaMolding and gamdits for this Tyle of talk and model
& sufficiently sning seccess ontenal

How &id you strangthen your Englsh pacagopical and subject knowladge pror to ths 1esson? (Think sbowt

| abonic, prasma writing, feading, iatening, spoaking, drama sod moving image a0d teacher Ingwicdge of tetsl |
Discuss and analyse how you prepared additional aduits prior to the lesson? (For example: have you checked

ther grammar understanding? 00 they know the tewt featares? Are they clear about Row this kearning fits ino »
wider seguence of iearning? Do they inow the text %)

How do you pupil ing t0 par 3 (Bock bagy/changing beoin/notrs home Ented to
soceessful weting/peamoting Dagliah learing by tending copies home//using newetter o whool 4 peclic sociel
media/phone calh howe )




Linking theory and practice

When you are having these
conversations, are you Iinitiating
discussions that like key university
curriculum reading and theorye

/

Use the ‘Subject Guidance’ and the
Protessional Practice Units to help you link
IN with key reading and theory — this Is
very useful for your own professional
development too!



esson Observation Form 2 - Experiential Learning Form (ELF)

e’s target for observation — what do trainees S
want specific feedback on? (this should be informed |« TEimeinsmeiet

irmiww's forged, weith o

Step Guidance Notes

by CCF, CRD, previouslesson feedlback, mentor- Tl | T TR
trainee dialogue, training plan notes) |

bt amsan thi trainim and sapar

ol
Hh? waaka' o K poar
gt cil e Bz

Observation of expert colleague - frainees should e e
discuss their target/focus with the relevant colleague o s s
before the lesson and observe them modelling this in | | =
theirpractice to help develop the frainee’s s Ea—— To be US?d
ding - the trainee should make noteson &= | ~——wiren-trainees
- what were they hoping to gain from the |7 i

would benefit

obsepvation? What did they learn? e _from_additional
Dis¢uss your observations — After the lesson, trainees  |===|""._...|  support fro
should discuss their observ ations withan expert e expert

C Ileggue qf’rer’rhe Igsson. quw out some key colleagues| on
arning points. How is the trainee going to try to .

ply what they have learnt to theirown practice? a particula

at specifically want the observerto look for when area of thejr
observe you teaching this particular strategy? practice.




B: Observation of trainee’s practice by expert colleague

Taking opportunities to practise, receive ———rrrrrrmr—m————

frgaranTe

Vour empert colleague Clkarian s malin ang gl

eedback/coaching and improve - et | S s

1o practise, | inrelation b the traine's

observer makes nofes inrelation fo the  |me == E 2
focus and jofs down evidence to show  |&™ | age
impact on pupillearning e

Discussion: The trainee shares their Cmarian B sl Tt nefecfioas and gaaslioni.
reflection:

Discussion: trainee and expert colleague:

Trainee reflections: Trainee to share their |z, ==
reflections on how successfully they
have addressed the focus

bserver reflections: Observerrecords g |

questicn prompts abowe

heir feedback N

¥Wihar does ths caneersation
pramgl e evpen colaague

Future target: based on the feedback Do
and progress against the chosen focus, |

frainee and mentor should agree |
together a target that the trainee will e
work on the following week (see PEERS

goals)




Collaborative Review document
(CRD)

Online Excel document - trainee will have access to a
SharePoint folder shortly and will share access rights
with mentor and moderation tutor




Collaborative Review Document

' Y @ <
A
Online Excel document - trainee will share permission to a Sharepoint folder

shortly — THEY ARE RESPONSIBLE FOR THIS, BUT YOU NEED TO CHASE IF NOT DONE!




Terms 1 & 2 expectations for Progress on placement

it Excel Collaborative Review Document - Primary 22-23 - Saved ¥ L Search (Alt + Q)

File Home Insert Draw Page Layout Formulas Data Review View Automate Help V4 Editing v PRl [ Comments A Catch up
v (v ' B LV e ' - | General v > v Ov | @ | e
v
G59 v Jx v
B D ¢ G
Go to previous tab - Personal Info Go to next tab - Term 2 coll. review
ot o e e e e e e e
Term 1 attendance (no. days absent by : E
end of term/placement) L !
! . Trainees making stronger progress will typically be starting to work more confidently and
Term 1 collaborative review completed at Trainses melong spproprete progress Wit be Woriing olisctivaly. In colebaration Wil need less support from experienced colleagues. Leaming will be sustained with
experienced colleagues 10 sustain effective leaming and establish professional
the middie and end of the autumn term by guidance from colleagues. Trainees will be taking some responsibility for their own Mentor - Please select bel
the mentor and trainee foleionsiips With both stali and puplis. Support with: planning, bahaviour managemant rofessional development and will be setting targets and responding actively to
: and assessment would be expected at this stage. p 9 targ ks Y characteristics that best
4 coaching trainee's engageme:
All statements need to be interpreted within
i characteristics: charactenistics:
. |the contaxt in which the trainee is Trainees making appropriate progress demonstrate the following Trainees making stronger progress demonstrate the following
. |Professional behaviours strands .
= AP1
; |Overview

Professional standards of behaviour are
demonstrated, both in contributing to the
culture and ethos of the school and taking
responsibility for their personal

& professional development.

Responds positively to coaching and with support is able to identify appropnate
development steps. With guidance, identifies resources to enable improvement. With
some guidance, takes ownership of their personal professional development with
reference to the CCF

1
Responds positively and pro-actively to coaching and identifies appropnate development :
steps. Identifies resources to enable improvement. Takes ownership of their personal : Appropriate progress
professional development and is using the CCF to guide target setting :

1

b

4 >

> = BHelp A rersonalinfo ) Term 1 coll. review A R = SummAssmt Preamble-Part2 _




The CRD: Formally tracking your progress and
next steps at AP -

_ : v" Working Towards
Go to previous tab - Personal Info Go to next tab - Term 2 coll. review

v' Appropriate Progress
______________________________________________ \ v Stronger Progress

r
Term 1 attendance (no. days absent by | |
end of term/placement) ! I

Trainees making stronger progress will typically be starting to work more confidently and
need less support from experienced colleagues. Learning will be sustained with
guidance from colleagues. Trainees will be taking some responsibility for their own

Trainees making appropriate progress will be working effectively in collaboration with
experienced colleagues to sustain effective learning and establish professional
relationships with both staff and pupils. Support with planning, behaviour management

Term 1 collaborative review completed at
the middle and end of the autumn term by

the mentor and trainee. A professional development and will be setting targets and responding actively to Mentor - Please select below according to the column
and assessment would be expected at this stage. coaching. characteristics that best describe the impact of the
trainee's engagement with the curriculum.
All statements need to be interpreted within|
Tr appropriate progress N Tr stronger progress N
the contixt in which the trainee s working rainees making approp) progi demonstrate the following characteristics. rainees making ger prog demonstrate the following characteristics.
Professional behaviours strands
AP1 AP2
Overview
—————————————— | ettt sl |
Professional standards of behaviour are
1 1 1
demaonstrated, both in contributing to the Responds postively to. coac.mng anq W'"T SUpport s abie to \denury appropriate ) Responds positively and pro-actively to coaching and identifies appropriate development | 1 1
. development steps. With guidance, identifies resources to enable improvement. With : - . ) 1 1 1
culture and ethos of the schoal and taking ; . ) - steps. Identifies resources to enable improvement. Takes ownership of their personal | 1 1
. ; some guidance. takes ownership of their personal professional development with ) ) . .
responsibility for their personal professional development and is using the CCF to guide target setting. 1 1 1
. reference to the CCF. 1 1 1
professional development. (""" "~ """~ 00O\l [ |
—————————————— | e |

Is accountable for demonstrating high standards of professional behaviour, attendance
and punctuality. Recognises that the education of pupils is a teacher's first concern and
demonstrates respect for the policies and practices of the school.

With guidance, contributes to the wider life of the school and safeguards the well-being
of pupils. Is developing effective professional relationships with colleagues and
communicates in a professional manner.

Is accountable for demonstrating high standards of professional behaviour, attendance
and punctuzlity. Recognises that the education of pupils is a teacher's first concern and
demonstrates respect for the policies and practices of the school.

Actively contributes to the wider life of the school and safeguards the well-being of
pupils. Maintains effective professional relationships with colleagues and consistently
communicates in a professional manner.

With guidance, is able to manage time effectively and prioritise tasks. With guidance, Is able to manage time effectively and prioritise tasks. Uses appropriate support from | r }
uses appropriate support from colleagues without making unreasonable demands. colleagues without making unreasonable demands. Makes personal time for well-being : : :
Makes personal time for well-beina and rest. and rest. 1 1 1

Youn\ill find your trainee's CRD in the Trainee SharePoint folder.




Go lo pravious tab - Parsanal Info Go to next tab - Term 2 coll, review

Term 1 stendance (no. dayssbsentby T 77 1
and of termiptacement) 1 1

Trainees making siranger progress will typically be starting (o work mone canfidentl
e less suppart from experienced colleagues. Leaming wil be sust
Trainees wil be taking same respansbii
i will be: setting tarpets and respanding

e making aparal
expatienced caleagues | 5
iationships with bath st
and 2

g ffctive
stnin effective leaming
d pusi

sessment would be expecied

ferm 1 collaborative review completed at
middle and end of the autumn term by
mantor and traines.

lizh profession
chaviour management

Mentor - Please salect below according fo the column
mmﬂn that best describe the impact of the
with the curriculum.

statements need io be inlepreled within]
the contaxt in which the frainee is working

prograss ing isfic Trainees making stranger progress demonstrats the following characteristics:

support addreszes some of fiese. seaching.

e B |

L ]

Is beginning 1o take responsibiity for m
which pupils feel safe CUrE, promi

ng a pasitive learning enviranmentin
S

Overview

Pln= eRectve learmng expenences a1 [Modeis the value of irmellectoal corosty, demonsiral their own ) 3 L |
bralance a range of strategies 1o malivie|eaming and reflecting an how pupis o inform their ¢ ing. In calaboratipn | M5 e value of inle P | | |
cikdren and reduce bariers ko leaming i "y ing and reflect g, Wih guidanze, | | |
Dranws an evidence o nform straegies 1o teaching farmed by evidence of haw children leam | i |
suppert leaming in lessons, Adepls | o b e - |

far

ith expert guican !
devalpmen

teaching in planning and in lessans to

enable all children to leam. propnat ape
e
[Warking slongside and susparied by sxperisnced coleagues: With some support in planning: 1
plarning buids in apportunities § e, repettian, purpcsefid |- can buid in capartuniies for espasition, pupil dislogue, repetiion, purposeul pracice, |
(praclicn, relsiesl of by kowhodgal k hi etrieual of key knowledges e far pupils o ‘thiri ha

e lesmans can J| ed IL-_'Wls which build on prior kearning and

= develapiny
which build an priar keerming.

e |

“““'T‘“"“i Summative comments, targets and actions are added

Wirking alangside and supparied by experenced coles
nio smaler sieps. Understay

i each half term. ..

e

T T T T T T

B B |

(Wrking alongside and supparted by xperienced coleagues:

planning is developing o sequence
lessons and develap learring aver me

pugils.

plt Mniching sting apsvachos which are sppeopiaia for Bhe S atapts ieaching Lsng approeches which e spproprate for e age s |
developmental stage of their leamers. develaprmental sisge o thei eamers |
1 recogriss where there are harriers (o learning and vse spproaches whare e are bariars b karing and vsss anproaches which i 1
barriers. ] : IFERSES A ADSEONR SEQAESS ATOMIFER I IMCUAYY SRS MRNSAS NI EYEgE” SE0RRES SRMORIIEN I RVSWAYY SARICIEENeS
1o suppart the needs of 5 egies lo suppart the needs af spe 1 cota] it misch S e i wosking
ND] i evalusales the success of thes sirsteges. |
- I accondance with schoal policy is deaslaping & u:ubllly ta group, and vary pupil I accordance with schoal policy, can graup, and vary pupil groups Lo provide targeted |
grouss ta provide targeted suppart pport ‘Wil thes traines requine signficant axira suppoY o make prOgReSs T
- AP COMMINTS
e MEENTOR
Planning and teaching are clearly With some supnort in planning, i= able to connect planning with the schoafs I NE Thaws commenss wall nfom Ba renss s avarancy v agresirecond ONE ey et i wich anss balow.
cannected 1o the school curiculum plans y L rmedium-zrm planning and corriculum, and o the rationl Famewars. Planning makes |
and ralional Famewarks. Medium lem " suppor e, o """ plmmng. e el affective haol resau cdapted o the needs of their |
I
'

In dizcussion wi

._______.I.__________.l__________




Qualtrics: At the end of
every Term.

This needs to be done

ely fashion,
|

[

Sign off form for data integrity
Webform

Trainee details +

Summary of attainment
Against 5 areas of the CCF

EY)

Collaborative Review Document summary

Please select from the available options for each Professional Behaviour in line with the
trainee's Collaborative Review Document

Professional Behaviours

Working towards

Appropriate progress

Stronger progress

Behaviour Management

Working towards

Appropriate progress

Stronger progress

Pedagogy

Working towards




Progress on Placement — doesn't look like this

e
/
Taings pd

/

e

/

Start Term | Term 2 Term 3




\

More likely to be...

Trainee
ogress

/N

AVA\WAVS

/Y

//\/\/

Start

Term 1

Term 2




Teaching Expectations

Outlined in placement guides

30% approximately by Assessment Point 1
50%-60% by Assessment Point 2

60% by Assessment Point 3

0% by Assessment Point 4

/0% by Assessment Point 5 (If Trainees are able to, they can aim
for 80% in this term.)

2l 80% by Assessment Point 6

Profiles will be completed on the Collaborative Review
Document ready for submission at each assessment point and
the grades verified at the end of each Term on a very brief
Qualtrics form.



Whilst not timetabled to teach, frainees might:

Observe learning and teaching — class feacher and other expert colleagues
using the ELF form

Meet with expert colleagues to learn from their area of expertise; discuss
lessons they have observed;receive feedback

Have theirweekly mentor-trainee meeting (although this may need to take
placeafter school or at lunchtime depending on mentor’sresponsibilities)

Fport the class teacher — before, after and during the school day
Pevelop relationships with the children by working wit '

Review and monitor progress and prepare for mentor -
including updating training plan and collaborativere 20 % minimum of

Time for planning, preparation and assessment PPA/Non-contact time

Complete university tasks/conduct research for assign
children’s dialogue for Spring term ‘talk’ assignment




Further
Development

Opportunities




WARWICK MENTOR
CONFERENCE

MUV RB T SEpien be

To book your place:

Conference Aims:

- Have a shared understanding of what it means to be
a Warwick Mentor.
- Be able to explain your mentoring role within the

]
[
Warwick ITT curriculum, S O rI I I S O I ‘ e ‘ O
- Have evaluated your own mentoring skills and attributes L u u

and identified professional development needs within

the mentoring role. -
- Have explored how the Professional Practice Units m e X3 W I 6 5 F 8 | |
are used to support trainee development.

- Be able to explain how the mentoring documentation

supports the trainee in their teaching practice.

Conference Agenda:

12:00pm - 1:00pm - Lunch, networking, and completion
of self-evaluation (if not already undertaken)

1:00pm - 2.30pm - Exploring mentoring skills, attributes
and Warwick's Model of Mentoring

2.30pm - 2.45pm - Master’s in Professional Education
2. 45pm - 3.00pm - Refreshments

3.00pm - 5:00pm - Move into phase / subject groups to

explore Warwick's Mentoring model in practice.

Click here to book your place:
https://forms.office.com/e/X3kWié65F8U



https://forms.office.com/e/X3kWi65F8U
https://forms.office.com/e/X3kWi65F8U

Adobe Creative Educator
Level 1 - Intro to Adobe
Express

Text Design § Affordance in the Primary English
Curriculum

Wednesday 27th September from 4:00 - 5:30

In order to access the session, please click on the
link below:

¥ teams. mi crosoft comd/lUmeetup- jon/ 4\»-|C:)1 30CY M| TPT MLKX
'T O k340t d‘,zn‘(!::uv(rﬂ'.-\.?:ﬂ;k;‘fﬂfi..'.’.ui:n ..... a7blbSa t.w )d;c d2cl 1¢VN- \22
f..-'c"c.‘k".\d)lﬁi'%:‘cﬁ'\‘.-‘i-‘n‘/:"f-’:!.'-l,‘&-‘.‘.nb -‘.::{.5 b1f2-b30 :;.a.?z.--.:_zzﬂx 74d
Meeting ID: 298 051 186 672
Passcode: VKeTom.

Al'-"““';;(“'.r.";» . 48 B T e
o wo AR TS «),v(ﬂ‘ o &\' :
el -'jiw- 58]
For a flavour of what the session might be like, take a look at the k
videos on this websité: - ot m:

https: fexpress.adobe com/pageluCWZEvRulz4DB/ S

ou |nsp|rat|onal creatl e — .:" A
Ry £ AL ‘]', “
ﬂ.Ygu,vmll get an official certificate cﬁ’ ?’eQOgmtioh for your empioqua

W portfolio upon completion
g R i o ek

Whilst this seuaonn ‘optional, it is a fantastic opponunuy 1o lnm
might go about planning. drafting and editing weiting using ¢
 thereas. muundm and to célebrate your auendance <
-bhybodloiurngmhatyounnmhou gL
bl.tlll !!ielr la

E e i i S NES :

,ﬂ.

In order to access the session, please click on the link
below:

https:/teams.microsoft.com/l/meetup-
join/19%3ameeting_ ODQzM2I130GYtYTIKYIOOMjIILTgx
NTgtMzUOODYYy
YTQ30DIk%40thread.v2/0?context=%7b%22Tid%22%
3a%22fa7blb5a-7b34-4387-94ae-d2c178deceel%22
%2c%220i1d%22%3a%22d453f208-41bb-4b65-b 112-
b502ffa97b76%22%7d

Meeting ID: 298 051 186 672 Passcode: VKeTom.

For a flavour of what the session might be like, take a
look at the videos on this website:

https://express.adobe.com/page/uCWZEvRu1z4D8/



What are your next
steps to develop your
mentoring practice?

Opportunity for Q&A
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;
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