The Writing Wrongs Schools Project
Teaching Materials for Implementing the Programme  
Centre for Human Rights in Practice, University of Warwick

A. Introduction 
The Centre for Human Rights in Practice (CHIP) at the University of Warwick is home to the ‘Writing Wrongs’ programme which brings together academics, teachers, journalists, writers, artists, film-makers, university and school students to develop, publish, exchange and share creative and engaging writing about issues of human rights and injustice.
Over the last three years CHIP has been running the ‘Writing Wrongs Schools Project’, in collaboration with local schools and the departments of law, English and history at Warwick, the Orwell Youth Prize and various professional writers. These materials provide an overview of WWSP and its key aims (section B), and a series of teaching materials to guide others who wish to take up the project (section C). They are designed to be used by school teachers teaching students in schools, and by university professionals, organising workshops at their universities for school students from their local area. For any questions about these materials or further support implementing the project, please contact James Harrison (J.Harrison.3@warwick.ac.uk).

B. Aims of the Writing Wrongs Schools Project
 
CHIP is currently running the third year of its Writing Wrongs Schools Project with schools in the West Midlands area, and at the same time working with universities and school teachers in other areas of the country to pilot their own schemes. 
In the Warwick version of WWSP, sixth form students from disadvantaged backgrounds[footnoteRef:1] attend intensive workshops held at the university where academics from a variety of disciplines (law, politics, English, history) and professional journalists and writers provide students with advice and guidance on essential research and writing skills. The students work on their own writing and receive extensive feedback from our writing team. At the same time, those students experience a taste of university life and are exposed to careers advice from a range of professional writers.  [1:  We select students on the basis of the school which they attend. So we work with schools who have below national average GCSE and A level results and above national average take up of free school meals. We then prioritise candidates whose parents have not been to university. ] 

All students are given written feedback on the final pieces of writing, with the winner gaining a paid internship with the University of Warwick’s Lacuna Magazine (which is also part of Warwick’s Writing Wrongs Project). They are also encouraged to submit their work to the national Orwell Youth Prize. The project has met with excellent feedback from participants and teachers in the local area.    


The key aims of WWSP are:
· Raising Attainment: offering school students research and writing support to enable them to develop vital writing and research skills.
· Raising Aspiration: overcoming barriers to progression to Higher Education, and encouraging career progression though engagement with professional writers.
· Encouraging social awareness and engagement with social justice issues.
· CV Enhancement: presenting students with access to extra-curricular activities and work experience as a means of supporting the development of their CVs and university application forms.
· Giving a voice to young people: by encouraging them to write about issues of importance to them, enhancing their ability to express themselves and giving them the confidence to submit their work to a prestigious national writing prize (the Orwell Youth Prize).
From a research and writing perspective, there is no other comparable programme in the UK. There are essay and creative writing competitions some of which encourage young people to write about human rights and social justice issues (e.g. Amnesty International Youth Awards). But they do not provide significant support to aspiring young writers in the way that this programme does. 

C. The Teaching Materials 

At Warwick, WWSP is taught via three day-long workshops at the university. We aim to have sufficient tutors on the programme so that each tutor is responsible for between 5-8 students. Ideally tutors will see the same groups of students throughout the programme, thereby building up trust and confidence. The agenda for these workshops is set out at appendix A. However, there is no reason why WWSP has to be undertaken in this format. If undertaken in schools, for instance, it may be taught in shorter individual lessons, at lunch times and/or in after-school classes. So, in the materials that we have set out below, we have broken down what we do into the key elements of the programme. Each element addresses an important part of the process of developing the skills and confidence of school students to be able to produce and hone their own piece of writing on a social justice issue that they are inspired to write about. The key elements we address in the following sections are:  
1. An Introduction to the programme 
2. Confidence-building and engaging with examples of inspiring writing 
3. Developing an idea and researching it.  
4. Practising writing and deciding on a writing style
5. Developing the writing produced by students
6. Celebrating the writing produced
7. Integrating inspirational sessions by professional writers

In each section we set out what we are trying to achieve, some activities that could be undertaken to achieve those goals, and the outcomes you are aiming for by the time each element is completed. Throughout we give examples and insights from our own experience of running the programme at Warwick.
 

1. An Introduction to the Programme

Aim: For students to understand what WWSP will involve.

Activities: Introduce the students to WWSP and how it will operate. In particular the following key aspects should be explained: 
· That you will work with them to develop a piece of writing of their choosing on an important social justice issue. For us, that means a piece of writing that is in a style of their choosing – e.g. creative, reportage, feature, essay – and is no more than 1,500 words, as this is the word limit for the Orwell Youth Prize for 6th formers. There is a lower limit for years 9-11 (1,000 words). We align our process with the Orwell Youth Prize so they can submit their writing to both without significant re-writing. 
· That through this process they will also develop their writing and research skills which are vital study skills at both school and university and in a range of professional jobs.
· What the main milestones of the programme are, including how many sessions you will be running. We have always found that a prize at the end of the programme incentivises students (for us it’s a paid internship with Lacuna Magazine – we can discuss with you other suitable prizes). We also highlight the Orwell Youth Prize and say that we will be encouraging the students to enter it, and providing them with feedback on their writing to strengthen their entries.  
· That they will get to meet professional writers who will share their skills and experience, and help to inspire them with their own writing (again, we can help to arrange professional writers to come into your own WWSP sessions). 
· That there are a set of online resources which are being developed to help them with the writing process and to help inform them about ideas for careers in writing. These are available at https://warwick.ac.uk/fac/soc/law/research/centres/chrp/writingwrongs/schools/resources 
· Provide them with some inspiring thoughts about writing and its potential for social change . You could point to a specific piece or pieces of writing that have done this. There are many examples. For example you could use:
· ‘Revenge Killing’  by Rachael Aviv - https://www.newyorker.com/magazine/2015/07/06/revenge-killing. Its about racial discrimination and capital punishment in Louisiana in the US (see section 2 below for more detail about this piece). The death row prisoner in the case that is described in the article, Rodricus Crawford had his sentence overturned and the prosecutor decided not to re-run for office citing “national media coverage”. See https://www.newyorker.com/news/news-desk/a-death-sentence-overturned-in-louisiana 
· Or there is this interview with Jodi Kantor, a NYT investigative journalist who worked on the Harvey Weinstein story with another reporter for years before it exploded last year. This story might resonate for people because we’re still seeing repercussion. https://www.nytimes.com/2017/10/05/us/harvey-weinstein-harassment-allegations.html 
· Or you might prefer to use a British example. For instance, the thalidomide campaigns led by the Sunday Times in the 70s and 80s exposed the harmful side effects of a drug prescribed to pregnant women with morning sickness. http://www.pressgazette.co.uk/top-scoops-british-journalism-all-time-thalidomide-sunday-times-1972/ 
·  If you would prefer to draw on something very current, you could could cite the Financial Times article about the President’s Club. See https://www.ft.com/content/075d679e-0033-11e8-9650-9c0ad2d7c5b5. The club the reporters wrote about actually closed down, here’s the Guardian on the reporting on the impact of the story. https://www.theguardian.com/uk-news/2018/jan/28/ft-presidents-club-scoop-attitudes-changed 

Outcome: The students understand the key elements of the programme, and feel they will be supported and inspired throughout the process to follow.  

2. Confidence-building and engaging with examples of inspiring writing 

Aims: 
· To break the ice, 
· To make the students feel more confident about taking to you and each other, 
· To get the students thinking about social justice issues and the writing process. 

Activity: It’s often less challenging to start by thinking about, and discussing other peoples’ writing rather than your own. With this in mind, all students on the programme are sent a link to a piece of writing to read in advance. A piece is chosen on a social justice issue that is accessible, but perhaps not something that they are likely to write about themselves (to avoid the temptation that they copy the piece in their own writing!). Ask them to read the piece and be prepared to discuss what they think of it. You can use more than one if you have time. They are all intended to be engaging pieces around social justice issues in a range of different styles. One approach is to use pieces from students their own age as these are likely to be the most inspiring pieces for their own writing:

· There are all the previous Orwell Youth Prize winners set out on their website at https://www.orwellfoundation.com/the-orwell-youth-prize/abouttheyouthprize/previous-winners-youth/ Selecting one of these pieces is a good choice if you are encouraging them to enter the prize. It also shows the students what someone of their age can produce. For instance we like the piece by Yasmin O'Mahoney. It is short, comes from the kind of personal experience that often provokes the best writing in the students and it is really well told. See https://www.orwellfoundation.com/the-orwell-youth-prize/abouttheyouthprize/previous-winners-youth/2017-winners-2/different-yasmin-omahoney/ 
· You could also use ‘Smuggled and Exploited: Human Trafficking and Refugees’
which was a winner of the Warwick Writing Wrongs Prize in 2016 (the winner then worked on it with our editors as part of her paid internship with Lacuna Magazine – so it is significantly more polished and longer than it was when she first entered it) - https://lacuna.org.uk/migration/smuggled-exploited-human-trafficking-refugees/

Alternatively (or in addition) you could use one of these pieces written by outstanding adult writers:   
· For us the most successful piece we have used is a piece from the New Yorker magazine about racial discrimination and capital punishment in the US – Revenge Killing by Rachael Aviv - https://www.newyorker.com/magazine/2015/07/06/revenge-killing. It’s long, but engaging and we found it provoked really interesting discussions. Some students loved it, others found it was not sufficiently objective (which in itself provokes really interesting discussions about the role of the writer in telling important social justice stories).
· Alternatively, here’s a short example of effectively combining news reporting with feature writing by the late Sue Lloyd Roberts for the BBC - http://www.bbc.co.uk/news/health-18900803
· If you would like a more creative piece you could try Namaste by Nikesh Shukla in the edited collection called ‘The Good Immigrant’ – you’ll have to buy a copy of this and scan/photocopy. 
· There are a number of articles in the WWP’s own magazine (Lacuna Magazine) that we have used successfully in teaching classes like this before – for instance The Foodbank Dilemma by James Harrison https://lacuna.org.uk/food-and-health/the-foodbank-dilemma/ about the reasons for the rise of foodbanks in the UK or ‘How mental health services fail young people and what can be done about it’ by Rebecca Omonira-Oyekanmi https://lacuna.org.uk/food-and-health/how-mental-health-services-fail-young-people-and-what-can-be-done-about-it/ 
· This short feature (1,000 words) by Peter Lykee Lind in the Guardian is about the human story behind a product we're all familiar with. 
· https://www.theguardian.com/global-development/2016/dec/08/madagascar-152m-vanilla-industry-soured-child-labour-poverty
· This 3,000 word feature by Jennifer Williams in the Manchester Evening News is a good example of local reporting getting under the skin of a national/international issue, breaking it down into easily digestible chunks and, importantly, inspiring action https://www.manchestereveningnews.co.uk/news/greater-manchester-news/can-ever-end-homelessness-manchester-13051592
· This report into discrimination against Roma people in Glasgow by Billy Briggs won the UK-leg of the EU Journalist Award and came third overall in Europe to take the bronze prize out of more than 800 entries http://www.billybriggs.co.uk/pursued-by-prejudice.html

The most important thing is to find a piece that you feel comfortable discussing so that you can facilitate a discussion of it. Depending on your overall numbers, we found it’s good to get them into small groups of 4 or 5 so they all get to have a good chance to contribute. For those students who have not read the piece in advance, we put them all together in one group and give them some extracts from the article to read there and then discuss (so you need to choose an extract in advance). 

Then it is simply a question of getting them to discuss the piece. You can use the piece (or pieces if you have time) you have chosen both to provoke a discussion about (1) the issues the author is discussing (2) their effectiveness in making the reader think about those issues (3) what work the author must have done in preparing to write the piece and (4) the style in which they have written it. These are all issues that are relevant to the writing they will be embarking on. Some questions you might want to throw into the discussion in relation to those themes are: 
· Why do you think the writer wrote the piece and what issue were they trying to address?
· What did you think of the piece? Did it move you/make you angry/make you want to take action on the issues raised?
· What sources (e.g. interviews, reports, newspaper articles, personal experiences etc.) do you think the author used to inform his/her writing? 
· What did you think of the style in which the author wrote the piece? Do you think the style made it an interesting/enjoyable read? Did it help to persuade you of the author’s point of view? Was it persuasive? Did it present a fair and balanced picture of the issues?

Outcome: The students should feel more confident about sharing their thoughts and ideas with you and the other students. Hopefully, they are also inspired by the writing they have discussed and they are starting to think about the choices they will need to make as they develop their own writing. 

3. Developing Writing Ideas and Researching them 

Exercise 1

Aim: To get students to come up with an idea they want to write about.

Activity: (This can be used as a preparatory activity before you meet or done in a classroom setting) Students are asked a question to provoke them into thinking what they write about. We deliberately frame the questions so they are open-ended and therefore allow the students to choose a topic that is going to be particularly important and/or relevant to them. We also frame it in such a way that it encourages them to think about their own experiences. We have found this is an empowering way for them to start the writing process. It encourages them to think about their own background and knowledge as important and valuable and their own ideas as ones they can express through the writing process. 

We have therefore used minor variations on a theme (see examples below). This also allows our students’ writing to resonate with the annual OYP writing topic (for instance this year’s theme is truth and lies):
· “When you think about your own environment, experience and/or background, what social justice issue is it that you want to tell the world about? What important truth or lie do you want to expose? Please write down one issue on a piece of paper, together with one or more reasons for why you have chosen that issue, and one or more reasons for why you think it is important.”
· OR (previously) “When you think about your own environment, experience and/or background, what social justice issue is it that make you particularly angry? Please write down one issue on a piece of paper, together with three reasons for why you have chosen that issue and one or more reasons for why they think it is important.”

You can also frame it to connect with the piece of writing you discussed in the opening session. So for instance: 
“Rachel [the author of the New Yorker Revenge Killing piece] is clearly angry about the issues she is writing about in Louisiana, USA. When you think about your own environment, experience and background, what social justice issue is it that makes you particularly angry?...”  

Outcome: All the students have identified an issues that they want to write about.  

Exercise 2 

Aim: To increase confidence in the topic they want to write about, and to help them to recognise that they will need to find out more about their topic before they are ready to start writing. 

Activity: Get everyone to present the ideas they have developed through exercise 1 in groups (groups of 4-5 work best we have found).  Before the presentations, you can tell everyone else in the group that they should be ready to respond to the person presenting with (1) any further information they know about that issue, and (2) any further reasons why they also think it might be important. People can also bring in related ideas if they wish to.  

Alternatively, or in addition to this exercise you can also get each of the students to think about the following questions to get them thinking about the further research they might need to do in relation to the topic they want to write about. Ask them to think of the issue that they want to write about and then think about what they know about this ‘something’. 
· Where does this knowledge come from? How reliable is it? 
· Then ask them to think about any questions they have that haven’t been answered by the knowledge they have. Where would they look to find the answers to these questions?

This should lead on to a discussion of two issues that will drive the further work that comes at the end of this activity: 
1. [bookmark: _GoBack]Research: You can lead a discussion to get students to think about what needs to be done to make their issues really compelling, to make them something that people will really want to write about. The idea is to encourage the students to think about the need to know more to be able to write well and to really convince people of the importance of their issues. So they need to undertake some research so that they know the issues in more depth. This is to reinforce the idea that good writing starts with good research – knowing your subject well. Research should be understood broadly. It will probably mean going away and reading sources like newspaper articles, web sites, reports and/or books. The sources that will be most useful to the students will depend on the subject they want to be writing about. You could point them to some of the ‘useful social justice resources’ we have set out on the Writing Wrongs research page - https://warwick.ac.uk/fac/soc/law/research/centres/chrp/writingwrongs/schools/resources. But it is important to point out that research is mostly context-specific. So a google search is also a good place to start. Just talk to them about being careful to check that the sources they find are credible. For instance they should treat the website of a national newspaper or that of a well-known campaigning organisation (e.g. Amnesty International) very differently from someone’s personal blog.  

Research will often mean going and finding people to talk to (and interview). Sometimes this interview might be with the very person who inspired them to think about writing on their topic in the first place. Sometimes it might be with someone else more knowledgeable than them about the issues. It might be someone they know personally (a member of the family, friend etc.) or it might be a person (or people) that they don’t know, and would need to approach for an interview. You can explain that the interviews they do with people can be used to add colour to their writing as well as providing vital information about the issue (get them to think about how compelling writing often includes a range of voices).
     
2. Focus: Most students will start with a very broad focus (bullying in school, attitudes to immigration, sexual identity etc.). We have found that if they start trying to write on such a broad theme they are unlikely to be able to say anything very meaningful within the 1,500 word limit. It can really help to get them to focus their ideas and to narrow down the topic. This can be done in a number of ways. For instance focusing in on a narrow physical location (their school, local area etc.) and/or a particular incident (e.g. moving from attitudes to immigration generally to a particular situation faced by specific migrant persons that raises broader issues of concern). The more they can start narrowing down to a more tightly defined issue, the better chance they have of writing something that will engage people and hasn’t been said already. You can use the examples of writing provided earlier as a way of thinking about this.   

Outcome: All the students are starting to think about how to take their initial idea forward and make it into something more concrete and tangible. It is important to stress that they now need to go and think about/research their issues further in order to make progress. So either give them some time before the next session to do some research, or if you are seeing them regularly, for a couple of sessions just get them to report back on their evolving research efforts, and give them feedback, encouraging them to do more and hone their ideas further.  We have found that giving them a nicely-bound notebook for them to write/stick etc. their ideas in has proved popular. And it means they keep their ideas together all in one place. It’s a bit retro, but it seems to work! 

4. Practising writing and deciding on a writing style

Alongside getting the students to think about what they want to write about, it is also important to get them to think about how they are going to write. Most students will be used to a single essay writing style. They will have seen other forms of writing but they will probably not have thought about writing in those styles themselves.

Aim: The aim is therefore to open their eyes to a wide range of writing styles and to get them thinking about the possibilities open to them and give them confidence to try something different. 

Activity: There are various resources you can give them to open the students’ eyes to different kinds of writing styles. A first important issue you can prompt them to think about is their place within the story they want to tell – i.e. how they are going to narrate the story. For instance, will the student appear in their own piece of writing, and if so as a protagonist or narrator? To prompt them to think about these issues you can give them resources where people explain these different styles. Two very simple sources to prompt them to think about this are: 
· ‘The 7 Narrator Types: and You Thought There Were Only Two!’ http://bekindrewrite.com/2011/09/09/the-7-narrator-types-and-you-thought-there-were-only-two/ 
·  ‘6 major narrator types’ https://www.nownovel.com/blog/major-narrator-types/

You can also get them to think more generally about the tone and style of their writing. One source we have used is Exercises in Style written by Raymond Queneau. It is a collection of 99 retellings of the same story, each in a different style. In each, the narrator gets on the "S" bus (now no. 84), witnesses an altercation between a man with a long neck and funny hat and another passenger, and then sees the same person two hours later at the Gare St-Lazare getting advice on adding a button to his overcoat. Looking at the differences between the styles of the different stories can really inspire the students to think about how they can tell them same story in lots of different ways. 

When you have discussed these different writing styles, you can then get the students to start thinking about their own piece of writing and the different styles they could adopt in writing it. This could involve discussions like this: 
· Think about how you want to tell someone about the ‘something’ that is important to you which you want to write about. What voice are you going to adopt: first person, second person, third person? What tone are you going to adopt?
· Think about someone you know who’s much younger than you, say 14 years old, reasonably intelligent for their age. How would you begin to tell them about your ‘something’? What might you say to capture their attention? 
· Now write that first sentence of your piece of writing.  And then change the style of writing and adopt another style and see what difference it makes when you write the first sentence again. 
You can extend this to writing a whole first paragraph if you have time or even do the following exercise to help students get their writing flowing: 
· Write down a first sentence – think about the entry point, perhaps describing something that relates to your topic or something that has happened which has prompted you to choose that subject. Then write in accordance with the following rules:
· After the first sentence, write for 1 minute going into more detail about any aspect of that first sentence: tell us more by using description: remember the sense (sight, hearing, smell, touch, taste)
· Stop – then for another 1 minute advance the writing –go on to the next stage – link it to what you’ve just written but take the story forward
· 1 minute to deepen the story again
· 1 minute to advance
· 1 minute to deepen
Other writing exercises 

If you have time, and you want to spend more time with the students getting them to practise their writing styles and the writing process you could try any of the following exercises. 
1. Think of something that you care passionately about– then think how you would have reacted as an 8 year old child: imagine using the language and vocabulary you had then. Now write about the issue.
2. Write about a time in your life when you struggled with a choice and made the right one.
3. The Victorian exercise: describe to someone born in 1800 these things: (a) a motor car (b) twitter (c) Brexit. 
4. You can save one thing from your home: write about what that might be and why you would save this above all other things.
5. On a subject that makes you angry: write a twitter feed of exactly 140 characters – then 280 characters. What do you include in the second? Now try again – this time 280 characters and then down to 140.
6. Pair up and look at the photograph below. Think of words that are provoked in you by this photo – take it in turns to write down a word each, one after the other. It doesn’t matter what it is.


[image: ]

5. Reviewing Students’ Writing

Aim: To get the students to hone the writing they have produced and to show them that writing gets better the more it is worked upon and thought about. 

Activities: It is at this stage that the students require feedback on the writing they have produced. This has always been one of the most valuable parts of the WWSP programme. The key is to be hugely positive about their efforts, recognising that for many of them this is a new and challenging endeavour. But at the same time, encourage them to further develop and hone their writing from whatever stage they are at. Our experience has always been that students will be at very different stages of the writing process when you review their work. For this reason we have found that 1:1 feedback sessions work best at this stage. We ask the students to submit a draft of their piece of writing in sufficient time so tutors can read it in advance of the session (the students don’t all do this – some bring writing along on the day – the tutors have always managed to work with this). You can then give them ideas about how to strengthen their writing. Some of the things we have found that students really benefit from thinking about are: 
· Are they trying to do too much in their writing? Are there too many themes and do they need to pare the writing back to the single idea/theme/question which they are most concerned about and interested in to make the writing really hold together?
· Can they make the writing more vibrant? The advice here will depend on the type of writing they are trying to produce. But, for instance, could they add some different voices into the writing to make it more interesting? Could they provide more interesting and colourful descriptions of people and places in the story to make it come alive?  
· What are they trying to say with their piece? Sometimes at this stage students struggle to turn their research into a coherent piece of writing and to organise their thoughts. It helps to remind them of their initial focus during the first workshops, where they narrowed down their ideas. Just asking the question, ‘what do you want to say’ can be helpful. 
· Structure. Encourage them to think ruthlessly about editing, to feel happy moving sections around to create a more effective piece of writing. Encourage the habit of filing away particularly good-but-off-topic bits of writing to revisit for another piece of writing. That gets them thinking about continuing to write for themselves once the WWSP process has finished. 


Outcome: All the students feel like they have had someone who has engaged with their writing seriously and helped them to improve it. 

6. Celebrating the writing produced

Aim: All the students feel like they have benefitted from their time on the programme and that their work is being celebrated. 

Activity: The students submit a final piece of writing by a specified date. Tutors read all the writing and produce written feedback for each student. There is a prize for the winner, and possibly for runners up as well (for us, this is an important part of incentivising the students to take part in the programme in the first place). The tricky part is that you want everyone to feel like their work is being celebrated, and having a ‘winner’ can make everyone else feel a bit flat. We try to get around this by arranging a prize giving that seeks to make everyone feel special and valued for their work. So some of the key elements for us are: 
· It is quite a formal event. We invite parents and teachers to attend. We get a professional writer in (see more on this in section 7 below) to give a keynote address. 
· Our team of tutors talk about all the writing that has been produced. We don’t name the authors of the pieces, but we make sure that something positive is said about every piece of writing so that the author can recognise the praise that is directed at them (e.g. “there was a piece of writing about the treatment of Polish migrants in Coventry where the author had clearly spent a great deal of time and effort going to speak to members of that community and the voices of that community really spoke powerfully in her writing…”). 
· All the students are given a fancy certificate to mark their achievement in completing the programme. We give them a copy of George Orwell’s ‘Why I Write’ as well. 
· All the students are given written feedback along with their certificate which has praise about their writing and areas they could improve upon. 
· We time our prize giving event so it is a few weeks before the deadline for the Orwell Youth Prize. We encourage them to use the feedback we have given them to strengthen their writing and then to enter OYP.    

7. Inspirational Talks from Professional Writers

Aim: To inspire the students through meeting a professional writer and to give them extra ideas about the writing process.  

Activity: All of the activities set out above can be run by school teachers and academics. But bringing in a professional writer (a journalist, novelist, poet etc.) can be a way of inspiring the students (‘one day this could be you’), giving them fresh and interesting ideas for their own writing, and letting them hear from other voices who are different from those they hear from in the rest of the programme. At Warwick, we have various professional writers involved throughout our programme. If you look at the workshop timetables set out in appendix one you can see the various points in the programme we have engaged them. You can then choose when you might bring a professional writer into your own programme. We are very happy for people to get in touch with us to help them arrange this (we can’t promise to make it happen, but we will do our best!). 

You can ask a writer to do a combination of a talk to the students about (1) their own background and some of the writing they have produced and (2) a workshop in which they work interactively with students on any part of the writing process, depending on what stage you are at when you ask the writer to come in. In terms of the talk they might give, we have found that the following elements particularly resonate with students:  
· Talk about their background (particularly if it is similar to that of the students) and how they got into writing, and what their career involves. This can inspire the students to think that such a career is not out of reach for them. 
· Explain how they produced a particular piece of writing – the fact that many of the things you are asking them to do in this programme are what professional writers do in producing their own writing will help to reinforce the ideas you are trying to get across.   
· Provide any tips they can about writing craft – what do they think makes their own/other peoples’ writing interesting, compelling, colourful etc.  


APPENDIX 1 – AGENDAS FOR THE WARWICK WRITING WRONGS PROGRAMME WORKSHOPS



Writing Wrongs Workshop 1


	Time
	Group Size, Subject and Presenter
	What is covered and issues to consider

	10.00am-10.30am
	Plenary - Introduction to the Programme - James Harrison, 
	Introducing the students to how the programme will operate over the year, providing them with some inspiring thoughts about writing and its potential, and showcasing the online resources we will be creating. 

	10.30am-11.30am
	Seminar Groups of 6-8 students – Discussion of “Revenge Killing”[footnoteRef:2] – everyone involved [2:  Rachel Aviv, ‘Revenge Killing’, New Yorker Magazine , July 6, 2015 http://www.newyorker.com/magazine/2015/07/06/revenge-killing ] 

	A facilitated discussion of the piece we have asked them to read in advance of the first workshop. Get them into small groups to begin with to help them start talking. 

For those students who have not read the piece, we put them all together in one seminar group and give them some extracts from the article to read there and then.


	11.30am-11.45 am
	Break
	

	11.45am-12.15pm
	Plenary – An audience with Lacuna Writer in Residence, Rebecca Omonira-Oyekanmi
	Rebecca reflects on her background, how she became a writer, and some of her journalism, particularly in relation to telling the stories of migrants entering Europe from Africa. 

	12.15pm -1pm
	Lunch
	A more relaxed opportunity for us to mingle with the students and get to know them a bit. 

	1pm – 2.45pm 
	Seminar groups – The research behind your writing – everyone involved
	In advance the students have been told the following:  

“Rachel [the author of Revenge Killing] is clearly angry about the issues she is writing about in Louisiana, USA. When you think about your own environment, experience and background, what social justice issue is it that makes you particularly angry? Please write down one issue on a piece of paper, together with three justifications for why you have chosen that issue. You should try to make these reasons as convincing as possible, as you will be discussing them in groups at the workshop on 21st November.”  

We ask them all to hand in their themes at the end of the first session. Then, we put people together in appropriate groups so they are discussing their ideas with people who have similar interests. 

We then get them presenting their issues to each other and attempting to justify those ideas. This should lead on to a discussion of what needs to be done to make their issues really compelling; 

The idea is to encourage them to think about the need to say more to really convince people of their arguments. But before they can say more, they need to research the issues in more depth. This is to reinforce the idea that good writing starts with good research – knowing your subject well.   

We allow them around 30 minutes to present and talk about the issues they have brought along, before we shift the focus to the research they need to do to prepare for the next workshop.    

	2.45pm-3pm
	Final plenary
	Bring them back together for some final rousing words and to explain what they will be doing in the next workshop – i.e. talking about the research they have done and developing their writing skills. We also want to know what online resources they would value.






Writing Wrongs Workshop 2

	Time
	Group Size, Subject and Presenter
	What is covered and issues to consider

	10.00am-10.15am
	Plenary - Introduction (James Harrison)

	Welcome and introduction to the day.

	10.15am-10.45am
	Plenary – An audience with an author

	She introduces her work and talks about her experience in becoming a writer.

	10.45am-11.00pm
	
	Break

	11.00pm-12.30pm
	Writing workshop and 1-1 discussion (Tutors) and Q&A panel (Student Ambassadors)
	Students split into two groups.  One group provided with advice about writing craft from our guest writer. The other group provided with individual feedback on their work so far from Tutors and take part in a Q&A session with Student Ambassadors on university life. 


	12.30pm-1.15pm
	Lunch
	An opportunity to mingle with staff and student ambassadors and ask questions about university. 

	1.15pm-2.45pm
	Writing workshop; 1-1 discussion (Tutors) and Q&A panel (Student Ambassadors)
	Students split into two groups.  One group provided with advice about writing craft from our guest writer. The other group provided with individual feedback on their work so far from Tutors and take part in a Q&A session with Student Ambassadors on university life.


	2.45pm-3pm
	Final Plenary
	Wrap-up, evaluation and an explanation of the work students need to do before the next workshop and what will be done in the next workshop.






Writing Wrongs Workshop 3 

	Time
	Group Size, Subject and Presenter
	What is covered and issues to consider

	10.00am-10.15am
	Plenary (S0.11) - Introduction (James Harrison and representative of OYP)

	Welcome and introduction to the day.

	10.15am-12.30pm
	Group work, individual feedback on draft essays, campus tours, and ‘meet the Warwick University students’ sessions

	The cohort are split in half. One half do workshops with writers about very aspects of writing craft e.g. use of narrative voice, how to tell a story etc. The other half see their tutors in turn in half hour sessions to receive feedback on their draft essays. When they are not seeing the tutors, they go on campus tours and have sessions where there is the opportunity to ask our Warwick student ambassadors questions about life at university. 

	12.30pm-1.15pm
	Lunch (Student Hub)
	An opportunity to mingle with staff and student ambassadors and ask questions about university. 


	1.15pm-3.30pm
	Plenary (S0.11) – Essay writing discussion

	The cohort are split in half again. But they do it the other way round. Those who were with the writer workshops in the morning get one to one feedback etc. in the afternoon and vice versa. 

	3.30pm-4pm
	Final Plenary (S0.11)
	Wrap-up, evaluation, an explanation of the final essay submission process and further explanation about OYP.
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