
Primary/Early Years
New-to-being a Warwick 

Mentor/Class Teacher
Development

Autumn 2023-24



- To understand the impact you can have as a 

Professional Mentor

- To introduce/further develop understanding of the 

instructional coaching model and how this applies 

to trainees at the ‘early’ stage of their PGCE

- To introduce mentors to the Core Content 

Framework and the relevant Warwick 

documentation that will support mentors to develop 

an instructional coaching relationship with their 

trainee(s)

- To provide an opportunity for Q&A and support 

Session Aims: 



Acronym Phrase/title Info

CTE Centre for Teacher Education This department! Part of the Social Sciences Faculty at Warwick

CCF Core Content Framework The DfE document which sets out the minimum training entitlement in Initial Teacher 
Training

CRD Collaborative Review Document The online document which sets out the statements you are assessed against each 
term.  You and your mentor will record all of your formal assessments across the year on 
this document.

AP Assessment Points 6 points in the year (at the end of each half term) when you are formally assessed using 
the CRD.  The final AP: AP6 captures your practice against the Teachers’ Standards and you 
must meet all of these in order to be recommend for Qualified Teacher Status (QTS)

IPPU Intensive Professional Practice 
Units

Designed to integrate trainees' University-based training with their school-based training 
and development – ensuring a coherent and effectively sequenced curriculum

PPU Professional Practice Units Compulsory, directed, placement experiences designed to integrate provider-led and in-
school training. There are 12 of these, spread out across the year.

ISP Individual support plan A document shared with schools which outlines where individual trainees are recognised 
as needing specific reasonable adjustments due to health reasons or a disability in order to 
engage successfully with school placements

CT Class Teacher Usually referring to the teacher whose class you will be working with during each 
placement. Think of them as a critical, supportive friend and role model.

MT Moderation Tutor University tutor who will be your link and point of contact regarding placements



Core Content Framework (CCF) 

4

The CCF details the minimum 
entitlement of all trainee 
teachers

Not a curriculum but 
supports trainee 
development in 5 Core areas 
– behaviour management, 
pedagogy, curriculum, 
assessment and professional 
behaviours 

Embedded in the University 
Curriculum which is shared 
with schools

Curriculum Maps x 3 in 
Placement Handbook*

Week-by-week section in 
Autumn Guide*

PPUs and IPPUs

Subject Bookmarks*

* These will be introduced before you start your Autumn Block Placement 



Core Content Framework (CCF) 

• Observing expert colleagues … 
and deconstructing this 
approach

• Discussing and analysing with 
expert colleagues

• Following expert input - by 
taking opportunities to practise, 
receive feedback and improve 
at…

• Receiving clear consistent and 
effective mentoring

5

Outlines ‘learn 
that’ and ‘learn 
how to’ 
statements

Learn ‘how to’ 
entitlement to 
specific types of 
support:



🠶 Mentor’s Guide to the ITT Core Content Framework 

- Additional support 

document for mentors in 
navigating the Core 

Content Framework and 
providing practical 
strategies and advice for 

each of the 5 core areas. 
- Should be used to feed 

into trainee targets and 
discussion points in weekly 
meetings



Early Career Framework

Core Content 
Framework







Roles and Responsibilities

CLASS TEACHER
critical, supportive friend 

PROFESSIONAL 
MENTOR
manages training/assessment 

MODERATION 
TUTOR 
QA role 

• share specific class info 
• Shared PPA, guided planning
• on-going, informal support and feedback
• may participate in assessment 

• Oversees/facilitates training
• Weekly mentor meeting
• Manages weekly observation of teaching
• Collaborative Review of progress
• Liaises with Moderation Tutor

• Support role for school and trainee
• Joint observation of teaching
• Review your CRD (progress)
• Review your Training Plan

HANDBOOK p. 13-17



Priorities for this placement (p.5)

• Promote pupils’ progress across the three core subjects 
• Manage children’s behaviour positively, promote positive learning 

behaviours and attitudes and a climate for learning
• Develop skills of planning, teaching and evaluating through planning and 

teaching a series of lessons and evaluating impact of teaching on pupil 
progress 

• Promote progress in Systematic Synthetic Phonics (SSP) and Early Reading
• Develop Assessment for Learning practice, including assessing and 

recording evidence of pupils’ progress and using to adapt planning and 
teaching

• Build up to responsibility for around 50-60% of the timetable
• Demonstrate excellent professional behaviours



Instructional 
Coaching Model



CTE 
Principles 

of good
coaching/
mentoring



Educational Philosophy

Framework

The whole first 
chapter of the training 

plan



The whole 
first chapter 

of the 
training plan



Phronesis
“Good sense” or professional/practical wisdom

Phronesis is the 
virtue that Aristotle 
called practical 
wisdom – this is the 

moral will to do the 
‘right thing’ and 
the moral skill to 
figure out what the 
‘right thing’ is

Practical Wisdom is the 

integrative virtue, developed 

through experience and critical 

reflection, which enables us to 

perceive, know, desire and act 

with “good sense”. This includes 

discerning, deliberative action 

in situations where virtues 

collide.



Traditional Hierarchical 

Mentor/Mentee Relationship 

Instructional Coaching 

Relationship 

1. Compliance-orientated Commitment to the trainee’s 

personal and professional 

development

The mentor dictates what the 

student needs for their 

development 

The trainee’s views about their 

own developmental needs are 

encouraged and

acknowledged

One-size fits all Training is personalised for the 

individual

Directive feedback Professional dialogue

Mentor does most of the thinking Trainee is allowed the autonomy to 

do most of the thinking

Judgemental – ‘gatekeepers of 

the profession’

Non-judgemental – trainees 

encouraged to try things out in a 

safe environment – mistakes seen 

as a part of the learning process

Trainee has a lower status to the 

mentor 

Mentor/trainee relationship – more 

reciprocal 

Why an 
instructional 
coaching 
model? 

Reflect: For those of 
you who have 
already welcomed 
trainees to school, 
how have you 
attempted to 
establish a positive 
mentor-mentee 
relationship? 



Analyse 
current 
reality  

Set goals

Identify and 
explain teaching 

strategies 

Provide 
support 

until goals 
are met 

Analyse new 
reality 

The 

Impact
Cycle

Instructional 
Coaching Model 

Jim Knight 

(2018)

How will you go about 
establishing the current reality?

What type of strategies can 
you utilise to support 

trainees to set targets? 

How will you ensure the trainee 
understands how to achieve 

the goal and have ownership?

In what ways can you 
provide support 

until goals are met?

How will you help the trainee 
establish the NEW reality?



‘Early’ Stages:
- Still a need for mentoring approaches - providing clear direction for 

trainees e.g. sharing suggestions and advice or explaining a strategy to 
help develop a trainee’s practice. 

- However, to help shift from mentoring to coaching, the use of coaching 
questions can help increase ownership and commitment to follow-
through even at this early stage. 

   E.g. “How will that look for you?” could help the trainee adapt what    you 
have shared and begin to make it their own. 
- Precision-seeking (tactics) questions like “what will be your first small 

steps?”, “how will you do that?”, “when will you take each of those 
steps?” and “who else needs to be involved?”, help to facilitate good 
intentions, build autonomy and increase the likelihood of action.



Instructional Coaching Principle Continuum

Equality Choice Voice Dialogue Reflection Praxis Reciprocity
Social Justice Intellectual Curiosity Creativity

Start of course
End of Course

Might be more 
directive

Should be a 
50/50 

collaboration 

Advocating
Informing

Telling
Advising
Guiding

Sharing opinion

Facilitating
Discovering

Asking
Listening
Clarifying

Empathising 

Mentoring Coaching



Live Coaching 

- Guided observations are where the 
mentor observes an expert colleague 
with the trainee. This is particularly useful 
if the trainee is trying to develop a 
particular aspect of their practice (as part 
of the ELF process) and the mentor can 
support the trainee in knowing what to 
look for and unpicking the strategies the 
colleague is using in their classroom

Guided Observations 

- ‘Live coaching’ is where a mentor or 
class teacher in the role of ‘coach’, works 
alongside a less experienced teacher 
while they are delivering a lesson. 
- The coach provides the teacher with 
live feedback about their teaching so that 
the feedback is immediate and acted 
upon rather than being given after the 
lesson when it is essentially too late.



Share and discuss the 

coaching contract early in 
the placement - this can 

help establish clear 
expectations for both 
mentor and trainee and will 

help to promote a positive 
and professional 

relationship. 

Coaching Contract



Supporting 
Documentation



The Warwick Toolkit

The coaching contract

ITT Core Content Framework document

Mentor’s Guide to the ITT Core Content 
Framework 

Placement Guides 

The initial meeting/subsequent meetings 
guidance documents

The Collaborative Review Document (trainee will 
have an online copy of this shortly)

The Weekly Instructional Coaching Notes (ICON)

Experiential Learning Form (ELF) 

To support the implementation of the 
Instructional coaching model 

Analyse 
current 

reality  

Set goals

Identify and 
explain teaching 

strategies 

Provide support 
until goals are 

met 

Analyse new 
reality 



Placement Handbook

Where do I find it? SharePoint > folder #2 ‘Placement Docs’

When will I use it? For answers to any queries or questions on any placement

As a trainee you should familiarise 
yourself with this  – skim and scan 

before placement begins.



Autumn Placement Guide

Where do I find it? 

SharePoint > folder #2 ‘Placement Docs’

When can my trainee and I use it?

Every week, throughout the Autumn Placement

✓Calendar for the term

✓Weekly expectations and checklists

✓Explicit guidance 



Planning 

Expectations



Guided and Supporting Planning

🠶 At this early stage, irrespective of prior experience, 
trainees are expected to use the Warwick individual 

lesson learning plan to support them in developing 

their understanding of the planning process

🠶 Year group colleagues need to support and model 

the planning process for the trainee and provide 

relevant resources/schemes that may help them. 

🠶 Trainees must be involved in weekly PPA with year 

group colleagues and should not be used for 
cover. 



Individual Learning Plan Proforma - Primary

🠶 There are 2 versions of the plan – one 
with prompts and one blank

🠶 The first page of the plan is space for 
the trainee to write notes about the 
lesson they are going to teach. 

🠶 It is fine for trainees to work from 
existing resources, previous plans, 
schemes of work etc. as a starting 
point but they will need to personalise 
it for their class

🠶 Please ensure trainees are supported in 
identifying the learning 
objective/intention and success 
criteria for the lesson so they are clear 
about the learning. 

Stage 1



Stage 2

🠶 Stage 2 is for the trainee to turn their notes into a lesson plan

🠶 They will  need to consider:

🠶 How they will introduce the lesson and build on prior learning

🠶 What they will need to demonstrate and model and which 
resources they will use to prepare children for their independent 

learning

🠶 What the children are going to do independently or in guided 
groups to show what they have learnt

🠶 What they will include in your plenary to end the lesson 

effectively

🠶 How they will use any additional adults

🠶 How they will assess during the lesson to monitor whether 
children have understood the concepts you have taught

🠶 Trainees have been asked to share plans in advance with their 

class teacher so they can have feedback and make any 

amendments before they deliver the lesson



🠶 After each lesson trainees must reflect 

and evaluate their teaching to 

demonstrate their ability to analyse 

lessons and draw conclusions about their 

impact

🠶 They are also asked to identify a potential 

target which can feed into your weekly 
discussion 

🠶 Early Years trainees should use this plan 
for their KS1 placement but would be 

advised to use the Early Years learning 

opportunities plan/weekly continuous 

provision plan available in Essential 

Documents on the partners’ intranet to 
help them to plan for their learning 

environment– they will have support with 

planning as part of their EY input 

Stage 3



Record Keeping Sheet

🠶 Trainees have been asked to 

keep a record keeping sheet for 
each core subject to begin with 

(they can do the same for wider 
curriculum subjects/topic lessons 
later if you find it helpful)

🠶 This will enable them to consider 
the progress of the children and 

encourage them to plan 
interventions that will address 

individual needs



Weekly Planning Proforma

🠶 If the trainee’s planning is consistently having a positive impact on pupil learning, the 

mentor and moderation tutor can decide to move the trainee onto weekly planning. 

🠶 Trainees can use school proformas at this stage, however, please ensure the proforma 

has similar information to the Warwick version. 



🠶 Trainees based in EY will have a different set of plans to use to support trainees 

to respond ‘in the moment’ and plan for their learning environment, their 

additional adults and their continuous provision – some trainees based in KS1 

and SEND settings may also be adopting a continuous provision approach in 

their settings and would benefit from using these proformas as opposed to the 
standard primary ones. 

Early Years



The Autumn Term Calendar (p.6)

Autumn 1:

‘Serial 

Days’ 

Autumn 2:

‘Block 

Placement’ 

Autumn 1: ‘Serial Days’ 



The Autumn Term Calendar (p.6)

Autumn 1:

‘Serial 

Days’ 

Autumn 2:

‘Block 

Placement’ 

Autumn 1: ‘Serial Days’ 



Weekly Guidance (p.8)

• ‘Guidance for the first half term where trainees are becoming 

accustomed to and familiar with their new school, the policies and 

practices, and in getting to know the pupils they will be working 

with.  This section is structured as a detailed checklist to support 

trainees in finding out about important information and in 

identifying supportive activity for the initial days in school. You will 

also find reference to the IPPUs and activities to engage with during 

the ‘Prep Days’ at the end of the first half term to prepare trainees 

as they move to the second half term.



Weekly Guidance (p.8)

• Guidance for the second half term where trainees will be planning, 

teaching, evaluating and assessing whole lessons for the whole 

class, is structured with a grid outlining the expected teaching 

percentage build up along with suggested foci.  A separate ‘weekly’ 

checklist to help trainees stay on track and to support them in 

meeting expectations in the role as class teacher can also be found 

this section. ‘



Observation and Settling in Activities (p.9)

• Autum Term: 1st Half Term Guidance (Weeks 1&2)

• Trainees have 15 activities including e.g. meeting with 
mentor, reading key policies and getting to know pupil’s 
names

• Designed to help trainees know what they need to know

• Requires trainees to be professional and proactive

• Have a good understanding of what they need to be doing 
and be brave – they may be just outside their comfort zone



p.9



p.10



Professional Practice Units (PPUs)
Where do I find them? 

SharePoint > folder #5 ‘Professional Practice Units’ > Autum Term

IPPUs for 

this half 

term

PPUs for 

after half 

term

Resourc

es

For uploading 

all notes etc.



Professional Practice Units (PPUs)
When will I complete them? (see the calendar - p.6)

Intensive Professional Practice Units - 

PPUs for the serial days/first half term

PPUs for the block placement /second 

half term

Trainees must complete
all 5 IPPU/PPUs.  

They will write and submit 
reflections for B2L and one 

other of their choice. All others 
will be assessed in the Summer 

Term via professional discussion



Intensive Professional Practice Units (IPPUs)

• Designed to integrate trainees' University-based training with their 
school-based training and development – ensuring a coherent and 
effectively sequenced curriculum

• Enables trainees to receive minimum entitlement to learning as set 
out in the Core Content Framework (CCF) Particularly the ‘Learn How 
To’ statements

• Supports parity of experience across the Partnership

• Scaffolds trainee practice and progress towards successfully meeting 
the Teachers’ Standards by the end of the course



Intensive Professional Practice Units (IPPUs)

ALL IPPUs 

start with this same structure



Intensive Professional Practice Units (IPPUs)

Write or type your own notes 

during the observation

Reflect after the observation

Record questions after the 

observation



Intensive Professional Practice Units (IPPUs)

Mentor makes notes during 

the observation

Reflect after the observation 

with the mentor – they 
record

Mentor records co-

constructed target during 

the reflection

UPLOAD completed notes to the 
relevant ‘Outputs’ file on SharePoint 

– clear photos is fine! 



Intensive Professional Practice Units (IPPUs)

IPPU 3: SSP and 

Early Reading

IPPU 2: 

Preparation for 
Learning and 
Teaching

IPPUs will be introduced 

individually and more fully 
during University days in the 
same week.  



Observation and the ELF

49

Own target

Discussion of target with 
expert colleague and agree 
key points to look out for

Deconstruction, 

discussion and 
analysis with expert 

colleagues -

Identify specific 
actions

Take opportunities to 
practise…

expert colleague 
observes/notes

Trainee reflects on 
practice and shares

Coaching – receive 
feedback and 

improve

Improve…revised target

HANDBOOK p.17

Observation of 
expert colleague

Ideal for your CT to use with trainee



Observation and the ELF

50

Take opportunities to 
practise…

expert colleague 
observes and notes

Trainee reflects on 
practice and shares 
reflections – mentor 

adds notes

Coaching – discuss, 
receive feedback and 

improve

Improve – a revised target

HANDBOOK p.17

Ideal for your CT to use with trainee

Own 
target/focus

Discussion of target with 
expert colleague and agree 
key points to look out for

Deconstruction, 
discussion and analysis 
with expert colleagues -
Identify specific actions

Observation of expert 
colleague – add notes

Identify how you will take 
this learning forward.



Managing Workload

• The government has committed to tackle unnecessary workload for 
teachers 

• CTE tackles unnecessary workload for trainee teachers 

• Avoid duplication 

• Shared PPA/supported/guided planning

• What is a reasonable workload?

• Pupil progress…

• Talk to CTs about their workload tips.

HANDBOOK p.10



Autumn Block Placement – second half term

✓ Guidance for Teaching percentages and subjects

✓ Weekly Checklists to keep  trainees up to date with 
expectations and workload

✓ Guidance for supporting trainee  wider practice

✓ Trainee progress is reviewed collaboratively at two formal 
points (mid point and end of 7 weeks)

✓ All explained to trainees in a Uni session on Tues 24 th 
Oct



Linking University Learning with School Learning 

Check your inbox – we 
know only 50% of schools 
take time to look at this. 
We have designed it to be 
brief and helpful.

It contains: 
• Instructional Coaching support
• Bite-sized, relevant research 

snippets  /videos
• Wider Curriculum support to 

enrich subject-specific 
pedagogy and practise.



Expectations of University Moderation Tutor

All Trainees

Autumn 1 Autumn 2 Spring Summer

Settling in visit - 

online

Visit with 

observation

Visit 

with observation

One visit which 

will be an 
observation and 

online viva 
(Assessment 
dialogue)



PGCE Personalised Training Plan

• You will find and use:

- Trainee's educational 

philosophy

- Subject knowledge scores 

and action plan
- Autumn Term targets

- Weekly record of meeting 

between mentor and trainee

- Let's have a look at one!



Lesson Observation Form 1 – Instructional Coaching 
Observation Notes Form (ICON) 

PAGE 1: 

🠶 Trainee’s target for observation – trainees 
should identify what they want specific 
feedback on (this should be informed by 
CCF, CRD, previous lesson feedback, 
mentor-trainee dialogue, training plan notes)

🠶 Evidence collected by observer: this includes 
data to demonstrate your impact in relation 
to your identified target e.g. time on task, 
number of children participating, time of 
teacher v pupil talk; subject specific 
feedback and any other key points that the 
observer wants to share

This form will be used for the majority of 

lesson observations



Page 2
🠶 Observer’s key questions/prompts related to the specific target that will 

feed into the post-lesson dialogue

🠶 Observer’s questions related to wider aspects of practice

🠶 Summary of coaching discussion (to be completed after the mentor-

trainee dialogue to summarise key points to take away -CCF can support 
with this)

🠶 Co-constructed targets – based on the feedback and progress against 

the chosen focus, agree together a target that the trainee will work on the 
following week (see PEERS goals) 

🠶 Specific actions – What actions will the trainee need to take to be 

successful with your target? Break the target down into achievable steps

🠶 Mentorship – What support will the trainee need to enable you to be 
successful with your target? Observation of a colleague who 
demonstrates good practice in this area (use the ELF to support with this); 

colleague to model strategies with the trainee’s class; discussion with an 
expert colleague; research/reading related to identified next steps

🠶 Reflect – trainees are asked to consider before your next meeting with 

their mentor, what impact they have seen in their classroom after putting 
these new strategies in place? What’s gone well? What has been 
challenging? What would they like to do next to further your progress? 



Linking theory and practice



Linking theory and practice

🠶 When you are having these 
conversations, are you initiating 
discussions that like key university 
curriculum reading and theory?

🠶 Use the ‘Subject Guidance’ and the 
Professional Practice Units to help you link 
in with key reading and theory – this is 
very useful for your own professional 
development too!



Lesson Observation Form 2 – Experiential Learning Form (ELF)

🠶 Trainee’s target for observation – what do trainees 
want specific feedback on? (this should be informed 
by CCF, CRD, previous lesson feedback, mentor-
trainee dialogue, training plan notes)

🠶 Observation of expert colleague – trainees should 
discuss their target/focus with the relevant colleague 
before the lesson and observe them modelling this in 
their practice to help develop the trainee’s 
understanding – the trainee should make notes on 
the form – what were they hoping to gain from the 
observation? What did they learn? 

🠶 Discuss your observations – After the lesson, trainees 
should discuss their observations with an expert 
colleague after the lesson. Draw out some key 
learning points. How is the trainee going to try to 
apply what they have learnt to their own practice? 
What specifically want the observer to look for when 
they observe you teaching this particular strategy? 

Page 1

To be used 

when trainees 
would benefit 

from additional 
support from 
expert 

colleagues on 
a particular 

area of their 
practice. 



🠶 Taking opportunities to practise, receive 
feedback/coaching and improve – 
observer makes notes in relation to the 
focus and jots down evidence to show 
impact on pupil learning

Discussion: trainee and expert colleague: 

🠶 Trainee reflections: Trainee to share their 
reflections on how successfully they 
have addressed the focus

🠶 Observer reflections: Observer records 
their feedback

🠶 Future target: based on the feedback 
and progress against the chosen focus, 
trainee and mentor should agree 
together a target that the trainee will 
work on the following week (see PEERS 
goals) 

Page 2



Collaborative Review document 
(CRD)

Online Excel document – trainee will have access to a 

SharePoint folder shortly and will share access rights 
with mentor and moderation tutor



Collaborative Review Document

Online Excel document – trainee will share permission to a Sharepoint folder 

shortly – THEY ARE RESPONSIBLE FOR THIS, BUT YOU NEED TO CHASE IF NOT DONE!



Terms 1 & 2 expectations for Progress on placement



The CRD: Formally tracking your progress and 

next steps at AP1 - 6

✓ Working Towards

✓ Appropriate Progress
✓ Stronger Progress

Your will find your trainee's CRD in the Trainee SharePoint folder.



Based on the CFF, the coloured bands signify different 

strands against which you are assessed:
Professional Behaviours
Behaviour Management

Pedagogy
Curriculum

Assessment

Summative comments, targets and actions are added 

each half term…



Qualtrics: At the end of 
every Term.

This needs to be done 

in a timely fashion, 
please!

🠶 Sign off form for data integrity

🠶 Webform

🠶 Trainee details +

🠶 Summary of attainment 

🠶 Against 5 areas of the CCF



Progress on Placement – doesn’t look like this

Trainee 

progress

Start           Term 1        Term 2        Term 3



More likely to be…

Start                Term 1                  Term 2                   

Term 3

Trainee 

progress



Teaching Expectations

🠶 Outlined in placement guides

🠶 30% approximately by Assessment Point 1

🠶 50%-60% by Assessment Point 2 

🠶 60% by Assessment Point 3

🠶 70% by Assessment Point 4

🠶 70% by Assessment Point 5 (If Trainees are able to, they can aim 
for 80% in this term.)

🠶 80% by Assessment Point 6

🠶 Profiles will be completed on the Collaborative Review 
Document ready for submission at each assessment point and 
the grades verified at the end of each Term on a very brief 
Qualtrics form. 



Whilst not timetabled to teach, trainees might: 

🠶 Observe learning and teaching – class teacher and other expert colleagues 
using the ELF form

🠶 Meet with expert colleagues to learn from their area of expertise; discuss 
lessons they have observed; receive feedback 

🠶 Have their weekly mentor-trainee meeting (although this may need to take 
place after school or at lunchtime depending on mentor’s responsibilities)

🠶 Support the class teacher – before, after and during the school day

🠶 Develop relationships with the children by working with groups/individuals 

🠶 Review and monitor progress and prepare for mentor-trainee meetings, 
including updating training plan and collaborative review document

🠶 Time for planning, preparation and assessment

🠶 Complete university tasks/conduct research for assignments e.g. documenting 
children’s dialogue for Spring term ‘talk’ assignment

20 % minimum of 

PPA/Non-contact time



Further 

Development 

Opportunities  



To book your place:

https://forms.office.co

m/e/X3kWi65F8U

https://forms.office.com/e/X3kWi65F8U
https://forms.office.com/e/X3kWi65F8U


In order to access the session, please click on the link 

below:

https://teams.microsoft.com/l/meetup-

join/19%3ameeting_ODQzM2I3OGYtYTlkYi00MjliLTgx

NTgtMzU0ODYy 

YTQ3ODlk%40thread.v2/0?context=%7b%22Tid%22%

3a%22fa7b1b5a-7b34-4387-94ae-d2c178decee1%22 

%2c%22Oid%22%3a%22d453f208-41bb-4b65-b1f2-

b502ffa97b76%22%7d

Meeting ID: 298 051 186 672 Passcode: VKeTom.

For a flavour of what the session might be like, take a 

look at the videos on this website:

https://express.adobe.com/page/uCWZEvRu1z4D8/



What are your next 
steps to develop your 
mentoring practice? 

Opportunity for Q&A
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