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00:09
Can you hear me Rebecca?

00:12
I can hear you fine. I think everybody else can hear me.

00:20
I've got no sound tool from you. Okay, Rebecca, I've just taken off my microphone as well. I'm still not getting any sound through. Okay, so that's brilliant. Yeah. Continue with no sound but it must be true with my equipment then somehow I presume no

01:18
as well as in the room so

01:19
I don't know. Rebecca can suggestion. How about I just continue with the session if you can hear me. That's brilliant. And I can see the charts as well which is great. I will just have to get out. I think it's just probably better if I just carry on. Okay, okay, I will do so good morning. everybody. And thank you so much for joining the session on supporting new arrival and advanced EAL learners. Are you going to share the slides Rebecca, Have you shared those

02:05
fabulous thank you so much. So first of all, I just like to introduce myself to everybody. I am an advisor an English as an additional language advisory teacher. I work for Solihull or I work in Solihull and I also work for Coventry ethnic minority achievement service. I work part time for both recently the EI l service in Solihull has disbanded due to funding and we're still going in Coventry. So these are it's worth knowing about and I know that there isn't an email service in Warwick sure as well. So both of these services in Coventry unworried are worth knowing about if you're going to become to if you're going to teach him we're actually going to teach in Coventry. And also I am I do, private consultancy work in Solihull as well. So it's really worth sort of knowing about sort of, sort of all of those services. So the today today what I aim to do is I'm going to look at a little bit about the difference between new arrival EAL learners and more advanced var learners sort of look about look at the differences and why it's important that we know a little bit more about sort of those two sorts of learners. And then what I'm going to do is I'm going to give you some more practical advice on strategies and resources, which encouraged that all important academic language development for our AR learners. So I'm going to look at three sort of three sort of areas in particular, making the academic language of the of the classroom more comprehensible, scaffolding the production of academic language for the EAL. learner. So how you can help them scaffold that what they're going to say and what they're going to write and also supporting the, the buildup of vocabulary as well. Okay, so just really just a bit of background of why is it why the we've had and in particular, what I've learned, or what I've seen in Solihull and I've seen in Coventry, there's been a recent increase in demand for support for our ESL learners. And the reason being because there are a number of reasons so the first one is a statistic. So there is 1.6 million recorded as having English as another as a first language. Record as sorry, record 1.6 million have a first language other than English and then that's from the census from January last year. So 41% of teachers now work in English schools in multilingual settings and that's taken from the OECD Teaching Learning survey. So it's quite likely if you if you will have if you will go into your first teaching, teaching role you it is quite likely that you are going to be working with English as an additional language learners, you may be working with new arrivals, you might be working with more advanced learners. The other reason is more sort of, due to the time that we're that this is going on at the moment that school closures have had a massive impact on on the Arielle learners on more vulnerable learners. And that again is the NFL survey in 2021. And also what we've noticed in in both Solihull and in Coventry and the the there are various programmes, which which have meant that we've had a lot of new arrivals in the country. So the UK Rs, the UK resettlement scheme, the Arab scheme, which is working with refugees as well and has meant a lot of new learners coming into into our schools, and also the operation warm welcome programmes. This is a significant impact in both Coventry and in Solihull, but in particular in Solihull, we've had 600 new learners from Hong Kong into into our school into our mainstream schools in Solihull so again. You know, there's a big demand and a big demand on you know, on teachers and teachers are looking for a lot of support with every LMS so we have no we have found that you know, sort of ours as agencies or support agencies that, you know, there's been a lot of we've had a lot of queries from schools and we've been doing a lot of training in schools, and a lot of working alongside teachers so that they can, they're able to support their EAL learners.

06:51
So, if we just go back sorry, I've just gone on till we look at the definition of an ESL learner. The definition of an ESL learner is and the DfE changed this slightly in February 2020. It's a pupil is recorded as having English as an additional language if they are exposed to a language at home that is known or believed to be other than English. So really, that can be an absolute range of learners. And this is why we you know, we talk about the more advanced the alien is on the new arrivals as well. It's not a taller measure of the English language proficiency. So we could have an AR learner who has absolutely been born in the UK have parents who speak fluent English, but actually exposed and live. See grandparents twice a week on a regular basis, who speak a different language down to a very new arrival for it could be a refugee from Syria, who only speaks Arabic whose parents only speak Arabic and who will can be will be immersed in the Arabic language and when they get home from school so again, it's an absolute real range of learners. So if we look at this slide here sort of shows a little bit about the talk a little bit about the language of our EAL learners. So, we've got here on the left hand side, we've got a model that called Cummins iceberg model, which is Cummins was Jim commensalism, a Canadian bilingual specialist and he, he basically came out with the idea that there are two sorts of language there are sort of these there, there is a basic interpersonal communication skills so that basic, that basic everyday social language, and then there's the cot, Cognitive Academic Language Proficiency, which is the more academic language used in the classroom. And really sort of on the right hand side it shows the different use different uses of that language. So really with you with your basic interpersonal communication skills, you've got your one word short phrase answers, whereas with your academic language proficiency, you've got the longer statements more academic language used. Using more technical vocabulary as well. With bits you're you're eager learners will be able to maybe ask simple questions. Whereas with with when they develop that language proficiency, they're going to be able to use those more complex questions. And they're going to be able to give reasons and explanations in their answers. Whereas you know, an early stage el learner will only be able to make standard new standard phrases and make brief comments. And, again, for for when you're more proficient and proficient in your language, you're going to be able to justify, you're going to be using those higher order language skills justifying negotiating, persuading language. And these this is the language that we as teachers, where we're going, we're having to develop and we're having to help our learners use in the classroom. So if we think about how long does it take to acquire language and how long does it take for any alien to become proficient? So how long does it take to go from that new arrival alien to a more proficient speaker of English is going on average we what studies came out last year on average, it was saying it's six years. So it'll take six years to become proficient a proficient user of English language, so in a way, it's a really really long time. So we can get that we can get that basic interpersonal communication skills up social language usually is acquired between one and two years, but then that Moore's law, academic language can take up to six years and if depending on when you arrive as well. So in that sort of middle, if you look at the middle section on this, on this slide there, it's going to take, it can take up to eight years, especially if you arrive in sort of key stage three, four as well. And again, the sort of this is a sort of a language continuing. So it's sort of the Bix, again is the more spoken language again going towards the count which is again, the more written language.

11:25
If we, the DfE, brought in a scale of proficiency, and this came in in 2016. It's basically it's based on system that was in place in Wales, and it's a scale of proficiency and you've got that it's quite a crude scale. But we were really grateful when this came in because it's sort of an A enabled people. It enabled us to see that there was a there was a different we're we're rates. You progressed it through through up what's going on. So you've got a the new to English down to E fluent, and your new arrival alien as a very much those aliens which will be in stages a and b. And so they will be new to English or early acquisition we call and then your more advanced the learners are from your C developing competence through to fluent. You usually when elf has come in, so new arrivals come into the country what what the first thing they do is try and get them on to a proficiency scale so that we can track their progress. So what what often happens with our learners and the reason why it's really important to track that progress as well as quite often Arielle, and as we stop developing confidence upstage see, and they will stay there. So they've developed that early basic interpersonal communication skills. They've developed those speaking listening skills and quite often they can get forgotten can get become hidden. And they can be our hidden learners in the classroom. Because actually, they're able to converse, but they're not acquiring that sort of more academic language which we need them to acquire which is sort of all important. And this really is sort of an this is this is a slide taken, which shows really the relationship between the academic proficient the English proficiency so you've got your English proficiency scale down the bottom, and then it's the relationship between their attainment eight score from DF from DFE in 2020. And if you can see they're sort of the developing competence and that's the FE level See, those only 34.7% achieve their eight attainment eights score at the end of key stage four. So really, there is a real link for orielle learners between their English proficiency and how they achieve if you look actually between the ones that were fluent, so our learners are fluent. In fact, they achieved far higher but there is a quite a higher percentage than those who are even English as as English as a first language. However, we have got it get them to that proficiency level, that fluent proficiency level in order to make sure that they are achieving that even those that are that are competent or not achieving this in the same way that our EAL learners are sorry, our English monolingual learners are achieving. So it's really important that we do really recognise those needs of our both our new arrivals. And our more advanced learners. Certainly if they're sitting at that stage, the FE level stage see.

14:49
Again, this is from the bell foundation. If ever you want any information on Al I would highly recommend this site. It's the date at the Bell Foundation came up with an assessment scale in 2000. And set they published this in 2017, which for all of us, practising all of us working with EAL learners. We were really grateful for this some in Solihull we had actually came up come up with our own proficiency scale, which is still actually used in a lot of Solihull schools. But we were really really we really welcomed it because it was a way of tracking the progress and tracking English proficiency progress as well. So again, you've got your DFE levels across the top the van de to Bandy that this is this is actually primary writing, but there's also a secondary scale as well, that you can download which is free, and they do it in all four skill areas from speaking, speaking, listening, reading and writing. So you can you can see how your proficiency or how your email in his proficient English proficiency is developing as you're tracking their progress. And this we've been working with a lot of schools, particularly in Coventry at the moment to introduce this scale. And schools are finding as they're using this scale, they're able to track to track the progress of those learners are not age related, and they're not reaching age related age related expectations. So it just gives them a way of tracking that sort of progress, which is brilliant. And again, free to download. This is all through it. They also do a paper tracker, which is on the left hand side and they also do an online track which is in the form of an Excel spreadsheet. Again, link to those trackers again for the bell Foundation, which is again really useful so it's worth worth you sort of going visiting the bell foundation and link to each stage. So each bond you've got clustering strategies, which are absolutely brilliant so and the classroom strategies are divided into different areas they did they talk about classroom organisation, differentiation language and contact with home. And so again, really well worth looking at and they group into into Orosi and literacy sort of scuff strategies link to again the five five areas which are five bands sorry. So again, really well worth looking at on free and free to download, which is really key. So now I'm hoping that I can see I can see the chat now. So what I've just got here is an example of two EAL learners. One of them is him and you arrival and I'm going we're going to look at the more advanced learner in a minute but this is a new a new arrival. This is a learner that I've worked with I've obviously changed the name. This is I would just like you to put in the chat right in the chat. What do you think this? We're gonna call him Coyote? What do you think Coyote? assets were as a new newly arrived AI to learn about and what challenges did you face? Just gonna give you a couple of seconds to perhaps have a look there. I don't know whether you can see the slides. They might have sort of slightly merged, but from what you can see, what do you think he what are his assets as a newly arrived al learner and what challenges do you think he also faced?

18:50
Got any idea? Anybody want to put anything in the chat? That I'm not seen anything? Oh, okay, brilliant. So got an asset he enjoys and as good as what what? Yeah, that was so key. So for Kaiyodo that was one of the brig big things for us. All got some lovely ideas coming in. The fact that he was instantly able to make friends and he was learning that social language so that was really really key. Yeah, he's got a full primary education. Even if it wasn't in a different language that didn't matter. That's true job well done. Yes, okay. So unable to contact previous school and this is quite often the case that a lot of schools find as well but you haven't got so we have got no idea. What we did do is we asked parents for information and they were able to give us a little bit of information about his language background. So yeah, brilliant. You rules of football are a universal sensories. Yes, absolutely. So the social language was developed very, very quickly for Cairo. And again, yet some of the some of his challenges. So this was Cairo. He was very shy, and he didn't want to speak. He in fact, actually was a very able pupil, but didn't want to get things wrong, but that refusal to sort of have a go at things were meant that a lot of teachers felt that he didn't or didn't see his ability in classroom in the classroom. Yeah, unable to contact previous school, how his parents, his parents, English was very, very limited. So parents were not able to support him. Brilliant, thank you. Okay, so we're going to go on now and we're going to look at our more advanced da 11. So the more advanced the alien is, this is Amina again, a change his name she is currently she's now currently in year 10. But when I did this, like she was in year nine, and she is she is DFE level C. So that sort of middle stage EAL earning, she's from Syria. Her family, she came over on the UK ers refugee project. She lives she'd been in Lebanon before she'd been in before she came to the UK for three years. Just if you could put into the chat, what do you think some of her challenges may have been and what do you think some of the assets were?

21:26
Yes, I challenge you translate and she still does this. She translates and it's a big is a big ask for her. She translates to the family. Because she has got she's developed that big. She's at step DFE level. See, she's developed that big so she does do it. So that's a big, big pressure on her. She's got a lot of family responsibility. Yes, there are there is some schooling but there are massive gaps. It's very it was very disruptive schooling so she had some schooling in Syria, but only a small amount. So a small amount of literacy in Arabic, but there were definite gaps. So compared with Coyo, who had a full education and was completely fluent in academic, Portuguese, there were there are definite gaps in in Amenas academic language in in her first language. Okay, brilliant. Thank you. That's great. So what I'm going to do is I'm just going to look at some of the these are some of the some of the challenges and some of the assets that they have so Coyo again, some of you brought that previous literacy in Portuguese, which was really important. So he was going to be able to transfer from from Portuguese into English. His family held a lot of importance on education, although they hadn't had got very little English. They for them, education was all important for them. And they did really, they work. They were working really hard. They were often not in sort of after school, and Kaia was looked after by his older two older sister. They they did sort of they constant they were in touch with us constantly. good at football there which we've talked about Amina so what would what assets issue and she was very determined sort of to help herself as well. She got some literacy in Arabic, but it was very patchy. I bet again, though, she had a very outgoing personality, and it enabled her to make friends very easily. And she'd got an she'd got that big Sunday that asked How is she doing in year 10? Thank you for asking that reef she's doing actually really, really well. So we were worried about a bit and I will talk at the end. I will actually tell us tell you what strategies we put in place of both of these learners. So at the end of the session, but some of the challenges that they face work kaiyo have his parents worked full full time they weren't able to support he had limited access and this is what we're finding with a lot of Arielle in his limited access to resources, no laptop, no Wi Fi. He was very reluctant which simply points out that that wouldn't that would be a challenge. So reluctant speak of in class. School teachers really have no idea sort of what level he was working at, apart from his written work. Which actually was absolutely he came very good very quickly in English. And what we use it what one of the one of the strategies we used to do is we used to get into right in Portuguese as well, which again is a really key strategy, especially for their new arrivals to write in their first language. Amina some of her challenges. Were understanding the academic language, so she became quite proficiently proficient in the bits in the basic interpersonal communication skills quite quickly. But she didn't understand a lot of that academic so it was build a lot of built vocabulary. Building, which which that you needed and constructing complex sentences. Again, were things that she found really difficult and understanding and answering some of those assessment questions in class as well. What I will do as I say, I'll go through some of the strategies right at the end of the session, so that we use once we've gone through and want to go through now with you some of the strategies that you can use with your ESL learners as you come across them. One of the first things I think is one of the important things to do is to talk about is planning for language. This is something that we have to do with all of our ESL learners.

25:32
Sometimes it can be it can be quite difficult thinking about not only punish planning for curriculum, planning, the content, the curriculum content, but also planning for language. So it's, it's the idea I've talked to teachers about actually thinking about what you want them to do. So what is the language function of the lesson? So are they describing something are they evaluating? Are they reflecting are they comparing? These are all language functions, and then thinking about the link language structures that you would need to to carry out that language function if you like. So for example, and this is taken again from the bell foundation and is in it's a lot there are lots of ideas, lots of lesson activities that you can download from here and they've got plans, which go along with those. So it's so they they identify the language structures as you know, things like this shape has, or how many are there questioning how many faces has or how many phases do something have? Giving expressing opinions. I agree with you because I don't think this because I am not certain because, again, so giving, giving them thing, ways of expressing themselves giving opinions and then reflecting and so using the past tense reflecting why I thought this net would make a but you know, thinking about all of that academic language thinking about those language structures and those language functions. So it gets a planning for language, which is sort of all important. Really, EAL learners have a dual task. They've got to learn English language. And they've also got to learn the content of the curriculum through English. And we need to so really what we need to do as teachers is we need to anticipate the language that they're going to need and we do that through planning for language. And then also we need to put in place specific strategies and resources which are necessary to make the language of the curriculum, both understandable and we need to scuffle the language and I'm first of all going to deal with the strategies to make that mainstream classroom language understandable. So first of all, how could you adapt in some instructions? Now how could you instruct it? How could you adapt the instructions that you give to your ESL learners? So I'm going to take an example here, sort of, I want you to open your books and spend the next quarter an hour doing exercise three on page 62 in silence now, I'm hoping that sort of you know that that's not necessarily this is a very extreme example here I'm giving you but I, we do hit we know when we go into classes, and I mean, I've done it myself as well. You know, the mainstream teaching myself I've done that and I've given instruction you're short of time. So how can we adapt that for our new arrivals? And how can we adapt it for our advanced learners? So first of all, for our new arrival instructions really do need to be graded. Okay. Avoid sentence headers, avoid those. What I'd like you to do is this up near the think about going straight in there with some commands. So command language that's really really important, very clear, very consistent command language. You'd avoid using colloquial terms as well, colloquial language. El new arrivals find that really hard to follow.

29:08
Decide on consistently short Repetition Repetition, repetitive language and language stretches to classroom instructions. Slow down. Repeat your instructions. Don't rephrase your instructions. Because that's an overload of language, slow it down and repeat it. Consider where the ER learner is sitting in the classroom. Consider where they're, you know, are they sitting next to somebody who may be able to support them? Are they sitting right near the front where they can see you they can see your body language that can see your mouth. That's really really important. Asking especially in those first, you know their first neuron asking closed questions or either or questions so that you're providing your model answer in the question is really key. Few more advanced year learners, it might be slightly different. So they will understand those sentence headers or what I want you to do is and they'll understand fillers like oh, yeah, sort of or they will understand those they will have heard those they will understand those, but they will need to clarify classroom procedure. So they will need you to point to key visuals indicated making different forms of classroom practice, indicating where you're going, what what section of the lesson that you're talking about. They may not understand language, like a quarter of an hour. So you know, placing a timer on the board with you know, with a time so it's a very, it's very obvious what you're doing, and you're giving them a time. You know, having that timer on the on the whiteboard is is really, really useful. Again, they will need modelling and rehearsing to, to how to answer the questions. So they will need you to have to go around the room first maybe having having heard those model answers from other people. And then they will and then also for you as well to use those more open ended questions. So you've heard the closed either all questions with your new arrivals, but in the more advanced the alien is your level C, D and E learners. You're thinking about those open ended, so to read you're encouraging higher order language Okay, so, enabling children to develop an understanding of new vocabulary is the process which occurs over time and requires numerous encounters to come up. I can't emphasise how much how important it is to to keep rehearsing and keep going over vocabulary and key language with with Arielle learners, but it's so important and giving them that opportunity to rehearse it is really, really important. So yeah, a couple of things to teach new vocabulary things that we need to do is identify that key vocabulary and sentence structures in the planning. First of all, modelling it in context, linking it with key visuals. So looking at your key visuals and thinking about, you know, and actually labelling them on on the session on the labelling on the on the key visual and encouraging learners to listen out, do active listening tasks, listening out for key language, so that can be a really nice activity for you. Certainly if you're newly arrived here, learners, getting them to highlight circle, but then display it and that's really, really key. So I've worked with so many learners in so many classrooms that are look constantly looking around the classroom and looking for the key vocabulary so that they can remember it and write it down because, I mean, I've been I'm working with an advanced learner at the moment and I'm trying to learn Arabic because she learning English. I mean, I just find it. I mean, it might be my age, I don't know, but actually trying to remember the Latin less I'm actually using it and using it in context. I don't remember it. So, again, you know you got to really sort of practice Akiva and provide opportunities with practising that that key language is really, really important. So again, using key visuals, again, a fund is a fantastic idea. So you know, sort of any lesson that you're teaching, sort of if you've got on the on the on the interactive whiteboard as they come in, sort of a key visual, your EAL earning even your newly arrived deal and it will immediately have a link to either prior learning, or some idea of what content of the classroom is going to cut. The content of the lesson is going to be about So again, really, really, really really useful to use those those key visuals.

34:02
And graphic organisers are a fantastic way of displaying language and also it helps learners structure their thinking. It makes it makes the information a lot clearer. So I've been working with a group of primary schools recently in year four year six teachers who really liked the the fishbone, graphic organiser here. They were going to they were going to go on to do they were doing a topic on Ancient Greece. They really liked the idea of actually looking at the different areas of vocabulary that they were going to introduce and then displaying that vocabulary in the classroom and having it up on board. And again, making it really clear things like you've got there at the bottom. So you've Venn diagram, a great way of sort of using comparison vocabulary, and comparing, comparing two different things that you're seeing it in some really great English lessons when you're comparing two texts. You know, looking at the things the different different putting vocabulary and language structures in the in the different sides of the Venn diagram and then thinking about your comparison language. Maybe your P connectives in the middle there. Again, so now thinking about how you can help your learners understand the written test texts. It's things like so this is this is taken from the EAL herb which again is a great very much worth sort of looking at online. So this is she's got a lot on her website. She's got a lot of EAL resources. One of the things that she develops in virtually all sort of curriculum areas is something like kW l grids, which is a really great way of tapping into sort of what your email learners are bringing to the classroom. So thinking about what they know already, what they want to know. So a great way of getting them to maybe think about what they would like to know using that sort of more, you know, getting them to explore sort of topics. And then thinking about what an offer is a great way for you as a teacher to find out what they know already. So it's a great way of assessing what they already already know. And maybe what what what plugs he gets up to plug and it's also a great way of activating prior learning as well as the same. Again, another another great pre reading activity is just looking at looking at predicting from a tight again using key visuals, looking, looking at the first sentence maybe getting them to predict what something will be about. Again, I've seen this done with with lots of teachers will use video clips, again, just a way of getting pupils into a subject area. A really nice way of sort of helping them link with what they already know. making predictions with new arrivals. Again, you could do this in first language. So what do you think this book will be about? Why not getting if they're if they're literate in first language, why not get them to write about it and write about what they think it will be about in their first language. Or if they're not literate, get them to record what they think it will be about. Shadow reading and choral reading really great way of helping of helping all of our learners. And this is something especially at secondary level, I think, which is really, really key. So you know, focusing on so if you've got a text or any text part of a textbook, and a text that you're covering in the classroom, but just, you know, sharing that text, have it on the interactive whiteboard showing the textbook all of the learners, there may be new as a teacher modelling that text reading out aloud, but then getting them getting pupils to read out with you. So getting them to listen to the appropriate so that the appropriate pauses and the expression that you use as well. And it's a good way for them to copy pronunciation, stress and to practice that academic language really. And it's good. Great. It's great for new arrivals and for your more advanced learners.

38:41
Again, a really nice, a really nice session on really, a really nice technique, again, is margin questions. Again. So if you're looking at sort of more academic texts, it's and this was developed by an Australian, who, by the name of David Rose, who wanted all of it I mean, he worked with a lot of Yale dinners, but he wanted to enable his learning to access age related texts. So the idea is that a lot of Arielle learners will not be able to access sort of more academic texts in the classroom, but But by giving them questions, which really focus focus on reading skills and like predicting, skimming, clarifying hypothesising all of those by focusing on those skills rather than necessarily focusing on the content. This encourages really useful reading strategies. So you know, get it, you know, how could you work out the meaning of these words, so getting them to perhaps discuss how they can work out the meaning of the words you know, using open questions, maybe, which will encourage certainly for more advanced learners, sort of how to how to tackle more advanced academic texts. Again, this is another activity which I use an awful lot with ESL learners. Certainly, we've, we've been using a lot of mainstream stuff now using it as well, because it's something that all virtually most all of the learners that I've worked with, really, really enjoyed about, it's looking at basically cutting text in the paragraph. But my slides a MP is cutting a text into paragraphs or sentences, and getting students to reorder that. So really, they've got to have a good understanding is something that you would do during so you've perhaps already visited the text, you've read it together, then it's a good isn't as a case of your people then manipulating that text or getting them to manipulate the text. And it can be done in a great, great way of for testing whether they've understood the text, good ways of thinking or looking at text cohesion, reference words, conjunctions, and really nice activity for more advanced for newly arrived learners. Really nice activity for advanced learners is looking at sentence and actually putting sentences up because you can then look at sort of how sentences are used and sort of a different way that you can put emphasis on different sections of the sentence through you know, manipulating that sentence. Much more difficult. Be wary of that with your email new arrival. Because obviously, centred first language can very much interfere there with unless they interfere in the best work possible way but, but it can interfere with sentence structure, sort of a new EAL new arrivals and I've used or tried to use it myself and it can be it can be a bit of a disaster with new arrivals. So for advanced learners, that sentence, looking at the sentence structure can be really, really useful. But again, looking at cutting in cutting your sentences and putting your paragraphs together a really, really good idea. Again, this is a done activity, so directed activities related to text. This is an example of adult activity, which is close. And again, this was this was actually an activity I use with a science teacher. We were focusing on in fact, science he came to me Sure well, how how can I sort of which you like to use in clothes in our lessons, and it was a great, great idea because it really, you know, it made her all of our learners sort of think about what you know, what the what was missing. But she said, Well, how can I really focus on the language? And so in fact, what we were saying, Well, it depends on really what you want to achieve at the end of it. Do you want to sort of improve some of that sort of key language for your ESL learners? So what we did we tried, we focused on some of the verbs and these are sort of like artists who vocabulary words, so things that they really will need so and these are sort of the tier two words other sort of more cross curricular, the usually verbs and but which are really useful for our advanced da learners to develop. So they're the key words were the words at the bottom there and they output those verbs in the text. If you were really looking at sort of like, you'd see a three verbs, word sorry, two or three words, which are in your more subject specific words. Obviously, you would,

43:39
you would focus on those words and and change the way the players activity while again, sort of a really lovely way of helping your learner's unsee it and also testing whether they have understood that the curriculum and the content of what you're trying to teach. This is a really fantastic way I'm sure actually other people online because I mean I'm not I'm not always with with technology at all, but Microsoft lens is fantastic for using and translating texts as well. So we've used it in class with textbooks, so you literally take a picture with an iPad of text that you're looking at, you send it to Immersive Reader, you can get it translated into a variety of different languages as well. So I've used it I used it sort of recently with with an Urdu speaker that was new arrival. We were in an English lesson and we were looking at a whole text. There are I mean, with anything with translation, you know, there are I mean, I'm sure a lot of you know, I've got a lot of learners on here, bilingual learners on here that will appreciate that. And the translations not always great, but they will often get the real meaning of the text behind it. So it will give them a really good idea. And you can then focus on sort of key language as well. And this is a way of sort of Prop focusing for a new arrival because you can actually sort of just focus on a sentence maybe from the text that you're doing, and then get that to translate if you send it to the fly icon at the top. There, the reading book, and then you sort of can you send it to translate, it'll actually translate the section that you want it to translate, but I'm sure a lot of other people out there you've got some much better translation ideas, but this is something that I've used a lot of and it's been really successful. Again, so looking at developing vocabulary, so talked about to one word, so which is more sort of your ubix your basic interpersonal communication skills. So that basic vocabulary, but it's the tier two vocabulary, which is really really important for Arielle and others. And it's that high frequency both for high frequency academic words that are found across subjects, which are really key for Ireland, here and here in different contexts. And then also you've got then you've got your tier three vocabulary as well. This is a great idea so never heard the word grid again. I took this from a teacher, mainstream teacher in this day, science teacher at secondary level, who always does at the beginning of every every topic. So he identifies all of the vocabulary, tier two and tier three words. And then he goes through the CIOB looks at never heard the word before. heard it before, but don't know don't know what it means heard it before and know what it means. And then can use it correctly in the sentence. So use dictionary use a dictionary write the definition. And then actually the last bit there which is right in the context of the sentence, which is sort of key, but again, it's a really lovely strategy, and something that I wanted to, I thought it'd be worth passing on. Again, another way of sort of developing academic is rehearsing that vocabulary vocabulary in context. And so things like doing the cabaret Noughts and Crosses as an as a starter activity. Getting you know, looking at data, you can look at definitions of vocabulary, you could look at, you know, give it putting the putting that vocabulary in into a set into the context of a sentence, which again is really really useful for recovery. Cline's are great. So looking at the you know, click the word walk and thinking about the different words that you can. You can relate to the word walk again. So it's sort of developing the use of vocabulary. So thinking all the time thinking, I think when we're when we're working with our learners, we're thinking about developing their vocabulary, developing their academic recovery, so you know that they're not just using the word war that you're able to use the word sprint that you're able to use word amble in their spoken word, spoken language, and then in their written language as well. Again, another really nice, really nice ways is linked activities which can be done at the beginning of the session. These are downloaded from twinkle. But again, you know, some really great ways of sort of looking at sort of activities that you can do as a whole class or you can do it in pairs as well.
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This is a this is a great one, and it's taken from a book which I'd highly recommend. But it's I mean, if you're into sort of the what the role of speaking, speaking and listening in the classroom in particular, but this is a it's a book it's a book called The RSC imperative. And it's transformed teaching and learning through talk. It's, it's all done through it's a school in London, actually, there's done a lot of experimentation with with speaking and listening in the classroom, the role of speaking listening in the classroom. And this was just one of the activities and in fact I've used it in quite a lot of training and a lot of lots of role. A lot of teachers that I've been working with have have tried it out as well. And, you know, I've had some really sort of positive I've had some really positive feedback about it, but basically, it's vocabulary extension. So again, it's a it's a collaborative activity. It's, it's done in pairs, and it's, it's, it's very much a spoken activity where they're rehearsing, so you as a teacher you choose so choose 15 key words, and pupils summarise what they've been learning. So it could be you know, your text that you're looking at it could be something that you've done the last lesson you've covered. And and literally, you know you you've got a timer in pairs. You have your given points thought you know the words that you use in a sentence. treaded this recently did this as a written activity, as well as a speaking activity. So and he said that that worked really well as a written activity as as sort of a at the end of the lesson. He said right now, you know, let's go ahead and he didn't do it as a paired activity. He did it as it was an individual activity. And the idea is that the words are graded as well. So they're obviously Sorry, just going back. So the more academic words you've got in the middle there, and then sort of if you've got the graded sort of words, so you get different points for different words, and then you get you get a score at the end of it. So we've we've talked about scaffolding, or making the curriculum more understandable. It's now for our younger learners, helping them scaffold the language that they're going to use in the classroom. So thinking about their speak their productive language skills. So the speaking and the writing support. So binary games are a fantastic way of rehearsing language and reinforce it reinforces a newly acquired language in in a real context, and it helps develop strategies for communication so things like requesting clarification, rewording questioning. It's the idea is that it's a paired work activity. And it's almost like a gap fill idea. So one, one person has got the information that the other person hasn't and vice versa, and you've just got to try and get that information from the other person, but a great way of rehearsing sort of academic language. So this one was one with a class teachers use recently. And it was sort of the digestive system, and he was one want so you've got Partner A and Partner B. And they've all got different parts of they've got different bits of information, and one has got got to get the information from the other when he planned it. And this teacher was looking very much at the language function. So he was looking at the the he wants to look very much at the present tense the or the the passive voice is used often in in science. So food is broken down or absorbed, is absorbed, is stored is carried is softened. So he very much wanted to develop that language for zero learners. And then he wanted to and then wanted to make sure that they got they were able to use that and rehearse that in their spoken word before they then actually wrote it down as well. So again, the rehearsing orally was so important for his for his more advanced er learners. And again, what he did with his is more as newly arrived here, learners was focusing focusing in on sort of key vocabulary. And so he had like some so he was looking for more sort of, sort of the key key areas that they had to name and sort of doing a gap. So like that.
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Concept cartoons is fantastic again, which encourages Explorer to talk. So it's the idea that you always have a key visual at the top, you have three students, and they're sort of discussing, they're using that, that exploratory talk to to explore ideas and clarify concepts. So again, really great for part for for group work for your more advanced learners and for your new your idea learners as well. And again, it's sort of it helps it helps rehearse that language in the in the classroom, on them that more academic language really. So again, sort of, you know, again, using a key visual good key visual here, you could use this as an exploratory tool in a group, or you could use it as a starter in the middle in the classroom, but using your speaking scaffolds there are a few new newly arrived here learners. Having your sentence stems at the top there which are clearly displayed for your, for your newly arrived the learners to actually put in and fill in the blanks for you and for other and the more advanced the alien is actually just helping because sometimes you're more advanced the learners don't know how to start off their reply. So often you know starting off their answers giving them centre starter says really sort of key strategy for support their bridging or dialogic tool so this is as opposed to your initiation response feed about your IR, your IRF exchange. So this is you as a teacher really, and sort of how you use talk in the classroom and how you really sort of interact is, is that exchange of not Do you know what I know it's asking questions or more sort of what do you know, and it's bringing in all of your learners in and talking and, and really recasting deferring to the students, but then at the same time extending and modelling and language and this is taken from Pauline Gibbons, which again, there's a great book for if you're if you're working with a lot of EAL learners called scaffolding language stuff in learning. And she talks about bridging talk bridging talk being basically the, the bridge from that sort of more or less academic language, the more academic language so really you're the teacher here is the role is that they're sort of coordinating the talk really. So they're sort of going on what what pupils already know and how they can talk using that sort of more basic talk to the sort of more academic and recasting and redeveloping the that that language and perhaps, you know, sort of deferring to students to other students to not to more academic language role models in the classroom. Again, after I've talked about sentence stems again, but thinking about the language functions and thinking about the lungs the sentence stems it would would go with those. So you're giving, you're giving them the structure, you're giving them a scaffold that they may need in the classroom to answer and actually displaying those centre stems as well. That's really key because I work with a lot for the learners who just scan around the classroom and looking for help or support with luck with the language and, you know, just having those sentences and so they can start off their answers is a real real help. So, finally, we come to writing support. So this is the final one really, and the writing support basically so this is a sequence for teaching writing. So it's writing. The writing is a process of developing thinking skills so that people can reflect on their language choices. So a writing genre is introduced. It's modelled and it's practised in four stages. Really, that's the idea of it. And then the last stage being the independent writing each each stage or each process is not linear. And it can be the idea is that it can be revisited as well. So again, writing is something that Arielle and is find most difficult. As with all learners, no, it is not support that
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we need to give them on the way really that is that is all important. So sort of the first stage building the field things like using wallpapering is a fantastic way of helping again, it's almost like building the field finding out what our learners already know, good for newly arrived and advanced learners who may be lacking in content knowledge, and then want to build that knowledge in a non threatening way. And through collaboration and and exploratory talk as well. Sort of going round being able to look at you know what other people and share the comments. It can be done on a table it can be done in pairs. You know, it's sort of you know, if you if you don't want to sort of put them all out in the front and then and then they can copy get feedback then from the from the classifier giving an encouraging comments on what they've agreed and what they've disagreed with. And scaffolding writing really great for your learner's on things like labelling activities, and for newly arrived here learners using substitution tables or sentence builders, which are really really great again, I'm just going to go on to the next one here. So it gives more information about that. So here's, here's a substitution table at the bottom where you literally focusing on key language. So you're you're giving them those sentences that they can build in really great for a newly arrived ESL learners. So they've got to choose that they've got to have a real understanding of the language in order to choose the appropriate part of the sentence as they build it up. Top and Tail sentences are great as well, so they they can match the beginning of a sentence to the end of the sentence. Again, scaffolding exam answering some questions. This is actually taken from an English Lit English class that I've been supporting recently, year 11. And they're looking at literally how to answer and sort of focusing on using a key visual like a graphic organiser. To focus on literally breaking down that answer. Again, dicta gloss which is great is is an idea of dictation and your upskilling your your AR learners so you literally you you read it you read a text, but you read it at near normal speed impairs the learners listen and take notes. You then repeat the reading. And then you perhaps give them some extra help you give them key visuals or key words that may be able to help them and ask them to write down any set key sentences that they've heard. Then you encourage them to work it. They share their notes together, then you read it for a third and final time, that knit again their normal speed, and then you ask them to collaborate with a pair sitting behind them so that they produce a final written version of the text. And the idea is that the text doesn't exactly replicate the text that you've you've given them, but it actually resembles it and the meaning is the same. But they've actually use and hopefully use some of that more academic language. So really lovely activity in a really collaborative activity as well, which is great. And CO construction of of writing. I've got a link there. It's really great. It's from the national strategies which is which is quite old but as a science teacher who is talking about she's using persuasive text for selling the mosquito determine but it's a great way the way the way she talks with a learner's and and it's a really good, good, really good way of awkward thing to look at and to refer to. Okay, so just going back to finally going back to our ESL learners. We talked about some of the strategies that we put in place for Coyote. So we placed him in sets that were reflected as ability rather than his language proficiency. We gave him a lot of pre reading strategies, and he used a lot of first language as well. So we really encouraged him his use of translation of key key key vocabulary into first language we got him to write in his first language. So again, use the first language is really really important. And we also use speaking for a lot of speaking frames, substitution tables that I've talked about. Topping tail sentences and labelling at the beginning. And then we also put in we did paired reading, so we use the book, there was another Portuguese speaker.
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And then also in the classroom, we use things like talking three so rather than putting him in a pair with somebody we had him in a talking three so we all collaborative activities and the three for Amina we did pre visiting again, a lot of exploratory dialogic tools used, never heard the word grids to build up her vocabulary because vocabulary is really lacking in English, in Arabic, actually. And then we use paired reading activities as well with an Arabic speaker. jigsaw reading worked really well with her to make sure she understood a lot of the texts that she was doing. And we did a lot of CO construction of writing as well as on redress, redrafting. So key messages I've just got one minute over, I realised that enabling learners to activate prior knowledge of the topic of the topic of the lesson makes make sure that they're engaged much more, they've gotten much more of an understanding, giving them that contextual that visual support enables them to understand the content of the lesson and highlighting the scaffolding the key P language, the key forms of key structures enables them to meet the language demands of the task. All your learners need to be given opportunities to grow their vocabulary, and that's one of the biggest things for Arielle learners is to make sure that they're giving them those bilingual making sure they got by what glossaries and finally and this is a good point is that an AI learners independence and that's what they really need. They need to become independent as learners is developed through in the classroom and that's really really key at the end of this. This really is that we don't withdraw Arielle learners, we want them in the classroom. We want them developing that through all the strategies that I've gone through. Okay, Rebecca, I think I've got I've got at the end of the slide here. What I've done is I've put some more information that that people can look at if they want to refer to all of these things I've referred to within the within slides. Perfect. That's just my information at the end. Sorry I've whizzed through that. I realised it was a lot and I can't hear you at all, I'm afraid. So I'm hoping that everybody could hear me throughout them.

1:03:51
Chloe I think Chloe, you got a question. Okay, thank you, everybody. I know that Amanda can't hear me but I think you can hear me. So thank you very much for your attendance. Enjoy the next session that you're going to and it's 1215 to start the next session. So enjoy that and the slides will be on the website at the end. So thank you everybody so much. And I'll see if I can get sort of the Thanks, guys. Thank you very much Amanda, you still called me though.
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