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* Brief introduction to the research project and THE UNIVERSITY OF WARWICK
context

Structure of the Presentation

* Why think about gendered catchment areas for
access to HE?

* Conceptualising gender regimes in Haryana

e Gendered catchment areas from a holistic
perspective

* Family/Educational Background
e Barriers perceived by the family

* Local Existence (and commutability)

* Reputational Risk
e Support from the Family

* Policy Implications
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A Fair Chance for Education: Gendered Pathways \/\/—

to Educational Success in Haryana WARWICK

THE UNIVERSITY OF WARWICK

* Five-year research project exploring the gendered factors that
contribute to access to HE for young people in Haryana, India.
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* Haryana experiences significant gender-based practices that e S‘Qﬂggéfin Haryana

affect the ability of young people to progress into higher
education.

* The project focuses on gendered social relations and gender
differences in choices, obstacles and opportunities for young §
people as they progress through the education system, and
ultimately intends to devise project actions that can bring about

positive social change.

« We are focusing on one state in order to understand the state §
mechanisms and contextual nuances.

* We are focusing on government colleges as the least expensive g
and most localised HE provision (i.e. ‘easiest’ to access)



Structure of the 5-Year Project \/\/—
* Core project group
* Ann Stewart, Emily Henderson, with Julie Mansuy (University of WARW'CK

Wa rW|Ck) THE UNIVERSITY OF WARWICK

* Nidhi Sabharwal (NIEPA)
* Manish Jain (Ambedkar University Delhi)
* Nandini Manjrekar (TISS Mumbai)

* Two doctoral scholarships for Indian students to gain a PhD from ——
Warwick (Anjali Thomas, Education Studies; Nikita Samanta, Law) HN n

* Research advisory group comprising experts in the field of gender and

education — ‘T

* Consultative group including scholars working across Education Studies, :
Women’s and Gender Studies, Human Rights and Socio-legal Studies, P ¥
including early career researchers. Project visits to UK and India to
develop collaborations



Haryana W—

* This north-Indian state is a conundrum A
of economic development BUT social L AL
conservatism in terms of gender and
caste

* Haryana is a prominent location in the
Corridors of development, but also
includes rural areas

* This is reflected in access to HE, with a
comparatively high GER, and gender
parity in access to UG, but underlying
inequalities in terms of choice and
access, particularly at the intersection
with caste.




Phase 2 Study — Focus

Phase 1 Study — Focus on families and

on ‘Gendered
Catchment Areas’

gendered educational
trajectories




Introducing the study.e
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Research design — Phase 1 Research Study

* 3 co-educational government HE colleges (MDC, SDC, SiDC —
pseudonyms) in 3 geographically different districts of
Haryana

e Questionnaire survey in 3 colleges (N=313)

* Individual interviews with women and men students at MDC
& SDC (N=38)

* FGDs (Focus Group Discussions) with groups of women and
men students in each college (N= 20 FGD participants in
total)

* Interviews with a senior member of staff in each college
(N=2)

* Attempted documentary collection and analysis

* Descriptive analysis of quantitative survey data, thematic
analysis of qualitative survey/interview/FGD data




Research design — Phase 2 Research Study

Informed Consent for recorded interviews

Home Visit (11)

e|Informed Consent
eSemi-Structured in Depth interviews with family members




Participants — Phase 2 Research Study

Mahendargarh

3 women

1 OBC
e 2 General (2HI)

5 men

*3 0OBC
e 2 General (1HI)

Sirsa

4 women

3 OBC (2HI)
¢ 1 General (1HI)

4 men
¢4 SC (2HI)

Sonipat

4 women

e1 OBC (1HI)
¢ 3 General

6 men

1 SC(1H)
e 5 General (1HI)
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* Who is accessing HE via government colleges in Haryana-

* How is this gendered (in intersection with caste and other
factors)?

RQs and focus for this presentation

* Why and how are young people accessing HE through
government colleges in Haryana?

* How is this gendered (in intersection with caste and other
factors)?

* How are families involved as students access HE?

 Women who are accessing HE in government colleges in
our study have higher Class 12 marks than men by 3-5% -
are women choosing colleges which are closer to home
rather than more competitive colleges? Why?



Gender Regimes in Haryana

Gender Regime:
culturally specific arrangements (Connell and

Pearse 2013) The key element to understanding
or identifying a gender regime in a society

involves recognizing patterns of behaviour and
experiences which are socially different for
individuals identified as members of different
gendered identities such as men and women.
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Safety, rape and violence (Women against Sexual
Violence and State Repression 2015, Ahlawat 2012)

Preference for sons (manifested through female
infanticide and low sex ratio) and Trafficking of brides
(Kukreja and Kumar 2013, Mishra 2013, Larsen and
Kaur 2013)

Early (child) Marriage, Dowry and inheritance
practices (Ahlawat 2012, Chowdhry 2010 and 2012)

Gendered division of labour and relative drudgery
(Thakur et al 2001, Chowdhry 2011)

The Patrifocal Model: (Mukhopadhyay 2019)
expression of individual goals within a broader collective set of family
goals;
structural features (patrilineality, patrilocal residence) reinforcing
centrality of sons and the peripheral status of daughters;
gender-differentiated (arrangements) family responsibilities and

activities;

regulation of female sexuality (to maintain the purity of the patriline)
through arranged marriages and restricted male—female interactions;
female standards of behaviour which emphasize “homely” traits such
as obedience, self-sacrifice, adaptability, nurturance, restraint, and
other behaviours considered conducive to family harmony

ﬁ he childhood experience of women of rural Haryana was relatively
worse because they had more or less restricted mobility and less
freedom than their siblings or other members in the family. A significant
proportion of women had faced food discrimination during their
childhood. Substantial proportions of women were abused/cursed or
were told bad words by the family and the society because of their
gender. Almost none of the women were asked about their opinion

before arranging their marriage (Agrawal et. al 2013: 457)




Access to HE (in India) is a gendered spatial decision

 Wadhwa 2017 (Punjab) — planning and realisation of HE for 15t
generation students — significance of rurality

e Sahu et al 2017 (Bengaluru) — women selecting a nearby HEI due to
issues of public safety, also issues of family honour attached to
daughters; neighbourhood surveillance

' « Narwana 2019 (Haryana, re school choice) — reluctance to invest in
girl child given limited resources, safety risk of sending daughters
further for school

¢ Borker 2017 (Delhi) — women choosing less competitive colleges —
based on safety, includes direct travel route as well as short distance @
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Educational choices

Schooling

Kinds of schooling,

medium of instruction,
private tutoring and

coaching

Choice of
Subject

Arts and

Humanities
Commerce

Sciences

Thinking
about
Higher

Education

Process

Where to apply?
How to apply?

Who fills application

forms?
How application
forms are filled

Application

)
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Choice of
College
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Gomg ‘outside’ for HE - an elastic boundary

Jes Parental/family reluctance for offspring to enrol in
& colleges that are ‘outside’.

' ‘Outside’ (bahar in Hindi) is a subjective, elastic,
culturally inflected spatial marker.

For some families, ‘outside’ refers to anywhere outside
the direct place of residence, and for others this refers
to a college that necessitates taking accommodation

- elsewhere.

#a* Thus, for some families, MDC and SDC were themselves
' ‘outside’ (and thus inaccessible), and for others these

| colleges were not considered ‘outside’, or were less
‘outside’ than others (so were preferable)
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Going ‘outside’ for HE — an elastic boundary W—

|: So the [students] who come to this college are from government or private school?
P5: No, both

P4. They come from both because there is only this one college and for those whose parents don’t
want to send them outside, this is the only option
F: They say that this is close [to home], and this is a college too [i.e. it must be equivalent to

others]. (FGD SDC F, emphasis added)

Since there were never any educated girls [before], they did not want to send [me] outside. My

maternal grandmother remarked that, ‘She is a girl, and what special study will she do outside?’ and
that, ‘If she wants [to study], she can study here [at MDC]’. (MDC FGD F P3, emphasis added)

Girls cannot be sent too far. This is a factor...this is a social thinking. They think it is not right that girls go
far from home. It is this: that, ‘As they are close to us, they will remain in our control’. The times are
such that they think this way, and, ‘Our social reputation should not be spoilt’. This could be the reason
[for women accessing HE close to home]. (SDC College Representative)



1. Family/ Educational
Background

History of
education/HE in
the family
Mother job
Sibling order

Unpacking ‘outside’ as a
gendered spatial
restriction on HE choice

3. Reputational risk
(and value of HE for
women)

Journey to college
College environment
Risk of being too
educated/wasted
investment
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2. Local existence
(and commutability)
- Live at home

- Schooling local

- College local

- Short journey

-  Mode of transport



1. Family/ Educational Background Haryana — an agricultural state
- History of education/HE in the family

- Mother job
- Sibling order




1. Family/ Educational Background

- History of education/HE in the family

- Mother job
- Sibling order

* History of education in the family — see

graphs

* First generation to HE: the vast majority of
the respondents in our study were first
generation higher education students (MDC

68.5%, SDC 84.7%, SiDC 96.4%).

* Mothers’ jobs: 93.5% (MDC/SDC), 98.5%

(SiDC) mothers were homemakers,
irrespective of education attained.

* Sibling order: young women more likely to be
older sisters, followed by younger brothers

* ‘Outside’ is a generational concept

reinforced/challenged by family experiences
of (not) going ‘outside’ for education/work

Grandparents' education levels by maximum class attained

B Grandmothers [ Grandfathers Grandparents
80

60

40

Percentage of respondents

20

N | ]

0 1 2 3 4 5 6 7 8 9 0 11 12 13

Grandparents education (class/level attained)

Parents' education levels by maximum class attained
B Mothers [ Fathers Both parents
40

30

20

Percentage of respondents

0 1 2 3 4 5 6 7 8 9 10 11 12 13

Parents' education (class/level attained)



Barriers Perceived by Families [Phase 2]

Sachin’s (SDC) mother said, “Children will have to be sent to

° fina ncial considerations where the family (parents) say according to the money they
! have. If you send them far away to hostel or you send them

° Local existence (a nd commuta b|||ty) nearby according to your condition. If the college is in S (the

same city) then what is the need to send them far away? It

° Reputational risk of college, takes a lot of money and wastes a lot of time.”. [Phase 2 study]

e Caste dynamics

Amrita and Chandni i ended up in MDC since their
parents and Amrita’s older cousin brother did not
want them to be enrolled in colleges farther away
from home.

One parent (who was visiting the SiDC campus when |
was there) whose child (not a participant) was enrolled
in SiDC said that SiDC is socially perceived to be a “SC”
college. He explained that many people believe that the
teaching faculty in the college are not of good quality as
many have been recruited through the affirmative action
policy of India Scheduled Caste or Dalit

A\ 4

Deepika (SiDC) and Esha (SiDC) shared that people in
their village did not have a very positive attitude
towards the rural college which was sampled in Sirsa.
They shared that the people in the village disapproved
of the fact that the young women and men enrolled in
the college were interacting with each other.




2. Local existence (and commutability)
- Live at home

- Schooling local T i
College local N Ta—
Short journey |
Mode of transport )
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Commuting by bus in Haryana
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2 . Loca I EXiSte nce (a N d comm uta bi I ity) Modes of Transport Distribution Across Colleges with Gender

- Live at home .
- Schooling local ocasic
- College local .
- Short journey A
- Mode of transport g :
* Live at home: 100% (MDC), 95.6% (SDC), 98.7% (SiDC)
* Schooling local: previous school in same town as college - soc-

40.2% (MDC), 63.1% (SDC), 40% (SiDC). »

* College local: catchment area within 100x70km

* Short journey: The average travel time for women was 29

minutes, for men it was 44.7 minutes. >bC

* Mode of transport: bus (more common for men), walk
(more common for women)

* Acceptable outside means living at home, means attending
nearby college (‘outside’ boundary equivalent to school
‘outside’ boundary), within a limited catchment area, with
a short journey (under an hour), reached by public
transport or walking (slow/indirect transport means)
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3. Reputational risk (and value of HE for women) Engagement ceremony, Haryanawillage
- Journey to college e
- College environment

- Risk of being too educated/wasted investment
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3. Reputational risk (and value of HE for women)

Journey to college Journey to college
College environment We have to come in a bus, there is a

Risk of being too educated/wasted investment lot of problem, boys say a lot of
things (FGD participant)

Journey to college — risk of harassment,
of becoming involved with boyS Co"ege environment

« College environment — ditto, but also P4: Yes and the environment there is also like

risk of changing mindset that because of which | did not enrol there
Interviewer: What do you mean by
environment?

P1: There are boys there, who taunt and tease.
(FGD SDC F)

* Risk of being too educated — affects
marriage market (wives generally less
educated than husbands); benefit of
investment in education goes to inlaws’
household Risk of being too educated

My paternal aunt had refused saying that

‘You have completed class 12’ and ‘Stay at

home’ (FGD participant)

* Going ‘outside’ for HE involves risking
damage to the family honour and
reputation.



Support from the Family [Phase 2]

Several of the participants’ parents, without being
solicited, shared that they have great “trust” in their
daughter and that they closely monitor the movements
of their daughters when they are outside the

Several participants, especially young women
undergraduates, made reference to being a
“good” student who is perceived as being single
minded and being focused only on their
“studies”. A similar trope of exceptional
academic performance in school, motivating

homestead. children of working class families to access
higher education is reported in the UK
Jaya SDC (Bathmaker et al 2016).
Supportive of
children's choice
Deepika, Esha (SiDC),
Hritik MDC, Chandni MDC, Geeta SiDC, Kaial SDC
In order to garner and maintain support to and Sachin SDC shared educational e R
access higher education, several young trajectories where parents were eI ik smglg child h
women need to demonstrate good academic supportive of selective colleges, usually a;nong {Eytpal:tlupant.s WO
performance and actively maintain or manage which were closest to home and were > arel a]\c > j was ]iglvhen.
social monitoring or chaste behaviour (Singh state funded institutions which were complete freedom of choice

2013). the most affordable

by her parents.



— 1. Family/ Educational = — 2. Local existence (and  — 3. Reputational risk (and

Background commutability) value of HE for women)

- History of - Live at home - Journey to college
education/HE in the - Schooling local - College environment
family - College local - Risk of being too

- Mother job - Short journey educated/wasted

- Sibling order - Mode of transport investment

Unpacking ‘outside’ as a gendered spatial restriction on HE choice

- Access to HE (in India) is a gendered spatial question

- Young women planning to access to HE must negotiate a gendered, generational construct of
‘outside’ — involving numerous levels of compromise and collective decision-making

- ‘Outside’ is dangerous (including for the family honour)
- ‘Outside’ is elastic and relative and depends on precedents set within families and communities

- Schemes e.g. funding a college bus need to factor in a holistic understanding of why there are
barriers to accessing HE

- There are already many examples of the boundary of ‘outside’ shifting and active negotiation on
the part of agentic young women, their families and teachers...



Policy Implications

* Efforts from the National & State Governments: W—

* Increase the availability of public HE colleges in rural, remote areas and in a WARW'CK
geographically dispersed manner; THE UNIVERSITY OF WARWICK

e Distribute and locate HEIs in the catchment area of students’ residence to overcome
access barrier of commute time;

* Make more public HEIs offer STEM and professional subjects;

* Extend reservation policies in private sector, and encourage PHEIs to offer
scholarships as these would promote gender equity in access to high value subjects.

 Efforts from the HEls:
* HEls administrators and faculty members need to play a more active role through
outreach activities;

e Administrators in HEIs need to coordinate with schools to establish pathways of
access;

» Efforts from administrators are required for creating a more safe campus climate to
overcome perception of risk of going ‘outside’;

* Consider FG students accessing HE as trailblazers and as peer-mentors for the
younger people in their family and community.
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